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Afana, Y., Hoskins, B., Carrasco, D., Liaw, Y.-L., Romero, M., Savasci-Smith, D., ... et al. (2026). Life
skills and citizenship education initiative — assessment instruments: field trial report. Consulté &
I'adresse https://www.unicef.org/mena/media/29951 /file

Le rapport présente le développement et la validation d'outils destinés & mesurer les
compétences de vie et de citoyenneté chez les éleves de 12 & 14 ans dans la région Moyen-
Orient et Afrique du Nord (MENA). L’étude s'inscrit dans le cadre de I'initiative LSCE (Life Skills and
Citizenship Education), qui vise a renforcer I'employabilité, la participation citoyenne et la
résilience des jeunes face aux défis éducatifs, économiques et sociaux de la région. Le rapport
décrit la conception et les tests de douze compétences regroupées en quatre dimensions:
apprentissage cognitif, développement personnel, employabilité et citoyenneté active. La
recherche repose sur des essais menés en Egypte, en Tunisie et en Palestine, combinant analyses
psychométriques, adaptations culturelles et tests de jugement situationnel. Les auteurs concluent
que les instruments développés présentent un niveau satisfaisant de fiabilité et de validité pour
une utilisation & grande échelle dans les systémes éducatifs de la région MENA.

Alhuzimi, T. E. (2026). Teacher's perceptions of using theatre to develop the social and
communication skills of students with autism spectrum disorder (ASD) in schools in Saudi Arabia.
International Journal of Inclusive Education, 30(7), 1299-1319.
https://doi.org/10.1080/13603116.2025.2530642

Drama interventions provide ‘creative, enjoyable, and engaging opportunities’ for individuals
with Autism Spectrum Disorder (ASD) to practice various social skills in the safe environment of a
workshop setting. This study aimed to examine teachers’ perceptions about the use of
theatre/dramatherapy to enhance the social and communication skills of students with ASD in
schools across Saudi Arabia. A total of 120 teachers completed a self-report questionnaire sharing
their experiences with children with ASD and dramatherapy and their perceptions of its efficacy.
The data were analysed using Pearson’s correlation analysis, independent sample t-tests,
ANOVA, and linear regression. The findings revealed that teachers preferred to employ
dramatherapy methods related to play therapy and story-making with their students with ASD.
They also indicated that dramatherapy was beneficial in addressing the social skills of students
and confributed to an overallimprovement in their social and communication abilities. The results
suggest that teachers of children with ASD are familiar with interventions aimed at enhancing the
social skills and addressing problem behaviours of these children.

Aluko, H. A., Aluko, A., Ogunjimi, F., Offiah, G. A., Islam, M. N., & Fernandes, F. A. P. (2026).
Application of Al-driven virtual reality (VR) in improving higher education student’s learning and
engagement. Education and Information Technologies, 31(9). 2953-2976.
https://doi.org/10.1007/s10639-026-13912-6

Purpose: Calls for personalised learning have increased interest in Al-enabled virtual reality (Al-
VR) as a tool that can adapt instruction and support diverse learner needs. This study investigates
the adoption and applicability of Al-VR in higher education and examines its influence on
students’ learning and engagement. Design/methodology/approach: A quantitative design was
used. Structured questionnaires were distributed through Google Forms to lecturers and students
in UK higher education using judgemental sampling. A total of 278 respondents (69 lecturers and
209 students) completed the survey. Data were analysed using descriptive and inferential
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statistics in SPSS. Findings: Results indicate that AI-VR improves learning outcomes by
strengthening knowledge acquisition, retention, and conceptual understanding. Participants
reported higher engagement due to immersive, interactive environments that build confidence
and support inclusive learning. Despite these benefits, levels of adoption and consistent
applicability in higher education remain below expectation, influenced by digital readiness and
infrastructure constraints. Originality/value: The study contributes to immersive learning research
through the development of the AI-VR Immersive Learning Adoption Model (AILAM). The
framework synthesises insights from existing literature to explain how adaptive Al-VR environments
influence engagement, learning processes, and user readiness in higher education. AILAM
clarifies the mechanisms through which AI-VR produces learning benefits and provides a
structured foundation for future empirical inquiry and institutional decision-making.

Amé, P., & Le Faou, Y. (2026). Etudes de cas de différents dispositifs de formation &
I'interprofessionnalité a I'Université de Rennes. Congrées ACFAS 2026. Consulté & I'adresse
https://hal.science/hal-05624976

La formation a la collaboration interprofessionnelle en santé, désormais inconfournable en
France, répond & un double enjeu: briser les silos traditionnels entre métiers et adapter les
pratiques aux besoins complexes des personnes patientes et des territoires. L'universitarisation
des formations paramédicales et la réforme des études en santé integrent progressivement des
dispositifs pédagogiques & I'éducation interprofessionnelle (Amé & Le Faou, 2024). Ces
approches visent a développer une culture commune du « travailler ensemble », essentielle pour
améliorer la coordination des parcours de soins et réduire les risques d'erreurs. Le premier
dispositif étudié est celui de la Licence Sciences pour la santé (LSS) intégrant le Service Sanitaire
des Etudiants en Santé (SSES). Des groupes de cing personnes étudiantes, de trois filieres
différentes réalisent des ateliers de promotion de la santé dans des établissements scolaires.
L'évaluation de I'éducation interprofessionnelle est réalisée par la mesure sur I'échelle RIPLS
(Parsell & Bligh, 1999). Le second dispositif est une unité d’enseignement portant sur le
développement de I'esprit critique et de la vaccination, intégrant des personnes étudiantes de
filieres médicales, de sciences politiques et de sciences économiques. Le troisieme dispositif
étudié est une unité d’enseignement pluriprofessionnel sur le dépistage du diabete se terminant
par une journée d'action de dépistage vers le grand public.

Barut Tugtekin, E., Tugtekin, U., & llic, U. (2026). Eliciting desirable difficulty through font
manipulation: effects on metacognitive judgments, cognitive load and learning outcomes.
Education and Information Technologies, 31(9), 2787-2814. https://doi.org/10.1007/s10639-026-
13915-3

Recent multidisciplinary research has investigated whether incorporating desirable difficulty into
instructional materials can enhance learning outcomes through minimally demanding
interventions. One notable assertion in this literature is that font manipulation, particularly disfluent
fonts, may induce desirable difficulty and support learning. In a computer-assisted learning
environment, the current study investigated this claim using a between-subjects experimental
design. The primary dependent variables were achievement, retention, cognitive load, and
judgments of learning, with prior knowledge and working memory capacity serving as covariates.
A total of 165 participants were randomly assigned to one of three treatment groups, with
instructional materials manipulated with Arial, Helvetica, or Sans Forgetica fonts. The results
revealed no significant differences across freatment groups on any outcome measure after
conftrolling for individual differences. Accordingly, all three hypotheses were rejected. These
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findings indicate that font-based manipulations are insufficient to reliably generate desirable
difficulty effects in computer-assisted instructional materials. Overall, the findings reveal that font-
based manipulations are insufficient to reliably generate desirable difficulty effects in computer-
assisted instructional materials and underscore the need for more cognitively substantive
approaches to instructional design in digital learning environments.

Biemar, S., Haiat, S., Virat, M., Espinosa, G., Fischer, L., Charron, A., & Genoud, P. A. (2026). 13. Les
compétences relationnelles en enseignement : entre oubli et nécessité..Constat d’'un décalage
entre la recherche internationale et la formation en enseignement. Phronesis, 15(HS1), 264-284.
Consulté a I'adresse https://shs.cairn.info/revue-phronesis-2026-hs-page-264

Dans le cadre de la professionnalisation des personnes enseignantes, politiques et chercheurs
s'accordent sur la nécessité d'acquérir des compétences clés. Or, le réle des compétences
relationnelles (compétences émotionnelles et sociales) ne fait pas consensus. Bien que
considérées comme essentielles au métier d’enseignant.e (Roberts et Carraud, 2018), elles
semblent peu enseignées dans la formation des personnes enseignantes. Les auteurs, membres
d'un groupe de recherche international (FRREE) interrogent ce décalage. L'article adopte une
approche double: explorer la dimension théorique liée a l'importance des compétences
relationnelles et analyser les obstacles institutionnels et politiques qui freinent leur intégration,
avant de suggérer des perspectives.

Buser, M. (2026). 16. Défis, compétence et professionnalisation en formation initiale des
enseignant e s du primaire en Suisse : perceptions des enseignant e s du « Cursus bilingue /
Bilingualer Studiengang» et des filieres franco-/ germanophones et implications pour leur
insertion  professionnelle.  Phronesis, 15(HS1),  325-347. Consulté & I'adresse
https://shs.cairn.info/revue-phronesis-2026-hs-page-325

L'enseignant-e primaire en formation est confronté aux exigences professionnelles. L'outil de
Keller-Schneider (2010), utilisé dans une perspective longitudinale, démontre comment les
enseignant -e s du Cursus bilingue et des formations franco-/ germanophones (n=1021) évaluent
ces exigences en termes de compétence et défi. Indépendamment du contexte, cette
pondération varie enfre t1 et 13: alors que le sentiment de compétence augmente chez les
enseignant e s, les défis monfrent un pic a t2. Réalisant des stages dans deux régions linguistiques,
les enseignant-e-s BIL démontrent une capacité d'adaptabilité. La collaboration avec les
parents, I'hétérogénéité et la prévention du burnout sont des aspects & développer en insertion.

Cao, M., & Carvalho, P. F. (2026). Striking the Balance: How Variability Shapes Retrieval Practice
and Worked Examples for Transfer Learning. Educational Psychology Review, 38(1), 71.
https://doi.org/10.1007/s10648-026-1016%9-w

The ability to generalize and apply knowledge to new situations is the hallmark of effective
learning. There are multiple ways to improve learning towards generalization. Retrieval practice
and worked examples have both been shown to improve learning, retention, and generalization.
The literature on category learning also suggests that exposure to more varied examples, rather
than the same example repeatedly, improves generalization. However, while retrieval practice
is usually investigated with repeated items, worked examples are usually investigated using varied
content. Across two experiments, we investigated how combining content variability with worked
examples or retrieval practice promoted generalization when learners received initial instruction
before practice (Experiment 1) and when they did not (Experiment 2). We found that when
learners received initial instruction, retfrieval practice led to better generalization than worked
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examples, regardless of whether the stimuli were repeated or varied. When initial instruction was
not provided, worked examples resulted in better generalization than retrieval practice when
items were repeated. However, retrieval practice produced comparable generalization to
worked examples when items were varied. These findings suggest that variability supports
generalization, particularly when learners must induce underlying rules, and that retrieval
practice, traditionally associated with memory retention, can also facilitate inductive learning
when applied to varied items. This study emphasizes the importance of adapting learning
strategies to align with the instructional context and task demands.

Cedefop, Papazoglou, M., Psifidou, 1., & Kamopoulou, Z. M. (2026). Digital skill integration in IVET
curricula. https://doi.org/10.2801/6442047

This paper forms part of a broader research project on mapping digital skills in initial vocational
education and ftraining (IVET) curricula using natural language processing (NLP) techniques
across eight European countries at ISCED level 3. It draws on eight harmonised national reports,
providing qualitative evidence on curriculum governance, updating processes, stakeholder
involvement, and strategies for embedding digital skills. Findings indicate that governance
arrangements strongly influence curricular responsiveness. Centralised systems ensure coherence
but adapt more slowly to technological change, whereas decentralised or partnership-based
systems o er greater f lexibility but exhibit uneven implementation across sectors and regions.
Infegration approaches, vary from fransversal curriculum components to sector-specific
embedding, producing differences in coverage, depth and consistency. Common challenges
include sectoral disparities, institutional capacity constraints, and gaps in teacher preparation for
digital pedagogy. The paper concludes that effectively embedding digital competences in IVET
requires coordinated governance, sustained stakeholder engagement, and continuous
investment in teacher capacity and learning infrastructure.

Coté, H., & Simard, D. (2024). 11. Quel modele théorique adopter pour développer la
compétence culturelle dans la formation a I'enseignement québécoise ? La contribution de la
sociologie culturelle de Jeffrey C. Alexander. Phronesis, 15(HS1), 231-243. Consulté a I'adresse
https://shs.cairn.info/revue-phronesis-2026-hs-page-231

Depuis 2001, la compétence « agir en fant que médiatrice ou médiateur d’'éléments de culture »
(MEQ, 2020) figure aux fondements de la profession enseignante, mais elle demeure mal
comprise du milieu scolaire québécois (Lépine et coll., 2022). Quel modele théorique adopter
pour la décrire, I'analyser et la comprendre, de maniere a alimenter son développement dans
la formation & I'enseignement? La sociologie culturelle de Jeffrey C. Alexander permet
d’articuler les dimensions qui influencent la facon dont les individus partagent le sens qu'ils
accordent & la culture et fournit des reperes pour développer la compétence culturelle dans la
formation a I'enseignement.

De Diesbach-Dolder, S., Nunes, J. D., & Etienne-Tomasini, D. (2026). 12. Comment favoriser le
développement des compétences émotionnelles dans la formation des enseignante s? Ce
qu’'en déclarent les étudiantes en processus de professionnalisation? Phronesis, 15(HS1),
244-263. Consulté a I'adresse https://shs.cairn.info/revue-phronesis-2026-hs-page-244

La dimension émotionnelle de I'enseignement est aujourd’hui reconnue par la recherche. Les
compétences émotionnelles, consistant & comprendre et gérer ses émotions et celles d’autrui,
occupent une place centrale dans la vie scolaire et influencent la qualité de I'enseignement, le
bien-étre et le développement professionnel. Leur développement constitue dés lors un défi pour
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la professionnalisation et nécessite une attention accrue des la formation initiale. Cet article
présente une recherche sur les perceptions d’'étudiant -e s en formation initiale & I'enseignement
primaire concernant les dimensions émotionnelles de leur futur métier. Les résultats révelent une
relation complexe avec les émotions, oscillant entre une quéte d’authenticité émotionnelle et la
nécessité de réguler leurs émotions pour maintenir I'efficacité pédagogique. L'étude montre
également une évolution des perceptions au cours de la formation: initialement peu prises en
compte, les émotions deviennent progressivement un outil pour réfléchir a leur relation &
eux elles-mémes et aux autres.

Delaney, J., & Devereux, P. (2026). The Math-Verbal Divide: Unequal Returns to Cognitive Skills in
Education and Work (Working paper Ne 26114). Consulté a I'adresse ROCKWOOL Foundation
Berlin (RFBerlin) website: https://EconPapers.repec.org/RePEc.crm:wpaper:26114

We use population-level administrative data covering secondary school students in England to
study how mathematical and verbal skills shape education and labour market outcomes.
Following cohorts completing national exams at age 16 through higher education and into
employment until age 34, we show that mathematics and verbal skills operate through
fundamentally different pathways. Verbal skills strongly predict educational attainment-including
college enrolment, graduation, and postgraduate study-while mathematics skills generate
substantially larger earnings returns. At ages 30-34, moving from the 25th to the 75th percentile of
the mathematics skill distribution is associated with 29% higher earnings, compared with 14% for
verbal. This divergence operates partly through field-of-study choice: individuals with stronger
verbal skills disproportionately select into fields with higher graduation rates but lower earnings
returns, while those with stronger mathematics skills enter STEM and other high-paying majors.
Gender differences in skills explain the female advantage in college attendance and part of the
STEM gap but have little effect on the gender earnings gap due to offsetting effects across these
pathways: women's verbal advantage facilitates educational access but also steers them
toward lower-return fields.

Ding, L., O'Berry, R., Tallent, H., Chhetri G C, S. G., & Gapud, A. (2026). Learning with large
language models: beyond prompt engineering. Education and Information Technologies, 31(9),
2877-2901. https://doi.org/10.1007/s10639-026-13924-2

With the advancement and increased accessibility of artificial intelligence, particularly large
language models (LLMs), LLMs have garnered attention in education and are postulated to hold
great promise in supporting learning. Nevertheless, these promises come with many challenges.
The foremost challenge is the lack of awareness of LLMs’ potential and the misuse of these tools.
Researchers and educators have proposed frameworks and conducted studies to address these
challenges, such as teaching prompt engineering (PE) to students to enhance their interactions
with LLMs. However, we take a step further and propose the HIC model (Human to Initiate,
Interact, and Critique), arguing that learning with LLMs requires not only PE techniques but also
the ability to ask additional questions and make warranted judgments about LLM-generated
responses. In this study, students enrolled in a physics class were instructed to converse with
ChatGPT (an LLM) about their incorrect answers on an exam. We utilized the ICAP framework
(Interactive, Constructive, Active, and Passive) to analyze the additional questions students
asked ChatGPT and examined the strategies they used to evaluate ChatGPT's responses. The
results showed that students had limited engagement with ChatGPT, meaning they either did not
ask any additional questions or asked only surface-level ones, such as fact-checking. Moreover,
students relied heavily on anecdotal experiences or provided no reference when evaluating
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ChatGPT's responses. However, students who were more cognitively engaged with prompting
showed higher learning gains than those who only superficially engaged in prompting questions.
These findings highlight the need for student training that goes beyond teaching PE to focus on
intferactive engagement with LLMs, rather than using LLMs merely to complete tasks (which may
conftribute to plagiarism concerns). The implications and limitations of the study are also discussed
at the end.

Dost, G. T. (2026). Changes in preservice English teachers’ writing demotivation and writing self-
efficacy following a genre-based writing intervention. Review of Education, 14(2), €70169.
https://doi.org/10.1002/rev3.70169

This study examines changes in preservice English teachers’ writing demotivation (WD) and
writing self-efficacy (WSE) beliefs within an English as a foreign language (EFL) context following
a 14-week genre-based writing intervention. Grounded in Systemic Functional Linguistics (SFL),
the study adopts a concurrent mixed-methods design. Data were collected from preservice
English feachers (N = 45) through pre- and post-test surveys, rubric-based evaluations of genre-
specific writing tasks, semi-structured focus-group interviews and written reflections. Quantitative
analysis revealed statistically significant pre—post differences in overall WD and WSE, alongside a
consistent negative association between the two constructs. Further analysis indicated significant
changes in participants’ writing performance across genre-based writing tasks. Additional
analyses suggested shifts in the relative contribution of specific demotivation subdimensions to
overall self-efficacy beliefs over time. Qualitative findings provided insights into participants’
experiences of the intervention, highlighting the role of explicit genre instruction, a structured
writing process and feedback practices in shaping their writing-related beliefs. Despite the
significant improvements, participants continued to identify systemic constraints within the
broader teaching and learning context, pointing to limitations beyond classroom-level
instruction. The findings suggest that genre-based writing instruction may offer a productive
pedagogical space for supporting preservice teachers’ writing motivation and confidence. The
study confributes context-sensitive insights into affective and performance-related dimensions of
writing pedagogy in EFL teacher education.

Eaves, J. (2026). Going Beyond Correlations: Experimental Methods for Investigating the Role of
Executive Functions in the Development of Academic Skills. Mind, Brain, and Education, 20(2),
e70049. https://doi.org/10.1111/mbe.70049

Substantial effort has been dedicated to understanding the role of executive functions (EFs) in
children’s academic achievement. However, to understand how EFs, including working memory,
inhibitory control, and cognitive flexibility help with academic skills, we need more experimental
rather than correlational approaches. Methods for experimentally manipulating EFs are often
developed in the adult literature, and developmental science stands to benefit substantially from
these sophisticated techniques. In this article, | outline key methods for manipulating EFs and
indicate the frequency of their use. In sum, inhibitory conftrol is at an exciting stage with
experimental methods being applied to academic skills for the first fime. Cognitive flexibility has
promising ideas, and both inhibitory control and cognitive flexibility could use working memory
as a benchmark for assessing their progress. This arficle serves as a reference point for researchers
investigating executive functions, which | encourage cognitive and developmental researchers
to build upon to advance our knowledge of academic development.
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European Education and Culture Executive Agency. (2026). Erasmus+ Building skills worldwide.
https://doi.org/10.2797/5470225

In a context marked by rapid technological change, climate-related risks, demographic
pressures, and ongoing geopolitical uncertainty, skills development is increasingly recognised as
an important contributor to economic participation, institutional resilience, and social stability.
This publication examines the role of the Erasmus+ Programme (2021-2027) as one of the
European Union’'s main instruments for supporting skills development and institutional co-
operation in third countries not associated to the Erasmus+ Programme, with particular attention
to Sub-Saharan Africa, Asia, Latin America and the Caribbean, the Pacific, and the Middle East.
Based on evidence from post-2020 implementation, the analysis suggests that Erasmus+
engagement in these regions extends beyond individual mobility opportunities. Through a
combination of capacity-building actions, co-operation projects, and targeted mobility
schemes, the programme contributes to gradual improvements in human capital development,
institutional practices, and the alignment of education systems with labour-market and societal
needs. Rather than producing uniform outcomes, Erasmus+ interventions tend to operate
incrementally, reflecting diverse regional contexts and institutional starting points.

Fahs, I., Dabbous, M., Safwan, J., Hamed, F., Kanaan, S., Sakr, F., & Rahal, M. (2025). Evaluating
the impact of an interprofessional education intervention on health profession students’
perceptions and collaborative competencies in Lebanon: a quasi-experimental study. BMC
Medical Education, 25(1), 1477. https://doi.org/10.1186/512909-025-08082-x

Favara, M., Ford, K., Molina, M., Sanchez, A., & Woodman Deza, A. (2026). Two decades of
findings and future research opportunities: education and skills. Consulté a I'adresse Young Lives
website: https://www.younglives.org.uk/sites/default/files/2026-
03/Education%26Skills Legacy Report FINAL 0.pdf

This report presents key findings from over 20 years of quantitative and qualitative research by
Young Lives on schooling, cognitive skills, socio-emotional skills and the fransition to higher
education. It also highlights Young Lives' significant contributions to education policy debates,
showcases impact case studies, presents the latest trends in education and skills based on
preliminary analysis of Round 7 data and sets out unique opportunities for future research.

Helweg-Larsen, M. (2026, mai 15). Au Danemark, les enfants prennent davantage de risques, et
c¢a pourrait contribuer a leur bien-étre. https://doi.org/10.64628/AAK.k7vvyhrsx

Construire des cabanes avec des outils, grimper trés haut ou explorer la forét : au Danemark, ces
expériences font partie du développement normal des enfants — et seraient bénéfiques pour leur
santé mentale.

Hong, J.-C., Tai, T.-Y., Wu, C.-Y., & Yeh, H. (2026). Comparing hedonic and epistemic values in
geographic fieldwork: The role of spatial self-efficacy in a reality puzzle game using instant
messaging. Education and Information Technologies, 31(9), 2815-2836.
https://doi.org/10.1007/510639-026-13927-z

While cognitive and affective factors are known to influence learning outcomes, limited research
has explored the predictive roles of hedonic value and epistemic value in the context of
geographic fieldwork. Grounded in the Stimulus-Organism-Response (S-O-R) framework, this study
examined how spatial self-efficacy interacts with hedonic and epistemic values to influence
learning outcomes during a reality puzzle game facilitated through instant messaging. A total of
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179 high school students participated in the game, which was designed to engage them in
solving geographic tasks and exploring local environments via the Line platform. Pre-tests, post-
tests, and questionnaires were employed to measure spatial self-efficacy, hedonic value,
epistemic value, and their relationship to learning progress. Structural equation modeling (SEM)
was used to analyze the hypothesized relationships among these variables. The findings revealed
that epistemic value, driven by curiosity and knowledge acquisition, had a stronger predictive
effect on learning progress compared to hedonic value, which is associated with enjoyment.
Addifionally, spatial self-efficacy was positively correlated with both experiential values,
indicating that students with higher confidence in spatial tasks experienced greater engagement
and enjoyment during the puzzle-solving activities. These results suggest that integrating reality
puzzle games into geographic fieldwork, while enhancing students’ spatial self-efficacy, can
significantly improve their learning outcomes. The study highlights the potential of using instant
messaging platforms such as Line to create interactive, puzzle-based learning experiences that
foster both enjoyment and deeper cognitive engagement in geography education.

Huang, Y.-H., Hsia, L.-H., & Hwang, G.-J. (2026). A gamified Al movement assessment and
feedback approach for university students in physical education: Effects on movement skills,
learning engagement, and behavioral patterns. Education and Information Technologies, 31(9).
2657-2677. https://doi.org/10.1007/s10639-026-13911-7

University physical education courses often face challenges in sustaining students’ learning
engagement, particularly when practice tasks feel repetitive, progress is hard to perceive, and
there is a lack of personalized feedback based on individual students’ immediate performance.
Although Al (Artificial Intelligence)-based movement assessment can help address the need for
instant, individualized feedback, maintaining students’ engagement over fime remains a
persistent challenge. In response, we developed a gamified Al movement assessment and
feedback (G-AI-MAF) approach based on the ARCS motivational model (i.e., Atftention,
Relevance, Confidence, and Satisfaction), and adopted a quasi-experimental design to explore
the impact of gamification mechanisms, such as levels, experience points, leaderboards, and
player data, on student learning. The participants consisted of 80 students from two yogism
classes at a university. One class served as the experimental group, adopting the G-AI-MAF
approach, while the other class served as the control group, adopting the conventional Al
movement assessment and feedback (C-AI-MAF) approach. The results showed that the G-Al-
MAF approach significantly improved students’ yogism movement skills performance and
learning engagement. In terms of behavioral patterns, the experimental group took tests and
checked results more frequently than the control group. These findings suggest that the
gamification mechanism motivated students to engage in learning, significantly enhancing their
active learning behaviors and the depth of system usage.

lannotta, G., Hartinger, K., & Agasisti, T. (2026). Pop-ups Pay Off: Simulating App-Based Trading to
Boost Financial Competence (Working paper N°e 2603). Consulté a I'adresse Gutenberg School
of Management and Economics, Johannes Gutenberg-Universitdt Mainz website:
https://EconPapers.repec.org/RePEc:jgu:wpaper:2603

The advent of commission-free frading apps has drawn millions of young, financially
inexperienced users into capital markets, raising concerns about their preparedness to navigate
behavioral pitfalls embedded in platform design. We evaluate two short and scalable simulation-
based financial education interventions in a three-arm randomized experiment with 704
undergraduate students at an Italian university (488 completers). In both treatments, participants



https://doi.org/10.1007/s10639-026-13911-7
https://econpapers.repec.org/RePEc:jgu:wpaper:2603

VEILLE de L'IREDU Acquisition de compétences - 10
Ter JUIN 2026 - N° 253

trade fictitious assets in an incentivized 20-round game that simulates a trading-app environment,
accompanied by infroductory educational content on core investment concepts. The
augmented treatment additionally embeds short in-game pop-ups addressing behavioral pitfalls
relevant to app-based trading, including diversification, overtrading, the disposition effect,
availability bias, and herd behavior. Measured two weeks after the intervention, both tfreatments
significantly increase financial knowledge relative to a no-intervention control group, with effect
sizes of approximately 0.25-0.30 SD for the baseline Simulation and about 0.5 SD for the pop-up-
augmented version. Both freatments also improve portfolio efficiency captured by a design-
based Sharpe ratio computed from declared allocations, while the augmented treatment
additionally increases realized in-game portfolio efficiency and revealed risk-taking during the
incentivized simulation. By contrast, stated risk attitudes remain unchanged, indicating that the
intervention improves how financial knowledge is translated into portfolio decisions rather than
altering underlying risk preferences.

Jaoul-Grammare, M., & Stenger, A. (2026). L'éducation, un levier essentiel pour des
comportements pro-environnementaux. In F. Drouileau, C. Gasquet, & G. Rieucau (Ed.), Travailler
et se former pour répondre a la crise climatique (p. 113-128). hitps://doi.org/10.4000/168vyk

Pour encourager les comportements pro-environnementaux, les différents types de formation
constituent des leviers efficaces. L'étude montre que la sensibilisation des jeunes produit des
effets durables : elle agit directement sur leurs attitudes et celles de leurs parents, par fransmission
infergénérationnelle.

Karle, V. L., Suggate, S. P., Winter, R., & Stoeger, H. (2026). When Fine is Large and Gross is Small:
A Meta-Analysis of Links Between Fine and Gross Motor Skills with Academic-Cognitive Skills.
Educational Psychology Review, 38(1), 73. https://doi.org/10.1007/s10648-026-10161-4
Researchers and practitioners often emphasize the importance of fine motor skills (FIMS) and gross
motor skills (GMS) for academic and cognitive development. However, no systematic review of
empirical evidence has compared the associations between FIMS and GMS for key academic-
cognitive domains (i.e., reading, writing, mathematics, language, general academic, and
cognitive skills). A literature search in five databases identified 59 eligible correlational studies
measuring both FIMS and GMS (k = 856, N = 40,806) from an initial selection of 34,811 articles.
Mixed effects meta-regressions, controlling for methodological and sample factors, revealed
moderate to strong correlations between FIMS and writing, reading, mathematics, and general
academic skills, as well as moderate links with cognition and language. GMS displayed small to
moderate associations with reading, writing, mathematics, language, and cognitive skills, but no
statistically significant links to general academic skills. Overall, FIMS showed more substantial
correlations with academic-cognitive skills (r = .302) than GMS did (r = .170, p < .001), although
the associations were more similar for language and executive functions compared to those for
intelligence. Practical implications are discussed with respect to the role motor skills play in child
and adolescent education.

Kells, S. (2026, mai 24). Pourquoi I'écoute est la compétence citoyenne la plus importante de I'ere
numérique. https://doi.org/10.64628/AAK.cfwvg45w4

Ecouter ne consiste pas simplement & se taire en attendant son tour pour répondre. C'est une
compétence exigeante, essentielle a la vie démocratique, que I'école comme les réseaux
sOCiaux nous apprennent encore trop peu.
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Knowland, V. C. P., & Waters, P. (2026). The Early Years Sign Survey: The Use of Sign by Early Years
Practitioners in the UK. Mind, Brain, and Education, 20(2), e70050.
https://doi.org/10.1111/mbe.70050

For early years practitioners, promoting language development in educational setftings is of
fundamental importance. We propose that the use of co-speech sign is a key topic of debate in
this regard, and one which is significantly under-studied. This article presents the Early Years Sign
Survey, which was designed to map current practice by early years practitioners and determine
how co-speech sign is viewed and valued. Data were analyzed from 466 UK practitioners. 79% of
respondents use sign with children in their setting, with Makaton being most frequently reported.
Practitioners overwhelmingly, but not universally, view sign positively. Perceived benefits included
increased opportunities for children to express themselves, reduced frustration, and increased
inclusion. Perceived drawbacks included children’s over-reliance on sign and difficulties
implementing sign consistently. The use of co-speech sign represents a strong trend in early years
education, and one which urgently requires an evidence base to better understand and guide
it.

KUcUkaydin, M. A. (2026). The Effect of Research-Based Learning on Self-Efficacy in Reviewing the
State of Research, Methodological Skills, and Scientific Communication. European Journal of
Education, 61(2), e70557. https://doi.org/10.1111/ejed.70557

Using research-based learning (RBL) in pre-service teacher education is important for professional
and academic development. Moreover, RBL offers profound opportunities for pre-service
teachers to be involved in an actual research process. This can contribute to the development
of pre-service teachers’ research competencies and strengthen scientific communication.
However, there is a lack of experimental interventions in the literature examining the effects of
infegrating RBL info undergraduate course content on pre-service teachers’ research skills and
self-efficacy in scientific communication. The current study aims fo explore the effectiveness of
RBL integration in a research course process. In this context, the impact of the experimental
intfervention on participants’ review of the research situation, their self-efficacy in methodological
skills and scientific communication, and the relationships between these factors was examined.
There were 134 pre-service teachers in the experimental group and 136 in the control group. The
implementation process lasted 12 weeks. Partial Least Squares-Structural Equation Modelling (PLS-
SEM) and Multiple Group Analysis (MGA) were applied to the measurements made at T0 before
and T1 after the experiment. The results showed that the RBL intervention contributed to
developing methodological skills and self-efficacy in scientific communication. At this point,
practical implications for the implementation of RBL were made.

Léonard, E. (2026). Le travail de I'« entre » ou comment les apprentis se saisissent de leur formation
en alternance. TransFormations - Recherches en Education et Formation des Adultes, (29), 7-22.
Consulté a I'adresse https://transformations.univ-lille.fr/index.php/TF/article/view/679

Apprenticeship-based fraining inevitably confronts learners with gaps associated with the
geography of the system. Dealing with dissonant demands and ultimately forced to adapt to the
respective conditions of the two fraining territories, they understand the expectations and
provide for their safisfaction. To do this, they develop strategies aimed at articulating or bringing
together the different areas of the craft in which they are training. In so doing, they take
ownership of the system and individualize their training, thereby shaping their developing
professional identity. Keywords: apprenticeship training, gaps, practices, skills transfers, strategies.
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Li, L., Chen, S., Xu, L., & Wang, Y. (2026). The relationship between content and language
integrated learning and students’ language development: a meta-analysis. Zeitschrift for
Erziehungswissenschaft, 29(2), 575-594. https://doi.org/10.1007/s11618-026-01384-w

Content and Language Integrated Learning (CLIL), an approach that integrates language and
content in the teaching process, has emerged as a transformative pedagogical model in
language education research. While existing scholarship has demonstrated its efficacy in
promoting language development, systematic quantification of CLIL's overall effects through
meta-analytic synthesis remains unexplored. To fill this gap, this study employs meta-analysis to
investigate the impacts of CLIL on students’ language development as well as the potential
moderating factors. In total, 28 studies with 83 effect sizes and 52,235 participants were
examined. The results indicate that CLIL has an upper medium effect and statistically significant
positive correlation with language development, demonstrating a large effect on language
acquisition and a medium effect on the affective factors related to target language learning.
The analysis of moderating variables shows that the educational level, and the intensity of CLIL
are the primary moderators influencing the effects of CLIL on language development, whereas
the content subject does not play a moderating role. These findings indicate the efficacy of CLIL
in fostering students’ language development while identifying its moderating variables, thereby
offering valuable insights for the implementation of CLIL in educational institutions and schools.

Liu, K. (2026). Digital Pedagogies in Music Education: Exploring Technology-Mediated Strategies
for Creative Skill Development. European Journal of Education, 61(2), €70548.
https://doi.org/10.1111/ejed.70548

Interactive technologies offer a novel, innovative and exceptional way to structure students’
learning experiences. Today, individuals are expected to possess attributes such as creative
problem-solving, the ability to navigate complex situations, teamwork, decision-making and a
strong sense of responsibility, all while proficiently utilising modern digital tools. This research aims
to design an interactive online music education course and assess the influence of digital
technologies on students’ creative thinking abilities. The experimental study was conducted at a
music school in China, using a questionnaire survey to collect data. The sample consisted of two
music educators and 100 first-year students enrolled in the newly developed online programme.
Students participated in interviews both before and after the course. The findings indicate
significant enhancements in students’ creative thinking post-course. Future research should
explore effective e-learning strategies, tools and activities to refine teaching methodologies in
music education.

Liu, Y., Wang, Y., Cui, H., & Zhang, L. (2026). Digital Transformation and Green Agricultural Skills: A
Cross-Case Policy Analysis of Cost-Effective Competence Development. European Journal of
Education, 61(2), e70537. https://doi.org/10.1111/ejed.70537

Agriculture is undergoing a simultaneous green and digital transition that is reshaping the
competences required of its workforce. Yet research and policy debates have paid limited
attention to how agricultural education systems can realign their structures, curricula, and
governance arrangements to support these emerging hybrid skill demands. This arficle
contributes to this gap through a comparative policy analysis of the Netherlands, Denmark, and
Finland—three systems that have advanced distinct yet complementary approaches to
developing digital-green competences under resource and institutional constraints. The analysis
identifies three enabling mechanisms that span these systems: the integration of agricultural
education within broader innovation networks, the aggregation of pedagogical and
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technological resources into functional competence cenfres, and the use of system-level
roadmaps and modular qualifications to coordinate ongoing reform. These mechanisms are then
interpreted through the case of Hainan University, a leading institution positioned within China'’s
tropical agricultural innovation ecosystem. Drawing on its research platforms, cross-disciplinary
engineering strengths, and field-based Science and Technology Backyards, the paper
demonstrates how international insights can be franslated—not replicated—to build a contexi-
sensitive digital-green agricultural skills ecosystem. Conceptually, the study reframes agricultural
digital-green skills as a systemic challenge requiring institutional alignment rather than
technological adoption alone. Practically, it offers a design-oriented framework for supporting
agricultural skills reforms in regions undergoing ecological and technological transformation. The
article concludes by outlining implications for Chinese policy and for future comparative
research on agricultural skills governance.

Mayeur-Guillou, A., Paillet, V., & Schmitt, P. (2026). Evaluation des aptitudes physiques des éléves
de sixieme et de seconde a larentrée 2025. Note d’'Information, (26.17), 1-4. Consulté a I'adresse
https://www.education.gouv.fr/depp/evaluation-des-aptitudes-physiques-des-eleves-de-
sixieme-et-de-seconde-la-rentree-2025-504854

En septembre 2025, les aptitudes physiques d’éleves de sixieme d'établissements volontaires et
d'un échantillon représentatif de 4 400 éleves de seconde ont été évaluées.

Meng, W., & Pang, Y. (2026). A novel algorithmic approach to enhancing student literacy in
higher education: integrating data from campus systems during public health events.
International Journal of Inclusive Education, 30(7). 1593-1621.
https://doi.org/10.1080/13603116.2025.2546925

This paper investigates how college education management can effectively enhance students’
literacy during public health events by leveraging behavioural data and advanced analytical
methods. To address the disruptions caused by such events, the study collects data from multiple
sources, including the campus all-in-one card system, educational administration system, library
access control system and library borrowing records. These data are standardised and integrated
to form a structured dataset suitable for in-depth analysis and mining. An improved algorithm,
derived from the principle of sample balance in the nearest neighbour algorithm, is proposed
and applied to both hardware and software designs. This approach ensures a more equitable
treatment of imbalanced data while aligning with the functional requirements of student
management systems. A model was constructed based on the practical needs of student
management, followed by experimental verification. The findings from the experiments
demonstrate that the improved algorithm plays a significant role in analysing factors influencing
college students’ literacy. By integrating hardware-software design with balanced data-driven
strategies, this research offers a novel pathway to support literacy outcomes. The proposed
framework highlights how education management systems can adapt during public health
crises, ultimately strengthening the resilience and quality of literacy development.

Miguel Addisu, V. (2023). Développement langagier en EAJE et inégalités sociales : 'exemple du
programme Parler Bambin. In V. M. Addisu & |. Maillochon (Ed.), Vivre et parler avec de jeunes
enfants en creche: Situations langagieres, postures professionnelles, formation (p. 61-80).
Consulté a I'adresse https://hal.science/hal-05616554
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Nath, A., & Batra, R. (2026). The capabilities approach to education of disabled children:
reimagining policy framework for inclusive education in India. Infernational Journal of Inclusive
Education, 30(7), 1262-1281. https://doi.org/10.1080/13603116.2025.2529450

This paper reviews policies and programs concerning the education of disabled and
marginalised sections in India through the capabilities approach of Amartya Sen and Martha
Nussbaum. The capabilities framework’s potential as an evaluative tool for human well-being,
justice, and individual freedom is crucial for re-evaluating the discourse on the education of the
disabled and marginalised. It prioritises individuals’ freedom to choose and lead lives they value,
advocating for equal and inclusive education beyond mere physical access. The paper
proposes re-envisioning government policies and programs to support capability development
in disabled and marginalised children, enabling them to lead independent lives. The article
analyzes international and national policies and their adaptation within the Indian inclusive
education framework. The findings suggest a policy gap in India’s inclusion framework,
recommending additional provisions for these children’s education.

Ni, X., & Wang, Y. (2026). Genetic Variants Associated with Executive Function in Children and
Adolescents: A Three-Level Meta-Analysis. Educational Psychology Review, 38(1), 72.
https://doi.org/10.1007/s10648-026-10168-x

Despite the well-established importance of executive function (EF) in learning and school
performance, the literature lacks a quantitative synthesis of the association between genetic
variants and EF, as well as an examination of its potential heterogeneity. This meta-analytic
investigation addressed this gap by quantifying the association between genetic variants and EF
across childhood and adolescence and examining factors that may be related to its
heterogeneity, including sample characteristics (age, sex, and cultural background), EF
components (hot and cool EF), measures (cognitive tasks and caregiver-reported scales), and
biochemical pathways. Systematic searches were conducted across four databases using three
sets of conceptually distinct keywords. The final meta-analysis incorporated 19 candidate-gene
and genome-wide association studies, which provided 61 effect sizes derived from 16
independent samples (total N=12,200; range of sample size: 20 to 8,707). The three-level meta-
analysis revealed a significant association between genetic variants and EF in children and
adolescents (Hedges's g=0.32, p <.001). Moderating analyses further showed that the gene-EF
relation varied by age and biochemical pathways of genetic variants. Specifically, stronger
associations were observed among older participants and in relation to lipid metabolism. This
study provides meta-analytic evidence synthesizing the association between genetic variants
and individual differences in EF among children and adolescents. The findings suggest that,
although individual differences in EF are partly biologically informed, particularly as children grow,
the overall strength of this association was small to moderate.

Pelletier, M.-A. (2025). L'autorégulation des personnes enseignantes a I'éducation préscolaire au
Québec: quelles compétences socio-émotionnelles a développer dans les formations a
I'enseignement ? Formation et profession, 33(3), 6. https://doi.org/10.18162/fp.2025.985
Rajaonarivelo, A., Razanakoto, M., Bouley, S., & Baratoux, D. (2024). From Madagascar to the
world: The Observatory of Ecoles du Monde de Madagascar and its potential for empowering
STEM Education in resource-constrained regions. GA 2024: XXXIl IAU General Assembly, FM 10
Teaching capacity of remote observing facilities for the Universities and High Schools. Consulté a
I'adresse https://hal.science/hal-05635227
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The Observatory of Ecoles du Monde de Madagascar (OE2M) stands as a groundbreaking
initiative, being the first remote/robotic observatory established in Madagascar. This presentation
explores the OE2M’s potential to revolutionize STEM education for undergraduate and high
school students not only in Madagascar but in resource-constrained regions, by fostering hands-
on learning through: - Hands-on real-time astronomical observations using the observatory’s
telescope. - Collaborative projects: Students participate in international research initiatives,
developing critical scientific skills like data analysis and communication while collaborating with
researchers from various institutions. - Targeted fraining programs: training programs equip
students and amateur astronomers with the necessary skills to utilize the observatory effectively.
This presentation delves into: - OE2M’s unique capabilities and its future impact on STEM
education in Madagascar and beyond. - The broader potential of the observatory as a model
for establishing similar facilities in other developing countries, promoting equitable access to
scientific resources and empowering future generations of STEM professionals globally. Keywords:
Remote observatory, STEM education, Madagascar, Developing countries, Astronomy projects,
Collaborative research, Training programs.

Rapti, S., Sapounidis, T., Tselegkaridis, S., & Stamovlasis, D. (2026). Exploring communication,
collaboration, critical thinking, and creativity in educational robotics curriculum. Education and
Information Technologies, 31(9), 2539-2565. https://doi.org/10.1007/s10639-026-13895-4

Although there is a strong demand for the 4Cs (Communication, Collaboration, Critical Thinking,
and Creativity) of 21st-century skills, a significant research gap remains in understanding how
technology can effectively support these skills in kindergarten (ages 4-6). This study explored a
three-month teaching intervention connected to Vygotskian mediated learning and Papert’s
constructionism within a technologically enriched environment. It is a quasi-experimental design
with 101 kindergarteners engaged in either a robotics-based curriculum or a traditional one. The
4Cs were measured in both groups using the Positive Technology Development (PTD) tool, and
two methods of data analysis were used to capture evidence of 4Cs development. Latent Class
Analysis (LCA) provided distinct patterns of 4Cs appearing in experimental and control groups,
indicating a holistic development in the former. Robotics created a learning environment where
all 4Cs were developed in a balanced and integrated manner, while in the latter, lower potential
critical thinking and creativity, and a higher level of communication were observed. Moreover,
Network Analysis was applied with the 4Cs represented as nodes. Network Comparison Test
showed superior edge strength of collaboration - critical thinking pair in the experimental group,
pointing out that the interaction mechanism in the use of educational robotics most probably
activates and promotes these skills. The above findings advocate that educators and
policymakers should create technologically enriched, problem-solving, interactive, open-ended
learning experiences that foster 21st-century skills from early childhood.

Royet, T., Cece, V., Lentillon-Kaestner, V., Castéra, J., & Vors, O. (2025). Preservice physical
education teachers’ professional action competence in education for sustainability: a mixed
method research. Frontiers in Psychology, 16. https://doi.org/10.3389/fpsyg.2025.1601026

With the growing emphasis on sustainability, physical education (PE) teachers are expected to
incorporate education for sustainability (EfS) into their teaching. Based on a mixed method, this
study aimed to assess preservice PE teachers’ professional action competence in EfS (PACesd)
and identify PACesd profiles. Methods A tofal of 412 French preservice PE teachers completed a
questionnaire measuring PACesd, along with open-ended questions enabling an external
assessment of pedagogical content knowledge. Descriptive statistics, correlation analysis, and
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latent profile analysis were conducted to identify PAC profiles. Thematic analysis based on both
qualitative and quantitative approaches was used on open-ended responses, allowing chi-
square tests to identify differences across PAC profiles. Results The results revealed moderate-high
perceived pedagogical content knowledge and self-efficacy but low wilingness to teach EfS.
Four competence profiles emerged, with external assessment revealing key similarities and
differences. Discussion These results highlight the need for targeted professional development to
support EfS integration in PE.

Sepulveda, F., Varas-Pavez, A., & Peake, C. (2026). Impact of streak feature in gamified app on
kindergarten numeracy skills. Education and Information Technologies, 31(9), 2489-2511.
https://doi.org/10.1007/510639-026-13920-6

Early numeracy skills, including number identification, counting, and cardinality, are critical
predictors of long-term mathematical achievement, yet research on gamification’s role in
fostering these skills in preschool settings remains limited. This study investigates the impact of the
streak feature in a digital game-based learning (DGBL) application, Mathpath, on the early
numeracy performance of 51 kindergarten students from three Chilean public schools. The cross-
sectional design examines whether streaks, designed to provide immediate feedback and
enhance motivation, improve task accuracy in number identification, counting, and cardinality.
Over six weeks, students engaged with Mathpath's gamified tasks, with performance assessed
through in-app metrics and validated against the Woodcock-Johnson IV Applied Problems
subtest. Descriptive analyses revealed that higher streak levels were associated with increased
mean performance scores across all tasks, with number identification rising from 0.17 (streak level
0) to 0.74 (streak level 5). Correlational analyses confirmed significant positive relationships
between number identification, counting, cardinality, and applied problems (r = .30 to 0.55, p <
.05 to p < .001), supporting the DGBL tasks' concurrent validity. An ANCOVA, controlling for
baseline mathematical knowledge, indicated significant effects of streak level on performance
(N2 = 0.38-0.42). These findings suggest that streaks enhance engagement and numeracy
outcomes, though the cross-sectional design limits causal inferences. Future research should
explore longitudinal effects and diverse learner responses to refine gamified interventions for
early education.

Stave, L. L., Dalgaard, N. T., Mohr, J. W., Hansen, J. E., Wendelboe, K. |., Hestbaek, E., ... Smith-
Nielsen, J. (2026). Individual and Structural Factors Associated with Interactive Skills of Child-Care
Professionals in Early Childhood Education and Care: A Systematic Review and Meta-analysis.
Educational Psychology Review, 38(1), 74. https://doi.org/10.1007/s10648-026-10162-3

High-quality interactions between child-care professionals and children are central to early
development. Despite extensive research and policy interest, no prior review has integrated
evidence across the broad set of factors linked to interactive skills of individual caregivers in early
childhood education and care (ECEC). This preregistered systematic review and meta-analysis
examined factors associated with observer-rated interactive skills of child-care professionals in
formal ECEC settings for children up to 6.0 years. A systematic search was conducted across five
databases (ERIC, PsycINFO, PubMed, SocINDEX, Web of Science), and study quality was assessed
using the Appraisal Tool for Cross-Sectional Studies. A three-level random effects model was
applied to estimate effect sizes. Across 57 eligible studies, 70 factors associated with caregiver
interactive skills were identified; 41 studies contributed data for meta-analysis, yielding 13 factors
for quantitative synthesis. Structural factors significantly associated with higher levels of
interactive skills included higher caregiver education (r =.21), smaller group sizes (r=-.20), lower
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child-caregiver ratios (r=-.13), and higher salaries (r = .22). Individual factors associated with
higher levels of interactive skills included mentalizing abilities (r = .17) and mental well-being (r =
.08). Work experience, tenure, perceived support, stability, caregiver age, child sex, and center
size showed no significant associations. Policies and interventions that both address structural
conditions and support caregivers’ well-being and psychological resources are most likely to
enhance interaction quality and, ultimately, children’s developmental outcomes.

Vanderstichel, H. (2026). Le sens de la créativité : Une analyse de la conception créative en
situations entrepreneuriales (Theses, Université de Lille).
https://doi.org/10.70675/eafd7345z0532z4cd1z87eez5b0e543cf3dd

Creativity is regarded as a key skill in the 21st century, playing a significant role in both
enfrepreneurship and innovation. The present research has both theoretical and practice-
oriented objectives. Its aim is to better understand how creators design entrepreneurial projects
by mobilising, transforming, and developing knowledge and skills within a context that is shaped
by economic, technological, social, and environmental shifts. Drawing from Vygotsky's work
(1997, 2004), the research is grounded in a socio-constructivist epistemology and builds on
“activity-based” approaches to the analysis of work and training (Champy-Remoussenard, 2005;
Becerril-Ortega, 2021). The empirical material consists of experiential narratives and project
pitches gathered through semi-structured and open-ended infterviews, complemented by
historical and institutional archives. The analysis links two levels: biographical frajectories and
successive design activities, regardless of whether they led to the creation of a business or a new
economic activity. The results highlight a creativity that develops in and through design activity,
combining imagination with a« “technical culture” » of entrepreneurship.

Vantrepotte, Q., Causse, M., & Camachon, C. (2026). An Instrumented Self-Regulated Learning
Environment for Adaptive Training of Visual Scan Strategies in Pilot Training. Workshop Designing
Advanced Interfaces  for  Learning and  Teaching. Consulté &  I'adresse
https://inria.hal.science/hal-05629508

Training effective visual scan strategies is critical for safe aircraft operations, especially in glass-
cockpit environments where the distribution of visual attention between outside-the-window
cues and instrument displays requires careful coordination and remains difficult for novice pilots
to interpret and regulate. Eye-tracking technologies provide an objective window on pilots’ visual
strategies and can support training, yet practical deployments often remain fragmented (e.g.,
post-session analyses without in-situ guidance, or feedback that is not well connected to
actionable training decisions). Building on self-regulated learning models, we present a learning
environment currently under development whose present operational focus is the capture and
post-session diagnostic interpretation of eye movements through shared diagnostic dashboards
used after simulator-based flight tasks for learner reflection and instructor-guided debriefing. We
describe how the design of the learning environment is informed by four interdependent learning
dimensions (cognitive, metacognitive, motivational, and emotional), and detail the system
architecture and interaction design choices required to make gaze analytics interpretable and
actionable. Finally, we outline the design constraints that should guide later extensions toward
targeted training and future empirical evaluation.

Vanuls, C. (2026). Transition écologique et négociation collective : quelle articulation pour
I'emploi et les compétences ? In F. Drouileau, C. Gasquet, & G. Rieucau (Ed.), Travailler et se
former pour répondre a la crise climatique (p. 23-38). https://doi.org/10.4000/168y!I
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Les questions de pérennité des empilois et d’adaptation des compétences face aux exigences
de I'urgence climatique appellent une forte concertation des partenaires sociaux. De récentes
évolutions législatives renforcent un dynamisme conventionnel qui se déploie peu & peu, mais
I'infeégration de ce sujet dans les dispositifs de négociation est encore modeste.

Vieque, K. (2025). Mémoriser des faits numériques : d'un dispositif de formation d'une équipe
d’école aux acquis des éléves. 51e colloque international sur la formation en mathématiques
des professeurs des écoles. Consulté a I'adresse https://hal.science/hal-05617761

The aim of this paper is to present an action research project launched at the start of the 2024
academic year. This action research aims to investigate how to develop the following
mathematical skills in pupils: the construction and automation of calculation procedures
enabling them to quickly produce the result of multiplying two numbers less than or equal to 10,
in conjunction with the memorisation of these multiplication facts. In this context, we are
investigating how to help pupils develop the schemas (Vergnaud, 1990) necessary for practising
mental multiplication. To this end, our methodology was based on testing several sequences we
designed in mainstream classrooms. These sequences consist of action-based situations
(Brousseau, 1998) and rely on the use of rectangular configurations as a tool for introducing the
concept of multiplication (Vergnaud, 1981; Fénichel and Pfaff, 2005). The presentation will outline
the training programme conducted within a school team comprising seven teachers from Year
1 to Year 6, followed by the theoretical underpinnings on which the designed and tested
scenarios are based. These will then be presented and analysed. Using extracts from pupils’ work,
we will demonstrate the impact of the initial implementation of this programme on pupils’
learning outcomes. We will also highlight the factors we have identified as key to effectively
influencing pupils’ learning.

Weikang, L., & Chenghua, L. (2026). Enhancing doctoral students’ innovative behaviors through
artificial intelligence literacy: a mixed-methods study. Education and Information Technologies,
31(9). 2599-2625. https://doi.org/10.1007/s10639-026-13906-4

This study explores the impact mechanism of doctoral students’ artificial intelligence literacy (AlL)
on their innovative behaviors through a mixed-methods approach, combining qualitative
interviews with 15 doctoral students and a quantitative survey of 379 doctoral students. The
research identifies three core dimensions of doctoral students’ AlL: Al knowledge and skills, Al
ethics and morality, and Al value judgment. Results show that AIL has a significant direct positive
effect on innovative behaviors (B =0.175, p =0.000), with two key mediating pathways: research
thriving (a psychological state of vitality and active learning, p=0.095, p =0.004) and research
reconstruction (multidimensional restructuring of content, methods, relationships, and cognition,
B=0.06%, p=0.019). Additionally, organizational resistance to change (including norm conflict
and symbolic deficiency) negatively moderates the relationship, weakening both the direct
impact of AIL and the effectiveness of the mediating pathways (B=-0.116, p =0.045 for direct
moderation). This study enriches the theoretical understanding of AlL's role in academic
innovation and provides empirical support for cultivating AIL among doctoral students to
enhance national research innovation capacity.

Wu, H., & Zhang, J. (2026). Constructing the GenAl Literacy Model for Pre-Service Second
Language Teachers: A Behavioural Event Interview Approach. European Journal of Education,
61(2), e70555. https://doi.org/10.1111/ejed.70555
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Although generative artificial intelligence (GenAl) literacy models have recently emerged in the
field of second language (L2) teaching, most of them adopt a top-down approach by modifying
existing frameworks, such as digital literacy models. As a result, these models may not fully
capture the contextually grounded competencies needed for effective L2 teaching.
Furthermore, many of these models are designed for in-service L2 teachers, leaving pre-service
teachers largely unaddressed. To fill this gap, this study utilised the Behavioural Event Interview
(BEI) to analyse the GenAl literacy of 20 pre-service L2 teachers from universities in China, who
were divided into two groups: 10 high-performing and 10 average-performing participants. Using
MAXQDA 2022 for data analysis, 18 key GenAl literacy attributes were identified. An independent
t-test conducted with SPSS 26 revealed that nine of these attributes were discriminative (i.e.,
Agency, Developmental Motivation, Resilience, Prompt Design, Multiple-tool Integration,
Classroom Interaction, Personalised Teaching, Reflective Practice, and Collaborative
Innovation), distinguishing high performers from average ones. The remaining attributes were
categorised as benchmark competencies (i.e., Value Cognition, Characteristic Cognition, Basic
Operations, Resource Preparation, Interdisciplinary Goal Integration, Content Evaluation,
Homework Grading, Ethics, and Emotional Care), which are essential for all pre-service L2
teachers. Based on McClelland’s Iceberg Model, these attributes were further organised into four
dimensions: Knowledge, Skills, Traits, and Motives. Finally, we discuss the implications of our model
and provides directions for future research in GenAl literacy for pre-service L2 teachers.

Xiong, Y. (2026). Adaptive technology for empathy development: matching effects of Al and VR
in differentiated instruction. Education and Information Technologies, 31(?9), 2435-2460.
https://doi.org/10.1007/s10639-026-13916-2

Achieving educational equity in Social-Emotional Learning (SEL) requires Differentiated Instruction
(DI) that tailors pathways to diverse learner needs, moving beyond mere technological access.
This study proposes a “Dynamic Matching Model” integrating TPACK with Cognitive Load Theory
to align Al scaffolding and VR immersion with learner readiness in empathy education. Seventy-
seven university students were randomly assigned to an Al-based summarization tool or a desktop
VR simulation to engage with a migration narrative. ANCOVA results revealed a significant
Expertise Reversal Effect: Al significantly enhanced Empathic Concern (EC) for novices (low prior
knowledge) by reducing cognitive load (mean difference =0.169, p =0.003), while VR induced
overload in this group. Conversely, VR boosted EC for high-prior-knowledge learners, particularly
females (mean difference =0.155, p =0.031; simple effect for female experts, p =0.004), enabling
deep embodied engagement via existing schemas. Qualitative data corroborated Al's
cognitive offloading for novices and VR's embodied advantages for experts. These findings
extend TPACK by positioning learner readiness as a critical “Context” moderator. The model
advocates a precision-oriented strategy: Al for accessible entry points across all learners and VR
for advanced emotional simulation among the prepared. This dual-path approach promotes
equitable empathy development in technology-enhanced SEL.

Yoo, Z. (2026). Exploring the impact of interactive digital tools on learning outcomes in higher
education. International Journal of  Inclusive Education, 30(7). 1412-1445.
https://doi.org/10.1080/13603116.2025.2540821

In modern higher education, digital technologies have reshaped the learning environment,
offering new opportunities to enhance student engagement and achievement. This study
examines the impact of diverse digital tools and platforms on multiple dimensions of student
outcomes. A quantitative research design was employed, using a structured questionnaire
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administered to students from four universities. Of the 500 distributed surveys, 406 valid responses
were analyzed after excluding incomplete submissions. Data collection took place online over a
three-day period, and statistical analyses were conducted using the Statistical Package for the
Social Sciences (SPSS) to explore patterns and relationships. The results highlight the significant
role of digital tools in enriching learning experiences and academic performance. Increased
access to digital learning platforms correlated with higher academic achievement, while
interactive tools were associated with improved student satisfaction. Collaborative platforms
enhanced peer learning and knowledge sharing, and real-time feedback mechanisms in
assessments supported better academic performance. Furthermore, multimedia resources
facilitated deeper comprehension and critical thinking, while digital simulations strengthened
practical skill acquisition. This research provides new insights into the value of digital interventions
in higher education and proposes a practical framework for educators and institutions to
maximize the benefits of technology-enhanced learning.

Zhang, J., Zhang, J., Su, X., & Lan, M. (2026). The impact of cognitive conflict resolution-based
dialogic interventions and pairing strategies on programming learning performances. Education
and Information Technologies, 31(9), 2977-3006. https://doi.org/10.1007/s10639-026-13907-3

Pair programming is an effective learning strategy in programming education, but inadequate
infra-pair dialogue can undermine its benefits. The effective generation and resolution of
cognitive conflict can improve dialogue quality and deepen knowledge construction. While
heterogeneous learning style pairings are often used to stimulate cognitive conflict, they risk
excessive interpersonal friction, potentially disrupting collaboration. To address this issue, this study
proposes a cognitive conflict resolution-based peer dialogue intervention for pair programming.
An eight-week experiment with 80 high school students was conducted using a 2 (intervention
vs. non-intervention) x 2 (homogeneous vs. heterogeneous learning styles) between-subjects
design. The experimental group received the cognitive conflict resolution-based peer dialogue
intfervention, while the control group adhered to conventional pair programming pedagogy.
Participants were paired based on learning styles to examine the effects of pairing type on
programming performance. Results showed that (1) the intervention significantly improved
programming performance, engagement, and dialogue quality; (2) learning style pairing had
no significant effect on programming performance, engagement, or dialogue quality; (3) with
the peer dialogue intervention, heterogeneous pairs outperformed others in programming
performance and engaged in more advanced dialogues, such as synthesis and evaluation.

Zhang, Y. (2026). The role of music education in enhancing cognitive flexibility, memory, and
academic performance. International Journal of Inclusive Education, 30(7), 1504-1538.
https://doi.org/10.1080/13603116.2025.2544858

This research study investigates how music education fosters both cognitive and non-cognitive
domains and how these confribute to student performance. The general purpose was to
evaluate the effectiveness of music education in relation to academic achievement and
learning outcomes, with an emphasis on cognitive flexibility, working memory, language,
mathematics, self-regulation, cooperation, phonological processing, fime management,
emotional regulation and attitudes. A longitudinal quantitative design was employed, using
structured questionnaires to measure academic and cognitive indicators. The sample comprised
440 university students, of which 387 valid responses were analysed statistically using the Statistical
Package for the Social Sciences (SPSS). Structural Equation Modelling (SEM) was applied to
explore the direct and indirect effects of music education on academic performance. The results
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revealed that music education significantly enhances both cognitive and non-cognitive skills,
with a positive correlation to improved academic outcomes. Among these, cognitive flexibility
and working memory showed the most pronounced improvements, particularly in subjects
requiring memorisation and problem solving. The findings highlight music education’s ability to
strengthen learning capacities beyond traditional subject boundaries. By integrating cognitive,
behavioural and emotional processes, this study provides evidence of music education’s long-
ferm positive impact on academic achievement and underscores its value as a holistic
educational tool.

Arendt, J., & Holm, A. (2026). The Demand for Private Schools and Its Impact on School
Segregation and Student Outcomes (Working paper N° 26133). Consulté & I'adresse ROCKWOOL
Foundation Berlin (RFBerlin) website: https://EconPapers.repec.org/RePEc:crm:wpaper:26133
This study examines the impact of private school attendance on segregation and student
achievement in compulsory school in Denmark. We show that increased private school
attendance is driven by students from high socio-economic groups. Leveraging variation across
municipalities, grade and calendar years and instrumental variables based on private school
openings, we find that higher private school enroliment is associated with higher segregation of
disadvantaged children. From event study models of the private school openings and a mover
design that confrols for student parental background, peer parental background, past
achievement and non-cognitive scores, we find small achievement effects of private school
aftendance.

Barrios-Ferndndez, A., Neilson, C., & Zimmerman, S. (2026). Elite Universities and the
Intergenerational Transmission of Human and Social Capital. American Economic Review, 116(6),
2120-2165. https://doi.org/10.1257/aer.20230802

Elite Universities and the Intergenerational Transmission of Human and Social Capital by Andrés
Barrios-Ferndndez, Christopher Neilson and Seth Zimmerman. Published in volume 116, issue 6,
pages 2120-65 of American Economic Review, June 2026, Abstract: Do elite colleges help
talented students join...

Becker, J. (2026). “Without Education, There Will Be Nothing”: School Fees and other Barriers to
Education in Liberia (p. 81). Consulté a I'adresse
https://www.hrw.org/sites/default/files/media 2026/05/crd liberia0526%20web.pdf

The 75-page report, *'Without Education, There Will Be Nothing': School Fees and Other Barriers
to Educationin Liberia,” documents that mandatory fees—despite a legal guarantee of free and
compulsory education for grades 1 to 9—place a heavy financial burden on families and violate
children’s right to education. Children in Liberia often enroll in school years late and are sent
home when their parents are unable to pay their fees, or work to help pay them. Many drop out
entirely or never attend school.

Bray, M. (2026). Une industrie de I'incertitude : le soutien scolaire privé dans les espaces fortement
concurrentiels (S. Herold, Trad.). Revue internationale d’'éducation de Sevres, (100), 135-143.
https://doi.org/10.4000/16990
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Ces dernieres années, on a assisté a I'expansion du soutien scolaire privé a I'échelle mondiale,
proposant des cours de soutien additionnels et payants, en dehors de I'école, dans les matieres
scolaires. Une grande partie de la demande de soutien privé est tirée par I'incertitude. Les
familles ont le sentiment que I’enseignement scolaire ne suffit pas, dans un contexte d’évolutions
technologiques, économiques et sociales, et que la société est de plus en plus concurrentielle.
Les entreprises exploitent cette situation en proposant des cours de soutien qui garantissent leur
propre prospérité. Ces entreprises peuvent cependant ellessmémes étre confrontées a des
conditions incertaines et a I'évolution du contexte de leurs activités. Cet article analyse ces
tendances a partir d’exemples provenant de Chine, d'Inde et d’' Australie.

Castro, C., & Meehan, L. (2026). Tuition Subsidies and Tertiary Education Participation: Evidence
from a System with Deferred Costs (Working paper Ne 2026-03). Consulté a I'adresse Auckland
University of Technology, Department of Economics website:
https://EconPapers.repec.org/RePEc:aut:wpaper:2026-03

This paper examines the impact of tuition subsidies on tertiary education outcomes in a setting
where financial barriers are already substantially reduced. We study the introduction of New
Zealand's Fees-Free policy, which eliminated first-year tuition fees, in a system where tuition is
financed through widely accessible student loans that require no upfront payment and are
interest-free for borrowers who remain in the country, and where means-tested allowances
provide non-repayable support toward living costs for some students. Using administrative data
and a cohort-based empirical strategy, we estimate effects on participation, retention, and
completion. We find little evidence that the policy increased participation or improved
progression outcomes, and socioeconomic gaps in participation do not narrow. These findings
are consistent with a setting in which tuition costs are not the primary constraint on tertiary
enrolment. Instead, opportunity costs and prior academic preparation appear more important
in shaping participation decisions. Our results identify a boundary condition for the effectiveness
of tuition subsidies: in systems where upfront costs are deferred and borrowing costs are low,
tuition subsidies primarily reduce future student debt rather than altering constraints at the point
of enrolment, and may therefore have limited effects on access and may not improve, and may
even worsen, equity, with implications for the cost-effectiveness of universal tuition subsidies in
such settings.

Celis, J., & Moreno, J. M. (2026). Rising stakes and converging interests: the Saber Pro exam and
the emergence of shadow education in Colombian higher education. Higher Education, 91(5),
1903-1921. https://doi.org/10.1007/s10734-025-01502-3

This study examines the emergence of preparatory courses for the Saber Pro exam (SPE) within
Colombian higher education institutions (HEls). Originally designed as a quality assurance tool,
the SPE has evolved into a significant factor influencing institutional reputation and accreditation,
driven by governmental incentives and public rankings. Adapting the concept of shadow
education, this work analyzes fee-based preparatory courses offered by HEls, which mirror
characteristics of private supplementary tutoring. Utilizing data from 2016 to 2023 and employing
a balanced decision tree model, the study investigates institutional factors associated with the
provision of these courses, including HEl type, accreditation status, socioeconomic composition
of the student body, and SPE performance. Findings indicate that HEls with medium or low SPE
scores and higher socioeconomic student populations are more likely to offer preparatory
courses. In contrast, variables such as urban location and public—private affiliation were not
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statistically significant. These results suggest that such courses are predominantly implemented
by HEls with greater institutional resources, potentially reinforcing existing educational inequalities.

Czarnecki, K., & Korpi, T. (2026). More funding, more students? Student funding policies and tertiary
education enrolment ratios in 32 high-participation countries. Higher Education, 91(5), 1941-1960.
https://doi.org/10.1007/510734-025-01504-1

Participation in tertiary education has grown dramatically in recent decades, and the distribution
of the costs for degrees between students, families and states has consequently become an
intfensely debated policy issue in many countries. Despite these international trends, substantial
cross-country differences in both participation and funding persist. Student funding systems can
include many different components, but a key distinction typically is between (a) repayable
student loans and (b) non-repayable grants. Assessments of the relationship between funding
policies and participation in tertiary education have largely focused on evaluating the impact
of specific components or used crude expenditure data, providing a circumscribed picture of
the fransition to mass participation. Using unique information from the Student Support and Fees
Dataset, we expand on existing research by providing macro-level evidence on the relationship
between levels and changes in student funding packages and tertiary education enrolment
ratios—as measures of participation—in 32 High Participation Systems between 2006 and 2021.
The results from pooled OLS analyses with time fixed effects as well as within-between random
effects panel regression show that student funding policy does not seem to influence enrolment
ratios. An important exception is found in countries where tertiary credentials have started to
become a social norm, that is when the proportion of the labour force with tertiary credentials
exceeds approx. 38%. Beyond that point, non-repayable student funding starts to matter for
further increases in enrolments.

Dang, T., Haapanen, M., & Suhonen, T. (2026). The long-term health consequences of expanding
access to higher education. Economics of Education Review, 112, 102794.
https://doi.org/10.1016/j.econedurev.2026.102794

This study examines whether increasing young individuals’ access to higher education by
creating and expanding higher education institutions affects their survival or mental health, or
those of their parents. Our quasi-experimental analysis leverages changes in access to university
resulting from the geographical expansion of the Finnish university system in the 1960s and 1970s.
The results suggest that greater access to university for 19-year-olds reduces their probability of
mental health-related hospitalization and drug use while also generating positive spillovers on
their mothers’ longevity. However, we do not find strong effects on individuals’ early mortality,
fathers’ old-age survival or parental mental health.

Delaney, J., & Devereux, P. (2026). The Math-Verbal Divide: Unequal Returns to Cognitive Skills in
Education and Work (Working paper Ne 26114). Consulté a I'adresse ROCKWOOL Foundation
Berlin (RFBerlin) website: hitps://EconPapers.repec.org/RePEc:crm:wpaper:26114

We use population-level administrative data covering secondary school students in England to
study how mathematical and verbal skills shape education and labour market outcomes.
Following cohorts completing national exams at age 16 through higher education and into
employment until age 34, we show that mathematics and verbal skills operate through
fundamentally different pathways. Verbal skills strongly predict educational attainment-including
college enrolment, graduation, and postgraduate study-while mathematics skills generate
substantially larger earnings returns. At ages 30-34, moving from the 25th to the 75th percentile of
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the mathematics skill distribution is associated with 29% higher earnings, compared with 14% for
verbal. This divergence operates partly through field-of-study choice: individuals with stronger
verbal skills disproportionately select into fields with higher graduation rates but lower earnings
returns, while those with stronger mathematics skills enter STEM and other high-paying majors.
Gender differences in skills explain the female advantage in college attendance and part of the
STEM gap but have little effect on the gender earnings gap due to offsetting effects across these
pathways: women's verbal advantage facilitates educational access but also steers them
toward lower-return fields.

Eurostudent (Transnational). (2026). Poor students, rich students - What actually determines the
income concentration among students in Europe? In htfps://veille-et-analyses.ens-
lyon.fr/Rapports/DetailRapport.php2parent=actu&id=4233 [Report]. Consulté a I'adresse
https://eurostudent.eu/storage/394/01KS24T6VAASKIWAPQYQT58G8S.pdf

The framework conditions of studying such as the time available for study-related purposes
depend, infer alia, on students’ economic resources provided by their parents. Great financial
inequality among students in this respect often causes widely differing framework conditions for
studying, which may have negative effects on the duration and success of studies for parts of
the student population. So, what is the actual situation regarding the financial (in)equality among
students in the European Higher Education Area (EHEA)? For 28 EHEA countries, the extent of
financial inequality among students was first determined with the help of the Gini coefficient. On
this measure, there are relatively large differences between countries, but whose determinants
are yet unknown. Several simple linear regressions seem to indicate that family-related variables
— financial support from the family, students’ educational background, and living in the parental
home — increase income concentration among student populations significantly, while national
public student support reduces it considerably. However, a multiple linear regression model shows
that only national public student support has a weakly significant effect, thus superimposing the
effects of social origin. This means that public student support may be even more important than
previously thought, particularly with regard to achieving the objective of equity of opportunity.

Friesen, J., Cohn, R. M., & Woodcock, S. (2026). Sorting, peer effects and school effectiveness in
private and public schools. Economics of Education Review, 112, 102786.
https://doi.org/10.1016/j.econedurev.2026.102786

Using longitudinal student-level data for a population of students enrolled in both public and
private schools, we estimate an empirical model of test scores that allows us to decompose the
private/public test score gap info components accounted for by student ability, peer ability, and
school effectiveness. We find that private schools score substantially above the public school
mean primarily because they “cream-skim” high ability students, and this cream-skimming
benefits private school students via meaningful peer effects. Conditional on these peer effects,
the average private school is no more effective than the average public school. Disaggregating
by private school type, and conditional on peer effects, Catholic private schools are more
effective than public schools in numeracy and other Christian private schools are less so.
Simulations suggest that the peer effect arising from private school cream-skimming has little
effect on the average outcomes of public school students.

Grosz, M., & Monarrez, T. (2026). The great recession, college enroliment, and the dynamics of
student debt. Economics of Education Review, 112, 102796.
https://doi.org/10.1016/j.econedurev.2026.102796
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We examine the Great Recession’s long-term impact on federal student loan borrowing and
repayment, using detailed federal administrative records and leveraging comparisons across
labor markets with varying unemployment severity. A one percentage point increase in recession
unemployment caused 7% higher outstanding debt and 6% more defaults. By 2019, the recession
accounted for 19%-32% of undergraduate debt increases and 10%-25% of default increases
across institutional sectors. Borrowers enrolled at the onset of the recession experienced the
largest effects on debt accumulation and repayment distress. For this group, recession-induced
borrowing is linked with sustained declines in program completion, suggesting reduced financial
welfare.

Irving, M., & Hague, S. (2026). Financing the foundations: public investment in early childhood
development in East and Southern Africa (p. 13). Consulté a I'adresse UNICEF website:
https://www.unicef.org/esa/media/17161/file/UNICEF-Financing-Foundations-ECD-ESA-2026.pdf

Kanwar, S. (2026). Deciphering the Knowledge Engine: The Role of Education in Innovation
(Working paper Ne 362). Consulté a I'adresse Centre for Development Economics, Delhi School
of Economics website: hitps://EconPapers.repec.org/RePEc:cde:cdewps:362

Estimating a varying coefficients specification using an unbalanced panel of countries spanning
the period 1997-2023, we find unambiguous support for the contention that educational
attainment has a positive influence on innovation. The estimation results reveal that a one-year
increase in mean years of education increases aggregate patent applications of a sample
country by 1107, at the 50th percentile of the knowledge capital stock, or about 3.8% of the
sample mean patent applications. Second, the innovation response to changes in education
becomes stronger in the presence of larger stocks of knowledge capital. Thus, at the 95th
percentile of the knowledge capital stock, we find that a one-year increase in the education
level raises aggregate patent applications by 1264, or about 4.4% of the sample mean patent
applications. This response to a unit-increase in the treatment variable is about 14.2% larger than
what we found at the 50th percentile of the stock of knowledge capital, exemplifying the
strengthening response at higher levels of the knowledge capital stock. Third, we find that the
overall innovation-education response does not hinge upon any individual sector, but rather
obtains across all the technology-intensive industry groups, namely, Chemicals, Electricals and
Electronics, Machinery (non-electrical), Pharmaceuticals, and Professional and Scientific
Equipment. Our results are robust to a number of sensitivity checks.

Liang, X. (2026). Private gains, organization identification and alumni support: a comparative
study between private university and public university. Higher Education, 91(5), 1839-1858.
https://doi.org/10.1007/s10734-025-01498-w

Alumni support mechanisms in stratified higher education systems remain understudied,
particularly regarding how institutional type (public vs. private) moderates the interplay between
private gains and organizational identification. Building on organizational identification theory
and social exchange theory, this study develops an affective-tfransactional bidimensional
framework to examine how emotional attachment and rational evaluations of private gains
collectively shape alumni-university relationships across institutional contexts. Through structural
equation modeling (SEM) and multigroup analyses of a dataset comprising 3791 alumni (1893
from private universities and 1898 from public universities), notable differences between the two
groups are uncovered. While educational outcomes significantly influence alumni identification
and support across both types of institutions, the impact of student-university identification on
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alumni support is pronounced only in public universities. Intriguingly, alumni from private
institutions tend to resonate more with a customer-oriented mindset, finding the affective model
of alumni engagement less compelling. These findings emphasize the importance of considering
institutional type and the need for tailored strategies to foster alumni engagement based on the
unique cultural characteristics of each institution. By integrating the concept of private gains into
the theoretical framework, this study offers novel insights into alumni-university relationships and
provides valuable guidance for higher education marketers seeking to enhance alumni support
and promote institutional success.

Liv, Y., Wang, Y., Cui, H., & Zhang, L. (2026). Digital Transformation and Green Agricultural Skills: A
Cross-Case Policy Analysis of Cost-Effective Competence Development. European Journal of
Education, 61(2), €70537. https://doi.org/10.1111/ejed.70537

Agriculture is undergoing a simultaneous green and digital transition that is reshaping the
competences required of its workforce. Yet research and policy debates have paid limited
attention to how agricultural education systems can realign their structures, curricula, and
governance arrangements to support these emerging hybrid skill demands. This arficle
contributes to this gap through a comparative policy analysis of the Netherlands, Denmark, and
Finland—three systems that have advanced distinct yet complementary approaches to
developing digital-green competences under resource and institutional constraints. The analysis
identifies three enabling mechanisms that span these systems: the integration of agricultural
education within broader innovation networks, the aggregation of pedagogical and
technological resources into functional competence cenfres, and the use of system-level
roadmaps and modular qualifications to coordinate ongoing reform. These mechanisms are then
interpreted through the case of Hainan University, a leading institution positioned within China’s
tropical agricultural innovation ecosystem. Drawing on its research platforms, cross-disciplinary
engineering strengths, and field-based Science and Technology Backyards, the paper
demonstrates how international insights can be franslated—not replicated—to build a contexi-
sensitive digital-green agricultural skills ecosystem. Conceptually, the study reframes agricultural
digital-green skills as a systemic challenge requiring institutional alignment rather than
technological adoption alone. Practically, it offers a design-oriented framework for supporting
agricultural skills reforms in regions undergoing ecological and technological transformation. The
arficle concludes by outlining implications for Chinese policy and for future comparative
research on agricultural skills governance.

Maragall, J., Méndez, C., Molinos Iragorri, C. D. P., & Sanchez Cordova, J. (2026). Cémo Bogota
modernizé la entrega de recursos educativos en sus colegios: un caso de gasto inteligente.
https://doi.org/10.18235/0014033

Este informe analiza la experiencia de Bogotd (Colombia) en la modernizacion de la asignacion
de recursos educativos mediante la implementacion del Sistema de Informacion de Recursos
Educativos (SIDRE). En América Latina y el Caribe, las brechas persistentes en infraestructura y
dotacidn escolar suelen estar asociadas con sistemas de informacidon débiles, procesos
administrativos fragmentados y decisiones poco transparentes. El SIDRE fue desarrollado por la
Secretaria de Educacion Distrital de Bogotd, con apoyo del Banco Interamericano de Desarrollo,
para enfrentar estos desafios mediante la centralizacion de solicitudes, la estandarizacion de
catdlogos de bienes y la infroduccién de criterios objetivos de priorizacion alineados con el
presupuesto disponible. El sistema asigna puntos a cada institucion educativa con base en
principios de adecuacion, equidad, eficiencia y transparencia, lo que obliga a priorizar
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necesidades y mejora la frazabilidad del gasto. Desde que su uso se volvid obligatorio en 2023
para mds de 400 instituciones educativas distritales, el SIDRE ha fortalecido la eficiencia
operativa, la gobernanza escolar y la equidad en la distribucién de los recursos. El informe
documenta beneficios directos e indirectos, analiza los factores institucionales y politicos que
facilitaron su implementacion y explora su potencial de escalamiento a otros territorios de
Colombia y la region como una herramienta de gasto inteligente en educacion.

Penney, J., Moisan, M., Bernal, G. L., & Daniel-Canizares, J. (2026). Scholarships and student effort
- The transition from Ser Pilo Paga to Excelencia. Economics of Education Review, 112, 102791.
https://doi.org/10.1016/j.econedurev.2026.102791

Shortly after the new president of Colombia took office in 2018, the Minister of Education
announced the ending of the Ser Pilo Paga scholarship program. The scholarship, awarded on
both the basis of need and merit, provided awardees with funding covering both tuition costs
and a living stipend at any high-quality university in the country. It was replaced by a new
scholarship, Generacion E — Excelencia, which was formally identical in terms of benefits and
requirements. Exploiting the need-based eligibility threshold using a regression discontinuity
design, we find that this policy transition reduced test scores for eligible students. An analysis of
how this transition affected the socioeconomic composition of the highest performers shows that
the representation of eligible students decreased. These findings underscore the importance of
program visibility and trust in sustaining the behavioral effects of financial aid.

Shu, S., & Wakabayashi, M. (2026). The Effects of Primary School Access on Housing Prices:
Evidence from the Public-Private School Enroliment Reform in Guangzhou, China (Working paper
Ne 85). Consulté a I'adresse Graduate School of Economics and Management, Tohoku University
website: hitps://EconPapers.repec.org/RePEc:toh:tupdaa:85

This paper examines how changes in school admission rules affect housing market capitalization
across urban neighborhoods in a deterministic public school assignment system. We study the
2020 Synchronous Enrollment Policy (SEP) in Guangzhou, China, which synchronized public and
private school admissions and replaced selective private admissions with lottery allocation,
thereby increasing uncertainty in private school enrollment while leaving public school
catchments unchanged. Using transaction-level data on second-hand housing sales from 2018
fo 2021 matched with official public primary school catchment maps, we implement a
difference-in-differences strategy comparing price changes across neighborhoods inside and
outside high-quality public school districts before and after the reform. We find that the policy
increased the housing price premium associated with high- quality public school zones by
approximately 4.2 percent. The capitalization effect exhibits systematic spatial heterogeneity: it
is stronger in urban core districts, attenuates with residential distance to assigned schools, and is
amplified in areas with greater exposure to elite private schools. These findings suggest that the
housing market consequences of admission reforms depend critically on pre-existing educational
competition structures and infra-urban spatial structure.

Tang, M., Li, A., & Wu, X. (2026). Meritocratic Myth in Mind? Socioeconomic Backgrounds and
Shifting Beliefs about Meritocracy among College Students in China. Sociology of Education,
99(1), 40-58. https://doi.org/10.1177/00380407251360432

Sociologists have long debated the role of higher education in shaping individuals’ meritocratic
beliefs, yet few studies have examined how these beliefs evolve during college years. This study
addresses that gap by analyzing shifts in meritocratic beliefs among college students in China
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and exploring how these changes vary by socioeconomic backgrounds. Drawing on data from
the Beijing College Students Panel Survey (BCSPS), we find that students’ belief in meritocracy
tends to decline as they progress through college. Over time, students place less emphasis on
meritocratic factors and increasingly recognize the importance of nonmeritocratic factorsin their
future career prospects. Notably, students from lower socioeconomic status (SES) initially view
nonmeritocratic elements as less important but gradually align with their higher-SES peers in
acknowledging their significance. These findings shed light on the relationship between higher
education and meritocratic beliefs, revealing how students’ social origins shape their perceptions
of social mobility within postsecondary institutions.

Wu, Q., Wu, Z., Zhang, W., & Wang, W. (2026). Is Interdisciplinary Research More Conducive to
Knowledge Innovation? Evidence From Swiss National Science Foundation Projects. European
Journal of Education, 61(2), e70530. https://doi.org/10.1111/ejed.70530

Interdisciplinarity is often cast as a normative route to both scientific and societal impact, yet its
‘returns’ remain persistently contfested. A key reason is empirical identification: prior work
frequently collapses thematic breadth (what problems and concepts a project spans) and
cognitive distance (how far collaborators are separated in disciplinary training) into a single
interdisciplinarity signal, while simultaneously absorbing differences in team organisation into the
same measure. Estimated effects therefore conflate scope-driven opportunities for
recombination with coordination, translation and alignment frictions—costs that are not intrinsic
to interdisciplinarity per se but arise from how collaboration is organised and governed. This study
disaggregates interdisciplinary knowledge production into three analytically distinct elements:
thematic diversity, capturing the breadth of topics a project traverses; cognitive diversity,
capturing heterogeneity in feam members’ disciplinary backgrounds; and team assembly,
modelled as an independent moderator that shapes integrative capacity even within single-
discipline projects. Using 31,370 Swiss National Science Foundation (SNSF)-funded projects (2009-
2020), we measure Thematic and Cognitive Diversity with the Rao-Stirling index and link them to
both theoretical and applied innovation while testing how team assembly conditions diversity
returns. We find two distinct functional forms and a clear moderation pattern. Thematic diversity
is associated with power-law growth in innovation and is comparatively insensitive to team
assembly. Cognitive Diversity exhibits an inverted U-shaped relationship with innovation, and its
payoff is strongly contingent on team assembly: benefits concentrate at moderate cognitive
distance and weaken as integrative capacity increases. By disentangling scope, distance and
assembly, the study reconciles competing claims about interdisciplinary returns and informs
science policy and evaluation practice on aligning interdisciplinary ambitions with team design
and governance mechanisms that can support both academic recognition and societal uptake.

Aluko, H. A., Aluko, A., Ogunjimi, F., Offiah, G. A., Islam, M. N., & Fernandes, F. A. P. (2026).
Application of Al-driven virtual reality (VR) in improving higher education student’s learning and
engagement. Education and Information Technologies, 31(9). 2953-2976.
https://doi.org/10.1007/s10639-026-13912-6

Purpose: Calls for personalised learning have increased interest in Al-enabled virtual reality (Al-
VR) as a tool that can adapt instruction and support diverse learner needs. This study investigates
the adoption and applicability of AI-VR in higher education and examines its influence on
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students’ learning and engagement. Design/methodology/approach: A quantitative design was
used. Structured questionnaires were distributed through Google Forms to lecturers and students
in UK higher education using judgemental sampling. A total of 278 respondents (69 lecturers and
209 students) completed the survey. Data were analysed using descriptive and inferential
statistics in SPSS. Findings: Results indicate that AI-VR improves learning outcomes by
strengthening knowledge acquisition, retention, and conceptual understanding. Participants
reported higher engagement due to immersive, interactive environments that build confidence
and support inclusive learning. Despite these benefits, levels of adoption and consistent
applicability in higher education remain below expectation, influenced by digital readiness and
infrastructure constraints. Originality/value: The study contributes to immersive learning research
through the development of the AI-VR Immersive Learning Adoption Model (AILAM). The
framework synthesises insights from existing literature to explain how adaptive Al-VR environments
influence engagement, learning processes, and user readiness in higher education. AILAM
clarifies the mechanisms through which AI-VR produces learning benefits and provides a
structured foundation for future empirical inquiry and institutional decision-making.

Aslan, S. (2026). Curriculum Literacy and Job Satisfaction Among Teachers: A Mediated-
Moderated Model of Psychological Well-Being, Self-Efficacy, and Gender. European Journal of
Education, 61(2), €70552. https://doi.org/10.1111/ejed.70552

This study examines the relationships between teachers’ curriculum literacy and their job
satisfaction, focusing on the mediating roles of psychological well-being and self-efficacy, as well
as the moderating role of gender. Grounded in the Job Demands-Resources (JD-R) framework,
curriculum literacy is conceptualised as a cognitive resource that may enhance teachers’ ability
to manage professional demands. Data were collected in 2025 from a sample of 401 public
school teachers in Isparta, Turkiye, using simple random sampling. Bayesian structural equation
modelling indicated that curriculum literacy was not directly associated with job satisfaction, but
it was indirectly related through psychological well-being and self-efficacy. These findings align
with the motivational process of the JD-R model, highlighting the role of internal psychological
resources as key mechanisms through which professional competencies translate info
occupational satisfaction. Curriculum literacy also showed significant positive associations with
both psychological well-being and self-efficacy, underscoring its importance in sustaining
teachers’ resilience and professional competence. Gender was tested as a moderator, but no
significant interactions were found, suggesting that cognitive and emotional resources may be
more influential than demographic attributes in shaping teacher motivation. Overall, the study
provides novel evidence that strengthening curriculum literacy through professional
development initiatives can enhance teacher well-being and job satisfaction, with practical
implications for educational policymakers and teacher training institutions.

Audrin, C., & Hascoét, M. (2025). Tension au coeur de la double posture des enseignant es en
formation: quel effet des émotions sur la persévérance? Formation et profession, 33(3), 7.
https://doi.org/10.18162/fp.2025.980

Barut Tugtekin, E., Tugtekin, U., & llic, U. (2026). Eliciting desirable difficulty through font
manipulation: effects on metacognitive judgments, cognitive load and learning outcomes.
Education and Information Technologies, 31(%), 2787-2814. https.//doi.org/10.1007/s10639-026-
13915-3
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Recent multidisciplinary research has investigated whether incorporating desirable difficulty into
instructional materials can enhance learning outcomes through minimally demanding
interventions. One notable assertion in this literature is that font manipulation, particularly disfluent
fonts, may induce desirable difficulty and support learning. In a computer-assisted learning
environment, the current study investigated this claim using a between-subjects experimental
design. The primary dependent variables were achievement, retention, cognitive load, and
judgments of learning, with prior knowledge and working memory capacity serving as covariates.
A total of 165 participants were randomly assigned to one of three treatment groups, with
instructional materials manipulated with Arial, Helvetica, or Sans Forgetica fonts. The results
revealed no significant differences across treatment groups on any outcome measure after
controlling for individual differences. Accordingly, all three hypotheses were rejected. These
findings indicate that font-based manipulations are insufficient to reliably generate desirable
difficulty effects in computer-assisted instructional materials. Overall, the findings reveal that font-
based manipulations are insufficient to reliably generate desirable difficulty effects in computer-
assisted instructional materials and underscore the need for more cognitively substantive
approaches to instructional design in digital learning environments.

Bertieaux, D., Goyette, N., & Duroisin, N. (2025). Le bien-étre des enseignants de la Fédération
Wallonie-Bruxelles : enquéte qualitative sur les mécanismes psychologiques liant les concepts
de Dbien-élre et de capital psychologique. Formation et profession, 33(3), 3.
https://doi.org/10.18162/fp.2025.981

Bicakci, M., Heller, F., Stoeger, H., & Ziegler, A. (2026). From RAMSing to Rigor: Improving Moderator
Analysis in STEM Education Meta-Research. Educational Psychology Review, 38(1), 75.
https://doi.org/10.1007/s10648-026-10172-1

Moderators are infended to clarify when, where, and for whom interventions work, yet null
moderator results are often omitted from the published record. We term this practice “reporting
after moderators are significant” (RAMSIng) and examine its scope and consequences in STEM
education meta-research. Drawing on an umbrella review of 89 meta-analyses comprising 1,786
moderator effect sizes, we found a substantial visibility gap: non-significant moderator effect sizes
showed markedly lower relative visibility than the most strongly selected results
($$:{upomega:}$$$3$:approx:$$0.40). To address this bias, we combined structural mapping with
two bias-robust Bayesian frameworks, ROBMA-PSMA and RoBMA-Regression, to estimate bias-
adjusted moderator effects, derive field-specific benchmarks, and estimate realistic evidential
requirements for moderator testing. The overall bias-adjusted mean moderator effect was
g=0.27 (95% Crl [0.20, 0.34]) with substantial heterogeneity ($$:{uptau:}$$= 0.48). Modeling a five-
level moderator-theme classification substantially improved fit (BFInc = 350) and slightly reduced
residual heterogeneity ($$:{uptau:}$$= 0.44). RAMSing-adjusted benchmarks placed the 25th,
50th, and 75th percentiles of |g| at 0.18, 0.38, and 0.64, respectively, all below both Cohen’s
conventfional heuristics and the raw empirical quartiles. Prospective power analyses further
indicated that, under the assumptions examined here (g=0.38, $$:{{uptau:}N{2}$$= 0.24,
$$:{upalpha:}$$= 0.05), approximately 14 independent effect sizes per moderator level are
needed fo detect a typical moderator effect. These findings indicate that RAMSIng is likely an
important source of distortion in moderator-based inference within this corpus. The workflow and
openly available toolkit infroduced here provide a practical framework for detecting and bias-
adjusting RAMSIing, and for supporting practices designed to reduce it in STEM education and
other fields that rely on meta-analytic moderator evidence.
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Brown, A. W., Cornelius, C., & Mecklin, C. (2026). Relationships Between Executive Functions and
Disability Type in Students With Dyslexia and/or ADHD: A Meta-Regression. Mind, Brain, and
Education, 20(2), €70046. https://doi.org/10.1111/mbe.70046

This meta-regression explores relationships between executive functions (EFs) inhibition, shifting,
and working memory (WM) in children with dyslexia only, ADHD only, and both dyslexia and
ADHD. Those with combined conditions (CC) had greater effect sizes (ES) for verbal WM,
inhibition, and shifting. The largest ES were for verbal WM in subjects with CC (1.00) and in subjects
with dyslexia only (0.88). This study helps create an EF profile of dyslexic students and compares
their EFs to peers with ADHD and CC. Findings suggest that students with CC may be more
impacted by EFs of verbal WM, inhibition, and shifting than those with single disabilities, and those
with dyslexia alone may be impacted by all EFs, but especially verbal WM. Practical implications
are discussed, such as considering the impact of all EFs on dyslexic students throughout the
evaluation and treatment processes, even if they do not have diagnosed comorbid ADHD.

Cao, M., & Carvalho, P. F. (2026). Striking the Balance: How Variability Shapes Retrieval Practice
and Worked Examples for Transfer Learning. Educational Psychology Review, 38(1), 71.
https://doi.org/10.1007/s10648-026-10169-w

The ability to generalize and apply knowledge to new situations is the hallmark of effective
learning. There are multiple ways to improve learning towards generalization. Retrieval practice
and worked examples have both been shown to improve learning, retention, and generalization.
The literature on category learning also suggests that exposure to more varied examples, rather
than the same example repeatedly, improves generalization. However, while retrieval practice
is usually investigated with repeated items, worked examples are usually investigated using varied
content. Across two experiments, we investigated how combining content variability with worked
examples or retrieval practice promoted generalization when learners received initial instruction
before practice (Experiment 1) and when they did not (Experiment 2). We found that when
learners received initial instruction, retrieval practice led to better generalization than worked
examples, regardless of whether the stimuli were repeated or varied. When initial instruction was
not provided, worked examples resulted in better generalization than retrieval practice when
items were repeated. However, retrieval practice produced comparable generalization to
worked examples when items were varied. These findings suggest that variability supports
generalization, particularly when learners must induce underlying rules, and that retrieval
practice, traditionally associated with memory retention, can also facilitate inductive learning
when applied to varied items. This study emphasizes the importance of adapting learning
strategies to align with the instructional context and task demands.

Chen, S., & Xie, Z. (2026). Perceived Principal Leadership and Work Engagement Among Chinese
Primary School Teachers: The Roles of Occupational Stress and Job Crafting. European Journal of
Education, 61(2), €70426. hitps://doi.org/10.1111/ejed.70426

Based on the job demands-resources model, this study examined the effect of perceived
principal leadership on primary school teachers’ work engagement, and the mediating roles of
occupational stress and job crafting in this relationship. Five hundred and fifteen Chinese primary
school teachers completed a demographic form and responded to five self-report measures.
Structural equation modelling results showed that transformational and transactional leadership
positively predicted vigour, dedication, and absorption. Results also indicated that role ambiguity
and psychological strain mediated the relationship between transformational leadership and
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vigour, dedication, and absorption. Role overload and role ambiguity mediated the effects of
transactional leadership on vigour, dedication, and absorption. Task crafting, skill crafting, and
role crafting mediated the effects of transformational and transactional leadership on the three
work engagement scales. Occupational stress (role overload, role ambiguity, and psychological
strain) and job crafting (task crafting, skill crafting, and role crafting) serially mediated the effects
of leadership (tfransformational and transactional) on the three work engagement scales. The
findings enrich the literature and provide practical implications for primary school education.

Chidlow, S., Blyth, C., Coney, K., Boyd, V., & McCabe, P. (2026). Lessons from a pandemic: how
can we use disabled students experiences of online learning to develop more inclusive models
of teaching? Infernational Journal of Inclusive  Education, 30(7), 1658-1679.
https://doi.org/10.1080/13603116.2025.2551754

The shift to online learning during the COVID-19 pandemic presented both opportunities and
challenges for students with hidden disabilities in higher education. This study examines the
experiences of students with hidden disabilities at a UK university during the academic years
2019/20 and 2020/21, focussing on the accessibility, effectiveness, and impact of online learning.
A questionnaire was designed and disseminated to students university wide and 96 people with
hidden disabilities completed it, providing quantitative and qualitative data on a wide range of
issues pertaining to online learning.The findings from this investigation suggest that the vast
majority of participants found online learning challenging, citing isolation, loneliness, anxiety and
motivation issues as primary barriers. However, many respondents did appreciate the increased
flexibility that asynchronous learning resources provided and felt more able to study at times that
were conducive fo them. As a result, approximately 65-70% of respondents wished to move to a
permanent blended learning model in the future.The study underscores the importance of
developing inclusive teaching strategies that accommodate diverse needs, particularly for
students reluctant to disclose disabilities. Key recommendations include creating engaging
asynchronous content, implementing universal accommodations, and prioritising flexibility in
educational delivery. These findings conftribute to ongoing discussions about fostering equity and
inclusivity in higher education.

Dal, C., & Marquis, N. (2026). Au-dela du «sentiment d’efficacité personnelle »: rapport aux
études universitaires et réflexivité des primo-inscrit es vis-a-vis de leur bagage et de leurs
chances de réussite. Formation emploi. Revue francaise de sciences sociales, (174). Consulté a
I'adresse https://journals.openedition.org/formationemploi/ 14806

A partir d’une recherche longitudinale menée dans une université francophone bruxelloise
confrontée aux enjeux de la massification inégalitaire, I'article rend compte du rapport (pour
partie socialement différencié) a I'orientation universitaire et des confrastes dans les facons
qu’ont les étudiant -es de porter un regard réflexif sur I'adéquation de leur bagage a I'aune des
attentes qu'ils elles projettent. || défend ensuite la these selon laquelle la tension entre un
optimisme par rapport aux études et une révision a la baisse des moyens dont ils -elles estiment
disposer est résolue par I'investissement d'un « sentiment d’'efficacité personnelle », concept que
I'article propose de problématiser sociologiquement.

Dang, T., Haapanen, M., & Suhonen, T. (2026). The long-term health consequences of expanding
access to higher education. Economics of Education Review, 112, 10279%94.
https://doi.org/10.1016/j.econedurev.2026.102794
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This study examines whether increasing young individuals’ access to higher education by
creating and expanding higher education institutions affects their survival or mental health, or
those of their parents. Our quasi-experimental analysis leverages changes in access to university
resulting from the geographical expansion of the Finnish university system in the 1960s and 1970s.
The results suggest that greater access to university for 19-year-olds reduces their probability of
mental health-related hospitalization and drug use while also generating positive spillovers on
their mothers’ longevity. However, we do not find strong effects on individuals’ early mortality,
fathers’ old-age survival or parental mental health.

Denche-Zamorano, A., Barrios-Fernandez, S., Silveira-Saraiva, E. S., Gdmez-Calvo, L., & Garcio-
Gil, M. A. (202¢). Self-reported Health, Anxiety, Depression, Insomnia, and Fatigue in Adolescents
With Difficulties/disabilities in Developing Countries: A Cross-sectional Study in Educational
Settings. Child Indicators Research, 19(3), 1251-1269. https://doi.org/10.1007/s12187-026-1033%9-w
Understanding and addressing mental health in adolescents with sensory (vision and hearing),
physical, health and participation difficulties/disabilities is particularly relevant in low- and middle-
income countries, where structural and educational barriers may intensify vulnerability. This study
examined the associations between functional difficulties/disabilities and self-perceived health
(SPH), insomnia, fatigue, anxiety and depression in adolescents, and estimated the risk of
presenting these conditions according to disability status. A cross-sectional study was conducted
with data from 34,604 adolescents aged 15-16 years from seven participating countries in the
PISA Development Survey (PISA-D). A descriptive analysis was performed to characterise the
sample. Non-parametric statistical tests were used to examine dependence between variables
(chi-square test) and differences in proportions between groups (z-test for independent
proportions). Finally, odds ratios with 95% confidence intervals were estimated for negative SPH,
insomnia, fatigue, anxiety and depression in adolescents with versus without difficulty/disability
conditions. Adolescents with functional difficulties/disabilities showed the highest risks for
negative self-perceived health (OR up to 3.19), followed by fatigue (up to 2.46) and insomnia (up
to 2.41). Increased risks were also observed for anxiety (up to 2.12) and depression (up to 2.05).
All associations were statistically significant (p <0.05). Targeted, school-based strategies are
needed to identify and support these students early.

Drake, S. J., & Guhin, J. (2026). The Achievement Narrative and Alienation in School: A Typology
of Academic Disconnection. Sociology of Education, 99(2), 117-133.
https://doi.org/10.1177/00380407251381695

Previous work on student alienation in schools has emphasized alienation as either a source or
consequence of students’ lack of achievement. We show, in contrast, how alienation is common
to a wide range of students’ experiences in school, including among “high-achieving” students.
Drawing on over two years of ethnographic fieldwork in two disparate suburban high schools, we
show how students’ experience of alienation is linked to an exacting achievement narrative in
U.S. schooling. We describe four forms of alienation: precarious character, unsound settings,
impossible plots, and someone else’s story, with the first three each connected to a different
narrative element (character, setting, plot) and the fourth a more existential sense of narrative
disconnect. We highlight the importance of alienation as a reason to de-emphasize schooling in
solutions to inequality, making space for more radical politics of redistribution.

Dreyer-Nunes, J., & De Diesbach-Dolder, S. (2025). Renforcer les espaces de verbalisation autour
de l'activité professionnelle des enseignantes: une voie pour favoriser le bien-étre et le
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développement professionnel. Formation et profession, 33(3), 8.
https://doi.org/10.18162/fp.2025.988

Eaves, J. (2026). Going Beyond Correlations: Experimental Methods for Investigating the Role of
Executive Functions in the Development of Academic Skills. Mind, Brain, and Education, 20(2),
e70049. https://doi.org/10.1111/mbe.70049

Substantial effort has been dedicated to understanding the role of executive functions (EFs) in
children’s academic achievement. However, to understand how EFs, including working memory,
inhibitory control, and cognitive flexibility help with academic skills, we need more experimental
rather than correlational approaches. Methods for experimentally manipulating EFs are often
developed in the adult literature, and developmental science stands to benefit substantially from
these sophisticated techniques. In this article, | outline key methods for manipulating EFs and
indicate the frequency of their use. In sum, inhibitory control is at an exciting stage with
experimental methods being applied to academic skills for the first time. Cognitive flexibility has
promising ideas, and both inhibitory control and cognitive flexibility could use working memory
as a benchmark for assessing their progress. This article serves as areference point for researchers
investigating executive functions, which | encourage cognitive and developmental researchers
to build upon to advance our knowledge of academic development.

Goyette, N., Audrin, C., & Hanin, V. (2025). Introduction au dossier - Etre enseignant: un métier
difficile. Comprendre et améliorer la santé mentale des enseignants au travail. Formation et
profession, 33(3)., 1. https://doi.org/10.18162/fp.2025.1093

Guo, Y. (2026). Integrating digital tools in literature education: enhancing inclusivity and
engagement in English and American literature courses. International Journal of Inclusive
Education, 30(7), 1707-1735. https://doi.org/10.1080/13603116.2025.2552930

As educational methods evolve, traditional approaches to teaching English and American
literature are being fundamentally fransformed by digital technology. This study explores the
development of an effective pedagogy that integrates online teaching platforms to enhance
literature education. The growing digitalization of education has enabled a more global,
interactive, and technology-driven learning environment, fostering innovative ways for both
teachers and students to engage with literary content. Using a quantitative research design,
data were collected from 53 teachers and 221 students through a structured questionnaire survey
and analyzed using the SPSS statistical program. The findings reveal that integrating digital
platforms into English and American literature courses significantly increases student
engagement, participation, and comprehension, ultimately improving academic performance
and critical thinking. Furthermore, the study highlights that well designed online teaching
environments positively influence learners’ motivation and understanding of complex literary
concepts. The research confributes to the growing body of literature emphasizing the
pedagogical benefits of technology enhanced learning, demonstrating that digital tools enrich
both teaching and learning experiences.

Hahn, Y., Kim, H. B., Kim, M. J., & Yang, H.-S. (2026). The value of in-person schooling during times
of educational disruption: Impacts on students’ emotional problems and subjective well-being.
Economics of Education Review, 112, 102788. https://doi.org/10.1016/j.econedurev.2026.102788
This study examines the effects of large-scale school closures on the emotional problems and
subjective well-being among primary school students in South Korea. Using administrative records
on in-person school days and panel survey data from 2018 to 2022, we find that more in-person
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schooling during the pandemic reduces students’ emotional problems — such as aggression,
social withdrawal, and psychosomatic symptoms — and improves self-reported health. These
gains are smaller for students with lower socioeconomic status, highlighting inequalities in the
emotional benefits of school reopening. Importantly, the benefits persist: students with greater in-
person exposure in 2020 continued to report better emotional health and higher subjective well-
being for at least two subsequent years. We also find that stronger interpersonal relationships and
healthier time use are associated with these sustained improvements.

Helweg-Larsen, M. (2026, mai 15). Au Danemark, les enfants prennent davantage de risques, et
c¢a pourrait contribuer a leur bien-étre. https://doi.org/10.64628/AAK.k7vvyhrsx

Construire des cabanes avec des outils, grimper tres haut ou explorer la forét : au Danemark, ces
expériences font partie du développement normal des enfants — et seraient bénéfiques pour leur
santé mentale.

Hong, J.-C., Tai, T.-Y., Wu, C.-Y., & Yeh, H. (2026). Comparing hedonic and epistemic values in
geographic fieldwork: The role of spatial self-efficacy in a reality puzzle game using instant
messaging. Education and Information Technologies, 31(9), 2815-2836.
https://doi.org/10.1007/s10639-026-13927-z

While cognitive and affective factors are known to influence learning outcomes, limited research
has explored the predictive roles of hedonic value and epistemic value in the context of
geographic fieldwork. Grounded in the Stimulus-Organism-Response (S-O-R) framework, this study
examined how spatial self-efficacy interacts with hedonic and epistemic values to influence
learning outcomes during a reality puzzle game facilitated through instant messaging. A total of
179 high school students participated in the game, which was designed to engage them in
solving geographic tasks and exploring local environments via the Line platform. Pre-tests, post-
fests, and questionnaires were employed to measure spatial self-efficacy, hedonic value,
epistemic value, and their relationship to learning progress. Structural equation modeling (SEM)
was used to analyze the hypothesized relationships among these variables. The findings revealed
that epistemic value, driven by curiosity and knowledge acquisition, had a stronger predictive
effect on learning progress compared to hedonic value, which is associated with enjoyment.
Additionally, spatial self-efficacy was positively correlated with both experiential values,
indicating that students with higher confidence in spatial tasks experienced greater engagement
and enjoyment during the puzzle-solving activities. These results suggest that integrating reality
puzzle games into geographic fieldwork, while enhancing students’ spatial self-efficacy, can
significantly improve their learning outcomes. The study highlights the potential of using instant
messaging platforms such as Line to create interactive, puzzle-based learning experiences that
foster both enjoyment and deeper cognitive engagement in geography education.

Huang, K., & Hargus, C. (2026). Academic help seeking and integrity on anonymous social
media: patterns of student engagement and academic misconduct. Education and Information
Technologies, 31(9), 2627-2656. hitps://doi.org/10.1007/s10639-026-13903-7

Despite the importance of academic help seeking, many college students avoid requesting
assistance due to embarrassment. Anonymous online platforms offer convenient peer support
but may also encourage executive help seeking and academic dishonesty. Viewing anonymity
as a multidimensional construct, this study analyzed 344 academically related posts from a single
U.S. college campus on an anonymous social media app over one semester, using descriptive
and correlational methods. Posts were coded into three themes: Seeking, Expressing, and
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Offering, and further classified as benign, questionable, or dishonest. Approximately 50% of posts
were benign, 25% dishonest, and 25% questionable, with dishonest posts disproportionately
appearing in Offering and Seeking themes. Findings suggest that anonymous platforms provide
access to tacit academic knowledge, enable instrumental help seeking from broad peer
networks, and allow emotional expression, while also facilitating varying degrees of academic
dishonesty, often linked to executive help seeking and misuse of online academic resources.
Implications highlight the need for faculty, administrators, and platform providers to support
constructive academic engagement while mitigating unethical practices in online academic
contexts.

Huang, S., Cheng, M., & Wang, Y. (2026). Unpacking Teacher and Parent Involvement Patterns:
Associations With Students’ Cognitive, Emotional and Behavioural Homework Engagement.
European Journal of Education, 61(2), €70564. https://doi.org/10.1111/ejed.70564

While teachers and parents are both pivotal in shaping students’ academic development, a
pattern-centred understanding of how the school and family microsystems operate differently
within the homework mesosystem remains underdeveloped. To address this gap, this study
employed a latent profile analysis to identify distinct patterns of teacher and parent homework
involvement among Chinese students (N = 2110; 49.20% female; aged 9-16). The analysis
revealed four profiles of teacher involvement and three profiles of parent involvement. We further
investigated how these profiles were associated with a range of student outcomes, including
homework management, emotions, effort and academic performance. The findings underscore
the value of examining nuanced patterns of adult involvement and their distinct implications for
students’ cognitive, emotional and behavioural engagement with homework.

HUbner, N., Rutsch, J., Schnelle, A.-K., Herkommer, M., Ruth-Herbein, E., & Fauth, B. (20264). To
Grade or Not To Grade? Demystifying a Centuries-Old Debate. Educational Psychology Review,
38(1), 76. https://doi.org/10.1007/510648-026-10156-1

For decades, reformers, practitioners, and researchers have discussed the advantages and
disadvantages of teacher-assigned grades. Advocates of grades frequently highlight their
importance for selection and prognostic purposes and express concerns that abolishing grades
could lead to substantial declines in performance standards. Opponents of grades often
emphasize the limited information grades provide to help improve learning and raise concerns
that assigning grades may undermine student motivation and well-being. They argue that grades
must be eliminated to cultivate classroom cultures that prioritize and nurture learning processes.
Despite the long-standing sociopolitical nature of this debate, no review has summarized its most
prominent theoretical foundations. Moreover, there is little evidence from studies that have
examined the effects of abolishing grades under natural school conditions. Therefore, we first
present a review outlining the key theoretical positions and empirical findings. Second, we report
results from a unique elementary school field trial in which grades were abolished in participating
schools. Our analysis draws on rich longitudinal data from 1,218 students in 35 trial schools and
1,124 students in 40 control schools. To provide a comprehensive assessment, we examined a
wide range of outcomes: performance in reading and mathematics, subject-specific self-
concepts and interests, performance anxiety, joy of learning, well-being, and perceived
classroom climate. Aside from math interest, we found no statistically significant differences
between students in frial schools and those in control schools by the end of Grade 3, after
accounting for baseline differences. Implications for the debate on the advantages and
disadvantages of grades are discussed.
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Johnson, R. M., Estrerq, S., Little, C. W., Ganley, C. M., Taylor, J., & Hart, S. A. (2026). General Anxiety
and Reading Achievement as Genetic Sources of Variance in Reading Anxiety. Mind, Brain, and
Education, 20(2), €70045. https://doi.org/10.1111/mbe.70045

Reading anxiety is conceptualized as a fear of reading that is correlated with but a separate
construct from general anxiety and reading achievement. Using a sample of 408 twin children
across the United States in third through ninth grade, we plan to empirically investigate the
genetic and environmental factors contributing to individual differences in reading anxiety, and
how these factors are accounted for by the major correlates of general anxiety and reading
achievement. First, we will use regression modeling to determine the extent to which there is
variance unique to reading anxiety that is not explained by reading achievement and general
anxiety. Second, we will use twin modeling to determine the extent of the genetfic and
environmental variance on reading anxiety, after accounting for common genetic and
environmental variance shared with general anxiety and reading achievement. The data has
already been collected, but none of the analyses have been run.

Karle, V. L., Suggate, S. P., Winter, R., & Stoeger, H. (2026). When Fine is Large and Gross is Small:
A Meta-Analysis of Links Between Fine and Gross Motor Skills with Academic-Cognitive Skills.
Educational Psychology Review, 38(1), 73. https://doi.org/10.1007/s10648-026-10161-4
Researchers and practitioners often emphasize the importance of fine motor skills (FIMS) and gross
motor skills (GMS) for academic and cognitive development. However, no systematic review of
empirical evidence has compared the associations between FIMS and GMS for key academic-
cognitive domains (i.e., reading, writing, mathematics, language, general academic, and
cognitive skills). A literature search in five databases identified 59 eligible correlational studies
measuring both FIMS and GMS (k = 856, N = 40,806) from an initial selection of 34,811 articles.
Mixed effects meta-regressions, controlling for methodological and sample factors, revealed
moderate to strong correlations between FIMS and writing, reading, mathematics, and general
academic skills, as well as moderate links with cognition and language. GMS displayed small to
moderate associations with reading, writing, mathematics, language, and cognitive skills, but no
statistically significant links to general academic skills. Overall, FIMS showed more substantial
correlations with academic-cognitive skills (r = .302) than GMS did (r = .170, p < .001), although
the associations were more similar for language and executive functions compared to those for
intelligence. Practical implications are discussed with respect to the role motor skills play in child
and adolescent education.

Knowland, V. C. P., & Waters, P. (2026). The Early Years Sign Survey: The Use of Sign by Early Years
Practitioners in the UK. Mind, Brain, and Education, 20(2), e70050.
https://doi.org/10.1111/mbe.70050

For early years practitioners, promoting language development in educational settings is of
fundamental importance. We propose that the use of co-speech sign is a key topic of debate in
this regard, and one which is significantly under-studied. This article presents the Early Years Sign
Survey, which was designed to map current practice by early years practitioners and determine
how co-speech sign is viewed and valued. Data were analyzed from 466 UK practitioners. 79% of
respondents use sign with children in their setting, with Makaton being most frequently reported.
Practitioners overwhelmingly, but not universally, view sign positively. Perceived benefits included
increased opportunities for children to express themselves, reduced frustration, and increased
inclusion. Perceived drawbacks included children’s over-reliance on sign and difficulties
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implementing sign consistently. The use of co-speech sign represents a strong trend in early years
education, and one which urgently requires an evidence base to better understand and guide
it

Kramer, A., Hsiao, Y.-P. (Amy), & Stienstra, M. (2026). Clarifying the unseen: Assessment workload
and time expectations for students in higher education. Review of Education, 14(2), e70170.
https://doi.org/10.1002/rev3.70170

Transparency in assessment workload in higher education remains underexplored in research
and policy. Students can only develop deep learning strategies and avoid surface learning when
they have clear expectations about distribution of assessment workload and the required time
investments. This study combines a scoping review of 50 articles to identify how assessment
workload is measured with a document analysis of assessment practices in economics and
business programmes at a Dutch university. The scoping review identified seven dimensions of
assessment workload: quantity, weight and grading, difficulty, redundancy, types and variety,
clarity of information, and distribution patterns. Together these dimensions shape students’ time
allocation and their psychological responses, such as stress and demotivation. Framing
assessment workload through these dimensions enables academic staff to communicate
expectations and identify gaps between intended and perceived assessment workload. The
document analysis shows high reading loads, high clustered assessments quantity, and reliance
on multiple high-stakes exams which may contribute to student stress and ineffective time
management. The findings suggest the need to optimize assessment workload at the programme
level by improving distributions and enhancing transparency in expectations. Context and
implications Rational of this study: This study further develops the concept of assessment workload
in higher education to enable fransparency in assessment. It highlights the need to optimize
workload distribution and to be transparent about it to students to promote learning. Why the
new findings matter: By identifying seven assessment workload dimensions and revealing uneven
assessment workload across study units, this study highlights the need for greater attention to
assessment workload in order to improve fairness, learning quality, and student well-being.
Implications for policymakers, educational experts, programme managers: Optimizing
assessment workload requires a multilevel approach to ensure fransparency within programmes
and courses, enabling students to understand expectations, cognitive demands, and assessment
workload distribution. Students and teachers need a shared understanding of expectations,
rationales, and effort. A systemic approach is needed to provide students with sufficient time for
meaningful learning, reduce stress, and promote well-being, engagement, and balanced
progress throughout the academic year. Our methodology offers a cost-effective way to map
assessment workload at programme level and to identify courses that may require closer review.

Kwon, D. (2026). Exploring Latent Profiles of Subjective Well-Being in First-Year Middle School
Students. Child Indicators Research, 19(3), 1091-1109. https://doi.org/10.1007/s12187-026-10335-0
This study aimed to classify subjective well-being (SWB) among first-year middle school students
using latent profile analysis and to examine variables associated with profile membership. Data
were drawn from the Longitudinal Study of Gyeongnam Education, with gender, academic
competitiveness (AC), and self-efficacy (SE) included as predictors. Three latent profiles
emerged: a Vulnerable well-being group, a Moderate adjustment group, and a Resilient well-
being group. AC and SE were significantly associated with profile membership, whereas gender
showed no significant association. Higher SE was linked to a greater likelihood of belonging to
the Resilient group relative to the Vulnerable group. In the Moderate group, both AC and SE were
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significant predictors, with increases in these variables corresponding to higher probabilities of
membership. These findings underscore the role of AC and SE in understanding variations in
students’ SWB and offer practical implications for supporting students during the transition fo
middle school.

Laaksonen, J., Vaalavuo, M., & Dobewall, H. (2026). Secondary School Admission and Adolescent
Mental Health: Evidence from a Regression Discontinuity Design (Working paper N° b4asr_v1).
https://doi.org/10.31219/0sf.io/b4asdr v

We study the causal effect of secondary school admission on adolescents’ mental health using
extensive Finnish register data and a regression discontinuity design. Focusing on two separate
margins among first-time applicants in 2008-2013—admission to vocational secondary education
versus no admission, and admission to general versus vocational education —we examine short-
and medium-term mental health impacts measured by health care utilization and psychotropic
drug use. We find that admission to vocational education, relative to rejection by all applied
secondary schools, reduces psychotropic drug use by 6.3 percentage points (-21%) within seven
years of admission. While access to vocational education slightly increases health care visits in
some areas, it substantially decreases visits for substance use. Moreover, we observe that
admission to general rather than vocational education decreases specialized healthcare visits
for mental health by 4.5 percentage points (-21%) within seven years of admission. The effects of
admission to vocational education versus no admission emerge primarily after completing
vocational education, possibly related to simultaneous labor market integration. Conversely, the
effects of admission to general versus vocational education mostly appear already during the
immediate years after admission, potentially driven by changes in peer characteristics and living
arrangements. While causal mechanisms behind the mental health effects remain unclear, our
results highlight important short and medium-term mental health benefits of secondary
education. These findings point to the potential value of policies that ensure access to secondary
education, such as extensions of compulsory education, and that support mental health during
critical educational transitions.

Lapointe, K., Leroux, M., & Goyette, N. (2025). Contribution d'expériences et de stratégies de
régulation des émotions aux dimensions de bien-étre de stagiaires finissantes. Formation et
profession, 33(3), 5. https://doi.org/10.18162/fp.2025.978

Le, L. T. P, Dang, G. T. P. H., Kurniati, E., Nguyen, N. M., & Trinh, E. (2026). Thong Dong/Tenang
Pedagogy: A Dialogue From Global South Scholars in Nurturing Teacher Well-Being Beyond
Classrooms. European Journal of Education, 61(2), €70550. https://doi.org/10.1111/ejed.70550

Teacher well-being (TWB) is not just an individual responsibility, but a shared ecological
responsibility where individuals live in unity. However, under the increasing pressures and
workloads, well-being seems to be a luxury and self-care probably is the last option for Gido da
doan kiét qué (burnout-multifaceted teacher). The term thong dong/tenang emerge naturally
from our conversations about education and is grounded in our feaching practices. Despite our
teaching and research backgrounds (i.e., Vietham, Indonesia and the U.S.), we share the same
concern about the teacher’s burnout across the globe. In this turbulent time, we are pondering
how we can regenerate the thong dong/tenang pedagogy foward our daily journey as
multifaceted teachers working in the Global South. Using memory-rewriting and dialogic
autoethnography, our narratives braided together as we moved back and forth to explore what
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the thong dong/tenang pedagogy means and looks like so that we can work toward healing
our own selves in the teaching and research journeys.

Leroux, M., Lapointe, K., Dupuis, G., Goyette, N., & Malboeuf-Hurtubise, C. (2025). Se recentrer,
réguler ses émotions et envisager I'avenir avec optimisme : apergu de de la contribution d'un
dispositif de psychologie positive pour susciter le bienétre de futures et nouvelles enseignantes
du préscolaire et primaire au Québec. Formation et profession, 33(3), 10.
https://doi.org/10.18162/fp.2025.982

Li, A., & Wang, S. (2026). Functional attitudes towards artificial inteligence among university
students: Development of a scale and influencing factors. Higher Education, 91(5), 1815-1837.
https://doi.org/10.1007/s10734-025-01497-x

The integration of Al in higher education necessitates reliable tools to assess student attitudes.
Grounded in Functional Aftitude Theory, this study develops and validates the Functional
Attitudes toward Artificial Inteligence (FAAI) scale and identifies relevant influencing factors.
Study 1 (Sample 1, N=366, 158 females, Mage =20.21, SDage =1.03) employed exploratory
factor analysis (EFA) to validate the items and preliminary structure of the FAAI scale. Study 2
(Sample 2, N=623, 254 males, Mage =21.78, SDage =1.43) employed confirmatory factor
analysis (CFA) to validate the three dimension structure, assess validity and reliability, test
measurement invariance, and explore influencing factors. Results demonstrated that the 12-item
FAAI scale comprises 3-dimension: utility-knowledge, value-expression, and ego-defense, with
good validity, reliability, and measurement invariance across majors and genders. Moreover,
UTAUT was positively correlated with utility-knowledge and value-expression, but not with ego-
defense. Neuroticism is associated with greater concern and defense against Al, while openness
is linked to positive attitudes. Subgroup differences emerged, with males stronger in value-
expression and females in ego-defense; Al experience enhanced utility-knowledge function;
STEM students showed lower ego-defense and value-expression, and rural students outperformed
urban ones in these aspects. These findings may advance the understanding of how
psychological needs shape Al attitudes among university students, thus providing educators and
policymakers with evidence-based insights to tailor Al literacy programs and curriculum design.

Likhanov, M., Alening, E., Bloniewski, T., Zhou, X., & Kovas, Y. (2026). Anxiety and Performance in
High-Achieving Adolescents: Associations Among 8 General and Specific Anxiety Measures and
13 School Grades. PsyCh Journal, 15(2), €70088. https://doi.org/10.1002/pch].70088

Despite years of research, the links between domain-general and domain-specific anxieties (e.g.,
social), as well as their links with academic performance in different domains remain poorly
understood. The current study explores anxiety-academic performance associations across eight
domain-general and domain-specific anxiety measures (tapping into frait, state, maths, spatial,
and social anxiety, worry, and anxiety sensitivity, as well as symptoms of Generalized Anxiety
Disorder, GAD) and 13 school subjects in a large ( N =~800) sample of schoolchildren (M age
=15.26), selected for high achievement in STEM, Arts, Sports, and Literature. Our data showed
that all anxiety measures load onto single general anxiety factor, explaining 51% of variance; and
suggesting substantive amount of unique variance in each measure. Regression analysis showed
that domain-general anxiety (e.g., trait anxiety and GAD symptoms) did not explain much
variance in academic outcomes, while domain-specific anxiety explained variance inrespective
domains. For example, maths anxiety was linked with Algebra and Geometry performance. The
results demonstrated that the negative link between anxiety and performance is present even in
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adolescents with high academic achievement (i.e., adolescents with high achievement in STEM)
and this link is of small-to-medium effect size. Interestingly, worry scale correlated positively with
performance after controlling for other anxiety measures, probably reflecting this measure
tapping into some motivational and/or arousal aspects of anxiety. The study provides new insights
infto anxiety-performance links that can be used for further development of measures and
educational interventions.

Likhanov, M., Fillon, A., Demolliens, M., Robert, A., Darnon, C., Huguet, P., & Régner, I. (2026).
Leverage Points for Wellbeing and Achievement in Vocational Education: A Network Analysis of
Psychological Factors Across Gender and Majors. Behavioral Sciences, 16(5), 706.
https://doi.org/10.3390/bs16050706

The current study presents research into the targets for wellbeing interventions in a large sample
of Vocational Education Training students. 28 questionnaires tapping into anxiety-related
psychological constructs, such as self-esteem, parental beliefs and school adaptation, were
completed by 4 groups of VET students aged from 15 to over 20 (mode: 16). The sample included
3069 females in ASSP schools (nursing and caring); 2108 females and 1772 males in Commerce
schools (sales and management); and 2262 males in MELEC schools (electricity and
maintenance). We used Gaussian Graphical models (GGMs) that allow to build sparce models
of links among multiple variables and detect targets for interventions via identification of the most
central nodes. Our findings replicated gender differences shown for investigated constructs in
previous studies (Cohen's d from 0.06 to 0.7): males showed higher self-esteem and math grades,
whereas females reported higher anxiety and error sensitivity but stronger endorsement of
mastery approach achievement goals. GGMs showed some differences in network structure,
including in centrality indices and clusters of nodes for males and females. The most central nodes
were self-reported math competence for females in ASSP group, self-regulation for females in
Commerce, and mastery approach goals for males in both MELEC and Commerce groups. The
results obtained with GGMs could be used to plan further translational research as they allow to
formulate hypotheses regarding chains of connections among multiple traits and potential
transfer effects of educational interventions in males and females with different educational
nmaijors.

Makhmetov, A. (2026). The Impact of COVID-19 School Closures on Student Belonging: a
Difference-in-Differences (DiD) Analysis. Child Indicators Research, 19(3), 1353-1370.
https://doi.org/10.1007/s12187-026-10343-0

The COVID-19 pandemic exacerbated a pre-existing global crisis in adolescent mental health,
with government-mandated school closures disrupting the social and emotional development
of millions. This study investigates the causal impact of these policies on students’ sense of school
belonging, a critical determinant of well-being, within the under-researched context of eight
post-Soviet countries. A quasi-experimental Difference-in-Differences (DiD) design was
employed, using nationally representative data from the Programme for International Student
Assessment (PISA) for 112,272 students in 2018 (pre-pandemic) and 2022 (post-pandemic). The
study critically examines the sensitivity of causal estimates to the policy’s operational definition
by testing two distinct measures of school closure duration: a simplistic measure based only on
full closures and a comprehensive measure accounting for the total duration of educational
disruption (full and partial closures). The analysis reveals a stark methodological sensitivity. A
simplistic definition of school closures produced a counter-intuitive and misleading positive effect
on school belonging. In contrast, the comprehensive definition accounting for total disruption
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revealed a statistically significant negative causal effect. Prolonged educational disruption
suppressed the post-pandemic recovery of students’ sense of school belonging by
approximately 0.086 standard deviations (B=—0.086, p<.001). This study provides robust causal
evidence that prolonged school closures inflicted significant social costs on adolescents by
hindering their integration into the school community. More importantly, it demonstrates that the
validity of policy evaluation is critically dependent on the precise and context-aware
operationalization of the intervention. These findings underscore the need for policymakers to
consider the severe social-emotional consequences of disconnecting students from school and
for researchers to exercise caution in defining policy variables in causal analyses.

Malamati, V., & Vasiou, A. (2026). Navigating hardship: A systematic review of the relationship
between adverse life events and university students’ well-being. Review of Education, 14(2),
e70160. https://doi.org/10.1002/rev3.70160

The unpredictable landscape of our times, characterized by adverse life events ranging from
personal challenges to global pandemics and environmental disasters, underscores the urgent
need for comprehensive insight infto how such adversities shape students’ well-being in the
context of tertiary education. To that aim, we performed a systematic search that spanned
across three databases (PubMed, Scopus, ERIC), adhering to predetermined inclusion and
exclusion criteria. This systematic review targeted peer-reviewed, empirical studies, written in
English, with no time limitations. According to the main findings, the experience of negative life
events is associated with a decrease in life satisfaction and positive affect, while it appears to be
linked with an increase regarding negative affect. Students’ psychopathology is also affected,
as experiencing adverse life events is related to depression and post-traumatic stress disorder
(PTSD) symptoms, levels of anxiety, stress and suicidal ideation. Furthermore, the relationship
between adverse life events and students’ well-being appears to be influenced by multiple
factors that can mitigate the negative effects of adversity. By advancing our understanding of
the association between adversity and university students’ outcomes, this research enriches
scholarly discourse, as it attempts to identify research gaps, while it also presents and promotes
knowledge regarding the scope, nature and interactions between all the involved variables.

Mamprin, C., Clément, L., Roy, M.-M., & Thiam, M. (2026). 19. Orienter le soutien offert aux
personnes enseignantes par I'étude du bien-étre au travail et des symptomes d’'épuisement
professionnel. Phronesis, 15(HS1), 388-409. Consulté a I'adresse https://shs.cairn.info/revue-
phronesis-2026-hs-page-388

Les défis vécus par les personnes enseignantes, bien documentés dans la littérature, peuvent
compromettre leur santé psychologique et favoriser un départ prématuré, accentuant ainsi la
pénurie observée au Canada. Cet article brosse un portrait du bien-étre au fravail, de
I'épuisement professionnel et de l'intention de quitter la profession chez les personnes
enseignantes néo-brunswickoises, afin de repérer les variations temporelles et d'orienter les
mesures de soutien postpandémiques. Ancrée dans une approche systémique, I'analyse
descriptive met en évidence la nécessité de renforcer le tissu social, la reconnaissance
professionnelle et la gestion de la charge de travail (formelle et informelle).

Ni, X., & Wang, Y. (2026). Genetic Variants Associated with Executive Function in Children and
Adolescents: A Three-Level Meta-Analysis. Educatfional Psychology Review, 38(1), 72.
https://doi.org/10.1007/s10648-026-10168-x
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Despite the well-established importance of executive function (EF) in learning and school
performance, the literature lacks a quantitative synthesis of the association between genetic
variants and EF, as well as an examination of its potential heterogeneity. This meta-analytic
investigation addressed this gap by quantifying the association between genetic variants and EF
across childhood and adolescence and examining factors that may be related to ifs
heterogeneity, including sample characteristics (age, sex, and cultural background), EF
components (hot and cool EF), measures (cognitive tasks and caregiver-reported scales), and
biochemical pathways. Systematic searches were conducted across four databases using three
sets of conceptually distinct keywords. The final meta-analysis incorporated 19 candidate-gene
and genome-wide association studies, which provided 61 effect sizes derived from 16
independent samples (tfotal N=12,200; range of sample size: 20 to 8,707). The three-level meta-
analysis revealed a significant association between genetic variants and EF in children and
adolescents (Hedges's g=0.32, p <.001). Moderating analyses further showed that the gene-EF
relation varied by age and biochemical pathways of genetic variants. Specifically, stronger
associations were observed among older participants and in relation to lipid metabolism. This
study provides meta-analytic evidence synthesizing the association between genetic variants
and individual differences in EF among children and adolescents. The findings suggest that,
although individual differences in EF are partly biologically informed, particularly as children grow,
the overall strength of this association was small to moderate.

NUnRez-Regueiro, F., Marsh, H. W., Pekrun, R., LUdtke, O., & Guo, J. (2026). On Model Interpretability
and Time-Reversal Testing in Analyses of Reciprocal Effects: Clarifying Modeling Issues in Sorjonen
et al’s (2025a, 2025b) Commentaries. Educational Psychology Review, 38.
https://doi.org/10.1007/s10648-026-10179-8

NURez-Regueiro et al. (2025) recently demonstrated that the alternative models used by Sorjonen
et al. (2025a) to reject the reciprocal effects model (REM) contained misspecifications that, when
addressed, yielded results consistent with the REM. In a reply to our critique, Sorjonen et al. (2025b)
defended their original models as valid modeling approaches. They further proposed time-
reversal tests, which they interpreted as contradicting the REM. In this new comment, we adopt
a more pedagogical approach to resolve these misunderstandings. First, we explain in details
why the models in Sorjonen et al. ( 2025a) are difficult to reconcile with several principles of
structural equation modeling, by yielding improper solutions, impossible or confounded model
parameters, untested temporal structures, and omitted adjustments that limit the interpretability
of reciprocal effects. Second, we further explain why the renewed claims of validity in Sorjonen
et al. (2025b) extend these issues by mobilizing simulation studies that do not align with the models
at stake. Third, we demonstrate that their time-reversal testing repeated some of these issues and
that a rectified version yields results consistent with predictions based on the REM (https://o
sf.io/ryép3).O0urobjective is to advance the debate on reciprocal effects by clarifying the
modeling issues associated with Sorjonen et al.'s commentaries and providing additional
empirical evidence relevant to evaluating the REM.

OECD. (2026). Child, Adolescent and Youth Mental Health in the 21st Century.
https://doi.org/10.1787/1092c3cb-en

Roblez, A. (2025). * Chat compte pour moi/elle.lvi ”. Colloque annuel de I'Association francaise
de Sociologie. Consulté a I'adresse https://hal.science/hal-05623306
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Il s’agirait de présenter les résultats d'une recherche en cours qui porte sur les «valeursy,
entendues comme une expérience d'un type particulier mélant les émotions, la sensibilité, la
cognition et I'action a des fins attributives d’'importance ou de préférence (Joas, 2023). Dans
notre recherche, nous nous concenfrons notfamment sur ce qui serait les valeurs animales.
Comment rendre compte de I'activité d’évaluation d'une autre espece que I'humain, a partir
d’'un concept historiguement strictement humain 2 Car les valeurs posent encore question sur les
animaux non-humains: peuvent-ils en faire I'expérience 2 En ont-ils 2 Notre communication
portera sur le chat domestique, le Felis catus (Serpell, 2013). Dans notre recherche, nous
effectuons une enquéte éthologique de plusieurs individus chats domestiques dans leur milieu
d’habitation. Nous croisons les données d’'observations comportementales avec les discours
évaluatifs des propriétaires de ces individus en nous intéressant aux coélaborations des choses
de valeurs identifiées entre ces deux types de données. Il apparait que les évaluations des
propriétaires peuvent différer des interprétations comportementales des chats constituées par
les recherches sur les valeurs d'une part (Joas, 2023; Roblez, 2022) et sur les comportements félins
d'autre part (Béata, 2024; Serra, 2024; Turner & Bateson, 2013), permettant d’'élaborer
I'nypothése d'une «sémantique de I'intelligibilité des actions» (Saussez et al., 2020) commune
pour faire I'expérience de valeurs. Ainsi, c’'est une sociologie du vivant (Lahire, 2023) qui se
dessine pour éclairer d nouveau frais le concept de valeur, en ne limitant pas — tout en le
considérant — le spectre a une sociologie « humaine» des valeurs (Heinich, 2017; Martuccelli,
2017; Pharo, 2004), mais G une sociologie générale intégrant les individus animaux dans les
connaissances sur les valeurs.

Sotardi, V., Fang, J., & Ren, X. (2026). Influences of school climate and social-emotional
characteristics on adolescent wellbeing in New Zealand: Evidence from PISA 2022. Child
Indicators Research, 19(3), 1133-1161. https://doi.org/10.1007/s12187-026-10345-y

This study aimed to identify how school climate shapes adolescent wellbeing, and the extent to
which social-emotional characteristics (SECs) explain these associations, using nationally
representative data from New Zealand secondary schools (N = 3,575 students; 168 schools) in the
2022 Programme for International Student Assessment (PISA) linked with school-level
administrative indicators. A two-level multilevel structural equation model (MSEM) was estimated
to examine direct and indirect relations between five dimensions of school climate, seven SECs,
and two wellbeing outcomes (life satisfaction and psychosomatic symptoms), while accounting
for student- and school-level demographics. At the within-school level, more positive relational
and belonging-focused climates were associated with higher SECs and better wellbeing,
whereas greater exposure to bullying and school risk was linked to poorer emotional regulation
and elevated psychosomatic symptoms. SECs—particularly stress resistance and emotional
control—partially mediated the associations between school climate and wellbeing, indicating
that socio—emotional functioning is a key mechanism linking school experiences to students’
subjective wellbeing. At the between-school level, school gender composition, size, and
geographic context showed modest associations with average wellbeing, whereas school
socioeconomic composition was not uniquely related once other contextual factors were
considered. Overall, the findings underscore the cenfral role of relationally supportive and
emotionally safe school environments, and of SECs, in promoting adolescent wellbeing.

Stgve, L. L., Dalgaard, N. T., Mohr, J. W., Hansen, J. E., Wendelboe, K. |., Hestbaek, E., ... Smith-
Nielsen, J. (2026). Individual and Structural Factors Associated with Interactive Skills of Child-Care
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Professionals in Early Childhood Education and Care: A Systematic Review and Meta-analysis.
Educational Psychology Review, 38(1), 74. https://doi.org/10.1007/s10648-026-10162-3
High-quality interactions between child-care professionals and children are central to early
development. Despite extensive research and policy interest, no prior review has integrated
evidence across the broad set of factors linked to interactive skills of individual caregivers in early
childhood education and care (ECEC). This preregistered systematic review and meta-analysis
examined factors associated with observer-rated interactive skills of child-care professionals in
formal ECEC settings for children up to 6.0 years. A systematic search was conducted across five
databases (ERIC, PsycINFO, PubMed, SocINDEX, Web of Science), and study quality was assessed
using the Appraisal Tool for Cross-Sectional Studies. A three-level random effects model was
applied to estimate effect sizes. Across 57 eligible studies, 70 factors associated with caregiver
interactive skills were identified; 41 studies contributed data for meta-analysis, yielding 13 factors
for quantitative synthesis. Structural factors significantly associated with higher levels of
interactive skills included higher caregiver education (r=.21), smaller group sizes (r=-.20), lower
child-caregiver ratios (r=-.13), and higher salaries (r = .22). Individual factors associated with
higher levels of interactive skills included mentalizing abillities (r = .17) and mental well-being (r =
.08). Work experience, tenure, perceived support, stability, caregiver age, child sex, and center
size showed no significant associations. Policies and interventions that both address structural
conditions and support caregivers’ well-being and psychological resources are most likely to
enhance interaction quality and, ultimately, children’s developmental outcomes.

Sun, X. (2026). Teacher Influence on Positive Language Education and Language Learner
Engagement. European Journal of Education, 61(2), €70544. https://doi.org/10.1111/ejed.70544

In order to contribute to the scholarship on language learner engagement and positive
language education, this study examines a secondary English as a foreign language (EFL)
teaching context. Three perspectives were considered in data collection: an EFL teacher’s
infrospective and reflective perspective, EFL learners’ participant perspective (n = 80), and fellow
teachers’ observant perspective (n =4). Data were collected from semi-structured interviews with
teacher and student participants, students’ letters, teaching materials, and students’ works. The
first stage of data analysis drew on established theoretical models of well being and student
engagement, followed by a second stage of thematic analysis. Key findings have been
translated intfo a PPAC model—a positive language education framework, consisting of passion
for teaching and emotional scaffolding, personality and methodology, affective initiation, and
continuous self-improvement. Findings regarding language learner engagement shed light on
how teacher engagement and specific teaching methodologies and strategies could influence
learner engagement.

Tsigeman, E., Likhanov, M., Gorbunova, E., & Kovas, Y. (2026). Switching between fluent and
disfluent fonts improves young learners’ estimation of memory effectiveness but not memory itself.
Educational Psychology, 1-20. hitps://doi.org/10.1080/01443410.2026.2665232

Research suggests that hard-to-read fonts (e.g., blurred, fading or hand-writing) may improve the
retention of information. However, the majority of findings have been obtained from adult
samples. The current study experimentally tested the effect of disfluency manipulation (hard-
toread/disfluent, fluent, or mixed font condition) on text information retention and confidence
judgments in 202 young learners (M age = 10.13, SD = 1.81). Participants read a short text
presented in one of the three font conditions and subsequently completed a recall test
immediately and after a delay. The study also investigated potential moderators, including
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retention interval (short-vs. longterm), encoding condition (incidental vs. intentional), and learner
characteristics (age, verbal memory, and test anxiety). The results showed no evidence for
positive disfluency effect on information retention in this age group and even poorer recall for
disfluent items, but suggested that employing disfluent font alongside regular font (mixed font
condition) makes confidence judgements more accurate (i.e. closer to objective accuracy).
Neither of the aforementioned moderators had effect on the effect in question. The results
suggest that it is premature to use disfluency in educational practice until more is known on the
mechanisms of effect and call for further research into moderators and mediators of the
disfluency effect on memory and metacognition in young learners.

Wu, X., Tran, T.T. M., Zhou, Q., Sun, J., Wu, H., & Wang, X. (2026). Human-Al co-creation or conflict?
Mapping art students’ diverse perspectives on creative identity with genAl: A Q methodology
study. Education and Information Technologies, 31(?), 2837-2876. https://doi.org/10.1007/510639-
026-13914-4

Generative Al (GenAl) is rapidly transforming creative fields, raising critical questions about its
impact on artistic identity and authorship, which also influence art education. While studies have
explored GenAl adoption, the diversity of art students’ subjective perspectives on collaborating
with these tools remains under-examined. This study uses Q methodology, a mixed-methods
approach to investigating subjectivity, to explore the distinct perspectives art students hold
regarding their creative identity when collaborating with GenAl. We conducted a Q study with
40 university students from various art-related disciplines (e.g., visual arts, design, music,
animation) across different academic levels. Participants sorted 42 statements reflecting diverse
viewpoints on GenAl collaboration, authorship, ethics, and creative control. By-person factor
analysis revealed five distinct perspectives: (1) Human-centered directors, who treat GenAl as a
tool under strong human intention; (2) Authorship guardians, who resist Al co-authorship and
prioritise authenticity and ethical boundaries; (3) Conflicted co-creators, who use GenAl but
struggle with ownership, disclosure, and earned pride; (4) Pragmatic integrators, who adopt
GenAl for workflow efficiency while keeping craft expertise central; and (5) Enthusiastic explorers,
who embrace Al's creative possibilities, open to co-agency and novel expression. These findings
offer a nuanced typology of student viewpoints, moving beyond simple acceptance or rejection.
We further propose a two-dimensional framework that maps these perspectives according to
students’ openness to GenAl and their sharing of creative agency with it. This research contributes
empirical insights info how art students negotiate creative identity with GenAl, provides a
valuable framework for educators to develop tailored pedagogical strategies addressing diverse
student needs and concerns, and offers implications for designing more human-centered GenAl
tools for creative practice.

Xiong, Y. (2026). Adaptive technology for empathy development: matching effects of Al and VR
in differentiated instruction. Education and Information Technologies, 31(?), 2435-2460.
https://doi.org/10.1007/s10639-026-13916-2

Achieving educational equity in Social-Emotional Learning (SEL) requires Differentiated Instruction
(DI) that tailors pathways to diverse learner needs, moving beyond mere technological access.
This study proposes a “Dynamic Matching Model” integrating TPACK with Cognitive Load Theory
to align Al scaffolding and VR immersion with learner readiness in empathy education. Seventy-
seven university students were randomly assigned to an Al-based summarization tool or a desktop
VR simulation to engage with a migration narrative. ANCOVA results revealed a significant
Expertise Reversal Effect: Al significantly enhanced Empathic Concern (EC) for novices (low prior
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knowledge) by reducing cognitive load (mean difference =0.169, p =0.003), while VR induced
overload in this group. Conversely, VR boosted EC for high-prior-knowledge learners, particularly
females (mean difference =0.155, p =0.031; simple effect for female experts, p =0.004), enabling
deep embodied engagement via existing schemas. Qualitative data corroborated Al's
cognitive offloading for novices and VR's embodied advantages for experts. These findings
extend TPACK by positioning learner readiness as a critical “Context” moderator. The model
advocates a precision-oriented strategy: Al for accessible entry points across all learners and VR
for advanced emotional simulation among the prepared. This dual-path approach promotes
equitable empathy development in technology-enhanced SEL.

Zhang, Y. (2026). The role of music education in enhancing cognitive flexibility, memory, and
academic performance. International Journal of Inclusive Education, 30(7), 1504-1538.
https://doi.org/10.1080/13603116.2025.2544858

This research study investigates how music education fosters both cognitive and non-cognitive
domains and how these confribute to student performance. The general purpose was to
evaluate the effectiveness of music education in relation to academic achievement and
learning outcomes, with an emphasis on cognitive flexibility, working memory, language,
mathematics, self-regulation, cooperation, phonological processing, fime management,
emotional regulation and attitudes. A longitudinal quantitative design was employed, using
structured questionnaires to measure academic and cognitive indicators. The sample comprised
440 university students, of which 387 valid responses were analysed statistically using the Statistical
Package for the Social Sciences (SPSS). Structural Equation Modelling (SEM) was applied to
explore the direct and indirect effects of music education on academic performance. The results
revealed that music education significantly enhances both cognitive and non-cognitive sKkills,
with a positive correlation to improved academic outcomes. Among these, cognitive flexibility
and working memory showed the most pronounced improvements, particularly in subjects
requiring memorisation and problem solving. The findings highlight music education’s ability to
strengthen learning capacities beyond fraditional subject boundaries. By integrating cognitive,
behavioural and emotional processes, this study provides evidence of music education’s long-
term positive impact on academic achievement and underscores its value as a holistic
educational tool.

Abboud, A., Bazz, S., Canaan, S., Deeb, A., & Mouganie, P. (2026a). Authority Figures and the
Polarization of Gender Norms (Working paper Ne 18611). Consulté ¢ I'adresse IZA Network @ LISER
website: hitps://EconPapers.repec.org/RePEc:iza:izadps:dp18611

This paper examines how authority figures in higher education shape gender norms over the long
run. We exploit the random assignment of first-year students to faculty advisors at an elite
university in the Middle East, combining administrative records with an alumni survey measuring
gender aftitudes up to 24 years later. Women assigned to female advisors adopt more egalitarian
views about politics and work, while men become more conservative. Effects are strongest
among religious students and in male-dominated STEM fields, where female authority is especially
counter-stereotypical, and may persist through reinforcement: women assigned to female
adyvisors later sort toward female instructors and more gender-themed courses. Our results are
not driven by generic exposure to successful womend€"randomized exposure to high-achieving
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female peers has little effect, while the largest impacts come from senior and high-value-added
female advisors. A simple framework combining belief updating and identity-based status threat
explains these patterns. Our findings reveal a progress paradox whereby gains in female
representation in elite authority expand opportunities for women while intensifying backlash
among men, deepening gender polarization.

Abboud, A., Bazz, S., Canaan, S., Deeb, A., & Mouganie, P. (2026b). Authority Figures and the
Polarization of Gender Norms (Working paper N° 35174). Consulté a I'adresse National Bureau of
Economic Research, Inc website: https://EconPapers.repec.org/RePEc:nbr:inberwo:35174

This paper examines how authority figures in higher education shape gender norms over the long
run. We exploit the random assignment of first-year students to faculty advisors at an elite
university in the Middle East and combine administrative records with an alumni survey measuring
gender attitudes up to 24 years later. Women assigned to female advisors adopt more egalitarian
views about politics and work, while men become more conservative. These effects are strongest
among religious students and in male-dominated STEM fields, where female authority is especially
counter-stereotypical. The effects may persist through reinforcement, as women assigned to
female advisors later sort toward female instructors and more gender-themed courses. Our results
do not appear to be driven by generic exposure to successful women. Instead, they point to a
distinct role for authority in transmitting gender norms: randomized exposure to high-achieving
female peers has little effect, while the largest impacts come from senior and high-value-added
female advisors. A simple framework combining belief updating and identity-based status threat
helps explain these patterns of female empowerment and male backlash. More broadly, our
findings reveal a progress paradox whereby gains in female representation in elite authority
expand opportunities for women while intensifying backlash among men, thereby deepening
gender polarization.

Abu-Gweder, A. (2026). Artificial Intelligence (Al) as a Pedagogical Tool for Second Language
Development Among Bedouin Arab Female Students in Israel. European Journal of Education,
61(2), e70554. https://doi.org/10.1111/ejed.70554

The introduction of arfificial inteligence (Al) in its contemporary form has prompted significant
changes in teaching methodologies across educational institutions, spanning both primary and
higher education. These changes include the integration of ICT applications into the academic
culture. The purpose of this study is to evaluate the effectiveness of Al in supporting students who
use a second language in higher education. This evaluation is conducted through a case study
focusing on the course ‘Approaches to Teaching Hebrew as a Second Language’, designed for
Arab-Bedouin female students in Israel. The study examines the impact of Al tools on the students’
written and oral expression in Hebrew, their second language. Employing the method of self-
reflection, a form of action research, the study centres on the experiences of teachers and
teacher trainees. The analysis draws on three data sources: written assignments submitted by the
students, oral presentations of academic articles delivered in Hebrew, and reflective insights
provided by the students at the end of the course. The findings reveal that in both contexts—
written and oral expression—-the use of Al proved effective. Al fools enhanced the quality of the
students’ written projects, which focused on research topics, and improved their oral
presentation skills.

Aguirre, J., Matta, J., & Montoya, A. M. (2026). College peer effects, gender, and STEM. Economics
of Education Review, 112, 102789. https://doi.org/10.1016/j.econedurev.2026.102789
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Women remain significantly underrepresented in Science, Technology, Engineering, and
Mathematics (STEM) fields. We examine whether the ability of male and female college peers
contributes to this gap. Using administrative data from Chile covering 33 universities and over 100
college majors, we exploit variation in peer composition across cohorts within programs (college
major-university combinations) to identify causal effects. We track long-term outcomes including
graduation, labor market performance, fertility, and marriage. Our results reveal substantial peer
ability effects specific to women in STEM. Higher-ability female peers increase women's
probability of graduating from STEM programs, while higher-ability male peers decrease it. In the
longer run, higher-ability male peers also reduce women'’s employment, earnings, and work
experience, while higher-ability female peers reduce fertility. We find no comparable effects for
women in non-STEM fields or for men. These findings reveal that the ability of male versus female
peers plays a critical role in shaping women's outcomes specifically in STEM environments.

Arce-Trigatti, A., Kelley, J., & Haynes, A. (2026). On Shaky Ground: Understanding the
Interconnections Between Learning and Parenting at a Community College. Community College
Journal of Research and Practice, 50(6), 500-514. https://doi.org/10.1080/10668926.2025.2521822
Community colleges serve as essential bridges to postsecondary education for many students in
the United States and beyond. That includes parenting students who use these instfitutions as
pursuable educational pathways. Unfortunately, parenting students too often encounter
structural barriers to student success as a result of their compounding social roles as parents,
workers, and students. This qualitative study using open-ended survey responses centers the
voices of this student population and their unique trajectories by exploring the interconnections
between learning and parenting using survey data from a community college in the southeastern
United States. We identified five themes using inductive thematic analysis: Elements of Learning
and Growth; Physical, Mental, and Emotional Well-Being; Economic Barriers and Stressors; Family
and Community Networks; and Effective Support Structures. These themes were framed through
social role theory, based on how students made sense of their own responsibilities in connection
with their prioritized or changing roles.

Arendt, J., & Holm, A. (2026a). The Demand for Private Schools and Its Impact on School
Segregation and Student Outcomes (Working paper N° 26133). Consulté & I'adresse ROCKWOOL
Foundation Berlin (RFBerlin) website: https://EconPapers.repec.org/RePEc.crm:wpaper:26133
This study examines the impact of private school attendance on segregation and student
achievement in compulsory school in Denmark. We show that increased private school
attendance is driven by students from high socio-economic groups. Leveraging variation across
municipalities, grade and calendar years and instrumental variables based on private school
openings, we find that higher private school enrollment is associated with higher segregation of
disadvantaged children. From event study models of the private school openings and a mover
design that confrols for student parental background, peer parental background, past
achievement and non-cognitive scores, we find small achievement effects of private school
attendance.

Arendt, J., & Holm, A. (2026b). The Demand for Private Schools and Its Impact on School
Segregation and Student Outcomes (Working paper N° 18617). Consulté a I'adresse IZA Network
@ LISER website: hitps://EconPapers.repec.org/RePEc:iza:izadps:dp 18617

This study examines the impact of private school attendance on segregation and student
achievement in compulsory school in Denmark. We show that increased private school
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attendance is driven by students from high socio-economic groups. Leveraging variation across
municipalities, grade and calendar years and instrumental variables based on private school
openings, we find that higher private school enroliment is associated with higher segregation of
disadvantaged children. From event study models of the private school openings and a mover
design that confrols for student parental background, peer parental background, past
achievement and non-cognitive scores, we find small achievement effects of private school
aftendance.

Aslan, S. (2026). Curriculum Literacy and Job Satisfaction Among Teachers: A Mediated-
Moderated Model of Psychological Well-Being, Self-Efficacy, and Gender. European Journal of
Education, 61(2), e70552. https://doi.org/10.1111/ejed.70552

This study examines the relationships between teachers’ curriculum literacy and their job
satisfaction, focusing on the mediating roles of psychological well-being and self-efficacy, as well
as the moderating role of gender. Grounded in the Job Demands-Resources (JD-R) framework,
curriculum literacy is conceptualised as a cognitive resource that may enhance teachers’ ability
to manage professional demands. Data were collected in 2025 from a sample of 401 public
school teachers in Isparta, Turkiye, using simple random sampling. Bayesian structural equation
modelling indicated that curriculum literacy was not directly associated with job satisfaction, but
it was indirectly related through psychological well-being and self-efficacy. These findings align
with the motivational process of the JD-R model, highlighting the role of internal psychological
resources as key mechanisms through which professional competencies translate info
occupational satisfaction. Curriculum literacy also showed significant positive associations with
both psychological well-being and self-efficacy, underscoring its importance in sustaining
teachers’ resilience and professional competence. Gender was tested as a moderator, but no
significant interactions were found, suggesting that cognitive and emotional resources may be
more influential than demographic attributes in shaping teacher motivation. Overall, the study
provides novel evidence that strengthening curriculum literacy through professional
development initiatives can enhance teacher well-being and job satisfaction, with practical
implications for educational policymakers and teacher training institutions.

Bai, H., Liu, H., & Liu, H. (2026). College Environment and Learning Gains of Chinese Undergraduate
Students: Addressing Disparities Between Ethnic Minority and Non-Minority Students. European
Journal of Education, 61(2), €70515. https://doi.org/10.1111/ejed.70515

Recent reforms to China’s college admission policies have increased access to higher education
for ethnic minority students. However, these students frequently encounter distinct challenges
stemming from their cultural backgrounds, language proficiency, and prior educational
experiences. This study focuses on the achievement gap between ethnic minority and non-
minority students within the Chinese higher education system. By analysing data from 19,637
undergraduates across 37 universities, this study used the Chinese version of the College Student
Experiences Questionnaire to examine the influence of college environment on student learning
gains and to determine whether the mediating effects of academic and social activities varied
across ethnic groups. The structural equation modelling results suggested that: (1) a positive
association existed between college environment and learning gains for both ethnic minority
and non-minority students; (2) both academic and social activities partially mediated this
relationship; and (3) the impact of social activities on learning gains was significantly less
pronounced for ethnic minority students, thereby revealing a critical disparity. This study
underscores the important role of college environment in fostering student learning and
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emphasises the necessity of tailored support mechanisms designed to address the unique
challenges experienced by ethnic minority students.

Baker, G., Kirk, D. S., & Sampson, R. J. (2026). The Great Leveler? Juvenile Arrest, College
Attainment, and the Future of American Inequality. Sociology of Education, 99(1), 1-19.
https://doi.org/10.1177/00380407251338844

A burgeoning literature suggests that criminal justice contact in adolescence hinders
educational attainment, but prior research primarily considers short-term outcomes and relies on
self-reported arrest information. In this article, we leverage lllinois administrative records over
25 years linked to a multicohort longitudinal study to provide estimates of whether an officially
recorded juvenile arrest lingers beyond high school through college completion. We find that
juvenile arrest is associated with a 20 to 30 percentage-point decrease in one’s likelihood of
graduating from a four-year college. This association persists for college enrollees and is
consistent across sociodemographic groups and birth cohorts. Given the unequal and prevalent
nature of juvenile arrest, the association’s durability across time periods characterized by vast
social-structural changes, and the potentially unique vulnerabilities of system-involved students
on college campuses, our study offers new insights on how official legal entanglement prior to
adulthood may confribute to inequality in the United States.

Barrios-Ferndndez, A., Neilson, C., & Zimmerman, S. (2026). Elite Universities and the
Intergenerational Transmission of Human and Social Capital. American Economic Review, 116(6),
2120-2165. https://doi.org/10.1257/aer.20230802

Elite Universities and the Intergenerational Transmission of Human and Social Capital by Andrés
Barrios-Ferndndez, Christopher Neilson and Seth Zimmerman. Published in volume 116, issue 6,
pages 2120-65 of American Economic Review, June 2026, Abstract: Do elite colleges help
talented students join...

Bell, E., Skinner, B., Smith, K., & Morales, O. (2026). Matching Potential with Promise: How
Oklahoma'’s Promise Shapes Academic Undermatch. The Journal of Higher Education, 97(4),
760-801. https://doi.org/10.1080/00221546.2025.2497186

Enrollment at selective colleges remains severely stratified by socioeconomic status and
race/ethnicity, with many high-achieving, low-income students and students of color attending
institutions that are less selective than the institution they are qualified for based on their
academic credentials. In this article, we estimate the impact of Oklahoma's Promise — a first-
dollar, early commitment, need-based Promise program that students can use at any in-state
college — on the likelihood of academic undermatch. Based on Perna’s (2006) model, we
predict that Oklahoma’s Promise will enhance college-going behavior among low-income
students early in the educational pipeline and influence college choice decisions. In our
propensity forest analysis, we find that Oklahoma's Promise receipt is associated with a significant
reduction in the likelihood of academic undermatch among low-income Black, Hispanic, Native
American, and White students. Together, our findings suggest that early commitment, first-dollar
Promise programs that can be used at any in-state college may catalyze changes in college
choice among low-income and racially minoritized students.

Boyer, P. (2025). L'Université mise en données : sociologie des enjeux et usages de I'open data
dans I'enseignement supérieur et la recherche frangais (Theses, Université de Strasbourg).
Consulté a I'adresse https://theses.hal.science/tel-05529909
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This dissertation offers an analysis of open data policies in the French higher education and
research (HER) sector.The starting point of this research lies in a puzzling observation : while the
datafication of higher education is often subject to methodological and normative critiques—
quantification being notably associated with the marketization of the sector and its subordination
to exogenous imperatives of performance and profitability—open data is widely perceived as a
step forward toward fransparency in public organizations and as a tool for the democratization
of universities. The coexistence of these two positions appears paradoxical : why does open data,
by virtue of its openness, seem to escape the critiques commonly addressed to quantification ¢
Drawing on a theoretical framework at the intersection of public policy sociology and the
sociology of quantification—enriched by insights from Infrastructure Studies—this thesis explores
the hypothesis that open data operates as a boundary object: an object situated at the
intersection of multiple social worlds, defined by a certain vagueness that allows heterogeneous
actors to project diverse meanings onto it. This diversity of stakeholders is often presented as a
strength, contributing to the representation of open data as nonpartisan and pre-political. By
analyzing the emergence and implementation of public data policies at various institutional
scales, as well as the infrastructures through which data is produced and opened in the HER
sector, this study repositions open data within the ideological frameworks of the knowledge
economy and New Public Management. Far from being a neutral technical device designed to
render universities transparent, open data functions as a new form of quality assurance—an
instrument in the service of the digital governance of higher education and research.

Caron, L., Ferry, M., & Ichou, M. (2026). Diversité sociale des immigrées et de leurs
descendant es : positions et mobilité intergénérationnelle. In C. Beauchemin, M. Ichou, & P.
Simon (Ed.), Trajectoires et Origines 2 : Diversité des populations et inégalités sociales en France
(p. 273-290). https://doi.org/10.4000/1680ou

Casse, R. (2026). Entrer par la fenétre pour mieux percer le plafond de verre. Les conditions
sociales de la féminisation des métiers « masculins » dans le spectacle vivant romand. Formation
emploi. Revue francaise de sciences sociales, (174). Consulté a [I'adresse
https://journals.openedition.org/formationemploi/ 14859

Cet arficle propose d’étudier les conditions de la féminisation des métiers masculinisés de la
technique de spectacle. En se basant sur des données quantitatives, il montre que cet espace
professionnel est caractérisé par une ségrégation genrée, tant horizontale que verticale, ¢ la
défaveur des techniciennes. L'analyse d’'entrefiens et la comparaison avec des carrieres
masculines rend compte de deux conditions nécessaires a la féminisation des postes
« masculins » : le processus de formalisation des formations ouvre aux femmes des possibilités de
circulation et la stabilité des conditions d’emploi de ces postes.

Ciccarelli, C., & Marciante, G. (2026). Women’s Education and Fertility in Italy at the Onset of the
Demographic Transition [Working paper]. Consulté & I'adresse Competitive Advantage in the
Global Economy (CAGE) website: https://EconPapers.repec.org/RePEc:cge:wacage:804

The role of womens education in driving the historical fertility transition remains poorly understood.
Existing studies have focused on France, an early outlier, or on Prussia before the onset of its
demographic transition. Less is known about the context where this effect is expected to be
stfrongest: the onset of the transition in late tfransitioning countries. This paper fills this gap by
studying the impact of womens education on fertility in Italy (1881 to 1921). Using original district
level panel data, we exploit the interaction between proximity to the first female teacher training
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colleges opened under the Casati Law of 1859 and fime fixed effects as an instrumental variable.
IV estimates confirm a negative effect of education on fertility, operating through health
knowledge and the economic independence that female teachers embodied.

Ciocca Eller, C., & Ayala-Hurtado, E. (2026). “Who Is Anybody to Judge?” Educational Resistance
through Recognition. Sociology of Education, 99(2). 174-194.
https://doi.org/10.1177/00380407261419106

The United States is a “schooled society”: one where formal education is viewed as a primary
conduit between American cultural ideals and people’'s moral worth and social value.
Sociologists of education have described resistance against this dominant model through
disinvestment from school, particularly among some students from traditionally underrepresented
backgrounds. Yet it remains unclear if “school-invested” students also enact resistance and if so,
what such resistance entails and means for educational and social inequality. Bringing together
the literatures on recognition and educational resistance, we argue that recognition of
stigmatized educational groups by school-invested students may serve as an important form of
educational resistance. We build this argument by drawing on unique multiwave interview data
(n=168) to investigate college students’ perceptions of college dropouts. We find that although
a minority of respondents discursively deploy stigmatizing frames when describing dropouts, more
draw on recognition frames to bridge moral and symbolic gaps between college students and
particular dropouts. We also find that certain college experiences, particularly exposure to peers
with complicated college frajectories, appear to change students’ narratives on dropout over
time. We consider the implications of recognition-based resistance and the associated
opportunities and limitations concerning inequality.

Couto Ribeiro, B., Castillo, A., & Pérez Urdiales, M. (2026). The Effect of Water Hauling Time on
Children’s School Enrollment in Haiti (Working paper N°e 14591). hitps://doi.org/10.18235/0014035
Limited access to safe and proximate water remains a defining constraint in Haiti, where access
to piped water remains limited and school enroliment is not universal. Using a pseudo-panel
constructed from four rounds of the Haiti Demographic and Health Surveys (DHS), we estimate
the causal impact of water hauling fime on childrens school enroliment. Our findings reveal a
stfrong and statistically significant, each additional minute spent fetching water reduces the
likelihood of enrollment by about 1.3 percentage points,with substantially larger effects in rural
areas where hauling time is highest. Gender-specific estimates reveal that the burden of distance
is not symmetric. While girls more often perform water collection overall, boys disproportionately
undertake long-distance trips, and simulated enroliment probabilities indicate a widening gender
gap once collection times exceed 3040 minutes, with boys experiencing steeper enrollment
losses. These findings demonstrate how deficient water infrastructure depresses educational
participation, underscoring the potential of investments in improved and more proximate water
access to generate meaningful school enrollment gains.

Dang. T., Haapanen, M., & Suhonen, T. (2026). The long-term health consequences of expanding
access to higher education. Economics of Education Review, 112, 102794.
https://doi.org/10.1016/j.econedurev.2026.102794

This study examines whether increasing young individuals’ access to higher education by
creating and expanding higher education institutions affects their survival or mental health, or
those of their parents. Our quasi-experimental analysis leverages changes in access to university
resulting from the geographical expansion of the Finnish university system in the 1960s and 1970s.
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The results suggest that greater access to university for 19-year-olds reduces their probability of
mental health-related hospitalization and drug use while also generating positive spillovers on
their mothers’ longevity. However, we do not find strong effects on individuals’ early mortality,
fathers’ old-age survival or parental mental health.

Drake, S. J., & Guhin, J. (2026). The Achievement Narrative and Alienation in School: A Typology
of Academic Disconnection. Sociology of Education, 99(2). 117-133.
https://doi.org/10.1177/00380407251381695

Previous work on student alienation in schools has emphasized alienation as either a source or
consequence of students’ lack of achievement. We show, in confrast, how alienation is common
to a wide range of students’ experiences in school, including among "“high-achieving” students.
Drawing on over two years of ethnographic fieldwork in two disparate suburban high schools, we
show how students’ experience of alienation is linked to an exacting achievement narrative in
U.S. schooling. We describe four forms of alienation: precarious character, unsound settings,
impossible plots, and someone else’s story, with the first three each connected to a different
narrative element (character, setting, plot) and the fourth a more existential sense of narrative
disconnect. We highlight the importance of alienation as a reason to de-emphasize schooling in
solutions to inequality, making space for more radical politics of redistribution.

Dubois, T., Guilloud, C., & Saint-Martin, J. (2025). Le combat d’Annick Davisse et du Mouvement
cristolien contre les inégalités en EPS (1983-1998). Revue francaise de pédagogie, (228), 71-87.
https://doi.org/10.4000/168v0

A la suite du retour de I'EPS sous le giron du ministére de I'Education nationale en 1981, la
discipline se réorganise et doit désormais pleinement répondre aux enjeux scolaires de lutte
contre I'échec scolaire et les inégalités. Dans cette période de fransition, I'académie de Créteil
apparait comme vectrice d'innovation afin de faire évoluer les pratiques professionnelles des
enseignantes et des enseignants dans la prise en compte de la diversité des éleves. Partant
principalement de I'analyse d’entretiens menés avec Annick Davisse et ses proches
collaborateurs pendant les années 1980 et 1990, I'objectif de cette contribution est de mettre en
lumiere la naissance de ce que I'on appelle couramment le «courant de Créteiln. Son
déploiement a I'échelle académique, qui aboutit au développement d'une démarche
didactigue innovante, est permis par la constitution d'un réseau de professionnels de terrain qui
est initié par Annick Davisse, dépassant ainsi le cadre de la lutte contre les inégalités de sexe en
EPS.

Eck, M., Hencke, J., Brese, F., Sass, J., & McCarthy-Fakhry, U. (2026). Les filles perdent du terrain :
I'écart enfre les genres se creuse en mathématiques. Consulté a ['adresse
https://www.iea.nl/sites/default/files/2026-04/CB30-FR-Gender-Gap-Mathematics.pdf

La note analyse I'évolution des écarts de genre en mathématiques enfre 1995 et 2023, en
quatrieme et en huitieme année de scolarité, parmi les éleves les moins performants que parmi
les plus performants. Les filles prennent & nouveau du retard en mathématiques creusant I'écart
entre les genres qui s'était pourtant réduit ces dernieres années. Elle souligne que cette évolution
s'explique principalement par des stéréotypes de genre persistants et un manque de confiance
des filles dans cette matiere, alors méme que leurs capacités restent comparables a celles des
garcons. La note appelle a agir 16t dans les parcours scolaires pour réduire ces inégalités et
encourager la participation des filles en mathématiques.
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Filandri, M., Pasqua, S., & Uboldi, A. (2026). Men first: disparities in career speeds and gender pay
gap in ltalian academia. Higher Education, 91(5), 1793-1813. hitps://doi.org/10.1007/s10734-025-
01496-y

Previous literature has shown that women are less likely than men to be promoted to full professor
positions. The significant gender gap in career advancements in academia results from many
factors, including discrimination against female researchers in recruitment and promotion. We
use data on the Italiaon academic population to describe men’s and women's career paths.
Using a discrete-time event history model for the sub-sample of all associate professors who
obtained the National Scientific Qualification (NSQ) for full professorship, we show that women
are promoted later than their male colleagues with the same level of scholarly productivity: men
always come first. A slower career for women results in a significant, but often disregarded, loss in
life-long earnings compared to men, leading to a 6.4% unadjusted gender pay gap even in a
university system with a fixed wage scale, such as the Italian one. We also empirically estimate
the life-long income loss resulting from different career speeds of male and female professors
conditional on productivity, thereby quantifying the cost of gender discrimination in Italian
academia. Interviews with a sample of 34 Italian female professors, some with fast careers, others
with a slow career or not (yet) promoted full professor, show a weak collective awareness of the
systematic gender discrimination highlighted by the data and a total lack of reporting of
economic issues in terms of gender inequality.

Friesen, J., Cohn, R. M., & Woodcock, S. (2026). Sorting, peer effects and school effectiveness in
private and public schools. Economics of Educatfion Review, 112, 102786.
https://doi.org/10.1016/j.econedurev.2026.102786

Using longitudinal student-level data for a population of students enrolled in both public and
private schools, we estimate an empirical model of test scores that allows us to decompose the
private/public test score gap intfo components accounted for by student ability, peer ability, and
school effectiveness. We find that private schools score substantially above the public school
mean primarily because they “cream-skim” high ability students, and this cream-skimming
benefits private school students via meaningful peer effects. Conditional on these peer effects,
the average private school is no more effective than the average public school. Disaggregating
by private school type, and conditional on peer effects, Catholic private schools are more
effective than public schools in numeracy and other Christian private schools are less so.
Simulations suggest that the peer effect arising from private school cream-skimming has little
effect on the average outcomes of public school students.

Gallego-Jiménez, M. G., Rodriguez Otero, L. M., & Munoz-Herrera, C.-M. (2026). Validation of an
instrument to evaluate inclusive education according to vocational training students : Assessing
inclusive education in vocational training: validation of a student perceptions based instrument.
International Journal of Inclusive Education, 30(7). 1638-1657.
https://doi.org/10.1080/13603116.2025.2550778

This paper seeks to validate an instrument that measures the attitudes of vocational fraining
students to inclusive education and better understand their perception of the physical conditions
of their classrooms, planning, use of time, methodologies, assessment, the relationship between
the teacher and their students and between the teachers and the students themselves, reflection
and awareness raising. Inclusivity in education is the horizon to which the Spanish education
system looks and where it seeks to guarantee quality education for all, one which attends to the
students’'characteristics. To this end, a descriptfive, non-experimental, cross-sectional study was
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designed in which the population under investigation was 984,353 students undertaking
vocational fraining in Spain. Simple random sampling stratified by region with a confidence level
of 99% and a margin of error of 5% was employed to obtain a sample of 1070 students. The
insfrument was a questionnaire comprising 24 items, gathered into a single factor. The total
variance was explained by 75.6% with a single factor, a KMO of 0.982, and a Cronbach’s alpha
of 0.981. The results confirm that the scale is valid and reliable. Analysis of the comparison of
means based on the geographical area and the type of school in the sample also shows
significant differences.

Gardea-Herndndez, M. (2026). A Battle Between the Past, Present, and Future: The Influence of
Intersectional Identities on Latina Community College Student-Mothers. Community College
Journal of Research and Practice, 50(6), 459-474. https://doi.org/10.1080/10668926.2025.2505060
This manuscript is based upon a phenomenological research study, exploring the educational
experiences of five first-generation Latina nontraditional community college student-mothers in
California. Focus for this specific piece was placed on the influence that intersecting identities
had on participant’s community college journeys. Findings from this research suggest that
although the women in this study possessed the ganas (Spanish term for ambition) and mind-sets
to atftain their educational goals, their cultural and gendered expectations weighed heavily on
each of their educational experiences. Based on the findings, a Student-Parent Systems of
Support through Holistic Caring and Connectedness Framework emerged from this study. Within
this framework, | use my findings to build upon previous research, current practices, and
frameworks to propose ways that institutions can better support their student-parents. This
manuscript provides community college practitioners and policy makers with vital insight to
consider when redesigning support efforts for their student-parent populations.

Genakos, C., Kyrkopoulou, E., & Papaioannou, E. (2026). An Olympic opportunity [Working
paper]. Consulté a [I'adresse Centre for Economic Performance, LSE website:
https://EconPapers.repec.org/RePEc:.cep:cepdps:dp2175

We use a unique natural experiment in which families were randomly selected to live in the
Olympic Village, constructed for the 2004 Athens Olympic Games, to assess the impact of
improved neighbourhood conditions on academic achievement. Comparing 12-17-year-old
students who relocated and aftended the new schools with non-selected applicants from the
same origin schools across Attica, we find a positive, gender-neutral, and significant effect of
moving on overall performance. Educational gains, primarily in language courses, are
concentrated among students who previously performed poorly, indicating a « fresh start »
effect.

Gbnen, A., Abdulbaki Karaca, M., Dogmaz Tunali, S., & Akay, T. (2026). Teachers’ social
acceptance levels and their views on students with special needs. International Journal of
Inclusive Education, 30(7), 1225-1241. https://doi.org/10.1080/13603116.2025.2596257

This study aims to determine teachers’ levels of social acceptance towards students with special
needs and their views on integrating these students into inclusive education. The study was
conducted using a simultaneous mixed-methods approach, combining qualitative and
qguantitative methods. For the quantitative aspect of the research, data were collected from 183
teachers working in general education institutions through the Teacher Social Acceptance Scale
for Individuals with Special Needs developed by (Aktan, O. 2021. "Development of a Social
Acceptance Scale for Teachers Working with Individuals with Special Needs, Validity and
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Reliability Study.” Trakya Education Journal 11 (1): 315-332. https://doi.org/10.24315/tred.712982).
The data were analyzed using statistical software and examined in relation to various variables.
The study collected qualitative data from 75 teachers in general education institutions using a
semi-structured interview form. The data were analyzed using content analysis software. The
quantitative analysis revealed significant differences between the social acceptance levels of
teachers and various variables. As a result of the qualitative analysis, six main themes emerged:
social acceptance and integration, self-confidence and personal development, equal
opportunity in education, improvement of learning environments, use of educational
technology, and teacher education and development. In particular, it is recommended to
implement targeted professional development programs designed to strengthen teachers’
social acceptance of students with special needs, thereby fostering more inclusive school
environments.

Griffoulieres, D., & Dorveaux, L. (2026, mai 25). Lycéennes et vocations scientifiques : des stages
en écoles d'ingénieurs pour contrer les stéréotypes de genre.
https://doi.org/10.64628/AAK.naf7fnmgp

Pour lutter contre I'autocensure des filles et leur ouvrir des perspectives de carrieres dans les
sciences, une école explore la piste de stages en écoles d'ingénieurs pour les lycéennes.

Holden, S. T., Tione, S., Tlahun, M., & Katengeza, S. (2026). Are university students less trusting and
trustworthy than rural people in Malawi? (Working paper N° 3/26). Consulté a I'adresse Norwegian
University of Life Sciences, Centre for Land Tenure Studies website:
https://EconPapers.repec.org/RePEc:hhs:nisclt:2026 003

Trust and trustworthiness are central o economic development and are frequently studied using
behavioral experiments. A concern is that such evidence often relies on student samples, raising
questions about external validity. While existing studies, largely from high income countries,
suggest that students represent a lower bound on pro-social behavior, little is known about
whether it generalizes to low-income country contexts. This paper compares trust, trustworthiness,
beliefs, and reciprocity norms between large representative samples of university students and
rural adults in Malawi using incentivized trustgame experiments with consistent ingroup—outgroup
framing. We show that, contrary to prevailing expectations, students exhibit higher levels of trust
and trustworthiness than rural adults. While social distance plays a stronger role among rural adults
in form of ingroup-outgroup differences in trustworthiness, such a difference was not found for
trust. Surprisingly, we found stronger reciprocity norms and more optimistic beliefs about
expected returns among students. Analyzing beliefs and norms as mechanisms, we find that
beliefs are associated with trust, while reciprocity norms are strongly related to trustworthiness.
Strong norms enhance reciprocity behavior, and especially so in the student sample. Overall, the
results demonstrate that assumptions about student samples do not transfer straightforwardly
across contexts. In low-income countries, students may not provide a lower bound on pro-social
behavior. Social distance, reciprocity norms, and beliefs about the frustworthiness of others can
strongly influence cooperation. The findings underscore the value of within-country comparisons
for assessing external validity and have implications for the design and interpretation of
experimental evidence in development research.

Huang, S., Cheng, M., & Wang, Y. (2026). Unpacking Teacher and Parent Involvement Patterns:
Associations With Students’ Cognitive, Emotional and Behavioural Homework Engagement.
European Journal of Education, 61(2), €70564. https://doi.org/10.1111/ejed.70564
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While teachers and parents are both pivotal in shaping students’ academic development, a
pattern-centred understanding of how the school and family microsystems operate differently
within the homework mesosystem remains underdeveloped. To address this gap, this study
employed a latent profile analysis to identify distinct patterns of teacher and parent homework
involvement among Chinese students (N = 2110; 49.20% female; aged 9-16). The analysis
revealed four profiles of teacher involvement and three profiles of parent involvement. We further
investigated how these profiles were associated with a range of student outcomes, including
homework management, emotions, effort and academic performance. The findings underscore
the value of examining nuanced patterns of adult involvement and their distinct implications for
students’ cognitive, emotional and behavioural engagement with homework.

Indigahawala, T. W. V., Fernando, N. W. E. J. M. D., Ranasinghe, H., & Wijesinghe, D. P. K. M. (2026).
Bridging resource and policy gaps for gender-equitable school leadership in Sri Lanka. Consulté
a I'adresse Global Partnership for Education Knowledge and Innovation Exchange, GPE KIX
website: hitps://curated-library.iiep.unesco.org/fr/node/58496

Produced by a team from Sri Lanka in the context of the KIX EMAP Learning Cycle “Increasing
Women's Representation in School Leadership”, this policy brief presents an analysis of women’s
participation in school leadership in Sri Lanka, along with policy and practice recommendations.

Johnson, R. M., Martin, M. M., Oduro, A., & Haynes, M. (2026). How Whiteness Works: Evasion,
Protection, and Conditionality in White Staff Narratives on Race and DEl in Higher Education. The
Journal of Higher Education, 0(0), 1-23. hitps://doi.org/10.1080/00221546.2026.2679419
Grounded in Critical Whiteness Studies, this article examines how white staff in higher education
narrate race, racism, and diversity, equity, and inclusion (DEl), and in doing so reproduce broader
racial logics. Using qualitative thematic analysis of 1,806 open-ended responses to the National
Assessment of Collegiate Campus Climates staff survey (collected between Fall 2021 and Spring
2023), we analyze how whiteness operates not only through institutional policy but also through
the everyday stories staff tell about themselves, their institutions, and the value of DEl. We
identified three themes: (a) whiteness maintained through discursive evasion, (b) discomfort with
equity demands as a form of whiteness protection, and (c) conditional support masking structural
resistance. These findings reveal how discursive and affective practices sustain whiteness within
higher education, often under the guise of neutrality or even support for equity. We conclude by
discussing the implications for research, practice, and policy to prompt interventions that aim to
dismantle whiteness as an institutional logic in higher education and, in turn, better meet the
needs of racially minoritized communities on college and university campuses.

Johnstone, C. J., Niad, H., Karr, V., & Aldersey, H. M. (2026). Against performativity: towards a
comprehensive model for inclusive education. International Journal of Inclusive Education, 30(7),
1539-1557. https://doi.org/10.1080/13603116.2025.2546909

Inclusive education has become a generally accepted approach to promoting education for
children with disabilities worldwide. Both global governance organisations and national
governments have called for greater inclusivity in education systems. As such, implementing
organisations have sought to demonstrate their programmes align with policy trends and often
apply the term ‘inclusive’ to their educational programmes. In this article, we argue that some of
these activities are performative and use inclusive terminology to describe activities that may
only partially address inclusive outcomes. As an example, we draw upon data from United States
Agency for International Development (USAID) programmes that conceptualised inclusion in
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three different ways. We reflect on lessons learned from these programmes and infroduce the
concept of ‘comprehensive’inclusive education as a counterweight to performative inclusive
education. We conclude by offering an array of practices and policies that may inform
comprehensiveness for education programmes.

K. D'Apice, H., & Wotipka, C. M. (2024). Contested Diversity? The Institutionalization of LGBTQ-
Supportive Features in U.S. Higher Education, 1980 to 2018. Sociology of Education, 99(2), 134-152.
https://doi.org/10.1177/00380407251407954

This study seeks to understand the extent of and explanations for the institutionalization of
sexuality and gender identity in U.S. higher education institutions (HEls). Using original longitudinal
data collected on a national probability sample of 234 four-year HEls, covering 1980 to 2018, we
examine whether and when HEls establish two key lesbian, gay, bisexual, fransgender, and queer
(LGBTQ) supportive features: LGBTQ resource centers and LGBTQ studies programs. We argue
that sexuality and gender identity have not been institutionalized to the same extent as other
diversity features because they remain contested or viewed with ambivalence in some HEls.
Findings suggest that institutions that already demonstrate support for gender diversity or are
associated with other institutions that signal such support are more likely to institutionalize these
supportive features. In the case of LGBTQ rights, HEls may therefore be particularly responsive to
their institutional environments.

Kansok-Dusche, J., Fischer, S. M., Bartholomdus, P., & Bilz, L. (2026). Tackling hate speech in
schools - A systematic review of programme quality from a scientific and school practice
perspective. Review of Education, 14(2), €70159. hitps://doi.org/10.1002/rev3.70159

Hate speech is a global issue. Intentional expressions of group-related derogation have become
more widespread in recent years and they potentially bear negative consequences for
individuals, communities and societies. After the internet, the school is a context where children
and adolescents perpetrate and/or witness hate speech or become victims of it. However,
schools also represent a suitable locatfion to address and prevent hate speech. Collated
evidence on the availability, quality and effectiveness of school-based programmes on hate
speech is currently sparse. Thus, this research provides an overview and systematic quality
assessment of available school-based programmes on hate speech that address children and
adolescents. The applied quality criteria are novel as they combine perspectives from science
and school practice. The perspectives of the school practitioners were collected via qualitative
expert interviews with feachers and focus group discussions with students. The quality criteria were
extracted using grounded theory methods. Programmes were searched for in scientific
databases and by directly approaching programme developing actors (e.g. civic organisations).
Two independent reviewers assessed the programmes. Of the 27 programmes idenftified, 25
originated from Europe. Most programmes lacked a solid theoretfical foundation (e.g. being
based on a definition of hate speech; providing an impact model) and only one applied
summative evaluation. Many programmes revealed positive design features related to a
programme’s comprehensiveness (e.g. combining prevention and intervention; using a multi-
level approach) and appropriate implementation (e.g. using a high degree of activating and
interactive teaching methods). Recommendations will be given for programme implementation
in schools and for further programme improvement. Context and implications Rationale for this
study: This research addresses the evidence on the availability, quality and effectiveness of
school-based programmes on hate speech for children and adolescents. It is also driven by the
purpose that an assessment of programme quality should take quality criteria into account,
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criteria that are shaped by science as well as school practice. Why the findings matter: The
systematic review and quality assessment of 27 school related programmes on hate speech
revealed positive design features regarding their comprehensiveness and appropriate
implementation. However, most programmes bear areas for improvement regarding their
theoretical foundation and summative evaluation. Implications for programme developers,
researchers and school educators: Educators (e.g. principals, teachers) gain a systematic
overview of the availability and quality of school programmes on hate speech which address
children and adolescents, enabling them to make informed decisions on evidence-based
prevention and intervention. Programme developers can use our set of quality criteria and
findings to compare, refine and improve existing programmes and to develop new programmes
based on best-practice examples. Future studies could extend this systematic review to regions
outside Europe. We recommend a collaborative approach in which researchers and programme
developers within and outside academia apply quality criteria in programme development,
conduct evaluations and analyse barriers to implementation.

Kaul, M. (2026). The Logics of Teaching: How Institutionalized Ideas about Teaching Shape
Teachers’ Professional Identities. Sociology of Education, 99(1), 20-39.
https://doi.org/10.1177/00380407251359628

Teachers’ professional identities are the foundation of their practice. Previous scholarship has
largely overlooked the extent to which the broader institutional environment shapes teachers’
professional identities. In this study, | bridge institutional logics with theory on teacher professional
identity to empirically examine the deeply institutionalized, taken-for-granted ways U.S. society
has come to think of teaching (e.g., as a moral calling, as a profession, as labor), which are
internalized by PK-12 teachers. | draw on survey data from 950 teachers across four U.S. states
(California, New York, Florida, and Texas) and develop an original survey measure to capture
what | term teachers’“institutionalized conceptions of teaching.” Across diverse state policy
contexts, | find that teachers’ conceptions of teaching are guided by three underlying logics: (1)
an accountability logic, (2) a democratic logic, and (3) a moral calling logic. | then examine the
relationship between institutional logics and teachers’ professional identities. | find that the taken-
for-granted ways society frames teaching may be associated with dimensions of teachers’
professional identity, such as self-efficacy and professional commitment. The findings suggest that
supporting the professional well-being of PK-12 teachers may require shiffing the deeply
institutionalized norms of the profession to be more aligned with teachers’ democratic aims—
rather than maintaining our system’s deep norms around external accountability and view of
teaching as a moral calling. The study offers methodological contributions to the study of logics
and practical implications for the field of teaching.

Kiarie, N., Munywere, E., & Kiwuwa Muyingo, S. (s. d.). A framework for integrating gender, equity,
and social inclusion (GESI) in education data systems in sub-Saharan Africa: a discussion paper
on education data systems in Uganda, Senegal, and Burkina Faso. Consulté & I'adresse
https://curated-library.iiep.unesco.org/fr/node /58503

Education data systems in sub-Saharan Africa often lack gender, equity, and social inclusion
(GESI) indicators, face data fragmentation, and suffer from insufficient funding and technical
capacity. This discussion paper synthesizes findings from a scoping review of national and
sub-national education data systems in Burkina Faso, Kenya, Niger, Senegal, Uganda, and
Zambia, complemented by GESI upskilling sessions and case studies from an ongoing KIX-SEEDS
project in Uganda, Burkina Faso, and Senegal. The analysis identifies persistent
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policy-implementation and data gaps, along with structural, technical, cultural, and institutional
barriers to GESI integratfion. It also addresses counterarguments related to cost, resource
allocation, social norms, and accountability. Despite these challenges, promising practices
emerge at individual, community, and structural levels including standardized GESI indicators,
cross-sectoral collaboration, capacity building, participatory data governance, web-based and
offline-capable digital tools. Case study evidence from Uganda (using DHIS2) and Burkina Faso
(using “A Classroom in One Hand") illustrates how context-specific innovations can improve data
disaggregation, feedback loops, and learner outcomes. The paper proposes a model framework
for integrating GESI info education data systems and offers actionable recommendations:
standardize indicators, invest in sustainable capacity and infrastructure, enhance
interoperability, secure dedicated financing, promote data-driven accountability, and embed
participatory governance. Strengthening these areas will enable evidence-based policymaking
that effectively reaches marginalized populations.

Kleven, H., Landais, C., Lassen, A., Rosenbaum, P., Steingrimsdottir, H., & S@gaard, J. (2026).
Expanding Paternity Leave: Effects on Beliefs, Norms, and Gender Gaps (Working paper Ne
26123). Consulté a l'adresse ROCKWOOL Foundation Berlin  (RFBerlin)  website:
https://EconPapers.repec.org/RePEc.crm:wpaper:26123

We study whether policy can shift gendered beliefs, norms, and labor market outcomes by
exploiting a major expansion of earmarked paternity leave in Denmark. The reform generated
large first-stage effects, substantially reallocating leave from mothers to fathers. Using a regression
discontinuity design combined with new survey data linked to administrative records, we show
that the reform makes parents more supportive of paternity leave, shifts gender-role beliefs in a
progressive direction, and reduces perceived differences in childcare ability. The reform also
narrows gender gaps in earnings and hours worked. The earnings gap falls by 34pp in the first
year following childbirth (during leave) and by 2.8pp in the second year (after leave). These
results demonstrate that policy can meaningfully influence beliefs, norms, and gender inequality.
On the other hand, earmarking restricts families’ ability to allocate leave freely and lowers leave
satisfaction, highlighting a central frade-off inherent in paternalistic policies.

Landaud, F., & Maurin, E. (2026). Tracking when ranking matters. Economics of Education Review,
112, 102785. hitps://doi.org/10.1016/].econedurev.2026.102785

This paper investigates the effect of grouping students by prior achievement into different classes
in a context where students are preparing for the entrance exams to elite graduate programs
offering a limited number of seats. We show that this policy has, on average, positive effects on
students’ performance and rankings. However, these improvements mainly concern students
who were the strongest at the start of the preparation period, among whom children from
privileged backgrounds are largely over-represented. Ultimately, the practice of grouping
students by prior achievement into different classes increases inequalities in access to elite
programs between children from different backgrounds.

Leger, A., Rojas Rubio, L., Vezon Persem, E., Huguet, P., Demolliens, M., Xiao, H., & Régner, I. (2026).
Les stéréotypes de genre et perspectives d’orientation des éleves de seconde générale et
technologique. Note d’Information, (26.16), 1-4. Consulté a I'adresse
https://www.education.gouv.fr/depp/les-stereotypes-de-genre-et-perspectives-d-orientation-
des-eleves-de-seconde-generale-et-504803
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En 2023, 3 900 éleves de seconde générale et technologique ont répondu ¢ une enquéte visant
a mesurer leur stéréotypie de genre en matiere d’orientation.

Léendrd, T. (2026). Gender Peer Effects on Educational Achievement in Swedish Compulsory
Schools: A Study of Contemporaneous and Cumulative Effects. Sociology of Education, 99(2),
153-173. https://doi.org/10.1177/003804072513%21761

This article presents evidence on linear, nonlinear, and cumulative gender peer effects on test
scores. The study utilizes exceptional Swedish data containing the history of the gender
composition of students’ classrooms from first to ninth grades. The analysis builds on school fixed
effects with the added advantage of observing within-school variation in gender composition
across actual classrooms. In contrast to what is often suggested in the literature, results show that
gender composition does not uniformly affect boys and girls. More female-dominated classrooms
slightly increase girls’ and decrease boys’ test scores, but these effects mainly concern students
in classrooms with very skewed gender distributions. Moreover, effect sizes are very small,
suggesting that classroom gender composition should not be a primary policy concern except
when imbalances are large and cumulatively sustained. Findings also underscore the importance
of accounting for nonlinearities and cumulative effects in research on gender peer effects.

Likhanov, M., Fillon, A., Demolliens, M., Robert, A., Darnon, C., Huguet, P., & Régner, I. (2026).
Leverage Points for Wellbeing and Achievement in Vocational Education: A Network Analysis of
Psychological Factors Across Gender and Majors. Behavioral Sciences, 16(5), 706.
https://doi.org/10.3390/bs16050706

The current study presents research into the targets for wellbeing interventions in a large sample
of Vocational Education Training students. 28 questionnaires tapping into anxiety-related
psychological constructs, such as self-esteem, parental beliefs and school adaptation, were
completed by 4 groups of VET students aged from 15 to over 20 (mode: 16). The sample included
3069 females in ASSP schools (nursing and caring); 2108 females and 1772 males in Commerce
schools (sales and management); and 2262 males in MELEC schools (electricity and
maintenance). We used Gaussian Graphical models (GGMs) that allow to build sparce models
of links among multiple variables and detect targets for interventions via identification of the most
cenftral nodes. Our findings replicated gender differences shown for investigated constructs in
previous studies (Cohen's d from 0.06 to 0.7): males showed higher self-esteem and math grades,
whereas females reported higher anxiety and error sensitivity but stronger endorsement of
mastery approach achievement goals. GGMs showed some differences in network structure,
including in centrality indices and clusters of nodes for males and females. The most centfral nodes
were self-reported math competence for females in ASSP group, self-regulation for females in
Commerce, and mastery approach goals for males in both MELEC and Commerce groups. The
results obtained with GGMs could be used to plan further fransiational research as they allow to
formulate hypotheses regarding chains of connections among multiple traits and potential
transfer effects of educational interventions in males and females with different educational
maijors.

Loviglio, A., Rattini, V., & Stronati, F. (2026). Do High-Stakes Exams Widen Gender Gaps in Early
Adolescence? Evidence from a Middle-School Exit Exam Reform [Working paper]. Consulté &
I'adresse  Dipartimento  Scienze  Economiche,  Universita’ di  Bologna  website:
https://EconPapers.repec.org/RePEc:bol:bodewp:wp 1223



https://doi.org/10.1177/00380407251391761
https://doi.org/10.3390/bs16050706
https://econpapers.repec.org/RePEc:bol:bodewp:wp1223

VEILLE de L'IREDU Aspects sociaux de I'éducation - 43
Ter JUIN 2026 - N° 253

Do high-stakes exams widen gender gaps in academic performance?2 We study this question in
early adolescence using ltaly’s lower-secondary exit exam. A 2017 reform removed the national
standardized test from the final grade while preserving the requirement to take the same test,
reducing stakes without changing content. Using administrative data on the full population of
students and a difference-in-differences design, we compare gender gaps before and after the
reform. We find no evidence that higher stakes disadvantage girls. If anything, girls perform slightly
better relative to boys when the test has exam stakes, suggesting gender differences under
pressure emerge later in education.

Lu, Y., Li, X., & Ciocca Eller, C. (2026). Underemployed and Penalized: Education-Occupation
Mismatch and Racial/Ethnic Inequality among Highly Educated Workers. Sociology of Education,
99(1), 59-81. https://doi.org/10.1177/00380407251356275

How does education—-occupation mismatch shape racial/ethnic labor market inequality among
highly educated workers¢ Bridging the literatures on racial/ethnic discrimination and labor
market signaling, we propose a new concept, “racialized signaling,” to explain inequality in the
college-to-work transition, operationalized through education-occupation mismatch. We then
use longitudinal data to examine the labor market consequences of racialized signaling,
analyzing vertical and horizontal dimensions of mismatch. We find that Black and Hispanic
graduates experience the negative consequences of mismatch most strongly at the point of
occupational allocation relative to their White peers, whereas Asian graduates experience the
greatest negative consequences of mismatch regarding wage penalties. Advanced degrees,
STEM degrees, and degrees from more selective institutions have some moderating effects, but
they do not fully level the playing field for minority graduates. Overall, our findings suggest
education-occupation mismatch is a powerful, although heterogeneous, mechanism
reproducing racial/ethnic inequality among the most educated segment of the U.S. population.

Luesa Ngandu, D. A. (2025). Désistance délinquante, entre apprentissages et réinvention de soi:
changer pour (re)trouver une place dans la société ? (Theses, Université de Toulouse). Consulté a
I'adresse https://theses.hal.science/tel-05635121

While research on criminal behavior and recidiviim dominates the academic field, criminal
desistance - the process of permanently abandoning a delinquent career — remains
underexplored, particularly within the field of education sciences. Yet, as Sampson and Laub
(2012) remind us, « many individuals eventually desist from crime in adulthood. »nThis thesis
investigates the dynamics that support the long-term stabilization of desistance. Drawing on an
inductive approach inspired by grounded theory (Guillemette, 2006), it is based on the analysis
of eight life stories (Bertaux, 2016) from former offenders. It explores what Ferrarotti (2013) refers to
as the «singular universal, » combining the study of individual trajectories with shared social
dynamics.Desistance emerges as a complex educational process structured around three main
dynamics: breaking free from the inertia of delinquent behavior, acquiring fransferable skills, and
undergoing identity transformation. This process is characterized by « transformative » learning
experiences (Mezirow, 1991; Alhadeff-Jones, 2018), dynamic adjustments, and the reinvestment
of « dark knowledge » for prosocial purposes.By mobilizihg education sciences, this research
offers an original perspective on desistance as both an educational and identity-building
process. It opens up new avenues for supporting change, valuing experiential learning, and
strengthening social reintegration programs.
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Malamati, V., & Vasiou, A. (2026). Navigating hardship: A systematic review of the relationship
between adverse life events and university students’ well-being. Review of Education, 14(2),
e70160. https://doi.org/10.1002/rev3.70160

The unpredictable landscape of our times, characterized by adverse life events ranging from
personal challenges to global pandemics and environmental disasters, underscores the urgent
need for comprehensive insight info how such adversities shape students’ well-being in the
context of terfiary education. To that aim, we performed a systematic search that spanned
across three databases (PubMed, Scopus, ERIC), adhering to predetermined inclusion and
exclusion criteria. This systematic review targeted peer-reviewed, empirical studies, written in
English, with no fime limitations. According to the main findings, the experience of negative life
events is associated with a decrease in life satisfaction and positive affect, while it appears to be
linked with an increase regarding negative affect. Students’ psychopathology is also affected,
as experiencing adverse life events is related to depression and post-traumatic stress disorder
(PTSD) symptoms, levels of anxiety, stress and suicidal ideation. Furthermore, the relationship
between adverse life events and students’ well-being appears to be influenced by multiple
factors that can mitigate the negative effects of adversity. By advancing our understanding of
the association between adversity and university students’ outcomes, this research enriches
scholarly discourse, as it attempts to identify research gaps, while it also presents and promotes
knowledge regarding the scope, nature and interactions between all the involved variables.

Miguel Addisu, V. (2023). Développement langagier en EAJE et inégalités sociales : 'exemple du
programme Parler Bambin. In V. M. Addisu & |. Maillochon (Ed.), Vivre et parler avec de jeunes
enfants en créche: Situations langagieres, postures professionnelles, formation (p. 61-80).
Consulté a I'adresse https://hal.science/hal-05616554

Nachman, B. R., Isaacson, K. B., Cox, B. E., & McDermott, C. T. (2026). “I Always Ended Up Getting
Close to Other People Who are Autistic”: Autistic College Students’ Friendship Development. The
Journal of Higher Education, 97(4), 734-759. https://doi.org/10.1080/00221546.2025.2497184
Finding community is often a pivotal component of the college experience. With autistic students
on the rise across higher education, an opportunity exists to discover how this marginalized
community uniquely builds relationships, especially given the nuances associated with their
communication and ways of finding like-minded individuals. This phenomenological study
explores how autistic college students foster social connectedness with the goal of
understanding how higher education may better support this unique student population. We
conducted interviews with 43 autistic undergraduate college students, as part of a larger
nationwide study on autistic college student success. Our findings illuminate three ways autistic
college students foster social connectedness: engaging in autistic spaces, practicing autistic
authenticity, and bonding over shared interests. We build on the theoretical model of belonging
for college students with disabilities by showing the importance of modality, vulnerability, and
niche outlets as helping foster connection among autistic college students. We encourage
practitioners to build more clubs and affinity spaces for autistic students to connect, which may
prompt researchers to explore how particular settings help autistic students in building bonds.

N'Dri, A. A. J. (2026). Analyse des causes de la non-scolarisation des filles en Céte d’lvoire, dans
la région du Gontougo: la proposition du numérique comme outil de changement (Theses,
Université Marie et Louis Pasteur). Consulté a I'adresse https://theses.hal.science/tel-05626618
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This work addresses a major educational issue in sub-Saharan Africa: the non-schooling of girls. Its
research focus is “Analysis of the causes of girls’ non-schooling in Céte d'lvoire, in the Gontougo
region: proposing digital fechnology as a tool for change.” The study aims to understand the
causes of this phenomenon and to propose solution pathways based on the use of educational
digital technologies. This research adopts a mixed-methods data analysis approach, combining
qguantitative and qualitative methods to capture the complexity of the phenomenon under
investigation. Three complementary approaches support this mixed-methods design: the
historical method, the phenomenological method, and the dialectical method. Findings from the
study reveal that girls’ non-schooling in the Gontougo region is driven by educational, socio-
economic and legal factors. Specifically, the low level of parental education, household poverty,
and the lack of enforcement of the sanctions prescribed by Law No. 2015-635 of 17 September
2015 on education emerge as key determinants of the phenomenon. The study also shows that
non-schooling is associated with economic, human and health-related consequences. It is
therefore necessary to identify solution pathways at these different levels in order to curb the
phenomenon. Accordingly, the continued construction of school and educational infrastructure,
the establishment of a national centre for monitoring compulsory schooling across Cote d'lvoire,
and the enforcement of sanctions in cases of non-compliance with Law No. 2015-635 of 17
September 2015 appear essential. An innovative dimension of this study lies in the integration of
digital technology as a key solution to combat girls’ non-schooling, drawing inspiration from the
Indian model.

Nita, G., & Tarlev, O. (2026). Empowering women in school leadership through effective
management ftraining in general education institutions in the Republic of Moldova (p. 23).
Consulté a I'adresse Global Partnership for Education Knowledge and Innovation Exchange, GPE
KIX website: hitps://curated-library.iiep.unesco.org/fr/node/58497

NUnRez-Regueiro, F., Marsh, H. W., Pekrun, R., LUdtke, O., & Guo, J. (2026). On Model Interpretability
and Time-Reversal Testing in Analyses of Reciprocal Effects: Clarifying Modeling Issues in Sorjonen
et al’s (2025a, 2025b) Commentaries. Educational Psychology Review, 38.
https://doi.org/10.1007/s10648-026-10179-8

NUnez-Regueiro et al. (2025) recently demonstrated that the alternative models used by Sorjonen
et al. (2025a) to reject the reciprocal effects model (REM) contained misspecifications that, when
addressed, yielded results consistent with the REM. In a reply to our critique, Sorjonen et al. (2025b)
defended their original models as valid modeling approaches. They further proposed time-
reversal tests, which they interpreted as confradicting the REM. In this new comment, we adopt
a more pedagogical approach to resolve these misunderstandings. First, we explain in details
why the models in Sorjonen et al. ( 2025a) are difficult to reconcile with several principles of
structural equation modeling, by yielding improper solutions, impossible or confounded model
parameters, untested temporal structures, and omitted adjustments that limit the interpretability
of reciprocal effects. Second, we further explain why the renewed claims of validity in Sorjonen
et al. (2025b) extend these issues by mobilizing simulation studies that do not align with the models
at stake. Third, we demonstrate that their time-reversal testing repeated some of these issues and
that a rectified version yields results consistent with predictions based on the REM (https://o
sf.io/ryép3).O0urobjective is to advance the debate on reciprocal effects by clarifying the
modeling issues associated with Sorjonen et al.'s commentaries and providing additional
empirical evidence relevant to evaluating the REM.



https://curated-library.iiep.unesco.org/fr/node/58497
https://doi.org/10.1007/s10648-026-10179-8

VEILLE de L'IREDU Aspects sociaux de I'éducation - 66
Ter JUIN 2026 - N° 253

Pedota, J., Garces, L. M., Epstein, E. M. B., Ngaosi, N. C., & Khalayleh, N. (2026). “We’re on Our
Own Out Here”: Faculty Member Responses to Legislative Threats to Academic Freedom and
Scholarship on Race. The Journal of Higher Education, 97(4), 647-674.
https://doi.org/10.1080/00221546.2025.2461986

Colleges and universities nationwide are contending with a well-coordinated, well-funded
legislative campaign that seeks to reverse decades of racial progress. Using sociolegal
frameworks and concepts, this study investigates how 32 faculty members from two public
universities understand and respond to proposed legislation designed to restrict open inquiry and
expression on campuses, which particularly targets race-related scholarship and diversity, equity,
and inclusion efforts. This multiple case study offers a deep and nuanced understanding of how
legal and institutional contexts shape faculty members’ responses. The findings reveal that senior
leaders’ and academic administrators’ responses can influence faculty members’
understandings and actions, which often leads them to restrict their teaching and scholarship on
race unnecessarily. Insights from this study also highlight the crucial role filtering agents, such as
civil rights groups, play in mitigating the pressure to suppress work otherwise protected. The
implications of this study underscore the critical need for institutional leaders and external
organizations to advance a race-conscious and collectively engaged defense of academic
freedom, especially as restrictive legislation continues to emerge across the United States.

Pomati, M. (2026). Co-Producing Sexual and Reproductive Health and Rights Indicators-
repurposing the Consensual (Poverty) Approach for Out-of-School Girls. Child Indicators
Research, 19(3), 1219-1250. https://doi.org/10.1007/s12187-026-10337-y

Despite advancements in the measurement of poverty, efforts to assess its drivers and effects
often fail fo incorporate contexi-specific needs. Adolescents in poor communities face
significantly higher barriers in accessing sexual and reproductive health rights (SRHR), yet one of
the main challenges in assessing improvements in SRHR remains in creating questionnaires that
capture local norms and access to rights in ways relevant o out-of-school adolescents. Failing to
tackle this runs the risk of imposing external monitoring and evaluation standards, while over-
focusing on local norms and preferences can reiterate injustices, underestimating presence and
levels of unmet need. These issues have been at the heart of poverty measurement given the
relative nature of need and the difficulty of measuring its fulfilment, particularly among those
most oppressed, excluded and impoverished. This paper presents the first adaptation of the
Consensual Approach to co-produce measurement and evaluation of an SRHR project for out-
of-school adolescent girls. The results show that SRHR-related rights and needs were widely
endorsed, with little evidence of adaptive preference; yet deprivation was stark: education
deprivation dominated (mainly due to affordability), roughly 20% lacked autonomy in key
relationship aspects, and roughly 1/5 faced contraception barriers driven by norms. This paper
argues that the Consensual Approach can improve the range and wording of existing SRHR
questionnaires and provide a solid base for informing and assessing SRHR programmes reducing.

Prevost, A., & Wang, X. (2026). “Life Gets in the Way”: Community College Students’ Perspectives
on Holistic Supports for Navigating Academic and Personal Complexities. Community College
Journal of Research and Practice, 50(6), 531-546. https://doi.org/10.1080/10668926.2025.2488664

Rosche, B. (2026). Social Closure in U.S. High Schools? Patterns and Determinants of
Socioeconomic Segregation in Adolescent Friendship Networks (Working paper N° pu2c4_v2).
https://doi.org/10.31219/0sf.io/pu2c4 v2
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Adolescent friendship networks exhibit limited interaction across socioeconomic and racial lines.
Using Add Health data and a novel exponential random graph model, this study examines
socioeconomic segregation in high school friendships and its relationship to racial segregation.
Results show that networks are segregated less by socioeconomic status (SES) than by race, yet
low-SES students are excluded from high-SES circles to a similar degree. Crucially, unlike racial
segregation, which is mutual, socioeconomic segregation is unilateral: many fies from low-SES to
high-SES peers go unreciprocated. A decomposition of determinants shows about 60 percent
reflects differences in schools’ socioeconomic composition, while 40 percent arises from within-
school friendship choices. Within schools, segregation arises less from SES-stratified courses and
extracurriculars than from racial homophily, SES-based popularity differences, and triadic closure.
Thus, while between-school compositional differences limit who can meet, within schools,
segregation is shaped more by students’ preferences and network processes than by meeting
opportunities.

Rothstein, J., Umosen, I., & Walters, C. R. (2026). School Choice and Segregation: Evidence from
the Oakland Unified School District (Working paper N°e 2026-38). Consulté a I'adresse Becker
Friedman Institute for Research In Economics website:
https://EconPapers.repec.org/RePEc:bfi:wpaper:2026-38

We study the prospects for changes in school priorities to reduce income segregation in a context
of centralized school assignment, accounting for behavioral responses to school offers.
Promoting integration is a central objective for large urban school districts in the US, and reforms
to school assignment priorities are a prominent means of pursuing this goal. Such efforts may be
constrained by students’ decisions to exit the public school system in response to less-preferred
school offers. Using data on kindergarten applicants to the Oakland Unified SchoolDistrict (OUSD),
we show that offers of spots at first-choice schools boost the likelihood that applicants remain in
OUSD. Nevertheless, simulations show that policy reforms giving priority for low-income students
at high-income schools can substantially reduce segregation with minimal impacts on retention
in the district.

Roy, M.-F. (2026, mai 13). Les femmes en sciences sont de plus en plus présentes mais sans réel
pouvoir, révele une étude mondiale. https://doi.org/10.64628/AAK.eprafaawx

Les femmes représentent un tiers des chercheurs dans le monde, mais sont sous-représentées
dans les structures de pouvoir des organisations scientifiques.

Sarangapani, P. M. (2026). La jeunesse indienne : un avenir partagé... ou fracturé ? (S. Herold,
Trad.). Revue internationale d’éducation de Sevres, (100), 153-158. https://doi.org/10.4000/16992
Le texte analyse le réle central de I'enseignement supérieur dans la formation des jeunes en Inde
et dans la construction d'une société cohésive. Il souligne que I'expansion rapide du secteur
privé fragilise la qualité de I'éducation et renforce les inégalités sociales, transformant les
privileges en mérite supposé. La ségrégation croissante entre établissements reproduit les
divisions de caste, de classe, de genre et de religion, limitant les interactions entre groupes. Cette
fragmentation menace la formation d'une culture publique inclusive et le pluralisme
démocratique. L'autrice plaide pour un enseignement supérieur public solide, garant d’'égalité,
de dignité et de cohésion sociale.

Schwab, S., LUftenegger, M., & Hassani, S. (2026). Legitimacy, effectiveness, and feasibility of
language pull-out classes - assessing in-service teachers’ attitudes towards segregated
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language support. International Journal of Inclusive Education, 30(7), 1558-1574.
https://doi.org/10.1080/13603116.2025.2546921

Supporting the language of instruction for second language learners has gained increasing
attention in practice and research over the past decades. School systems establish different
support programmes, and many of them have installed segregated pull-out classes. The present
paper examines the psychometric properties of the German version of the Attitudes Towards Pull-
out Language Support Classes Questionnaire. A total of 474 in-service teachers (313 primary
school teachers, 161 secondary school teachers) participated in an online survey. The results of
the confirmatory factor analysis indicated a bifactorial model. In addition to a strong
unidimensional factor, three (strongly correlated) subfactors were identified: legitimacy,
effectiveness, and feasibility. The overall scale and each of the three subscales showed high
intfernal consistencies. Further, measurement invarionce was confirmed for primary and
secondary school teachers. Overall, teachers’ attitudes towards segregated language support
were ambivalent.

Shah, H. (2026). College admissions testing and learning about ability: Evidence from strategic
ACT and SAT  taking. Economics of  Education Review, 112, 102797.
https://doi.org/10.1016/j.econedurev.2026.102797

Using administrative data from North Caroling, | study the decision to take the SAT in the presence
of universal ACT testing. | find that low-income students are less likely than their peers to take the
SAT in addition to the state-mandated ACT, and that they improve upon their initial ACT scores
by less when doing so. Taken together, these disparities decrease low-income students’ rankings
in the test score distribution when evaluating students on their maximum score rather than their
initial ACT score. Income gaps in SAT taking are partially driven by differential responses to the
ability signal sent by a student’s initial ACT score.

Shaham, A., Zaguri-Vittenberg, S., & Golos, A. (2026). Participation patterns and quality of life of
children with autism in inclusive education. International Journal of Inclusive Education, 30(7),
1356-1373. https://doi.org/10.1080/13603116.2025.2534666

Children with autism spectrum disorder (ASD) may attend general education schools in either
fully integrated classrooms or self-contained classrooms. While the advantages of inclusive vs.
segregated education are well-known, there is a lack of understanding regarding the differences
between inclusive education types. Therefore, this study aimed to compare participation
patterns and quality of life (QolL) between fully integrated vs. self-contained classrooms, and
explored the relationship between their outcomes. Parents of 921 elementary-school Israel
children with ASD were recruited (44 attended fully inclusive and 47 attended self-contained
classrooms). The participants completed a demographic questionnaire, as well as participation
and QoL measures. The entire sample demonstrated typical participation patterns and Qol for
children with ASD, aligning with previous research findings. Additionally, no significant differences
were found in participation patterns and QoL between children in the two types of inclusive
classrooms. Significant moderate correlations (r=0.35-0.54) were found between participation
and overall QoL amongst children who attended fully integrated classes, but not amongst
children who attended self-contained classes. This study is novel in comparing the participation
patterns and QoL of children with ASD in fully integrated vs. self-contained classrooms. Further
research is needed to expand the findings.
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Sland, M., & Letovancovd, K. M. (2025). De la maison a I'école : perspectives parentales sur la
transition scolaire des enfants en situation de handicap en Slovaquie. Pensée plurielle, 61(1),
151-172. https://doi.org/10.3917/pp.061.0151

Les parents jouent un réle clé dans la fransition de leur enfant vers I'école. Leur implication dans
ce processus est essentielle, surtout lorsque I'enfant a un handicap. Les parents sont souvent
tenus de prendre la responsabilité de garantir le succes de toute la fransition. Pour le bien-étre
de I'enfant, il est crucial que le processus soit soigneusement planifié, bien coordonné et implique
toutes les parties prenantes concernées. Cela ne peut étre réalisé qu'avec des ressources
matérielles adéquates et un soutien du personnel des écoles. Tout aussi important est le
développement professionnel continu des enseignants, en particulier dans le domaine des
besoins éducatifs particuliers. Enfin, tous ces efforts doivent étre soutenus par une sensibilisation
continue et une promotion de I'inclusion dans toute la société.

Spanierman, L. B., Moody, C., Houshmand, S., Smith, N. G., & Jarrett, T. A. (2026). A qualitative
investigation of trans students’ experiences with microaggressions at a Canadian university.
Higher Education, 91(5), 1699-1721. hitps://doi.org/10.1007/s10734-025-01491-3

Trans students continue to face pervasive marginalization within higher education settings. To
understand their lived experiences with gender-identity microaggressions, the authors used
interpretative phenomenological analysis among frans undergraduate students (N=4) at a
Canadian university. The authors explored whether gender-identity microaggressions manifested
differently in a national context undergoing legal reforms to protect trans, Two-Spirit, and
nonbinary people (Hébert et al., 2022). Interview participants’ rich, nuanced, and often painful
accounts supported and extended prior scholarship. Specifically, semi-structured interviews
elucidated six microaggressions themes: (a) enduring fransphobic language and comments, (b)
experiencing erasure, (c) withstanding poking and prying, (d) being outed, (e) being dismissed
and trivialized while reporting anti-trans discrimination, and (f) being subjected to cisgenderist,
segregated, binary systems and structures. To underscore participants’ strength, resilience, and
resistance, findings also documented participants’ engagement in emotion- and problem-
focused strategic responses. The authors situate the findings within the extant literature, suggest
directions for future research, and highlight the ongoing need for trans-affirming campus
practices.

Steve, L. L., Dalgaard, N. T., Mohr, J. W., Hansen, J. E., Wendelboe, K. I., Hestbaek, E., ... Smith-
Nielsen, J. (2026). Individual and Structural Factors Associated with Interactive Skills of Child-Care
Professionals in Early Childhood Education and Care: A Systematic Review and Meta-analysis.
Educational Psychology Review, 38(1), 74. https://doi.org/10.1007/s10648-026-10162-3

High-quality interactions between child-care professionals and children are central to early
development. Despite extensive research and policy interest, no prior review has integrated
evidence across the broad set of factors linked to interactive skills of individual caregivers in early
childhood education and care (ECEC). This preregistered systematic review and meta-analysis
examined factors associated with observer-rated interactive skills of child-care professionals in
formal ECEC settings for children up to 6.0 years. A systematic search was conducted across five
databases (ERIC, PsycINFO, PubMed, SocINDEX, Web of Science), and study quality was assessed
using the Appraisal Tool for Cross-Sectional Studies. A three-level random effects model was
applied to estimate effect sizes. Across 57 eligible studies, 70 factors associated with caregiver
interactive skills were identified; 41 studies contributed data for meta-analysis, yielding 13 factors
for quantitative synthesis. Structural factors significantly associated with higher levels of
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interactive skills included higher caregiver education (r =.21), smaller group sizes (r=-.20), lower
child-caregiver ratios (r=-.13), and higher salaries (r = .22). Individual factors associated with
higher levels of interactive skills included mentalizing abilities (r = .17) and mental well-being (r =
.08). Work experience, tenure, perceived support, stability, caregiver age, child sex, and center
size showed no significant associations. Policies and interventions that both address structural
conditions and support caregivers’ well-being and psychological resources are most likely to
enhance interaction quality and, ultimately, children’s developmental outcomes.

Tang, M., Li, A., & Wu, X. (2026). Meritocratic Myth in Mind? Socioeconomic Backgrounds and
Shifting Beliefs about Meritocracy among College Students in China. Sociology of Education,
99(1), 40-58. https://doi.org/10.1177/00380407251360432

Sociologists have long debated the role of higher education in shaping individuals’ meritocratic
beliefs, yet few studies have examined how these beliefs evolve during college years. This study
addresses that gap by analyzing shifts in meritocratic beliefs among college students in China
and exploring how these changes vary by socioeconomic backgrounds. Drawing on data from
the Beijing College Students Panel Survey (BCSPS), we find that students’ belief in meritocracy
tends to decline as they progress through college. Over time, students place less emphasis on
meritocratic factors and increasingly recognize the importance of nonmeritocratic factors in their
future career prospects. Notably, students from lower socioeconomic status (SES) initially view
nonmeritocratic elements as less important but gradually align with their higher-SES peers in
acknowledging their significance. These findings shed light on the relationship between higher
education and meritocratic beliefs, revealing how students’ social origins shape their perceptions
of social mobility within postsecondary institutions.

Thaariq, Z. Z. A. (2026). Bridging theory and context: An integrative review for developing an
adaptive curriculum framework in Indonesia. Review of Education, 14(2), e70163.
https://doi.org/10.1002/rev3.70163

Indonesia’s implementation of the Kurikulum Merdeka (retained in Indonesian to reflect its distinct
policy identity) aims to foster student autonomy and address diverse learning needs. However,
its standardized approach often overlooks the nation’s significant socio-cultural and
infrastructural diversity, while teacher readiness and technological barriers hinder its
effectiveness. Despite global advancements in adaptive curriculum theory, its contextualization
within Indonesia’s unique educational landscape remains largely unexplored. This study aimed
to bridge this gap by conducting an integrative review to (1) examine what theoretical
modifications are necessary to adapt adaptive curriculum theory to Indonesia’s socio-cultural
and infrastructural context and (2) explore its potential integration within the Indonesian context
fo inform a more responsive and inclusive framework. A systematic literature review was
conducted using the PRISMA guidelines, drawing from Scopus and ERIC databases (2020-2025).
From an initial pool of 222 arficles, 15 studies met the stringent inclusion criteria focusing on
instructional variables, adaptive learning frameworks and relevance to Indonesia. Data were
analysed using thematic synthesis. The review synthesizes a novel, unified adaptive curriculum
framework that integrates Reigeluth & Merrill’s (1979) classes of instructional variables with Martin
et al.’s (2020) adaptive learning model into a single contextualized framework designed for the
Indonesian educational landscape. The key innovation is the redefinition of the “adaptive
engine” from a technological system to a human-in-the-loop model, where the teacher,
empowered by cultural competence and pedagogical skill, becomes the central agent of
adaptation. This framework synergizes policy (Kurikulum Merdeka's flexibility), pedagogy (the
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teacher as designer), technology (as a complementary tool) and local culture as a core
instructional component. This framework offers a practical pathway for teacher professional
development, culturally responsive instructional design and low-tech adaptive learning
implementation in under-resourced and geographically diverse regions. The study concludes
that a successful adaptive curriculum in Indonesia is not contingent on advanced technology
but on a culturally grounded, teacher-driven approach. It calls for collaborative action among
researchers, policymakers and practitioners to implement this framework, offering a practical
pathway towards achieving equitable, personalized and contextually relevant education across
the Indonesian archipelago.

Toussaint, C., Patzina, A., Dietrich, H., & Wolbring, T. (2026). Study Programs, Public Rankings, and
College Enroliment Intentions: Results from a Survey Experiment on Study Program Content,
Flexibility, and Support. Sociology of Education, 99(1), 82-98.
https://doi.org/10.1177/00380407251356274

Current research on college enrollment intentions predominantly focuses on the effects of
individual and university characteristics, neglecting how specific study program features affect
enrollment intentions. We examine three key elements in a study program: content, flexibility, and
support. These elements shape individuals' beliefs about costs, benefits, and their success
probability, thus affecting enrollment intentions. Understanding these influences helps address
disparities in access to higher education because an individual’s social background shapes
information processing and thus, belief formation. Using data from a factorial survey experiment
conducted with German high school students in their final year of school, we apply random-
intercept regression models to investigate the causal (socially stratified) effect of study program
features on enrollment intentions. Our results reveal significant effects of the investigated
dimensions on enrollment intentions, suggesting that adjusting program content, flexibility, and
support services enhances those intentions. However, the limited effect variation across social
backgrounds implies that these adjustments will not reduce the social origin gap in higher
education transitions.

Trajectoires et Origines 2 : Diversité des populations et inégalités sociales en France. (2026). In C.
Beauchemin, M. Ichou, & P. Simon (Ed.), Trajectoires et Origines 2 : Diversité des populations et
inégalités sociales en France. Consulté a I'adresse https://books.openedition.org/ined/26527

Qui sont les migrants et leurs descendants2 D'ou viennent-ils, quels sont leurs parcours
économiques, sociaux et culturels 2 Quelle place occupent-ils dans la société francaise 2 Dix ans
apres la premiere édition, Trajectoires et Origines 2 (TeO2) explore a nouveau la diversité des
populations vivant en France. Réalisée aupres de 27 000 personnes, représentatives de trois
générations liées a la migration (migrants, enfants et petits-enfants d’'immigrés ou de natifs
d'Outre-mer), I'enquéte s’enrichit de nouvelles thématiques: parcours administratifs, santé,
pratiques culturelles, participation politique et opinions sur la diversité et I'égalité. Les résultats
révelent qu'un habitant sur trois en France hexagonale a un lien avec la migration. La société se
transforme, marquée par une hybridation croissante. La mixité progresse au sein des familles
comme dans les amitiés, et les normes se recomposent. Mais les trajectoires demeurent
confrastées. Si certaines populations d’origine immigrée sont aujourd’hui plus qualifiees et
connaissent une ascension sociale réelle, d'autres voient leur mobilité freinée. Les inégalités
persistent, qu'elles soient mesurées par les parcours éducatifs, professionnels et résidentiels, ou
par I'expérience des discriminations liées a I'origine ou la couleur de peau, telles que les
enquétés lesrapportent. Fondée sur une méthodologie rigoureuse et un échantillon représentatif
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de grande ampleur, I'enquéte TeO2 dresse un portrait paradoxal de la France contemporaine,
entre inclusion et stigmatisation, reussites sociales et expériences de discrimination.

Tucci, I., Primon, J.-L., & Ichou, M. (2026). Les diplomes des immigré es et de leurs descendant es :
progres intergénérationnels et persistance des inégalités. In C. Beauchemin, M. Ichou, & P. Simon
(Ed.), Trajectoires et Origines 2 : Diversité des populations et inégalités sociales en France (p.
225-248). https://doi.org/10.4000/168no

Wei, J. (2026). Cultivating Familiarity: Social Class and Help-Seeking in Academic Advising.
Sociology of Education, 99(2), 99-116. https://doi.org/10.1177/00380407251391756

Drawing on interview and observational data of college students and academic advisers at one
research-intensive, public university, this article describes similarities and differences in how
students from different social class backgrounds engage with academic advisers. Both middle-
class and working-class students were comfortable seeking help to resolve immediate questions
and concerns. Advisers' efforts at establishing rapport and reaching out to students contributed
to this parity. However, only middle-class students proactively cultivated their advisers’ familiarity
to ensure their advisers would remember them and provide more personalized guidance in the
future. Advisers viewed middle-class students who cultivated familiarity in a positive light.
Cultivating familiarity also allowed middle-class students to have rich advising conversations
despite having no pressing issues to address. This analysis infroduces cultivating familiarity as a
mechanism through which middle-class students may secure advantages, even in contexts
where both middle- and working-class students feel comfortable seeking help.

Weinstein, J. (2026). Violence, méfiance et inégalités : les défis sociaux de I'éducation latino-
américaine (P. Rabaté, Trad.). Revue internationale d’éducation de Sevres, (100), 183-190.
https://doi.org/10.4000/169g6é

A I'neure actuelle, I'Amérique latine se distihgue malheureusement comme la région du globe
ou trois phénomeénes sociaux néfastes se sont le plus répandus : la violence, la méfiance et les
inégalités. Cette triple menace a des conséquences importantes sur I'éducation, affectant a la
fois I'acceés et la persévérance des éleves, en particulier les plus défavorisés, dans le systeme
scolaire, ainsi que leur apprentissage scolaire et socio-émotionnel. Pour faire face a cette
situation difficile avec des chances de succes, il est nécessaire d'adopter une approche
pédagogique et institutionnelle innovante, qui mette I'accent sur la résilience éducative et qui
apporte un soutien a I'action des communautés scolaires.

Xie, W., & Dovu, Z. (2026). Student agency of Chinese first-generation college students in transition
to elite universities. Higher Education, 91(5), 1923-1939. https://doi.org/10.1007/s10734-025-01503-
2

Supporting first-generation college students in their fransition to elite universities has become a
critical issue in global higher education. Using student agency theory in higher education and
the concept of “mesosystem” from the ecological system theory, this longitudinal qualitative
study explores how Chinese first-generation college students exercise student agency during their
first-year transition to elite universities and examines the role of the university environment in
shaping this process. Three patterns of agency are identified: (1) navigating coursework through
learning habits cultivated in high school, (2) expanding social connections within the university to
interpret the “hidden curriculum,” and (3) setting feasible academic and career goals to regain
direction beyond the college enfrance exam. The study also identifies three conditions under



https://doi.org/10.4000/168no
https://doi.org/10.1177/00380407251391756
https://doi.org/10.4000/169q6
https://doi.org/10.1007/s10734-025-01503-2
https://doi.org/10.1007/s10734-025-01503-2

VEILLE de L'IREDU Aspects sociaux de I'éducation -73
Ter JUIN 2026 - N° 253

which students exhibit restrained agency: (1) “stickiness” in test-taking contexts, (2) identity
anxiety and self-exclusion from selective opportunities, and (3) self-concealment amid conflicting
expectations from family and university. The exercise of agency is shaped by meso-level
institutional structures, including exam-assessed first-year curricula and a GPA-centered student
evaluation system, collectivist organizational practices and peer interaction norms, and
university-led value advocacy aligned with national imperatives to cultivate “top-notch
innovative talents.” By analyzing how these agentic patterns interact with the distinctive
institutional logics of Chinese elite universities, the study highlights how student agency is fostered
and constrained in ways that differ from Western neoliberal contexts. Based on these findings,
the study advocates for reforms in institutional practices and national policies to ensure first-
generation college students’ success beyond mere admission to elite universities.

Yu, J., & Xie, A. (2026). Reimagining the illusio of meritocracy: affective and reflexive
reconfigurations in rural students’ transition to elite universities. Higher Education, 91(5), 1741-1756.
https://doi.org/10.1007/510734-025-01493-1

The adaptation of students from underprivileged backgrounds at elite universities, particularly the
emotional costs of this process, has become a focal point in recent scholarship. However, existing
literature tends to attribute these struggles solely to students’ sociocultural backgrounds while
neglecting the diversity within and the agency of this student group. Based on a longitudinal
study of students from rural backgrounds at four elite universities in China, we adopt an affective
approach to a Bourdieusian analysis of their emotional struggles with the competing illusio of
meritocracy encountered upon entering elite universities. Their emotional struggles are
aggravated by their affective affinity with the meritocratic doxa prevalent in high school, yet also
spark a reflexivity on the taken-for-grantedness of the symbolic and affective order associated
with meritocracy. Our study thus calls for attention to the nuanced complexities shaped by the
diversity of students’ trajectories to higher education, as well as their affective and reflexive
reconfigurations that could engender resistance and subversion to dominant discourse and
practice.

Zare, B., & Pathania, G. J. (2026). “To resist, first we must see”: unlearning caste privilege among
university students. Higher Education, 91(5), 1883-1902. https://doi.org/10.1007/s10734-025-01501-
4

This study explores attitudes expressed by students at several higher education institutions in India,
focusing specifically on perceptions of caste dynamics. Through focus groups and follow-up
inferviews, we sought to understand whether upper-caste students were open to relating caste
background and possessing a degree of privilege. It became clear that these students are not
routinely invited to share their thoughts about caste in an informal or provisional manner. Our
data allow us to compare the perceptions of an in-group’s sense of caste in India with the sense
of race or defense of colorblindness observed among white students in the USA. Many students
consider reservations or affiimative action policies as impediments fo meritocracy,
echoing wider societal aversions to confronting caste-based inequities. Their education did
not provide them with substantial reasons for reservation policy beyond the obvious rural-urban
educational and infrastructural divide, along with varying conditions of economic deprivation.
We found many students believe caste in contemporary times is centered more on family
reputation than on religion. They reflected on the potential of intercaste marriage as a means of
infervening in caste hierarchy. The findings call for a fransformative approach to diversity and
inclusion, recognizing the intricate intersections of caste, privilege, and social justice within higher



https://doi.org/10.1007/s10734-025-01493-1
https://doi.org/10.1007/s10734-025-01501-4
https://doi.org/10.1007/s10734-025-01501-4

VEILLE de L'IREDU Climat de I'école -74
Ter JUIN 2026 - N° 253

education. They underscore the need for dialogue on caste contexts within Indian academia to
create a more equitable environment for social and academic success.

Zhang, B. (2026). Habitus in motion: a critical appraisal of Bourdieu’s relevance to cross-border
higher education. Higher Education, 91(5), 1859-1864. hitps://doi.org/10.1007/510734-025-01499-
9

Charteris, J., Page, A., Anderson, J., & Oluk, S. (2026). Emergency lockdowns in flexible learning
spaces with students who have high needs: vignettes of teachers’ experiences and
considerations for practice. International Journal of Inclusive Education, 30(7), 1374-1392.
https://doi.org/10.1080/13603116.2025.2537113

Newly build school environments are designed for a plethora of functions. Schooling spaces need
provide the necessities for an emergency school lockdown where property can be secured for
safety reasons. This article addresses issues associated with locking down in flexible learning
spaces with students who have a disability. Vignettes from three teachers who teach in newly
built non-fraditional classroom spaces are presented. These teachers work with students who
have very high and complex needs in satellite units in schools. Themes of preparedness,
hypervisibility, and resource access were apparent in the data. Open plan designs with the
extensive use of glass can be problematic for housing large groups of students for protracted
periods of fime. Spaces for shelter need to be concealed from windows, doors and entry ways.
Findings aftend to how premises can be secured safely with students and teachers exposed to
minimal frauma.

del Valle, L. R. C., & Leiva, V. L. (2026). School Well-Being From a Social Justice Perspective: A
Multimodal Study of Student Voices. Child Indicators Research, 19(3), 1473-1497.
https://doi.org/10.1007/512187-026-10348-9

Studies on well-being among adolescents at school need to consider contextual and community
factors involved in school experiences. Drawing from Community Psychology, this study
addressed school well-being from a social justice perspective, emphasizing the conditions and
opportunities that schools generate for the development of students’ well-being. We used a
qualitative multiple case study to analyze how students construct and signify school well-being
from their different self-identified social positions in Chilean public schools. Fifty-nine adolescents
from two classrooms of two public schools in Chile participated in a five-week data production
process which included a workshop, photo-elicitations of what made them feel good and bad
in their schools, and a follow-up semi-structured interviews of their photos The analysis was carried
out from a sociosemiotic and critical perspective, using tools of visual grammar and the valuation
model. Results showed that students constructed school well-being as having close social
relationships at school, being supported and cared for at school, and participating and being
accepted at school. Adolescents who self-identified as having a behavioral problem, disability,
being a migrant student described being supported in their difficulties as an important condition
for their well-being at school. Migrant boys emphasized non-discrimination due to their migrant
status and being recognized and included as equals by their peers. We discuss how dimensions
that can promote well-being in schools are those that favor more inclusive educational policies
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and school practices, because they promote fair institutional conditions for the well-being of all
students.

Gagnon, B., & Guay, M.-H. (2025). Notre agir professionnel de leaders chercheures-praticiennes
pour contribuer au bien-étre dans une organisation envisagée apprenante. Formation et
profession, 33(3), 9. https://doi.org/10.18162/fp.2025.984

Gallego-Jiménez, M. G., Rodriguez Otero, L. M., & Munoz-Herrera, C.-M. (2026). Validation of an
instrument to evaluate inclusive education according to vocational training students : Assessing
inclusive education in vocational training: validation of a student perceptions based instrument.
International Journal of Inclusive Education, 30(7), 1638-1657.
https://doi.org/10.1080/13603116.2025.2550778

This paper seeks to validate an instrument that measures the attitudes of vocational training
students to inclusive education and better understand their perception of the physical conditions
of their classrooms, planning, use of fime, methodologies, assessment, the relationship between
the teacher and their students and between the teachers and the students themselves, reflection
and awareness raising. Inclusivity in education is the horizon to which the Spanish education
system looks and where it seeks to guarantee quality education for all, one which attends to the
students’characteristics. To this end, a descriptive, non-experimental, cross-sectional study was
designed in which the population under investigation was 984,353 students undertaking
vocational fraining in Spain. Simple random sampling stratified by region with a confidence level
of 99% and a margin of error of 5% was employed to obtain a sample of 1070 students. The
instrument was a questionnaire comprising 24 items, gathered into a single factor. The total
variance was explained by 75.6% with a single factor, a KMO of 0.982, and a Cronbach’s alpha
of 0.981. The results confirm that the scale is valid and reliable. Analysis of the comparison of
means based on the geographical area and the type of school in the sample also shows
significant differences.

Ginevra, M. C., Di Maggio, I., Santilli, S., Capozza, D., Vezzali, L., & Nota, L. (2026). Improving
inclusive peer relations through imagined contact. Infernational Journal of Inclusive Education,
30(7)., 1393-1411. https://doi.org/10.1080/13603116.2025.2540817

This study examined the efficacy of an intervention that combines an imagined contact task with
positive information about hypothetical peers with vulnerabilities. The goal was to promote
children’s attitudes, stereotypes, feelings, and behavioral intentions toward target outgroups.
These outgroups included a peer with visual disability, a peer with Autism Spectrum Disorder, a
Moroccan peer, and a Roma peer. Moreover, it verified the efficacy of the intervention in
promoting social interactions between students without and with vulnerabilities who were at high
risk of social exclusion in their school contexts. A total of 184 Italian children were involved, 100 of
whom were assigned to the experimental group and 84 to the control group. The analyses found
that the intervention improved the experimental group’s attitudes, stereotypes, feelings, and
behavioral intentions toward hypothetical peers with vulnerabilities. Moreover, children with
vulnerabilities at risk of social exclusion in the experimental group received more positive peer
sociometric nominations and social behaviors from their classmates in the post-test. The study
highlighted the intervention’s potential to promote positive attitudes, stereotypes, feelings, and
behavioral intfentions among students towards classmates with vulnerabilities, and to enhance
social inferactions between students with and without vulnerabilities.
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Huang, K., & Hargus, C. (2026). Academic help seeking and integrity on anonymous social
media: patterns of student engagement and academic misconduct. Education and Information
Technologies, 31(9), 2627-2656. hitps://doi.org/10.1007/s10639-026-13903-7

Despite the importance of academic help seeking, many college students avoid requesting
assistance due to embarrassment. Anonymous online platforms offer convenient peer support
but may also encourage executive help seeking and academic dishonesty. Viewing anonymity
as a multidimensional construct, this study analyzed 344 academically related posts from a single
U.S. college campus on an anonymous social media app over one semester, using descriptive
and correlational methods. Posts were coded into three themes: Seeking, Expressing, and
Offering, and further classified as benign, questionable, or dishonest. Approximately 50% of posts
were benign, 25% dishonest, and 25% questionable, with dishonest posts disproportionately
appearing in Offering and Seeking themes. Findings suggest that anonymous platforms provide
access to tacit academic knowledge, enable instrumental help seeking from broad peer
networks, and allow emotional expression, while also facilitating varying degrees of academic
dishonesty, often linked to executive help seeking and misuse of online academic resources.
Implications highlight the need for faculty, administrators, and platform providers to support
constructive academic engagement while mitigating unethical practices in online academic
contexts.

Kansok-Dusche, J., Fischer, S. M., Bartholomd&us, P., & Bilz, L. (2026). Tackling hate speech in
schools - A systematic review of programme quality from a scientific and school practice
perspective. Review of Education, 14(2), €70159. https://doi.org/10.1002/rev3.70159

Hate speech is a global issue. Intentional expressions of group-related derogation have become
more widespread in recent years and they potentially bear negative consequences for
individuals, communities and societies. After the internet, the school is a context where children
and adolescents perpetfrate and/or witness hate speech or become victims of it. However,
schools also represent a suitable locatfion to address and prevent hate speech. Collated
evidence on the availability, quality and effectiveness of school-based programmes on hate
speech is currently sparse. Thus, this research provides an overview and systematic quality
assessment of available school-based programmes on hate speech that address children and
adolescents. The applied quality criteria are novel as they combine perspectives from science
and school practice. The perspectives of the school practitioners were collected via qualitative
expert interviews with teachers and focus group discussions with students. The quality criteria were
extracted using grounded theory methods. Programmes were searched for in scientific
databases and by directly approaching programme developing actors (e.g. civic organisations).
Two independent reviewers assessed the programmes. Of the 27 programmes identified, 25
originated from Europe. Most programmes lacked a solid theoretical foundation (e.g. being
based on a definition of hate speech; providing an impact model) and only one applied
summative evaluation. Many programmes revealed positive design features related to a
programme’s comprehensiveness (e.g. combining prevention and intervention; using a mulfi-
level approach) and appropriate implementation (e.g. using a high degree of activating and
interactive teaching methods). Recommendations will be given for programme implementation
in schools and for further programme improvement. Context and implications Rationale for this
study: This research addresses the evidence on the availability, quality and effectiveness of
school-based programmes on hate speech for children and adolescents. It is also driven by the
purpose that an assessment of programme quality should take quality criteria into account,
criteria that are shaped by science as well as school practice. Why the findings matter: The
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systematic review and quality assessment of 27 school related programmes on hate speech
revealed positive design features regarding their comprehensiveness and appropriate
implementation. However, most programmes bear areas for improvement regarding their
theoretical foundation and summative evaluation. Implications for programme developers,
researchers and school educators: Educators (e.g. principals, teachers) gain a systematic
overview of the availability and quality of school programmes on hate speech which address
children and adolescents, enabling them to make informed decisions on evidence-based
prevention and intervention. Programme developers can use our set of quality criteria and
findings to compare, refine and improve existing programmes and to develop new programmes
based on best-practice examples. Future studies could extend this systematic review to regions
outside Europe. We recommend a collaborative approach in which researchers and programme
developers within and outside academia apply quality criteria in programme development,
conduct evaluations and analyse barriers to implementation.

Kwon, D. (2026). Exploring Latent Profiles of Subjective Well-Being in First-Year Middle School
Students. Child Indicators Research, 19(3), 1091-1109. https://doi.org/10.1007/s12187-026-10335-0
This study aimed to classify subjective well-being (SWB) among first-year middle school students
using latent profile analysis and to examine variables associated with profile membership. Data
were drawn from the Longitudinal Study of Gyeongnam Education, with gender, academic
competitiveness (AC), and self-efficacy (SE) included as predictors. Three latent profiles
emerged: a Vulnerable well-being group, a Moderate adjustment group, and a Resilient well-
being group. AC and SE were significantly associated with profile membership, whereas gender
showed no significant association. Higher SE was linked to a greater likelihood of belonging to
the Resilient group relative to the Vulnerable group. In the Moderate group, both AC and SE were
significant predictors, with increases in these variables corresponding to higher probabilities of
membership. These findings underscore the role of AC and SE in understanding variations in
students’ SWB and offer practical implications for supporting students during the transition to
middle school.

Li, S., & Yu, T. (2026). The role of group cohesion and perceived political identity in predicting
engagement in ideological education. International Journal of Inclusive Education, 30(7).
1680-1706. https://doi.org/10.1080/13603116.2025.2552921

This study employs a quantitative methodology to examine the relationship between social
identity, group cohesion and university students’ engagement with ideological and political
education. A structured questionnaire was distributed to 721 university students, yielding valid
responses analysed using the Statistical Package for Social Sciences (SPSS) software. Descriptive
and inferential analyses revealed that students exhibited strong ideological group identification,
which significantly enhanced their participation and interest in political education. Peer support
emerged as a crucial adaptive factor positively influencing engagement, suggesting that
interpersonal relationships within educational contexts play a vital role in shaping active
participation. The findings further indicate that the combined effect of social identity and group
cohesion substantially predicts students’ engagement levels. Moreover, group cohesion within
ideological collectives demonstrated a positive association with participation in political
education, underscoring its potential in fostering collective motivation and involvement.
Mediation analysis suggests that political identity consideration influences the relationship
between group cohesion and participation behaviours, revealing the intricate interplay between
personal identity and collective belonging.
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Makhmetov, A. (2026). The Impact of COVID-19 School Closures on Student Belonging: a
Difference-in-Differences (DiD) Analysis. Child Indicators Research, 19(3), 1353-1370.
https://doi.org/10.1007/s12187-026-10343-0

The COVID-19 pandemic exacerbated a pre-existing global crisis in adolescent mental health,
with government-mandated school closures disrupting the social and emotional development
of millions. This study investigates the causal impact of these policies on students’ sense of school
belonging, a critical determinant of well-being, within the under-researched context of eight
post-Soviet countries. A quasi-experimental Difference-in-Differences (DiD) design was
employed, using nationally representative data from the Programme for International Student
Assessment (PISA) for 112,272 students in 2018 (pre-pandemic) and 2022 (post-pandemic). The
study critically examines the sensitivity of causal estimates to the policy’s operational definition
by testing two distinct measures of school closure duration: a simplistic measure based only on
full closures and a comprehensive measure accounting for the total duration of educational
disruption (full and partial closures). The analysis reveals a stark methodological sensitivity. A
simplistic definition of school closures produced a counter-intuitive and misleading positive effect
on school belonging. In contrast, the comprehensive definition accounting for total disruption
revealed a statistically significant negative causal effect. Prolonged educational disruption
suppressed the post-pandemic recovery of students’ sense of school belonging by
approximately 0.086 standard deviations (B=—0.086, p<.001). This study provides robust causal
evidence that prolonged school closures inflicted significant social costs on adolescents by
hindering their integration into the school community. More importantly, it demonstrates that the
validity of policy evaluation is critically dependent on the precise and context-aware
operationalization of the intervention. These findings underscore the need for policymakers to
consider the severe social-emotional consequences of disconnecting students from school and
for researchers to exercise caution in defining policy variables in causal analyses.

Shaham, A., Zaguri-Vittenberg, S., & Golos, A. (2026). Participation patterns and quality of life of
children with autism in inclusive education. International Journal of Inclusive Education, 30(7).
1356-1373. https://doi.org/10.1080/13603116.2025.2534666

Children with autism spectrum disorder (ASD) may attend general education schools in either
fully integrated classrooms or self-contained classrooms. While the advantages of inclusive vs.
segregated education are well-known, there is a lack of understanding regarding the differences
between inclusive education types. Therefore, this study aimed to compare participation
patterns and quality of life (Qol) between fully integrated vs. self-contained classrooms, and
explored the relationship between their outcomes. Parents of 91 elementary-school Israel
children with ASD were recruited (44 attended fully inclusive and 47 attended self-contained
classrooms). The participants completed a demographic questionnaire, as well as participation
and QoL measures. The entfire sample demonstrated typical participation patterns and Qol for
children with ASD, aligning with previous research findings. Additionally, no significant differences
were found in participation patterns and QoL between children in the two types of inclusive
classrooms. Significant moderate correlations (r=0.35-0.54) were found between participation
and overall QoL amongst children who atftended fully integrated classes, but not amongst
children who attended self-contained classes. This study is novel in comparing the participation
patterns and QoL of children with ASD in fully integrated vs. self-contained classrooms. Further
research is needed to expand the findings.
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Sotardi, V., Fang, J., & Ren, X. (2026). Influences of school climate and social-emotional
characteristics on adolescent wellbeing in New Zealand: Evidence from PISA 2022. Child
Indicators Research, 19(3), 1133-1161. https://doi.org/10.1007/s12187-026-10345-y

This study aimed to identify how school climate shapes adolescent wellbeing, and the extent to
which socialemotional characteristics (SECs) explain these associations, using nationally
representative data from New Zealand secondary schools (N = 3,575 students; 168 schools) in the
2022 Programme for International Student Assessment (PISA) linked with school-level
administrative indicators. A two-level multilevel structural equation model (MSEM) was estimated
to examine direct and indirect relations between five dimensions of school climate, seven SECs,
and two wellbeing outcomes (life satisfaction and psychosomatic symptoms), while accounting
for student- and school-level demographics. At the within-school level, more positive relational
and belonging-focused climates were associated with higher SECs and better wellbeing,
whereas greater exposure to bullying and school risk was linked to poorer emotional regulation
and elevated psychosomatic symptoms. SECs—particularly stress resistance and emotional
contfrol—partially mediated the associations between school climate and wellbeing, indicating
that socio—emotional functioning is a key mechanism linking school experiences to students’
subjective wellbeing. At the between-school level, school gender composition, size, and
geographic context showed modest associations with average wellbeing, whereas school
socioeconomic composition was not uniquely related once other contextual factors were
considered. Overall, the findings underscore the central role of relationally supportive and
emotionally safe school environments, and of SECs, in promoting adolescent wellbeing.

Spanierman, L. B., Moody, C., Houshmand, S., Smith, N. G., & Jarrett, T. A. (2026). A qualitative
investigation of trans students’ experiences with microaggressions at a Canadian university.
Higher Education, 91(5), 1699-1721. https://doi.org/10.1007/s10734-025-01491-3

Trans students continue to face pervasive marginalization within higher education settings. To
understand their lived experiences with gender-identity microaggressions, the authors used
interpretative phenomenological analysis among frans undergraduate students (N=4) at a
Canadian university. The authors explored whether gender-identity microaggressions manifested
differently in a national context undergoing legal reforms to protect trans, Two-Spirit, and
nonbinary people (Hébert et al., 2022). Interview participants’ rich, nuanced, and often painful
accounts supported and extended prior scholarship. Specifically, semi-structured interviews
elucidated six microaggressions themes: (a) enduring transphobic language and comments, (b)
experiencing erasure, (c) withstanding poking and prying, (d) being outed, (e) being dismissed
and frivialized while reporting anti-trans discrimination, and (f) being subjected to cisgenderist,
segregated, binary systems and structures. To underscore participants’ strength, resilience, and
resistance, findings also documented participants’ engagement in emotion- and problem-
focused strategic responses. The authors situate the findings within the extant literature, suggest
directions for future research, and highlight the ongoing need for trans-affirming campus
practices.

Weinstein, J. (2026). Violence, méfiance et inégalités : les défis sociaux de I'éducation latino-
américaine (P. Rabaté, Trad.). Revue internationale d’'éducation de Séevres, (100), 183-190.
https://doi.org/10.4000/16%906é

A I'heure actuelle, I' Amérique latine se distingue malheureusement comme la région du globe
ou trois phénomeénes sociaux néfastes se sont le plus répandus : la violence, la méfiance et les
inégalités. Cette triple menace a des conséquences importantes sur I'éducation, affectant a la



https://doi.org/10.1007/s12187-026-10345-y
https://doi.org/10.1007/s10734-025-01491-3
https://doi.org/10.4000/169q6

VEILLE de L'IREDU Evaluation des dispositifs d'éducation-formation - 80
Ter JUIN 2026 - N° 253

fois I'acceés et la persévérance des éleves, en particulier les plus défavorisés, dans le systeme
scolaire, ainsi que leur apprentissage scolaire et socio-émotionnel. Pour faire face a cette
situation difficile avec des chances de succes, il est nécessaire d'adopter une approche
pédagogique et institutionnelle innovante, qui mette I'accent sur la résilience éducative et qui
apporte un soutien a I'action des communautés scolaires.

Yang, Q. (2026, mai 15). Aux Etats-Unis, le harcélement est plus fréquent dans les classes agitées
et peu structurées. https://doi.org/10.64628/AAK.vn3djsj?7

Le harcelement scolaire ne dépend pas seulement des éleves eux-mémes ou de leur
environnement familial. Une étude menée aux Etats-Unis montre que les classes les plus
chaotiques et perturbées favorisent davantage les comportements de harcelement a I'école
primaire.

Andersen, S. C., Michel, B., & Nielsen, H. S. (2025). Coaching and implementation - insights from
a field experiment in Danish schools. Educafion Economics, 34(2), 173-188.
https://doi.org/10.1080/09645292.2025.2491536

We study the effect of peer coaching separately from the effect of training on teachers’
implementation of new teaching techniques. We conducted a preregistered field experiment
involving 68 teachers and 1490 students in Denmark. Teachers in an active control group took
part in a feaching program that infroduced new teaching techniques. On top of the teaching
program, the freatment group received coaching from peers. External observers, blinded to the
tfreatment status, assessed teachers’ use of the program techniques in the classroom. While we
observe greater implementation by teachers, the overall effects are mixed, calling for caution.

Bell, E., Skinner, B., Smith, K., & Morales, O. (2026). Matching Potential with Promise: How
Oklahoma'’s Promise Shapes Academic Undermatch. The Journal of Higher Education, 97(4),
760-801. https://doi.org/10.1080/00221546.2025.2497186

Enrolilment at selective colleges remains severely stratified by socioeconomic status and
race/ethnicity, with many high-achieving, low-income students and students of color attending
institutions that are less selective than the institution they are qualified for based on their
academic credentials. In this article, we estimate the impact of Oklahoma's Promise — a first-
dollar, early commitment, need-based Promise program that students can use at any in-state
college — on the likelihood of academic undermatch. Based on Perna’s (2006) model, we
predict that Oklahoma's Promise will enhance college-going behavior among low-income
students early in the educational pipeline and influence college choice decisions. In our
propensity forest analysis, we find that Oklahoma's Promise receipt is associated with a significant
reduction in the likelihood of academic undermatch among low-income Black, Hispanic, Native
American, and White students. Together, our findings suggest that early commitment, first-dollar
Promise programs that can be used at any in-state college may catalyze changes in college
choice among low-income and racially minoritized students.

Beuchert, L., Dietrichson, J., Greve, J., & Jensen, B. (2026). Effects of professional development in
family daycare: Evidence from a randomized field experiment. Economics of Education Review,
112, 102790. https://doi.org/10.1016/j.econedurev.2026.102790
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We use a large-scale randomized field experiment to examine if a professional development
program for family daycare providers that focuses on language and interactions between the
provider and the child can improve language and social-emotional skills for children under three
years old. Despite careful program implementation consistent with the established practices of
the family daycare providers, we find no significant effects on child outcomes. We provide
potential explanations for the observed lack of effects, highlighting the need for future research
to scrutinize implementation processes and incorporate external evaluations of child outcomes.

De Benedetto, M. A,, Silipo, D., & Ciccarelli, C. (2026). Bridging the gap: The effect of National
Operational Program (PON) on primary school performance. Economics of Education Review,
112,102776. https://doi.org/10.1016/j.econedurev.2026.102776

This paper examines the impact of the National Operational Program (PON) on primary school
achievement. To address endogenous selection into funding, we construct a propensity-score-
matched comparison group and estimate causal effects using a staggered difference-in-
differences design. PON participation significantly improves mathematics and language
achievement, with effects of 0.09-0.10 standard deviations in second grade and 0.11-0.12 in fifth
grade. Gains emerge immediately, peak within two years, and then fade, consistent with the
short duration of interventions. Impacts vary across contexts and student groups: improvements
are concentrated in the Centre-South and among native students, while effects for immigrant
students are limited and no differentiated effects are found by gender. Mechanism analyses
indicate that program effectiveness depends on the intensity of support: schools with higher per-
student funding achieve larger gains. Moreover, schools exposed to basic-skills projects show
significant improvements, though overlapping participation across project types limits our ability
to draw causal inferences about the differential effectiveness of specific PON typologies. Overall,
the findings highlight the importance of context-specific and skill-focused investments in shaping
the effectiveness of EU-funded educational policies.

Landaud, F., & Maurin, E. (2026). Tracking when ranking matters. Economics of Education Review,
112, 102785. hitps://doi.org/10.1016/].econedurev.2026.102785

This paper investigates the effect of grouping students by prior achievement into different classes
in a context where students are preparing for the entrance exams to elite graduate programs
offering a limited number of seats. We show that this policy has, on average, positive effects on
students’ performance and rankings. However, these improvements mainly concern students
who were the strongest at the start of the preparation period, among whom children from
privleged backgrounds are largely over-represented. Ultimately, the practice of grouping
students by prior achievement into different classes increases inequalities in access to elite
programs between children from different backgrounds.

Miguel Addisu, V. (2023). Développement langagier en EAJE et inégalités sociales : 'exemple du
programme Parler Bambin. In V. M. Addisu & I. Maillochon (Ed.), Vivre et parler avec de jeunes
enfants en creche: Situations langagieres, postures professionnelles, formation (p. 61-80).
Consulté a I'adresse https://hal.science/hal-05616554
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Adinda, D., & Las Vergnas, O. (2026). Recherches doctorales et mémoires HDR en acceés libre
intéressant la formation des adultes soutenues en France en 2024 et 2025. Savoirs, (70), 117-132.
https://doi.org/10.3917/savo.070.0117

Cet article présente une liste non exhaustive des theses intéressant la formation des adultes
soutenues en France en 2024 et 2025. Le recensement des theses a été réalisé sur
theses.hal.science, la seule base donnant directement acces a la fois aux theses de doctorat et
aux mémoires d’'HDR. Comme dans la publication précédente, les theses sont réparties en deux
catégories : le noyau dur, regroupant celles traitant directement de la formation des adultes
(FAA), et le second cercle, incluant des travaux indirectement liés a la FAA, mais présentant un
intérét pour les communautés travaillant sur la FdA. Le filfrage a été assuré par un agent
informatique écrit sous la forme d'un script de boucle en langage Python, combinant une
requéte algorithmique classique avec un recours & un modele de langage, et une lecture
humaine. Ce processus a permis de classer 23 theses dans la catégorie du noyau dur, ce qui est
cohérent avec les rythmes annuels observés dans cette rubrique depuis plus de vingt ans.

Andersen, S. C., Michel, B., & Nielsen, H. S. (2025). Coaching and implementation - insights from
a field experiment in Danish schools. Educatfion Economics, 34(2), 173-188.
https://doi.org/10.1080/09645292.2025.2491536

We study the effect of peer coaching separately from the effect of training on teachers’
implementation of new teaching techniques. We conducted a preregistered field experiment
involving 68 teachers and 1490 students in Denmark. Teachers in an active control group took
part in a feaching program that infroduced new teaching techniques. On top of the teaching
program, the freatment group received coaching from peers. External observers, blinded to the
treatment status, assessed teachers’ use of the program techniques in the classroom. While we
observe greater implementation by teachers, the overall effects are mixed, calling for caution.

Beuchert, L., Dietrichson, J., Greve, J., & Jensen, B. (2026). Effects of professional development in
family daycare: Evidence from a randomized field experiment. Economics of Educatfion Review,
112, 102790. hitps://doi.org/10.1016/j.econedurev.2026.102790

We use a large-scale randomized field experiment to examine if a professional development
program for family daycare providers that focuses on language and interactions between the
provider and the child can improve language and social-emotional skills for children under three
years old. Despite careful program implementation consistent with the established practices of
the family daycare providers, we find no significant effects on child outcomes. We provide
potential explanations for the observed lack of effects, highlighting the need for future research
to scrutinize implementation processes and incorporate external evaluations of child outcomes.

Birgln, M., & Kirkgdz, Y. (2026). A context-based English Medium Instruction professional
development programme for Turkish EMI lecturers: Insights from a grounded design study. Review
of Education, 14(2), €70157. https://doi.org/10.1002/rev3.70157

English Medium Instruction (EMI) has rapidly become an important part of higher education in
many countries around the world. While the number of EMI programmes and institutions has
increased, professional development programme (PDP) opportunities for EMI lecturers and their
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effectiveness are not yet well designed or closely aligned with local contexts. This research aims
to develop an English Medium Instruction Professional Development Programme (EMI-PDP) based
on the lived experiences of EMI lecturers. A qualitative case study was conducted using semi-
structured interviews with 30 Turkish native-speaking EMI lecturers from many different disciplines.
Data was further supplemented by institutional documents. NVivo was used to analyse the
qualitative data through multiple cycles of open, axial and pattern coding, creating categories
and design principles for surveys as a grounding methodology. The data analysis results show that
for EMI lecturers, professional growth is a dynamic integration of linguistic, pedagogical and
intfercultural competencies and that each of these competencies has developed through their
institutional context. Additionally, the data highlighted key challenges faced by EMI lecturers,
including inadequate institutional support, inadequate pedagogical training, linguistic anxiety
and a strong desire for contfinued collaborative, reflective and ongoing professional learning.
Using this information, a complete EMI-PDP was created, containing six modules covering the
major areas of competency development, pedagogical approaches, practical tools and
institutional support. This programme is intended as a theoretically based prototype -based on
research evidence-that can be tested in pilot projects and refined afterwards. It has not been
tested using empirical methods. This study concludes that EMI professionalization in Turkiye
requires enhancement of language as well as a new vision for teaching as a reflective,
collaborative and human-centred endeavour. Context and implications Rationale for this study:
EMI has expanded rapidly in Turkish higher education, yet lecturers receive little systematic
professional development. This study develops a grounded, context-informed EMI PD
programme based on 30 lecturers’ lived experiences. Why the new findings matter: The study
reveals that EMI competence is multidimensional and context-embedded, and that sustainable
PD should be collaborative, reflective and institutionally anchored rather than imported or
generic. Implications for practitioners, policy-makers and researchers: The developed six-module
PDP provides practitioners with a framework for using this as a professional development
opportunity. For university administrators and/or policy-makers (especially in Turkiye under YOK
governance), the findings suggest that institutions should implement long-term, sustainable
professional development systems and processes, rather than solely relying on ‘one-shot’
language workshops. For researchers, this study demonstrates the utility of grounded design as a
bridge between qualitative research and programme development. The developed PDP can
be reasonably expected to be transferred to other non-Anglophone EMI contexts (especially in
the Middle East, East Asia and contfinental Europe), where similar structural gaps exist.

Bluteau, M. (2026a). Etude des processus intégratifs dans les situations d'interface.
TransFormations - Recherches en Education et Formation des Adultes, (29), 23-37. Consulté a
I'adresse https://transformations.univ-lille.fr/index.php/TF/article/view/67 4

Based on previous research into ways of defining ways of defining an “integrative alternation”,
we consider that the integrative potential of a system is based on its interface system (institutional,
pedagogical, didactic, personal). The integrative process, on the other hand, refers to what the
individual integrates as knowledge, knowledge and skills through the experiences of the system.
This process is built up through interface situations. These situations often constitute a
pedagogical unthinkable. The training designers aim to create links between work-study students
without always interface engineering. Our work questions perception of activities and situations
experienced as inferfaces and interface and conducive to the creatfion of links between
experiences. Our analysis focuses on the evaluation of internships implemented in two system:s,
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and whether or not it contributes to the ability to link to link these experiences. Keywords:
capability, integrative work-study, interface situation, interface system, link.

Bluteau, M. (2026b). Regards sur les pédagogies de I'alternance. TransFormations - Recherches
en Education et Formation des Adultes, (29), 70-89. Consulté a [I'adresse
https.//transformations.univ-lille .fr/index.php/TF/article/view/673

The first infernational colloquium on work-study pedagogies, organized by the RésAAIt network
(Réseau pour I'Apprendre en Alternance), looked at the conditions for learning in, through, by
and with work-study. This article looks at all the work presented. A lexical analysis is carried out on
the proposed summaries. It is stfructured around three main themes: the practices, approaches,
methods and tools that make up a pedagogy of, by, in, with work-study programs; the
professionalization of those involved in work-study; and the quality of work-study pedagogies. The
analysis aims to confribute to reflection on the definition and modeling of work-study
pedagogies, whether or not they claim to be integrative. Keywords: alternance, connectivity,
integrative pedagogy, lexical analysis, pedagogy, work-study program.

Boudjaoui, M. (202¢). L'alternance intégrative du point de vue des concepteurs de dispositifs :
une perspective sociocognitive. TransFormations - Recherches en Education et Formation des
Adultes, (29). 55-69. Consulté a I'adresse https://transformations.univ-
lille.fr/index.php/TF/article/view/705

Integrative work-study program refers to training systems for which practitioners and researchers
do not always agree on the fundamental characteristics. Nevertheless, it can be observed that
they are often organized as a coherent, integrative system, involving synchronization between
workplace and ftraining-based learning, and a pedagogy that combines inductive and
deductive processes. Adopting a socio-cognitive perspective, we focus on how training
designers develop in real situations work-study scheme. To this end, we conducted a qualitative
study among fraining designers in order to understand the heuristics they adopt to develop this
type of fraining. Keywords: infegrative pedagogy, socio-cognitive approach, training design,
work-study.

Denami, M., Adinda, D., & Giacco, G. (2026). Entre interdisciplinarité et pédagogie de projet.
TransFormations - Recherches en Education et Formation des Adultes, (29), 116-133. Consulté a
I'adresse https://transformations.univ-lille.fr/index.php/TF/article/view /700

University programs in education struggle to incorporate interdisciplinary approaches and
project-based pedagogy, limiting students’ development of professional skills. The 2018 reforms
emphasise the need to promote interdisciplinary projects to bridge the gap between academic
training and professional demands. Our contribution highlights the design and analysis of the
PrEAC initiative, which addresses this need by fostering a collaborative culture and developing
shared competencies. The evaluation of this initiative based on participants’ self-assessments
across various learning dimensions, shows that even within a limited timeframe, students from
diverse backgrounds, including professionals, experience challenges. Resolving these challenges
enhances their professional skills and strengthens their readiness for collaborative environments.
Keywords: collaborative learning, interdisciplinarity, project-based learning.

Formation continue en enseignement supérieur. (2025, février 11). Consulté 27 mai 2026, &
I'adresse  Observatoire  sur la  réussite en  enseignement  supérieur  website:


https://transformations.univ-lille.fr/index.php/TF/article/view/673
https://transformations.univ-lille.fr/index.php/TF/article/view/705
https://transformations.univ-lille.fr/index.php/TF/article/view/705
https://transformations.univ-lille.fr/index.php/TF/article/view/700

VEILLE de L'IREDU Formation continue - 85
Ter JUIN 2026 - N° 253

https://oresquebec.ca/dossiers/formation-continue-en-enseignement-superieur-des-parcours-
de-reussite-etudiante/

Enjeux actuels de la formation continue en enseignement supérieur et propose des pistes
d’'action pour favoriser la réussite étudiante.

Karivalis, F. C., & Neves, H. (2026). Quand le dialogue transforme : le réle du forum de discussion
dans I'’évolution des représentations managériales. Savoirs, (70), 81-93.
https://doi.org/10.3917/sav0.070.0081

Cet article explore la maniere dont les forums de Mooc peuvent devenir des instruments
d'évolution des représentations manageériales chez les apprenants adultes. En s’appuyant sur
une analyse qualitative de 78 dialogues issus du forum du Mooclead 2018, il examine les
dynamiques d’interaction entre pairs et les processus cognitifs impliqués dans la transformation
des représentations : clarification, construction, sélection et mise en relation. L'étude mobilise la
théorie instrumentale de Rabardel et le modele d'apprentfissage comme interaction
représentationnelle de Laurillard pour analyser le forum comme un artefact devenu instrument
de médiation. Les résultats montrent que les forums, bien au-deld de leur fonction
informationnelle, facilitent un apprentissage réflexif, distribué et contextualisé, en permettant aux
apprenants de réinterpréter et co-construire des savoirs managériaux. L'article ouvre des
perspectives sur I'analyse discursive des environnements numériques et appelle a un
élargissement de ces travaux a d’autres terrains.

Léonard, E. (2026). Le travail de I'k entre » ou comment les apprentis se saisissent de leur formation
en alternance. TransFormations - Recherches en Education et Formation des Adultes, (29), 7-22.
Consulté a I'adresse https://transformations.univ-lille.fr/index.php/TF/article /view/679

Apprenticeship-based training inevitably confronts learners with gaps associated with the
geography of the system. Dealing with dissonant demands and ultimately forced to adapt to the
respective conditions of the two training territories, they understand the expectations and
provide for their safisfaction. To do this, they develop strategies aimed at articulating or bringing
together the different areas of the craft in which they are training. In so doing, they take
ownership of the system and individualize their training, thereby shaping their developing
professional identity. Keywords: apprenticeship training, gaps, practices, skills fransfers, strategies.

Petit, L., & Levené, T. (2026). Du dispositif au parcours. TransFormations - Recherches en Education
et Formation des Adultes, (29), 38-54. Consulté a I'adresse https://transformations.univ-
lille.fr/index.php/TF/article/view/654

The term ‘pathway’ seems to be gradually gaining ground over ‘dispositif’ (program) in adult
education (Dayan and Tallard, 2017). In this text, we study the dialectical relationship between
these terms within integrative work-study programs. Our paper is based on observing a work-study
training program for future market gardeners. Most participants are retraining and do not have
an agricultural background (Paranthoén, 2021; Gazo, 2023). They also face personal, social,
economic, and political challenges. Our main argument is that future market gardeners, by
actively reshaping the prescribed work-study program, not only address these challenges but
also continue to develop the work-study program itself through its practical use (Rabardel, 1995).
Keywords: individualization, integrative alternation, training path, training program, work
situation.
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Robert, A. (2026). Changer de voie, compléter son parcours: quand les jeunes retournent aux
études. Céreq Bref, (485), 1-4. Consulté a I'adresse https://shs.hal.science/halshs-05630645
Enfrer dans la vie active ne signifie plus tourner définitivement la page des études. Parmi les
jeunes sortis de formation initiale en 2017, un sur cing obtient un nouveau dipléme ou un fitre
professionnel dans les six premieres années de vie active. Qu'ils visent a rattraper un échec
scolaire, a progresser dans sa carriere ou d engager une réorientation, ces nouveaux dipldmes
permettent souvent de monter en quadlification et d'améliorer I'accés a I'emploi. Mais leurs
bénéfices varient fortement selon les parcours. A partir des données de I'enquéte Génération,
ce Céreq Bref met en lumiere la diversité des logiques et des effets des certifications obtenues
selon I'origine sociale, les niveaux de formation et les expériences scolaires antérieures.

Roblez, A. (2025). Des objets-frontieres d'évaluation. La revue LEeE, (1).
https://doi.org/10.48325/rleee.varia.001.05

This article presents an intervention-based research study conducted within a French academic
context. The aim is to demonstrate, drawing on the concept of the ‘boundary object’ (Star, 2010;
Trompette & Vinck, 2009), how three distinct assessment objects and their assessment referents
were co-constituted. Our hypothesis is that the concept of the boundary object of assessment
can be used to observe, within the ‘dynamic referential co-constitution’ (Mofttier Lopez, 2022;
Mottier Lopez & Dechamboux, 2017), the identification of the common object of assessment
whilst preserving the tensions and disparities in its meanings. Within the framework of this research,
three evaluation boundary objects were identified by the regional coordinators of a public
educational initiative reforming the continuing professional development of primary school
teachers: the success of the training programme, the role of the headteacher in its management,
and the professionalism of the programme’s trainer. The conclusion presents the limitations
identified and the prospects for the forthcoming second year of research.

Wisshak, S., Naumann, A., Koch, A., & Spener, C. (2026). Trainers’ knowledge of training transfer:
Exploration of a crucial yet uncharted concept. Zeitschrift fUr Erziehungswissenschaft, 29(2),
489-509. https://doi.org/10.1007/s11618-025-01318-y

Trainers are professional personnel who plan and conduct continuous vocational education and
training (CVET) for adult learners. A persistent problem in CVET pertains to the transfer of acquired
knowledge, skills, and afttitudes from the learning context, such as seminars or courses, to learners’
workplaces. The current study is based on the premise that trainers must be aware of the
determinants that can affect such transfer and the ways in which they can promote this process.
This paper therefore strives to conceptualize and operationalize the construct of transfer
knowledge both theoretically and empirically. Theoretfical considerations suggest a three-
dimensional construct that includes the dimensions of knowledge about learner characteristics,
knowledge about fraining design and knowledge about the learners’ work environment. We
developed an instrument featuring 31 test items and evaluated the test behavior of 339 trainers
by conducting a cross-sectional study from the perspective of item response theory (IRT). Model
comparison suggests a three-dimensional structure instead of a one-dimensional structure or
other plausible multidimensional IRT models. The study provides initial indications of the validity of
our concept of transfer knowledge. However, further studies are necessary for validation.
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Buser, M. (2026). 16. Défis, compétence et professionnalisation en formation initiale des
enseignant e s du primaire en Suisse : perceptions des enseignant e s du « Cursus bilingue /
Bilingualer Studiengang» et des filieres franco-/ germanophones et implications pour leur
insertion professionnelle. Phronesis, 15(HS1), 325-347. Consulté a I'adresse
https://shs.cairn.info/revue-phronesis-2026-hs-page-325

L’enseignant -e primaire en formation est confronté aux exigences professionnelles. L'outil de
Keller-Schneider (2010), utilisé dans une perspective longitudinale, démontre comment les
enseignant -e s du Cursus bilingue et des formations franco-/ germanophones (n=1021) évaluent
ces exigences en termes de compétence et défi. Indépendamment du contexte, cette
pondération varie enfre t1 et 13: alors que le sentiment de compétence augmente chez les
enseignant e s, les défis montrent un pic a t2. Réalisant des stages dans deux régions linguistiques,
les enseignant-e-s BIL démontrent une capacité d'adaptabilité. La collaboration avec les
parents, I'hétérogénéité et la prévention du burnout sont des aspects  développer en insertion.

llardi, V., & Dabet, G. (2024). Emplois et parcours d’insertion dans les métiers de la transition
écologique : les enseignements de I'enquéte Génération. In F. Drouilleau, C. Gasquet, & G.
Rieucau (Ed.), Travailler et se former pour répondre & la crise climatique (p. 51-64).
https://doi.ora/10.4000/168yi

L'’enquéte Génération permet de caractériser les emplois « verts» occupés par les jeunes
dipldmés d'une part, et les trajectoires d’insertion des sortants de formations environnementales,
d'autre part. Elle montre I'absence de lien systématique entre la spécialité de formation et le
domaine du métier exercé, ainsi que la dépendance des résultats aux nomenclatures retenues.

Madiot, C., & Monnet, H. (2026). Reconfigurations et effets de I'intersectorisation entre insertion
et emploi. Regard croisé sur deux collectivités territoriales. Formation emploi. Revue francaise de
sciences sociales, (174). https://doi.org/10.4000/16619g

Cet article propose d'analyser, d partir de deux enquétes de terrain, les dynamiques de
croisement des secteurs de I'emploi et de l'insertion. Elles s'illustrent notfamment par des
reconfigurations institutionnelles et organisationnelles. Les pratiques professionnelles et les
représentations de l'insertion se trouvent ainsi chamboulées par ces «franchissements
bureaucratiques ». Nous proposons donc d'analyser ces dynamiques a partir d'une approche
en termes de secteur d'action publique qui permet d’en saisir les effets en matiere de mise en
tension des groupes professionnels.

Un « testing » confirme la discrimination liee au handicap dans I'acces a I'emploi. (s. d.). Consulté
1 juin 2026, a I'adresse Observatoire des inégalités website: https://www.inegdalites.fr/Un-testing-
confirme-la-discrimination-liee-au-handicap-dans-l-acces-a-l-emploi

Une candidate qui mentionne un handicap dans sa réponse a une offre d’emploi a 20 % de
chances en moins d’obtenir une réponse positive d'un recruteur. Un discrimination manifeste
démontrée a nouveau par un testing en réponse a deux types d'offres de postes administratifs.
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Anderson, D., & Morrow, J. (2026, mai 28). Tout le monde sait que les entretiens annuels sont
inefficaces, alors pourquoi en fait-on encore ? https://doi.org/10.64628/AAK.4uxmmwcaéb

Rituels annuels, griles de notation et «Key Performance Indicatorsy:les évaluations de
performance structurent encore la vie des entreprises. Pourtant, de plus en plus de travaux
montrent qu’elles sont mal adaptées au fravail actuel.

Benedetto-Meyer, M. (2026). Former a la non-discrimination a 'embauche : faire d'une obligation
Iégale une réponse a des enjeux professionnels multiples. Formation emploi. Revue francaise de
sciences sociales, (174). https://doi.org/10.4000/1661f

Depuis 2017, les entreprises de plus de frois cents salariés sont tenues de former & la non-
discrimination a I'embauche leurs salariés en charge du recrutement. L'article s'intéresse a la
maniere dont s'est construite une offre de formation en lien avec cetfte obligation légale,
compte tenu des faibles attentes des entreprises, et des contraintes du marché de la formation.
Concernant les contenus des formations, I'article montre que ceux-ci sont hétérogenes et se
différencient, d'une part selon le public visé par la formation, mais aussi selon la logique
professionnelle spécifique des formateur-ices (juristes, ressources humaines ou spécialistes de la
diversité) et leur perception des enjeux de la lutte contre les discriminations. En cela, I'article
permet d’interroger le bien-fondé d'une obligation légale de formation pour encourager
I'évolution des pratiques non-discriminatoires en entreprise.

Casse, R. (2026). Entrer par la fenétre pour mieux percer le plafond de verre. Les conditions
sociales de la féminisation des métiers « masculins » dans le spectacle vivant romand. Formation
emploi. Revue francaise de sciences sociales, (174). Consulté G ['adresse
https://journals.openedition.org/formationemploi/ 14859

Cet article propose d’étudier les conditions de la féminisation des métiers masculinisés de la
technique de spectacle. En se basant sur des données quantitatives, il montre que cet espace
professionnel est caractérisé par une ségrégation genrée, tant horizontale que verticale, ¢ la
défaveur des techniciennes. L'analyse d’entrefiens et la comparaison avec des carrieres
masculines rend compte de deux conditions nécessaires a la féminisation des postes
« masculins » : le processus de formalisation des formations ouvre aux femmes des possibilités de
circulation et la stabilité des conditions d’emploi de ces postes.

d'Agostino, A., & Cadet, J.-P. (20264). Trier des déchets : une éco-activité entre relégation et
professionnalisation. In F. Drouilleau, C. Gasquet, & G. Rieucau (Ed.), Travailler et se former pour
répondre a la crise climatique (p. 99-110). https://doi.org/10.4000/168yx

Entre relégation sociale et mise en ceuvre de savoir-faire spécifiques, le rapport au travail des
tfrieur euses dans les centres de gestion des déchets est marqué par I'ambivalence. La pénibilité
des conditions de fravail et la précarisation n'empéchent pas, pour certain.es, un sentiment
d'utilité sociale.

Drouilleau, F., Foli, O., Michun, S., & Baghioni, L. (2026). De I'écologisation de I'entreprise a
I'écologisation du travail ? Regard sur deux PME du BTP. In C. Gasquet & G. Rieucau (Ed.),
Travailler et se former pour répondre a la crise climatique (p. 65-76). https://doi.org/10.4000/168yp
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Dans les deux petites entreprises du BTP étudiées, les processus d’'écologisation sont impulsés par
les dirigeants et les cadres des fonctions transverses et sont intégrés a la stratégie économique.
L’organisation du fravail, portée par le management, évolue davantage que le contenu des
taches professionnelles.

Hocquelet, M., & Mahlaoui, S. (2026). Commerce alimentaire et transition écologique : des
professionnalités en mouvement, mais a la marge. In F. Drouilleau, C. Gasquet, & G. Rieucau
(Ed.), Travailler et se former pour répondre & la crise climatique (p. 77-86).
https://doi.org/10.4000/ 168yt

La transition écologique a des impacts sur certains métiers du commerce de détail alimentaire.
Le réle actif des employés, entre sensibilisation du client et maitrise technique, se développe
dans des organisations qui favorisent la polyvalence et I'autonomie. Ces initiatives sont encore
marginales et portées par des structures alternatives dont le potentiel de fransformation ne
pourra se passer du soutien des pouvoirs publics.

Hocquelet, M., & Séchaud, F. (2026). La transition écologique par les travailleur euses ?
Transformation écologique du travail et action syndicale : deux études de cas. In F. Drouilleau,
C. Gasquet, & G. Rieucau (Ed.), Travailler et se former pour répondre & la crise climatique (p.
87-98). https://doi.org/10.4000/168yw

Depuis 20 ans, un syndicalisme environnemental se développe en adoptant des répertoires
d'actions qui relient les enjeux sociaux aux enjeux environnementaux, sur la base de I'expertise
des travailleur.euses. A partir de deux terrains contrastés, ce chapitre vise a reconstituer ces
dynamiques spécifiques d'écologisation autour de I'action des collectifs syndicaux.

llardi, V., & Dabet, G. (2026). Emplois et parcours d'insertion dans les métiers de la transition
écologique : les enseignements de I'enquéte Génération. In F. Drouilleau, C. Gasquet, & G.
Rieucau (Ed.), Travailler et se former pour répondre & la crise climatique (p. 51-64).
https://doi.org/10.4000/168yi

L'enquéte Génération permet de caractériser les emplois « verts» occupés par les jeunes
diplébmés d’'une part, et les frajectoires d'insertion des sortants de formations environnementales,
d'autre part. Elle montre I'absence de lien systématique entre la spécialité de formation et le
domaine du métier exercé, ainsi que la dépendance des résultats aux nomenclatures retenues.

Jahmane, A., Boussoura, E., & Drine, R. (2026, mai 25). Pourquoi les chercheurs frangais ne créent
que peu d’entreprises. https://doi.org/10.64628/AAK.9e5wiktpé

Une étude analyse les raisons pour lesquelles les chercheurs deviennent entrepreneurs et leur
propension & valoriser leurs travaux par la création d'entreprise.

Mauchaussée, M. (2026). Le contrat temporaire du public est-il un tremplin vers I'emploi stable ?
Formation emploi. Revue francaise de sciences sociales, (174). hitps://doi.org/10.4000/1661h
Cet arficle se propose d'analyser les mobilités vers I'emploi stable des agents en emploi
temporaire de la fonction publique deux ans et demi plus tard. En partant des enquétes Emploi
empilées de 2004 a 2020, nous montrons que les agents en emploi temporaire de la fonction
publique parviennent pour plus de la moitié d’entre eux a se stabiliser dans la fonction publique
et dans le secteur privé deux ans et demi plus tard. Nous montrons ensuite que les modalités
d’'acces et de stabilisation dans chaque secteur impliquent des différences en termes de profils
des agents, a la fois entfre public et privé, mais aussi au sein méme du versant public.
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Roy, M.-F. (2026, mai 13). Les femmes en sciences sont de plus en plus présentes mais sans réel
pouvoir, révele une étude mondiale. hitps://doi.org/10.64628/AAK.eprafaawx

Les femmes représentent un tiers des chercheurs dans le monde, mais sont sous-représentées
dans les structures de pouvoir des organisations scientifiques.

Thompson, O. (2026). Human Capital and Racial Inequality in the US Labor Market. Journal of
Economic Literature, 64(2), 558-601. https://doi.org/10.1257/jel.20251759

Human Capital and Racial Inequality in the US Labor Market by Owen Thompson. Published in
volume 64, issue 2, pages 558-601 of Journal of Economic Literature, June 2026, Abstract: If racial
gaps in measures of human capital like educational attainment and standardized test scores
were eliminated, wh...

Vanderstichel, H. (2026). Le sens de la créativité : Une analyse de la conception créative en
situations entrepreneuriales (Theses, Université de Lille).
https://doi.org/10.70675/eafd7345z0532z4cd1z87eez5b0e543cf3dd

Creativity is regarded as a key skill in the 21st century, playing a significant role in both
entrepreneurship and innovation. The present research has both theorefical and practice-
oriented objectives. Its aim is to better understand how creators design entrepreneurial projects
by mobilising, transforming, and developing knowledge and skills within a context that is shaped
by economic, technological, social, and environmental shifts. Drawing from Vygotsky's work
(1997, 2004), the research is grounded in a socio-constructivist epistemology and builds on
“activity-based” approaches to the analysis of work and training (Champy-Remoussenard, 2005;
Becerril-Ortega, 2021). The empirical material consists of experiential narratives and project
pitches gathered through semi-structured and open-ended infterviews, complemented by
historical and institutional archives. The analysis links two levels: biographical trajectories and
successive design activities, regardless of whether they led to the creation of a business or a new
economic activity. The results highlight a creativity that develops in and through design activity,
combining imagination with a« “technical culture” » of entrepreneurship.

Vanuls, C. (2026). Transition écologique et négociation collective : quelle articulation pour
I'emploi et les compétences ? In F. Drouileau, C. Gasquet, & G. Rieucau (Ed.), Travailler et se
former pour répondre a la crise climatique (p. 23-38). https://doi.org/10.4000/168y!I

Les questions de pérennité des emplois et d’adaptation des compétences face aux exigences
de I'urgence climatique appellent une forte concertation des partenaires sociaux. De récentes
évolutions législatives renforcent un dynamisme conventionnel qui se déploie peu a peu, mais
I'intégration de ce sujet dans les dispositifs de négociation est encore modeste.

Winfield, T. P. (2026). Tangled motivations: pathways to costly careers. Theory and Society, 55(2),
20. https://doi.org/10.1007/511186-025-09669-5

How do organizations recruit top talent to costly careers, and how do recruits’ experiences vary
along gender, racial, and class lines? This article infroduces a framework of tangled motivations
to highlight the multiple, intertwined reasons people pursue careers that demand substantial
personal investments and risks, and how these reasons become further entangled within
organizational settings. Contrary to studies that separate intrinsic and extrinsic motivations, | argue
that motivations are tangled because individuals develop avenues for action that address both
personal aspirations and practical needs. Drawing on three years of immersive ethnography and
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over 100 interviews at the United States Military Academy Preparatory School at West Point, |
demonstrate that recruits enter officer training to achieve aspirational identities and material
security. These motives are further woven together as the organization strategically amplifies
educational, financial, and identity-based reasons to pursue officership. In this way, people with
diverse backgrounds and motivations embark on different but coordinated trajectories toward
the same career. More broadly, a framework of tangled motivations sheds new light on dynamics
in organizational recruitment and retention, with attention to inequalities and entanglement over
time.

Abboud, A., Bazzi, S., Canaan, S., Deeb, A., & Mouganie, P. (2026). Authority Figures and the
Polarization of Gender Norms (Working paper N° 18611). Consulté a I'adresse IZA Network @ LISER
website: hitps://EconPapers.repec.org/RePEc:iza:izadps:dp18611

This paper examines how authority figures in higher education shape gender norms over the long
run. We exploit the random assignment of first-year students to faculty advisors at an elite
university in the Middle East, combining administrative records with an alumni survey measuring
gender attitudes up to 24 years later. Women assigned to female advisors adopt more egalitarian
views about politics and work, while men become more conservative. Effects are strongest
among religious students and in male-dominated STEM fields, where female authority is especially
counter-stereotypical, and may persist through reinforcement: women assigned to female
advisors later sort toward female instructors and more gender-themed courses. Our results are
not driven by generic exposure to successful womenda€"randomized exposure to high-achieving
female peers has little effect, while the largest impacts come from senior and high-value-added
female advisors. A simple framework combining belief updating and identity-based status threat
explains these patterns. Our findings reveal a progress paradox whereby gains in female
representation in elite authority expand opportunities for women while intensifying backlash
among men, deepening gender polarization.

Ahmadi, S., Sellami, A., Ben Othman, M., & Boukthir, I. (2026). KIX EMAP Learning Cycle Case
Study: Management of Secondary School Teachers in Tunisia: Between What Exists and What Is
Desired. Consulté a I'adresse GPE KIX website: https://www.gpekix.org/sites/default/files/2026-
04/KIX%20EMAP%20Learning%20Cycle%20Case%20Study Management%200f%20Secondary%?2
0School%20Teachers%20in%20Tunisia_Between%20What%20Exists%20and%20What%20Is%20Desir
ed.pdf

Produced by a team from Tunisia in the context of the KIX EMAP Learning Cycle “Secondary
Teacher Workforce Management”, held in collaboration with the UNESCO International Institute
for Educational Planning (lIEP), this case study presents an analysis of secondary teacher
workforce in Tunisia, including teacher requirements, deployment and utilisation, along with
policy and practice recommendations.

Al-Dmour, H., Al-Dmour, R., Al-Dmour, Y., & Al-Dmour, A. (2026). Redefining job satisfaction in the
digital era: Herzberg’s two-factor theory and the mediating role of digital transformation in higher
education. Education and Information Technologies, 31(9), 2461-2488.
https://doi.org/10.1007/s10639-025-13884-z
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This study examines the mediating role of digital transformation in the relationship between
hygiene and motivator factors and job satfisfaction among academic faculty in higher
education. Grounded in Herzberg's Two-Factor Theory and further informed by Maslow’s
Hierarchy of Needs, Vroom's Expectancy Theory, and the Job Demands-Resources (JD-R) Model,
the study offers a comprehensive theoretical framework. A quantitative design employing
stratified random sampling was used to collect data from 456 faculty members at the University
of Jordan, and Partial Least Squares Structural Equation Modeling (PLS-SEM) was applied to test
the hypothesized relationships. The findings reveal that motivator factors (e.g., autonomy,
recognition, professional growth) have a strongerimpact on job satisfaction than hygiene factors
(e.g., salary, workload, leadership support). Digital transformation mediates these relationships by
amplifying motivators and reducing dissatisfaction through automation, flexibility, transparency,
and increased professional autonomy. Demographic variables (age, gender, academic rank)
moderate these dynamics: younger faculty value growth and autonomy; older faculty prioritize
stability and workload balance; male faculty emphasize extrinsic rewards, while female faculty
seek a balance of intrinsic and exirinsic motivators. By explicitly aligning digital transformation
with Herzberg's framework, this study offers theoretical clarity and practical recommendations,
including the use of digital platforms to enhance faculty engagement, reduce administrative
stress, and enable targeted leadership strategies that meet diverse faculty needs.

Andersen, S. C., Michel, B., & Nielsen, H. S. (2025). Coaching and implementation - insights from
a field experiment in Danish schools. Education Economics, 34(2), 173-188.
https://doi.org/10.1080/09645292.2025.2491536

We study the effect of peer coaching separately from the effect of training on teachers’
implementation of new teaching techniques. We conducted a preregistered field experiment
involving 68 teachers and 1490 students in Denmark. Teachers in an active control group took
part in a teaching program that infroduced new teaching techniques. On top of the teaching
program, the treatment group received coaching from peers. External observers, blinded to the
treatment status, assessed teachers’ use of the program techniques in the classroom. While we
observe greater implementation by teachers, the overall effects are mixed, calling for caution.

Aslan, S. (2026). Curriculum Literacy and Job Satisfaction Among Teachers: A Mediated-
Moderated Model of Psychological Well-Being, Self-Efficacy, and Gender. European Journal of
Education, 61(2), €70552. https://doi.org/10.1111/ejed.70552

This study examines the relationships between teachers’ curriculum literacy and their job
satisfaction, focusing on the mediating roles of psychological well-being and self-efficacy, as well
as the moderating role of gender. Grounded in the Job Demands-Resources (JD-R) framework,
curriculum literacy is conceptualised as a cognitive resource that may enhance teachers’ ability
to manage professional demands. Data were collected in 2025 from a sample of 401 public
school teachers in Isparta, Turkiye, using simple random sampling. Bayesian structural equation
modelling indicated that curriculum literacy was not directly associated with job satisfaction, but
it was indirectly related through psychological well-being and self-efficacy. These findings align
with the motivational process of the JD-R model, highlighting the role of internal psychological
resources as key mechanisms through which professional competencies translate into
occupational satisfaction. Curriculum literacy also showed significant positive associations with
both psychological well-being and self-efficacy, underscoring its importance in sustaining
teachers’ resilience and professional competence. Gender was tested as a moderator, but no
significant interactions were found, suggesting that cognitive and emotional resources may be
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more influential than demographic attributes in shaping teacher motivation. Overall, the study
provides novel evidence that strengthening curriculum literacy through professional
development initiatives can enhance teacher well-being and job satisfaction, with practical
implications for educational policymakers and teacher fraining institutions.

Audrin, C., & Hascoét, M. (2025). Tension au cceur de la double posture des enseignant es en
formation: quel effet des émotions sur la persévérance ? Formation et profession, 33(3), 7.
https://doi.org/10.18162/fp.2025.980

Bacha, M. (2026). 1. Le mouvement de professionnalisation des enseignantes dans les
juridictions membres de I'OCDE: cartographie a partir des politiques éducatives nationales
relatives a [I'enseignement. Phronesis, 15(HS1), 30-48. Consulté & [I'adresse
https://shs.cairn.info/revue-phronesis-2026-hs-page-30

Cet article propose une cartographie du mouvement de professionnalisation des enseignant e -
dans dix juridictions membres de I'OCDE, fondée sur une analyse documentaire visant a mettre
en lumiere ses déclinaisons nationales et les convergences qui s’en dégagent. Deux dimensions
sont examinées : la formation initiale et I'organisation professionnelle. Les résultats révelent des
tendances transversales, dont la recentralisation de la régulation étatique et une ambivalence
entre diversification des voies d’acces et universitarisation accrue. L'étude met eégalement en
lumiere des tensions autour des ordres professionnels soulignant I'importance d'un partage
équilibré des pouvoirs et d'une représentativité effective des enseignant -e .

Banuelos, M., Flores, K., Rozhenkova, V., Morales-Gracia, M., Cabrera, J., & Baker, R. (2026).
Community College Counselors’ Experiences Assisting Community College Students in
Navigating Course-Taking at Multiple Institutions. Community College Journal of Research and
Practice, 50(6), 515-530. https://doi.org/10.1080/10668926.2024.2425309

Community college counselors play an important role in supporting students’ decision-making as
they navigate toward varied academic goals. Most community college students intend to
transfer and thus must navigate the regulations and policies of two institutions, and many follow
nonlinear enrollment patterns. Knowledgeable, personalized advising is an important resource
for students in community colleges. Yet, counselors often juggle multiple roles, manage large
counselor-to-student caseloads with limited resources, and must understand and meet the needs
of a growing diverse student body. This study examines the factors that affect community college
counselors’ ability fo assist community college students in navigating multiple institutions at once
while taking classes at a four-year university through a policy called cross-enrollment. To do so,
we employed focus group interviews with 29 community college counselors from three
community colleges in California. We found that institutional resources and support, cross-
campus collaborations, counselors’ perception of the benefits and challenges associated with
cross-enrollment, and counselors’ perception of the ideal cross-enrollment student were factors
that affected counselors’ ability and willingness to facilitate cross-enroliment efforts. The findings
suggest that improving the uptake of cross-enrolling is contingent on institutions improving their
cross-institutional collaborations and providing community college counselors with adequate
professional development and resources on the policy.

Bao, Y., Hua, M., & Fang, Z. (2026). She Who Is Motivated in Public Service Suffers More From Policy
Meaninglessness: Understanding Teacher’s Professional Turnover Intention in the Context of
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China’s “Double Reduction” Policy. Review of Policy Research, 43(3), €70051.
https://doi.org/10.1111/ropr.70051

Limited research attention has been devoted to understanding whether policy meaninglessness
is related to professional turnover intention among street-level bureaucrats, especially in China.
Drawing from theory and research related to policy alienation, social identification, and public
service motivation, this study investigates whether school tfeachers’ perception of
meaninglessness related to China’s “Double Reduction” policy triggers emotional exhaustion and
undermines professional identity, thereby indirectly relates to professional turnover intention.
Furthermore, the possible exacerbating role of public service motivation during this process is also
examined. Analysis of survey data from 446 teachers revealed that policy meaninglessness was
positively related to professional turnover intention through emotional exhaustion and
professional identity. Moreover, this relationship was more pronounced among teachers with
higher levels of public service motivation. These findings underscore the nuanced influence
mechanism of policy meaninglessness, as well as how individual characteristics such as public
service motivation might condition street-level bureaucrats’ reactions to policy alienation.
Theoretical and practical implications are discussed.

Bertieaux, D., Goyette, N., & Duroisin, N. (2025). Le bien-étre des enseignants de la Fédération
Wallonie-Bruxelles : enquéte qualitative sur les mécanismes psychologiques liant les concepts
de Dbien-élre et de capital psychologique. Formation et profession, 33(3), 3.
https://doi.org/10.18162/fp.2025.981

Biemar, S., Haiat, S., Virat, M., Espinosa, G., Fischer, L., Charron, A., & Genoud, P. A. (2026). 13. Les
compétences relationnelles en enseignement : entre oubli et nécessité..Constat d’'un décalage
entre la recherche internationale et la formation en enseignement. Phronesis, 15(HS1), 264-284.
Consulté a I'adresse https://shs.cairn.info/revue-phronesis-2026-hs-page-264

Dans le cadre de la professionnalisation des personnes enseignantes, politiques et chercheurs
s'accordent sur la nécessité d'acquérir des compétences clés. Or, le réle des compétences
relationnelles (compétences émotionnelles et sociales) ne fait pas consensus. Bien que
considérées comme essentielles au métier d’enseignant.e (Roberts et Carraud, 2018), elles
semblent peu enseignées dans la formation des personnes enseignantes. Les auteurs, membres
d'un groupe de recherche international (FRREE) interrogent ce décalage. L'article adopte une
approche double: explorer la dimension théorique liée a I'importance des compétences
relationnelles et analyser les obstacles institutionnels et politiques qui freinent leur intégration,
avant de suggérer des perspectives.

Birgin, M., & Kirkgdz, Y. (2026). A context-based English Medium Instruction professional
development programme for Turkish EMI lecturers: Insights from a grounded design study. Review
of Education, 14(2), €70157. https://doi.org/10.1002/rev3.70157

English Medium Instruction (EMI) has rapidly become an important part of higher education in
many countries around the world. While the number of EMI programmes and institutions has
increased, professional development programme (PDP) opportunities for EMI lecturers and their
effectiveness are not yet well designed or closely aligned with local contexts. This research aims
to develop an English Medium Instruction Professional Development Programme (EMI-PDP) based
on the lived experiences of EMI lecturers. A qualitative case study was conducted using semi-
structured interviews with 30 Turkish native-speaking EMI lecturers from many different disciplines.
Data was further supplemented by institutional documents. NVivo was used to analyse the
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qualitative data through multiple cycles of open, axial and pattern coding, creating categories
and design principles for surveys as a grounding methodology. The data analysis results show that
for EMI lecturers, professional growth is a dynamic integration of linguistic, pedagogical and
intfercultural competencies and that each of these competencies has developed through their
institutional context. Additionally, the data highlighted key challenges faced by EMI lecturers,
including inadequate institutional support, inadequate pedagogical training, linguistic anxiety
and a strong desire for continued collaborative, reflective and ongoing professional learning.
Using this information, a complete EMI-PDP was created, containing six modules covering the
major areas of competency development, pedagogical approaches, practical tools and
institutional support. This programme is intended as a theoretically based prototype -based on
research evidence-that can be tested in pilot projects and refined afterwards. It has not been
tested using empirical methods. This study concludes that EMI professionalization in Turkiye
requires enhancement of language as well as a new vision for teaching as a reflective,
collaborative and human-centred endeavour. Context and implications Rationale for this study:
EMI has expanded rapidly in Turkish higher education, yet lecturers receive little systematic
professional development. This study develops a grounded, context-informed EMI PD
programme based on 30 lecturers’ lived experiences. Why the new findings matter: The study
reveals that EMI competence is multidimensional and context-embedded, and that sustainable
PD should be collaborative, reflective and institutionally anchored rather than imported or
generic. Implications for practitioners, policy-makers and researchers: The developed six-module
PDP provides practitioners with a framework for using this as a professional development
opportunity. For university administrators and/or policy-makers (especially in Turkiye under YOK
governance), the findings suggest that institutions should implement long-term, sustainable
professional development systems and processes, rather than solely relying on ‘one-shot’
language workshops. For researchers, this study demonstrates the utility of grounded design as a
bridge between qualitative research and programme development. The developed PDP can
be reasonably expected to be fransferred to other non-Anglophone EMI contexts (especially in
the Middle East, East Asia and continental Europe), where similar structural gaps exist.

Bonnard, C., Duguet, A., & Gossa, J. (2025). Le rapport au travail des enseignants-chercheurs a
I'université : entre effets de discipline et effets établissement. Revue francaise de pédagogie,
(228), 9-34. https://doi.org/10.4000/168ux

Dans un contexte ou les conditions d’exercice du métier ont considérablement évolué au cours
des quarante dernieres années, nous nous intéressons dans cet article aux déterminants du
rapport au travail des enseignants-chercheurs, et plus particulierement au réle joué par I'effet
établissement sur leur satisfaction au travail. A partir des réponses apportées par un échantillon
de pres de 3 000 enseignants-chercheurs O une enquéte en ligne et de I'appariement de ces
données A une série d’'indicateurs sur les établissements auxquels ils sont rattachés, nous mettons
en lumiere le réle clé joué par certaines caractéristiques de ces établissements, & I'image du
taux d’encadrement pédagogique et du faux de BIATSS fitulaires.

Bouzar, F. (2025). Entre tensions et appropriations : comment un outil de GRH peut-il transformer
une organisation publique ? Une analyse d'un dispositif d’évaluation du personnel dans le
contexte de I'Education nationale (Phdthesis, Université de Lorraine). Consulté & I'adresse
https://hal.univ-lorraine.fr/tel-05523869

L'infroduction d’outils de gestion inspirés du secteur privé dans les organisations publiques est au
coeur des politiques de modernisation. Parmi eux, les dispositifs de gestion des ressources
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humaines (GRH), désormais considérés comme des leviers stratégiques, occupent une place
cenftrale dans la tfransformation des institutions publiques. Leur déploiement suscite toutefois des
tensions fortes et persistantes, quiinterrogent leur efficacité et leur potentiel fransformateur. Dans
ce contexte, I'Education nationale constitue un terrain particuliérement fécond pour analyser
les effets des outils de gestion, en raison de la complexité des enjeux éducatifs, professionnels et
statutaires qui la traversent. Cette recherche doctorale vise & comprendre comment
I'infroduction d’'un nouveau dispositif d'évaluation individuelle des enseignants peut, ou non,
conduire a des fransformations effectives au sein des établissements du secondaire en France.
Elle s’intéresse plus particulierement au réle des tensions générées par I'usage du dispositif, aux
stratégies individuelles et collectives mises en oeuvre pour les réguler, et d la maniére dont ces
tensions influencent les formes d'appropriation et les frajectoires d'usage du dispositif. La
recherche adopte une méthodologie qualitative approfondie, ancrée dans une perspective
réaliste critigue. L'analyse repose sur une enquéte multi-niveaux et processuelle menée par
triangulation des données (documents institutionnels, entretiens approfondis, observations et
netnographie), examinant le dispositif dans ses états « circulanty (conception et diffusion) et
«inscrity (usage concret par les acteurs). Les résultats montrent que les tensions ne constituent
pas seulement des obstacles a I'appropriation: elles en sont aussi des catalyseurs. Selon
I'intensité percue de ces tensions, les acteurs adoptent stratégies d'appropriation différenciées,
conduisant a des trajectoires d'usage qui influencent significativement les pratiques, la
redéfinition des relatfions professionnelles et les évolutions du pilotage organisationnel.
L'originalité de la recherche tient & I'articulation entre tensions et appropriation, enrichie par une
grille analytigue intégrant les dimensions cognitives et émotionnelles vécues par les acteurs. En
croisant les niveaux individuel et institutionnel, elle éclaire les mécanismes concrets de
transformation par les outils de gestion. Cette thése contribue a la littérature sur I'appropriation
des outils gestionnaires, en mettant en lumiéere le réle structurant des tensions comme moteur de
changement. Elle ouvre également des perspectives managériales en proposant des pistes pour
une gestion plus capacitaire et attentive aux réalités de terrain, en montrant comment la prise
en compte des tensions peut devenir un levier d'amélioration continue des prafiques
professionnelles.

Buser, M. (2026). 16. Défis, compétence et professionnalisation en formation initiale des
enseignant e s du primaire en Suisse: perceptions des enseignant e s du « Cursus bilingue /
Bilingualer Studiengang» et des filieres franco-/ germanophones et implications pour leur
insertion  professionnelle.  Phronesis, 15(HS1),  325-347. Consulté & I'adresse
https://shs.cairn.info/revue-phronesis-2026-hs-page-325

L’enseignant e primaire en formation est confronté aux exigences professionnelles. L'outil de
Keller-Schneider (2010), utilisé dans une perspective longitudinale, démontre comment les
enseignant -e s du Cursus bilingue et des formations franco-/ germanophones (n=1021) évaluent
ces exigences en termes de compétence et défi. Indépendamment du contexte, cette
pondération varie enfre t1 et 13: alors que le sentiment de compétence augmente chez les
enseignant e s, les défis montrent un pic a t2. Réalisant des stages dans deux régions linguistiques,
les enseignant-e-s BIL démonirent une capacité d'adaptabilité. La collaboration avec les
parents, I'hétérogénéité et la prévention du burnout sont des aspects & développer en insertion.

Café pédagogique. (2026, mai 22). AESH : le rapport qui rejette leur fonctionnarisation massive.
Consulté 26 mai 2026, a I'adresse Le Café pédagogique  website:
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https.//www.cafepedagogiqgue.net/2026/05/22/aesh-le-rapport-qui-rejette-leur-
fonctionnarisation-massive/

Le rapport de I'IGAS et de I'lGESR remis en janvier 2025 au ministre, mais non rendu public, que
le Café pédagogique a pu consulter, dresse un constat d’échec de la

Cedefop. (2026). Policy approaches to tackle VET teacher shortages in the EU.
https://doi.org/10.2801/5087236

Teacher shortages in vocational education and tfraining (VET) have been growing across Europe,
driven by an ageing workforce, low numbers of new entfrants to the profession, and
unattractiveness of the teaching career. Not only are these shortages quantitative, but also
qualitative, as many teachers lack opportunities to keep their technical and pedagogical
competences up to date. Countries are responding with reforms to initial teacher education,
more f lexible side enfry pathways, expanded continuing professional development, and
measures to improve retention and career attractiveness. Cedefop’s European Vocational
Teacher Survey (EVTS) plays a key role in addressing persistent evidence gaps by providing
harmonised data to support more coherent policy design. Examples from Germany and France
illustrate di erent national approaches to tackling teacher shortages. Strengthening data systems,
ensuring coherent career pathways, and aligning recruitment and retention strategies remain
essential to sustaining the VET teaching workforce.

Chen, S., & Xie, Z. (2026). Perceived Principal Leadership and Work Engagement Among Chinese
Primary School Teachers: The Roles of Occupational Stress and Job Crafting. European Journal of
Education, 61(2), e70426. hitps://doi.org/10.1111/ejed.70426

Based on the job demands-resources model, this study examined the effect of perceived
principal leadership on primary school teachers’ work engagement, and the mediating roles of
occupational stress and job crafting in this relationship. Five hundred and fifteen Chinese primary
school teachers completed a demographic form and responded to five self-report measures.
Structural equation modelling results showed that transformational and transactional leadership
positively predicted vigour, dedication, and absorption. Results also indicated that role ambiguity
and psychological strain mediated the relationship between transformational leadership and
vigour, dedication, and absorption. Role overload and role ambiguity mediated the effects of
transactional leadership on vigour, dedication, and absorption. Task crafting, skill crafting, and
role crafting mediated the effects of tfransformational and transactional leadership on the three
work engagement scales. Occupational stress (role overload, role ambiguity, and psychological
strain) and job crafting (task crafting, skill crafting, and role crafting) serially mediated the effects
of leadership (tfransformational and transactional) on the three work engagement scales. The
findings enrich the literature and provide practical implications for primary school education.

Ciavaldini Cartaut, S. (2025). Penser et panser le rapport au travail enseignant: résistances
créatives et bienveillance éducative face al'école de la défiance. Formation et profession, 33(3),
2. hitps://doi.org/10.18162/fp.2025.977

Coté, H., & Simard, D. (2024). 11. Quel modéele théorique adopter pour développer la
compétence culturelle dans la formation a I'enseignement québécoise ? La contribution de la
sociologie culturelle de Jeffrey C. Alexander. Phronesis, 15(HS1), 231-243. Consulté a I'adresse
https://shs.cairn.info/revue-phronesis-2026-hs-page-231
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Depuis 2001, la compétence « agir en tant que médiatrice ou médiateur d’'éléments de culture »
(MEQ, 2020) figure aux fondements de la profession enseignante, mais elle demeure mal
comprise du milieu scolaire québécois (Lépine et coll., 2022). Quel modele théorique adopter
pour la décrire, I'analyser et la comprendre, de maniére a alimenter son développement dans
la formation a I'enseignemente La sociologie culturelle de lJeffrey C. Alexander permet
d’articuler les dimensions qui influencent la facon dont les individus partagent le sens qu'ils
accordent & la culture et fournit des reperes pour développer la compétence culturelle dans la
formation a I'enseignement.

Cuny, G., & Imbert, A. (2026). Prendre le prestige, critiquer la formation : plusieurs générations de
travailleuses subalternes de la petite enfance et leurs diplomes. Formation emploi. Revue
francaise de sciences sociales, (174). Consulté a I'adresse
https://journals.openedition.org/formationemploi/14851

Depuis une quarantaine d’années, les métiers de la petite enfance ont vécu un phénomene de
« certification » qui s'est caractérisé par la mise en place de formations et de qualifications pour
accéder a ces métiers. Ce processus est toujours en débats dans la sphere publique entre
certains acteurs qui estiment que les compétences nécessaires a I'accueil de la petite enfance
sont les mémes que celles en jeu dans la sphere domestique et les acteurs pour qui ce secteur
exige des qualifications bien précises. Dans ces controverses la voix des principales intéressées
est rarement convoquée. Que pensent les fravailleuses de la petite enfance de cette
certification 2 Quels usages en font-elles 2 En confrontant deux terrains de recherches sur les
lycéennes du bac pro « ASSP » (accompagnement, soin, service a la personne) et sur les ATSEM
(agentes territoriales spécialisées des écoles maternelles), nous montrons dans un premier temps
que ces qudlifications sonf une ressource symbolique et culturelle, certes modeste mais utile dans
les luttes de territoires professionnels. Nous pointons ensuite les résistances & ce processus, et
notamment la critique de la déconnexion des savoirs tfransmis en formation avec les pratiques
ordinaires.

David, V. (2026). Socialisation organisationnelle et trajectoire avant I'enirée dans le métier: les
enseignants en seconde carriere en France. Phronesis, 15(HS1), 368-387. Consulté a I'adresse
https://shs.cairn.info/revue-phronesis-2026-hs-page-3468

Confrontée a des difficultés de recrutement, I'institution scolaire encourage le recours aux
reconversions professionnelles. Cetfte recherche examine comment les trajectoires
professionnelles antérieures influencent la socialisation des enseignants en seconde carriere
francais dans I'enseignement secondaire, mobilisant le cadre théorique de la socialisation
organisationnelle. Les enseignants présentent des trajectoires variées, analysées via une
typologie statistique identifiant cing profils, du plus au moins linéaire. lls sont étudiés selon deux
dimensions : les relations professionnelles (collaboration avec les collegues) et institutionnelles
(interactions avec la hiérarchie). Les résultats montrent que les trajectoires moins linéaires
compliquent I'adaptation & la culture scolaire et I'intégration, affectant la professionnalisation.

De Diesbach-Dolder, S., Nunes, J. D., & Etienne-Tomasini, D. (2026). 12. Comment favoriser le
développement des compétences émotionnelles dans la formation des enseignante s? Ce
qu’en déclarent les étudiantes en processus de professionnalisation? Phronesis, 15(HS1),
244-263. Consulté a I'adresse https://shs.cairn.info/revue-phronesis-2026-hs-page-244

La dimension émotionnelle de I'enseignement est aujourd’hui reconnue par la recherche. Les
compétences émotionnelles, consistant & comprendre et gérer ses émotions et celles d’autrui,
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occupent une place centrale dans la vie scolaire et influencent la qualité de I'enseignement, le
bien-étre et le développement professionnel. Leur développement constitue des lors un défi pour
la professionnalisation et nécessite une atftention accrue des la formation initiale. Cet article
présente une recherche sur les perceptions d’étudiant - s en formation initiale a I'enseignement
primaire concernant les dimensions émotionnelles de leur futur métier. Les résultats révelent une
relation complexe avec les émotions, oscillant entre une quéte d’authenticité émotionnelle et la
nécessité de réguler leurs émotions pour maintenir I'efficacité pédagogique. L'étude montre
également une évolution des perceptions au cours de la formation: initialement peu prises en
compte, les émotions deviennent progressivement un outil pour réflechir a leur relation a
eux elles-mémes et aux autres.

Dekeyser, S., Caesens, G., & Hanin, V. (2025). Epuisement professionnel des futurs enseignants du
primaire : identification des stresseurs et ressources en période de stage. Formation et profession,
33(3). 4. https://doi.org/10.18162/fp.2025.976

Desmeules, A., Hamel, C., & Ratelle, C. F. (2026). 17. Trajectoires de développement professionnel
d’enseignantes suppléantes participant a un dispositif d’enquéte individuelle et collaborative lors
de leur entrée en carriere a I'éducation préscolaire. Phronesis, 15(HS1), 348-367. Consulté &
I'adresse https://shs.cairn.info/revue-phronesis-2026-hs-page-348

Lors de I'entrée en carriere, les enseignant-es novices a I'éducation préscolaire font face a
plusieurs défis qui peuvent entrainer leur décrochage de la profession. Des mesures de soutien
sont mises en place pour assurer leur rétention, mais trés peu visent spécifiquement les novices a
I'éducation préscolaire et les dispositifs de développement professionnel (DP) sont rarement
exploités. Pour répondre a ces limites, nous avons mis en place un dispositif de DP en tant que
mesure de soutien. A I'aide du cadre sémiologique du cours d’action, nous présentons une
analyse de I'activité de DP de trois participantes qui s'opéere au sein du dispositif. Nos résultats
indiguent que frois themes récurrents dévoilent des trajectoires de DP qui évoluent au fil de leur
participation aux activités du dispositif. Ces résultats sont discutés au regard des forces et des
limites de la recherche.

Dion-Routhier, J., Hamel, C., & Richard, V. (2026). 9. Il était une fois... 'expérience de deux futures
enseignantes en formation par alternance. Phronesis, 15(HS1), 189-210. Consulté a I'adresse
https://shs.cairn.info/revue-phronesis-2026-hs-page-189

Lorsqu’il est question de formation des enseignantes, le concept d'alternance semble faire
consensus, au Québec comme a l'international, bien que sa mise en ceuvre dans les différents
milieux impliqgués demeure complexe et peu étudiée. Cet article s'intéresse aux retfombées de
I'alternance pour celles qui y participent. Ainsi, a partir de la théorie de I'apprentissage humain
de Jarvis (2006) et dans une approche narrative, nous documentons I'expérience de deux
futures enseignantes au primaire dans leur premiere année de formation initiale afin de
comprendre comment I'alternance est signifiante pour elles et permet (ou non) la construction
de leur référentiel.

Dolinina, O., Lytvynchuk, A., Naida, Y., Rogova, V., Sofii, N., & Zasuha, M. (2026). Secondary
teacher workforce management in Ukraine (p. 36). Consulté a I'adresse Global Partnership for
Education Knowledge and Innovation Exchange, GPE KIX website:
https://www.gpekix.org/sites/default/files/2026-
05/KIX%20EMAP_Secondary%20Teacher%20Workforce%20Management%20Ukraine.pdf
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Produced by a team from Ukraine in the context of the KIX EMAP Learning Cycle “Secondary
Teacher Workforce Management”, held in collaboration with the UNESCO International Institute
for Educational Planning (lIEP), this case study presents an analysis of secondary teacher
workforce in Ukraine, including teacher requirements, deployment and utilisation, along with
policy and practice recommendations.

Dreyer-Nunes, J., & De Diesbach-Dolder, S. (2025). Renforcer les espaces de verbalisation autour
de l'activité professionnelle des enseignantes: une voie pour favoriser le bien-étre et le
développement professionnel. Formation et profession, 33(3), 8.
https://doi.org/10.18162/fp.2025.988

Duran, A., Foste, Z., & Williams, J. A. (2026). Who are the “Scholars” in “Scholarship?”: How Higher
Education Researchers Represent Positionality in Their Studies. The Journal of Higher Education,
97(4), 710-733. hittps://doi.org/10.1080/00221546.2025.2494483

Despite the widespread incorporation of positionality statements in higher education qualitative
scholarship, and their incremental increase in quantitative research, understandings of just what
such statements “do” are not universally held. Moreover, concerns abound about who are the
scholars that are typically asked to disclose aspects of the self in their statements and the
potential consequences of doing so. Implementing a content analysis approach, this article
examined how authors constructed positionality statements in published manuscripts across five
higher education journals from 2018 to 2023. Findings illustrated the presence of positionality
statements across methodology and journals. Moreover, we identified four functions that
positionality statements served in the reviewed manuscripts: positionality as involving
acknowledgment of self/process and monitoring bias, as knowledge to be drawn upon, as
inspiration and motivation, as well as shaper of relationship dynamics. Informed by these findings,
we provide implications to inform the field's understanding and usage of positionality statements
moving forward.

Filandri, M., Pasqua, S., & Uboldi, A. (2026). Men first: disparities in career speeds and gender pay
gap in ltalian academia. Higher Education, 91(5), 1793-1813. https://doi.org/10.1007/s10734-025-
01496-y

Previous literature has shown that women are less likely than men to be promoted to full professor
positions. The significant gender gap in career advancements in academia results from many
factors, including discrimination against female researchers in recruitment and promotion. We
use data on the Italian academic population to describe men's and women's career paths.
Using a discrete-time event history model for the sub-sample of all associate professors who
obtained the National Scientific Qualification (NSQ) for full professorship, we show that women
are promoted later than their male colleagues with the same level of scholarly productivity: men
always come first. A slower career for women results in a significant, but often disregarded, 10ss in
life-long earnings compared to men, leading to a 6.4% unadjusted gender pay gap even in a
university system with a fixed wage scale, such as the Italian one. We also empirically estimate
the life-long income loss resulting from different career speeds of male and female professors
conditional on productivity, thereby quantifying the cost of gender discrimination in Italian
academia. Interviews with a sample of 34 Italian female professors, some with fast careers, others
with a slow career or not (yet) promoted full professor, show a weak collective awareness of the
systematic gender discrimination highlighted by the data and a total lack of reporting of
economic issues in terms of gender inequality.
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Gagnon, B., & Guay, M.-H. (2025). Notre agir professionnel de leaders chercheures-praticiennes
pour contribuer au bien-étre dans une organisation envisagée apprenante. Formation et
profession, 33(3), 9. https://doi.org/10.18162/fp.2025.984

Germain, E. (2026). Concilier la position de chercheur et celle de professionnel sur le terrain.
Savaoairs, (70), 135-138. hitps://doi.org/10.3917/sav0.070.0135

Giguere, F., Mukamurera, J., & Molina, E. C. (2026). 14. Le travail et la formation initiale de
I'enseignante et de I'enseignant en adaptation scolaire au Québec : deux mondes a rapprocher.
Phronesis, 15(HS1), 285-305. Consulté a I'adresse https://shs.cairn.info/revue-phronesis-2026-hs-
page-285

Cet article s'intéresse au travail d’enseignantes en adaptation scolaire (EAS) débutantes,
responsables d’enseigner a la classe spéciale, et a I'apport percu de leur formation en
enseignement, au regard de ce fravail. Les résultats, issus de données collectées au moyen de
journaux de bord tenus par les enseignantes et d’entrevues semidirigées, montrent I'amplitude
associée au fravail des EAS novices et mettent au jour les bons coups de la formation, les défis
qui se posent et les décalages ressentis par les personnes participantes. lls interpellent ainsi
I'importance de rapprocher davantage la formation initiale en adaptation scolaire de la réalité
du fravail.

Girard, F., & Le Faou, Y. (2025). La transition universitaire des formateurs paramédicaux vers le
prendre soin du groupe professionnel. Journées du GEFERS. Consulté & ['adresse
https://hal.science/hal-05624989

Godiep, S. (2025). L'identité professionnelle des conseillers principaux de jeunesse et d’animation
(CPJA) dans les projets de développement a Yaoundé au Cameroun: difficultés et enjeux
(Theses, Université de Strasbourg). Consulté a I'adresse https://theses.hal.science/tel-05627430

This dissertation examines the professional identity of Senior Youth and Animation Counselors
(SYAC), a relatively under-researched yet strategically important occupational group in
Cameroon's development landscape. Trained at the National Institute of Youth and Sports (NIYS)
in Yaoundé — a key institution affiiated with the University of Yaoundé I — CPJAs are
characterized by a distinctive versatility, enabling them to assume leadership, coordination,
mediation, and advisory roles across multiple government ministries, local authorities, and civil
society organizations. This multidimensional profile stands in sharp contrast to that of Physical
Education and Sports Teachers (PEST), who graduate from the same institute but benefit from
specialized training and a clearly defined status, granting them stronger and more consistent
institutional and public recognition.Situated within a policy transition from traditional top-down
governance models to participatory bottom-up approaches in youth development, SYAC
function as social mediators, facilitators of cohesion, and promoters of community engagement.
Their work unfolds in a national context marked by exceptional cultural and linguistic diversity
alongside rapid demographic expansion. Yet, the wide dispersion of their roles across sectors and
projects paradoxically weakens their professional identity and sustains a lack of statutory clarity.
This qualitative study integrates thematic content analysis of twenty semi-structured interviews
with SYAC working in Yaoundé, enriched by a broader historical, institutional, and sociologicall
contextualization. Findings reveal three key tensions: a substantial gap between the institute’s
rigorous academic tfraining and the pragmatic skills demanded in the field; a perceived
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undervaluation compared to more established professional groups such as the PEST; and
insufficient recognition of their contributions to development initiatives, particularly in urban
contexts. The research concludes that SYAC professional identity is a dynamic, hybrid construct,
continuously renegotiated at the intersection of formal institutional prescriptions, on-the-ground
realities, and individual strategies for legitimacy. The study calls for a clearer statutory definition
of the role, adjustments to fraining curricula to better align with operational needs, and explicit
institutional recognition of their unique contribution to social cohesion and local development.

Goyette, N., Audrin, C., & Hanin, V. (2025). Introduction au dossier - Etre enseignant: un métier
difficile. Comprendre et améliorer la santé mentale des enseignants au travail. Formation et
profession, 33(3), 1. https://doi.org/10.18162/fp.2025.1093

Gueneau, E. V. (2026). De la catégorisation scientifique scolaire a la vocation de chercheur en
sciences de I'éducation: le réle de la méthode quantitative. Savoirs, (70), 139-144.
https://doi.org/10.3917/savo.070.0139

Harnois, V., & Wentzel, B. (2026). 2. Les impacts des réponses a la pénurie enseignante : un état
des lieux de la professionnalisation de I'enseignement au Québec. Phronesis, 15(HS1), 49-70.
Consulté a I'adresse https://shs.cairn.info/revue-phronesis-2026-hs-page-49

Nous explorons I'état actuel de la profession, via une analyse documentaire, en examinant les
cing spheres de la professionnalisation (Bourdoncle, 2000). Les résultats présentent la crise
actuelle sous un angle ou I'absence de vision globale, combinée a la mise en veille de la visée
de professionnalisation, tfransforment significativement |la profession et certaines tendent vers la
déprofessionnalisation, tout en ne permettant pas de résorber la pénurie. Notre analyse met au
jour des situations incongrues ainsi que des enjeux et tensions qui émanent des nombreuses
mesures mises en place pour offrir un portrait de la professionnalisation de la profession
enseignante et ses rovages.

Hayoz, C., & Sanchez, J. (2026). 3. Les profils des étudiant € s en formation a I'enseignement
primaire : résultats d’'une étude exploratoire. Phronesis, 15(HS1), 71-82. Consulté a I'adresse
https://shs.cairn.info/revue-phronesis-2026-hs-page-71

Peu d’'études ont examiné les profils, motivations et choix d’institution des étudiant-es en
formation a I'enseignement, malgré I'importance de ces enjeux dans un contexte de pénurie
d’enseignant e s. Cefte recherche analyse les caractéristiques démographiques, les parcours et
les motivations des étudiant -e s en formation primaire, ainsi que leurs raisons de choisir la Haute
école pédagogique Fribourg pour leurs études. Basée sur une enquéte aupres de 200
étudiant-e s, elle monitre que la majorité sont des femmes suisses, francophones, issues de
ménages non universitaires et résidant dans le canton de Fribourg. L'étude propose également
des mesures pour renforcer I'attractivité d'une institution de formation.

Humlum, M. K., Nielsen, H. S., Simonsen, M., & Nielsen, H. S. (2026). The Working Life of a Teacher:
Lessons from the Danish Matched Student-Teacher Data (Working paper Ne 12668). Consulté a
I'adresse CESifo website: https://EconPapers.repec.org/RePEc:ces:ceswps: 12668

This paper uses Danish register-based matched student-teacher data to characterize public
school teachers and their working conditions. We document gender segregation across subjects
and grades, with female teachers dominating Danish instruction and male teachers more
common in upper grade math. Teachers select into subjects based on subject specific academic
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skills, yet a notable share has weak prerequisite skills. Teachers often specialize in student age
groups but teach multiple subjects. Those with stronger skills tfend to work in schools with similarly
skiled colleagues. These findings provide new insights relevant for interpreting education
research and designing policies to improve teacher retention and wellbeing.

Humlum, M., Nielsen, H., & Simonsen, M. (2026). The Working Life of a Teacher: Lessons from the
Danish Matched Student-Teacher Data (Working paper No 18645). Consulté a I'adresse IZA
Network @ LISER website: https://EconPapers.repec.org/RePEc:iza:izadps:dp 18645

This paper uses Danish register-based matched student&€"“teacher data to characterize public
school teachers and their working conditions. We document gender segregation across subjects
and grades, with female teachers dominating Danish instruction and male teachers more
common in upper-grade math. Teachers select into subjects based on subject-specific
academic skills, yet a notable share has weak prerequisite skills. Teachers often specialize in
student age groups but teach multiple subjects. Those with stronger skills tend to work in schools
with similarly skilled colleagues. These findings provide new insights relevant for interpreting
education research and designing policies to improve teacher retention and wellbeing.

Johnson Shipman, S. A. (2026). Experiences of Mother-Leaders in California Community Colleges:
A Narrative Inquiry. Community College Journal of Research and Practice, 50(6), 475-499.
https://doi.org/10.1080/10668926.2025.2519009

Kaul, M. (2026). The Logics of Teaching: How Institutionalized Ideas about Teaching Shape
Teachers’ Professional Identities. Sociology of Education, 99(1), 20-39.
https://doi.org/10.1177/00380407251359628

Teachers’ professional identities are the foundation of their practice. Previous scholarship has
largely overlooked the extent to which the broader institutional environment shapes teachers’
professional identities. In this study, | bridge institutional logics with theory on teacher professional
identity to empirically examine the deeply institutionalized, taken-for-granted ways U.S. society
has come to think of teaching (e.g., as a moral calling, as a profession, as labor), which are
intfernalized by PK-12 teachers. | draw on survey data from 950 teachers across four U.S. states
(California, New York, Florida, and Texas) and develop an original survey measure to capture
what | term teachers’“institutionalized conceptions of teaching.” Across diverse state policy
contexts, | find that teachers’ conceptions of teaching are guided by three underlying logics: (1)
an accountability logic, (2) a democratic logic, and (3) a moral calling logic. | then examine the
relationship between institutional logics and teachers’ professional identities. | find that the taken-
for-granted ways society frames teaching may be associated with dimensions of teachers’
professional identity, such as self-efficacy and professional commitment. The findings suggest that
supporting the professional well-being of PK-12 teachers may require shifting the deeply
institutionalized norms of the profession to be more aligned with teachers’ democratic aims—
rather than maintaining our system’s deep norms around external accountability and view of
teaching as a moral calling. The study offers methodological contributions to the study of logics
and practical implications for the field of teaching.

Klokker, R., & Kristensen, N. (2026). Dynamic Teacher Sorting (Working paper N° 18604). Consulté
al'adresse IZA Network @ LISER website: https://EconPapers.repec.org/RePEc:iza:izadps:dp 18604
Sorting among school teachers, whereby high-qualified school teachers often teach high-
achieving students, is well documented, but relatively little is known about how this sorting arises.
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Based on Danish administrative records, we formulate and estimate a semi-structural dynamic
model of career choice among 10 cohorts of teachers completing teacher college, whom we
follow biannually up to 15 years. Among teachers initially in the public school, dynamic sorting
results in high-qualified teachers moving towards teaching in high-achieving public schools or
private schools, while the least-qualified teachers enter low-SES public schools and stay there.
Teachers leaving the public or private school system are found to have certain time-constant
unobserved characteristics that either immediately or over tfime make them choose other
occupations.

Lapointe, K., Leroux, M., & Goyette, N. (2025). Contribution d'expériences et de stratégies de
régulation des émotions aux dimensions de bien-étre de stagiaires finissantes. Formation et
profession, 33(3), 5. https://doi.org/10.18162/fp.2025.978

Lawrent, G. (2026). Teacher efficacy research in sub-Saharan Africa: A systematic review. Review
of Education, 14(2), €70164. https://doi.org/10.1002/rev3.70164

Teacher efficacy has been broadly studied in the Global North contexts. A systematic review was
conducted in order to gain insights into the research frends of the construct in the sub-Saharan
Africa region. PubMed, Dimensions, Scopus and ProQuest were the main databases used for the
search of relevant studies published from 2010 to 2024. Inter-coder reliability was performed to
ensure the credibility of the selected articles. In total, 12 articles met the set eligibility criteria for
the review. The findings indicate that teacher efficacy-related studies were mainly concentrated
in two sub-Saharan African countries, compared with other nations. My systematic review
provides evidence of growing enthusiasm in tfeacher efficacy research in these nations over time.
It was also revealed that the conceptualization of tfeacher efficacy was limited in scope, with
scholarly attention being unevenly distributed across academic fields. This article argues that
greater use of African theoretical frameworks and engaging African epistemologies would help
balance the reliance on Global North literature. Furthermore, positioning teacher efficacy at the
centre of initiatives developed to enhance teaching professionalism could significantly stimulate
increased research on the topic. Context and implications Rationale for this study: Education
systems in many sub-Saharan African regions increasingly prioritize on developing teachers’
ability to teach across diverse school contexts. However, strategies to enhance teacher efficacy
have received little aftention. Since teacher efficacy is a measurable construct, this systematic
review vyields a holistic overview of the degree to which the topic has been explored. Why new
findings matter: Findings inform policy-makers around developing mechanisms geared towards
understanding the influence of teacher efficacy on classroom teaching practices. Implications
for policy-makers and researchers: Arguably, if governments in the sub-Saharan Africa region are
made aware of teacher efficacy and its related factors, they can not only devise interventions
that produce more confident teachers but also create opportunities for further scholarly
exploration of the topic or phenomenon. Incorporating teacher efficacy into in-service training
programmes will enhance a better conceptualization of the construct in African settings. In other
words, my systematic review also adds to the existing body of literature on the state of teacher
efficacy in the region

Le Gouellec, M. (2026). 15. Les épreuves relationnelles des enseignants débutants frangais et
québécois: un enjeu de formation? Phronesis, 15(HS1), 306-324. Consulté 4 ['adresse
https://shs.cairn.info/revue-phronesis-2026-hs-page-306
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Cet article examine, dans une perspective comparatiste France-Québec, les épreuves
relationnelles rencontrées par les enseignants débutants a partir du concept d'« épreuve »
(Martuccelli, 2006). Trois dimensions principales émergent : les contraintes structurelles du métier,
les débordements en classe et la gestion des affects. Ces résultats montfrent que la
professionnalité enseignante se construit a fravers un apprentissage relationnel situé, encore peu
pris en compte dans la formation initiale. L’étude souligne ainsi I'importance de renforcer la
préparation et 'accompagnement des novices afin de mieux les outiller face & la complexité
du travail relationnel.

Le, L. T. P., Dang, G. T. P. H., Kurniati, E., Nguyen, N. M., & Trinh, E. (2026). Thong Dong/Tenang
Pedagogy: A Dialogue From Global South Scholars in Nurturing Teacher Well-Being Beyond
Classrooms. European Journal of Education, 61(2), €70550. https://doi.org/10.1111/ejed.70550
Teacher well-being (TWB) is not just an individual responsibility, but a shared ecological
responsibility where individuals live in unity. However, under the increasing pressures and
workloads, well-being seems to be a luxury and self-care probably is the last option for Gido da
doan kiét qué (burnout-multifaceted teacher). The term thong dong/tenang emerge naturally
from our conversations about education and is grounded in our feaching practices. Despite our
teaching and research backgrounds (i.e., Vietham, Indonesia and the U.S.), we share the same
concern about the teacher’s burnout across the globe. In this turbulent time, we are pondering
how we can regenerate the thong dong/tenang pedagogy foward our daily journey as
multifaceted teachers working in the Global South. Using memory-rewriting and dialogic
autoethnography, our narratives braided together as we moved back and forth to explore what
the thong dong/tenang pedagogy means and looks like so that we can work toward healing
our own selves in the teaching and research journeys.

Leroux, M., Allaire, S., & Tremblay, M. (2026). 5. Les formations courtes a la rescousse de la pénurie
d’enseignants : sursimplification, malinformation ou carence évidente de nuances ? Phronesis,
15(HS1), 98-127. Consulté a I'adresse https://shs.cairn.info/revue-phronesis-2026-hs-page-98

Le systeme éducatif québécaois est confronté a une pénurie importante de personnel enseignant.
Pour y répondre, le gouvernement a notamment ouvert la voie a diverses formations courtes
qudalifiantes. Ce texte propose une analyse critique de cette orientation, surtout axée sur le
recrutement, mais peu sur la valorisation et la rétention du personnel diment qualifié. Dans une
perspective compréhensive des enjeux relatifs a la pénurie et la formation a I'enseignement, la
réflexion s’appuie sur une synthese de 150 écrits, majoritairement scientifiques. Il ressort que cette
approche pourrait avoir des effets indésirables et qu'il serait pertinent d’envisager des solutions
alternatives plus structurelles.

Leroux, M., Lapointe, K., Dupuis, G., Goyette, N., & Malboeuf-Hurtubise, C. (2025). Se recentrer,
réguler ses émotions et envisager I'avenir avec optimisme : apercu de de la contribution d'un
dispositif de psychologie positive pour susciter le bienétre de futures et nouvelles enseignantes
du préscolaire et primaire au Québec. Formation et profession, 33(3), 10.
https://doi.org/10.18162/fp.2025.982

Li, H., Wang, X., Wu, P., Huang, Y., & Garg, A. (2026). Inter-provincial disparities in the unity:
unpacking the written and unwritten rules in China’s foreign faculty recruitment policies. Higher
Education, 91(5), 1639-1656. https://doi.org/10.1007/s10734-025-01488-y
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Foreign faculty recruitment policies are significant in the international mobility of academics and
key indicators of a country’s talent system in the dimension of openness. However, few studies
have considered the ways such policies are recontextualized and implemented at the provincial
level. This empirical study of foreign faculty recruitment policies and 46 stakeholders in two case
provinces of China shows that the effectiveness of foreign faculty recruitment policy in
economically developed regions is better than in less developed regions, and the contribution
of public universities is directly proportional to their rank in the higher education system. From the
perspective of T. B. Smith's policy implementation process, this result is related not only to the
policy text, the power structure of implementing agencies, and the allocation principle of
resources at the level of written rules but also to unwritten rules, including the abilities and beliefs
of policy implementers, environmental factors of regions, and individual differences of foreign
faculty. The study demonstrates how China’s governance system ensures policy consistency
across provinces while allowing for regional adaptations. For the comparison of two case
provinces, the high-level promotion by the Communist Party of China (CPC) and the mechanism
of the state hierarchy system have guaranteed inter-provincial commonalities, while the
comprehensive strengths and their executive way of organizations and individuals are at the
roots of inter-provincial discrepancies. Meanwhile, this study also involves the complex interaction
of four key factors in the policy implementation process, including the multidimensional resolution
of policy implementation “conflicts” in the ways of politics, economy, and culture in the Chinese
case.

Mamprin, C., Clément, L., Roy, M.-M., & Thiam, M. (2026). 19. Orienter le soutien offert aux
personnes enseignantes par I'étude du bien-étre au travail et des symptomes d’'épuisement
professionnel. Phronesis, 15(HS1), 388-409. Consulté & I'adresse https://shs.cairn.info/revue-
phronesis-2026-hs-page-388

Les défis vécus par les personnes enseignantes, bien documentés dans la littérature, peuvent
compromettre leur santé psychologique et favoriser un départ prématuré, accentuant ainsi la
pénurie observée au Canada. Cet article brosse un portrait du bien-étre au travail, de
I'épuisement professionnel et de l'intention de quitter la profession chez les personnes
enseignantes néo-brunswickoises, afin de repérer les variations temporelles et d’orienter les
mesures de soutien postpandémiques. Ancrée dans une approche systémique, I'analyse
descriptive met en évidence la nécessité de renforcer le tissu social, la reconnaissance
professionnelle et la gestion de la charge de travail (formelle et informelle).

Manzi, J. (2026). The ideological orientation of academic social science research 1960-2024.
Theory and Society, 55(2), 25. https://doi.org/10.1007/s11186-026-09690-2

This study analyzes approximately 600,000 English-language social science abstracts published
between 1960 and 2024 to estimate the long-run ideological orientation of disciplinary research
output. Large language models (LLMs) were applied to each abstract using a fixed 2025 U.S.
ideological spectrum, enabling consistent coding across six decades. Five key findings emerged.
First, roughly 90 percent of politically relevant social science articles leaned left 1960-2024, and
the mean political stance of every social science discipline was left-of-center every year during
the period. Second, all disciplines showed leftward movement between 1990 and 2024. Third,
policy-proximal disciplines generally showed limited rightward moderation between roughly 1970
and 1990, though policy-distal disciplines did not. Fourth, disciplines with greater leftward
orientation generally displayed greater ideological homogeneity Fifth, sociocultural content was
more consistently left-leaning than economic content, and that gap widened over time.
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Robustness checks using a wide assortment of alternative datasets and analytical methodologies
indicated that these findings were unlikely to be arfifacts of idiosyncratic assumptions.
Methodologically, the study demonstrates the capacity of LLM-based text classification to deliver
reliable, large-scale ideological measurement over time, a task previously impractical with
human coding alone. Taken together, the analysis provides the first systematic, cross-disciplinary
evidence of the long-run political orientation of anglophone social science scholarship, revealing
both the persistence and the intensification of its leftward tendencies, particularly in sociocultural
domains.

Mettraux, R. (2026). 20. Enseignant € s expérimenté e s en situation de difficulté professionnelle :
modélisation d’'une démarche de co-problématisation pour un accompagnement pédagogique
professionnel (AcPéP). Phronesis, 15(HS1), 410-433. Consulté a I'adresse
https://shs.cairn.info/revue-phronesis-2026-hs-page-410

La recherche exploratoire présentée dans cette contribution est le premier volet d’'un double
arficle. Elle ambitionne deux finalités. D'une part, elle consiste G présenter le dispositif
d’'accompagnement et de recherche (AcPéP) concu pour accompagner quatre enseignants
en situation de difficulté professionnelle et récolter les données de recherche. D'autre part, elle
cherche & le modéliser afin de porter un regard prospectif & partir du dispositif déployé. Dans
une perspective de recherche compréhensive a visée collaborative, I'objectif de notre
confribution est de décrire et commenter I'expérience d’'accompagnement professionnel
comme une expérience de co-problématisation de situations professionnelles.

Pakistan Institute of Education, PIE, UNESCI IIEP, & Institute of Social and Policy Sciences (Pakistan),
I-SAPS. (2025). Leveraging the potential of district education managers in Pakistan (p. 100).
Consulté a I'adresse Pakistan Institute of Education website:
https://articles.unesco.org/sites/default/files/medias/fichiers/2026/04/Middle-
Tier%20Education%20Managers%20Capacity%20Assessment%20Pakistan%20Final.pdf

Pélissier, C., & Mocquet, B. (2026). Trajectoires professionnelles et numérique universitaire.
Consulté a I'adresse https://www.pressesdesmines.com/produit/trajectoires-professionnelles-
numerigue-universitaire/

A I'heure oU le numérique transforme en profondeur les pratiques professionnelles, les institutions
et les formes de mobilisation publique, cet ouvrage interroge I'engagement professionnel dans
un monde démocratiqgue contemporain. Il propose une réflexion exigeante sur les finalités et les
moyens de I'action professionnelle, en particulier dans I'enseignement supérieur, a I'intersection
du scientifique, de I'administratif et de I'institutionnel. Faisant le choix d'une approche plurielle,
le livre articule contributions scientifiques, retours d’expérience et entretiens ciblés afin d’éclairer
certains des défis majeurs de notre temps : responsabilité individuelle et collective, déploiement
du numérique, place de l'intelligence artificielle générative, organisation des engagements
professionnels et compréhension renouvelée des activités universitaires. Sans prescrire de
modeles ni promouvoir une idéologie particuliere, cet ouvrage vise a outiller la réflexion. I
s'adresse a I'ensemble des professionnels du supérieur — chercheurs, personnels administratifs,
accompagnateurs, responsables de structures, décideurs peédagogiques et politiques — désireux
de mieux comprendre leur environnement numérique et d'y situer leurs choix de maniere
éclairée. Par la mise en dialogue de points de vue complémentaires, ce livre offre un éclairage
original et stimulant sur les frajectoires professionnelles, les valeurs en jeu et les leviers d’action
possibles dans I'université numérique contemporaine.
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Pelletier, M.-A. (2025). L'autorégulation des personnes enseignantes a I'éducation préscolaire au
Québec: quelles compétences socio-émotionnelles a développer dans les formations a
I'enseignement ? Formation et profession, 33(3), 6. https://doi.org/10.18162/fp.2025.985

Rika, G., Moreau, D., Derobertmasure, A., Maes, O., & Lothaire, S. (20264). é. Quel(s) modele(s) de
la professionnalisation de la formation initiale des enseignants ? Analyse lexicométrique des
prescrits édictés en Fédération Wallonie-Bruxelles. Phronesis, 15(HS1), 128-154. Consulté &
I'adresse https://shs.cairn.info/revue-phronesis-2026-hs-page-128

En Belgique francophone, la réforme de la formation initiale des enseignants enfrée en vigueur
depuis la rentrée académique 2023-2024 ambitionne de doter les futurs enseignants d'une
formation renforcée de niveau master. Cet article propose une analyse lexicométrique,
soutenue par le logiciel DTM-Vic, des prescrits encadrant cette formation initiale au cours du
dernier quart de siecle destinée & identifier les modeéles de professionnalisation qu'ils sous-
tendent. L'analyse révele des ruptures entre les logiques de reddition des comptes et les logiques
de professionnalisation qui conduisent a formuler I'hypothese d'une progressive accession du
métier enseignant au statut de profession.

Roblez, A. (2025). Des objets-frontieres d'évaluation. La revue LEeE, (1).
https://doi.org/10.48325/rleee.varia.001.05

This article presents an intervention-based research study conducted within a French academic
context. The aim is to demonstrate, drawing on the concept of the ‘boundary object’ (Star, 2010;
Trompette & Vinck, 2009), how three distinct assessment objects and their assessment referents
were co-constituted. Our hypothesis is that the concept of the boundary object of assessment
can be used to observe, within the ‘dynamic referential co-constitution’ (Mottier Lopez, 2022;
Mottier Lopez & Dechamboux, 2017), the identification of the common object of assessment
whilst preserving the tensions and disparities in its meanings. Within the framework of this research,
three evaluation boundary objects were identified by the regional coordinators of a public
educational initiative reforming the continuing professional development of primary school
teachers: the success of the fraining programme, the role of the headteacher in its management,
and the professionalism of the programme’s trainer. The conclusion presents the limitations
identified and the prospects for the forthcoming second year of research.

Shaukat, S., Sharma, U., & Farooq, S. (2026). Integration of 3-H inclusive apprenticeship approach
in Pakistani teacher education through forging connections between university and school
educators. International  Journal of  Inclusive Education, 30(7), 1464-1485.
https://doi.org/10.1080/13603116.2025.2541904

Translating theory of inclusive education into classroom practices for pre-service teachers (PSTs)
has been an ongoing challenge for most teacher education programs. In this study, we
examined the impact of an innovative collaborative program between primary school teachers
and university academics, where they jointly developed and delivered an undergraduate course
on inclusive education. We employed a quasi-experimental design, grouping 320 PSTs into two
cohorts: one group was taught by a collaborative team of school educators and university
academics (n=166), while the other group was taught solely by university academics (n=154).
The teaching, aftitudes, concerns, inclusive practices and efficacy to teach in inclusive
classrooms of PSTs were measured at both the pretest and posttest stages of the inclusive
education course. Our evaluation revealed notable improvements in positive attitudes and



https://doi.org/10.18162/fp.2025.985
https://shs.cairn.info/revue-phronesis-2026-hs-page-128
https://doi.org/10.48325/rleee.varia.001.05
https://doi.org/10.1080/13603116.2025.2541904

VEILLE de L'IREDU Métiers de I'éducation - 109
Ter JUIN 2026 - N° 253

teaching efficacy skills, along with reduced concerns and increased inclusive feaching practices
to teach in inclusive classrooms among PSTs who were co-teaching taught by university and
school educators collaboratively. The implications of our research for teacher education
programs in countries of South Asia are discussed identifying strategies that university educators
could employ to bridge gaps between theory and practice.

Siegel, S. T., Troxler, E., & Daumiller, M. H. (2026). “We don’t need no thought control”’: dealing with
faculty members spreading conspiracy theories. Higher Education, 91(5), 1865-1882.
https://doi.org/10.1007/s10734-025-01500-5

Recent studies reveal that a significant proportion of the population in various countries endorses
at least some form of conspiracy theory (CT). Notably, there have been instances of faculty
members spreading CTs, despite their pedagogical obligations to foster academic and scientific
thinking. While the existing literature has predominantly focused on student populations, an
examination of less-studied cohorts such as faculty members seems necessary. This theoretical
arficle delves into the prevalence, underlying factors, and ramifications of CTs within the context
of higher education. The present analytic article distinguishes CTs from scientific theories,
elucidates the detfrimental consequences for individuals and the broader society engendered
by the uncritical propagation of CTs, and scrutinizes the responsibilities of students and faculty in
mitigating the dissemination of misinformation. Moreover, the article posits potential solutions
from both student and faculty standpoints to counteract the proliferation of CTs in higher
education.

Stumpf, A., & Meia, J.-S. (2026). 7. Evaluation du renforcement de I'alternance dans un dispositif
de formation a I'enseignement: des intentions aux perceptions. Phronesis, 15(HS1), 155-170.
Consulté a I'adresse https://shs.cairn.info/revue-phronesis-2026-hs-page-155
Septréaménagements ont été apportés au dispositif de formation a I'enseignement secondaire
d'une haute école pédagogique (HEP) avec l'intention de confribuer au renforcement de
I'alternance. Les changements visaient & lier davantage les contenus enseignés au travail réel.
L'analyse d'un recueil de perceptions estudiantines en fin de formation montre un renforcement
du lien théorie-pratique, notamment gréce & une meilleure contextualisation des contenus.
Malgré cette évolution positive, les attentes des personnes étudiantes restent marquées et parfois
confradictoires, ce qui interroge la pertinence d’'une individualisation accrue des parcours.

Tsirantonaki, S., & Vlachou, A. (2026). School principal’s attitudes towards inclusive education:
systematic review. Infernational Journal of Inclusive Educatfion, 30(7), 1446-1463.
https://doi.org/10.1080/13603116.2025.2541276

This review investigates school principals’ aftitudes toward inclusive education for students
identified as having special educational needs and disabilities (D/SEN) through a thematic
analysis of 39 studies published after 2009. Findings indicate that principals’ attitudes vary across
positive, negative, neutral, and ambivalent stances, influenced by resources, professional
development, community support, and demographic factors. Positive attitudes reflect
commitments to social justice and collaborative leadership, while negative attitudes are often
linked to resource limitations and concerns about teacher readiness. Neutral and ambivalent
attitudes reveal the gap between inclusion ideals and practical challenges. Key factors shaping
these attitudes include principals’ demographic traits, self-efficacy, job satisfaction, and support
systems. The review highlights the importance of comprehensive training, policy support, and
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resources in enabling principals to advance inclusive school environments, aligning with broader
human rights goals. Limitations and future research directions are also discussed.

Vivegnis, I. (2026). 10. Quel arrimage entre la formation initiale et la formation continue pour
soutenir le développement et I'autonomie professionnels ? Phronesis, 15(HS1), 211-230. Consulté
a I'adresse https://shs.cairn.info/revue-phronesis-2026-hs-page-211

Bien souvent, les étudiant -e s en formation initiale & I'enseignement ne cernent pas assez le sens
accordé aux savoirs appris A I'université. Et une forme de rupture apparait au moment de leur
insertion professionnelle ; plusieurs éléments clés de leur formation initiale sont alors balayés du
revers de la main, notamment d cause du caractere urgent des situations rencontrées au
quotidien. Comme formateur trice s, ou comme accompagnateur trice s dans le milieu scolaire,
une réflexion s'impose pour ancrer davantage la formation dans le réel et offrir des occasions
diversifiées permettant a la pratique de dialoguer avec la théorie, et inversement. Le défi est de
permettre au nouvel enseignant, une fois arrivé sur le terrain, d'adopter des stratégies
d’'intégration soutenant son développement et son autonomie professionnels, lesquels sont
directement reliés a I'augmentation de son sentiment de compétence et, plus largement, au
développement de ses compétences professionnelles.

Wang, J., & Liardét, C. (2026). Unpacking the black box: understanding supervisor-candidate co-
auvthorship as a directive, pedagogical, and epistemic practice. Higher Education, 91(5),
1723-1740. https://doi.org/10.1007/s10734-025-01492-2

Doctoral publishing has increasingly become a requirement for graduation and a crucial factor
in securing post-doctoral employment. However, doctoral students are often not apprenticed
into academic publishing during their candidature. Research suggests that supervisor-candidate
co-authorship can serve as a pathway to enculturating candidates into these practices, but few
studies have explored the actual processes involved, particularly in humanities, arts, and social
sciences (HASS) disciplines, where co-authorship is less prevalent compared to STEM disciplines.
This study aims to demystify supervisor-candidate co-authorship by exploring how 12 doctoral
supervisors and 11 candidates within HASS in seven Australian universities engage in co-
authorship. It adopts thematic analysis and narrative inquiry to analyze and explore data drawn
from interviews, written reflections, and email correspondence/Slack messages. The findings
reveal how supervisors variably approach the different processes and activities of co-authorship,
some adopting a directive mode in which information is explicitly presented and tasks assigned,
whereas others adopt a pedagogical mode wherein structured support is provided to develop
the candidate’s understanding of the publication process. The third approach observed in the
data is that of the epistemic mode in which the supervisor co-author works to make explicit the
implicit norms and practice of academic publication, apprenticing the candidate info an
understanding of how knowledge is constructed within the field. In combination, the findings from
this study shed light on the often-hidden processes of supervisor-candidate co-authorship, serving
as a practical guide for candidates aiming to publish and supervisors planning to co-author with
candidates. It concludes with practical insights and caveats for those considering such
collaborations.

Wang, Y., & Lockett, M. (2026). Straddling and struggling: TNE expatriate academics as boundary
spanners. Higher Education, 91(5), 1961-1989. https://doi.org/10.1007/s10734-025-01505-0

This study explores the experiences and conflicts faced by expatriate academics in the
transnational higher education (TNE) sector in China, one of the major global hubs for TNE. Using
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Boundary Theory, the research conceptuadlises expatriate academics as boundary spanners,
proposing a conceptual model to provide deeper insight into the conflicts arising from
institutional systems, language and cultural norms, work-life integration, and identity alienation.
Based on semi-structured interviews with 31 academics across 16 Sino-foreign joint institutions in
10 cities in China, this study uncovers significant challenges, including navigating dual institutional
demands, managing language and cultural barriers, and coping with blurred boundaries
between work and personal life. The research highlights the strategies employed by expatriate
academics, such as deepening their understanding of local systems, leveraging local
collaborations, reclaiming personal space, and fostering identity independence. These
boundary-spanning strategies not only help manage role conflicts and bridge cultural divides but
also contribute to their professional integration and sense of belonging. This study contributes to
international higher education research by conceptualising TNE boundary spanning as
emotionally demanding and structurally embedded labour. It offers a relational model
addressing identity, governance, and cultural dissonance. Practical recommendations urge
institutions to move beyond individualised adjustment to promote structural clarity, relational
reciprocity, and inclusive support, thus reframing boundary spanning as a collective institutional
responsibility within globally entangled academic environments.

Wentzel, B., Mukamurera, J., & Desmeules, A. (2026). 4. L'attractivité de la profession enseignante :
point de vue des étudiant.e.s en enseignement. Phronesis, 15(HS1), 83-97. Consulté a I'adresse
hitps://shs.cairn.info/revue-phronesis-2026-hs-page-83

Le Québec connait depuis quelques années un probleme de pénurie de main-d’oeuvre qualifiée
en enseignement. Pour répondre a ce probleme important pouvant impacter a long terme la
qualité du systeme d’éducation, I'atfractivité des professions de I'enseignement et la
persévérance dans le métier des personnels qualifieés sont devenues des enjeux majeurs. Afin de
contribuer d une meilleure compréhension de I'attractivité de la profession enseignante en
bénéficiant de données fiables reflétant les points de vue de certains acteurs concernés, a savoir
les étudiants en formation 4 I'enseignement, nous proposons une analyse secondaire des
données d'une grande enquéte par questionnaire menée en 2022. Pour cela, nous nous
appuyons sur un modele encore évolutif d'analyse de I'attractivité permettant d’identifier
certaines caractéristiues d'une profession favorables ou non pour attirer et retenir de nouveaux
publics.

Wentzel, B., Mukamurera, J., Falardeau, E., & Gouin, J.-A. (2026). Les nouveaux défis de la
professionnalisation en formation des enseignant.e.s. Phronesis, 15(HS1), 22-29. Consulté &
I'adresse https://shs.cairn.info/revue-phronesis-2026-hs-page-22

World Bank. (2026). From prospective to prepared teacher: a global study of initial teacher
education. Consulté a I'adresse
https://openknowledge.worldbank.org/server/api/core/bitstreams/cc2ebasf-0e8e-4b49-92fb9-
4e8612619219/content

Les enseignants du primaire jouent un réle central dans la réussite future des éleves, ce quirend
leur formation initiale essentielle. Celle-ci leur apporte les bases nécessaires pour enseigner et
construire leur identité professionnelle. Pourtant, elle a longtemps été moins soutenue que la
formation continue. Le rapport analyse la situation mondiale et monfre qu'un manque
d’investissement initial enfraine des lacunes durables chez les enseignants. Pour y remédier, |l
propose cing principes : sélectionner des candidats de qualité, offrir une formation pertinente
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assurée par des formateurs compétents, inclure des stages pratiques solides, mieux coordonner
les institutions et garantir des standards élevés. Le rapport formule aussi des recommandations
politiques et s’appuie sur des exemples concrets dans onze pays pour guider I'amélioration des
systemes de formation des enseignants.

Zangpo, T., Choden, D., Dorji, N., Dorji, R., & Choden, T. (2026). Secondary teacher workforce
management in Bhutan. Consulté & I'adresse Global Partnership for Education Knowledge and
Innovation Exchange, GPE KIX website: https://www.gpekix.org/sites/default/files/2026-
04/KIX%20EMAP%20Learning%20Cycle%20Case%20Study Secondary%20Teacher%20Workforce
%20Management%20in%20Bhutan.pdf

Abu-Gweder, A. (2026). Arificial Intelligence (Al) as a Pedagogical Tool for Second
Language Development Among Bedouin Arab Female Students in Israel. European
Journal of Education, 61(2), e70554. https://doi.org/10.1111/ejed.70554

The introduction of artificial intelligence (Al) in its contemporary form has prompted
significant changes in teaching methodologies across educational institutions, spanning
both primary and higher education. These changes include the integration of ICT
applications into the academic culture. The purpose of this study is to evaluate the
effectiveness of Al in supporting students who use a second language in higher
education. This evaluation is conducted through a case study focusing on the course
‘Approaches to Teaching Hebrew as a Second Language’, designed for Arab-Bedouin
female students in Israel. The study examines the impact of Al tools on the students’
written and oral expression in Hebrew, their second language. Employing the method of
self-reflection, a form of action research, the study centres on the experiences of
teachers and teacher trainees. The analysis draws on three data sources: written
assignments submitted by the students, oral presentations of academic articles delivered
in Hebrew, and reflective insights provided by the students at the end of the course. The
findings reveal that in both contexts—written and oral expression-the use of Al proved
effective. Al tools enhanced the quality of the students’ written projects, which focused
on research topics, and improved their oral presentation skills.

Al-Dmour, H., AI-Dmour, R., Al-Dmour, Y., & Al-Dmour, A. (2026). Redefining job satisfaction
in the digital era: Herzberg’'s two-factor theory and the mediating role of digital
transformation in higher education. Education and Information Technologies, 31(9).
2461-2488. https://doi.org/10.1007/s10639-025-13884-z

This study examines the mediating role of digital transformation in the relationship
between hygiene and motivator factors and job satisfaction among academic faculty
in higher education. Grounded in Herzberg's Two-Factor Theory and further informed by
Maslow’s Hierarchy of Needs, Vroom's Expectancy Theory, and the Job Demands-
Resources (JD-R) Model, the study offers a comprehensive theoretical framework. A
quantitative design employing stratified random sampling was used to collect data from
456 faculty members at the University of Jordan, and Partial Least Squares Structural
Equation Modeling (PLS-SEM) was applied to test the hypothesized relationships. The
findings reveal that motivator factors (e.g., autonomy, recognition, professional growth)
have a stronger impact on job satisfaction than hygiene factors (e.g., salary, workload,
leadership support). Digital transformation mediates these relationships by amplifying
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motivators and reducing dissatisfaction through automation, flexibility, fransparency,
and increased professional autonomy. Demographic variables (age, gender, academic
rank) moderate these dynamics: younger faculty value growth and autonomy; older
faculty prioritize stability and workload balance; male faculty emphasize exirinsic
rewards, while female faculty seek a balance of intrinsic and extrinsic motivators. By
explicitly aligning digital transformation with Herzberg's framework, this study offers
theoretical clarity and practical recommendations, including the use of digital platforms
to enhance faculty engagement, reduce administrative stress, and enable targeted
leadership strategies that meet diverse faculty needs.

Aluko, H. A., Aluko, A., Ogunjimi, F., Offiah, G. A., Islam, M. N., & Fernandes, F. A. P. (2026).
Application of Al-driven virtual reality (VR) in improving higher education student’s
learning and engagement. Education and Information Technologies, 31(?), 2953-2976.
https://doi.org/10.1007/510639-026-13212-6

Purpose: Calls for personalised learning have increased interest in Al-enabled virtual
reality (Al-VR) as a tool that can adapt instruction and support diverse learner needs. This
study investigates the adoption and applicability of Al-VR in higher education and
examines its influence on students’ learning and engagement.
Design/methodology/approach: A quantitative design was used. Structured
questionnaires were distributed through Google Forms to lecturers and students in UK
higher education using judgemental sampling. A total of 278 respondents (69 lecturers
and 209 students) completed the survey. Data were analysed using descriptive and
inferential statistics in SPSS. Findings: Results indicate that AI-VR improves learning
outcomes by strengthening knowledge acquisition, retention, and conceptual
understanding. Participants reported higher engagement due to immersive, interactive
environments that build confidence and support inclusive learning. Despite these
benefits, levels of adoption and consistent applicability in higher education remain
below expectation, influenced by digital readiness and infrastructure constraints.
Originality/value: The study contributes to immersive learning research through the
development of the AI-VR Immersive Learning Adoption Model (AILAM). The framework
synthesises insights from existing literature to explain how adaptive Al-VR environments
influence engagement, learning processes, and user readiness in higher education.
AILAM clarifies the mechanisms through which Al-VR produces learning benefits and
provides a structured foundation for future empirical inquiry and institutional decision-
making.

Andronikidis, K. (2026). School digital infrastructure and education technologies in Europe:
insights from 17 education systems (p. 24). Consulté O I'adresse European Schoolnet
website: http://www.eun.org/documents/411753/14167223/Agile+Report-VOL7-
2026.pdf/ffa2562b-3ce3-47 5f-0590-44f0ce/84f5f

This report, based on a survey of 17 European countries, offers a comprehensive overview
of how countries across Europe are currently implementing, managing and experiencing
this digital fransformation within their schools.

Aparicio, X., & Ballenghein, U. (Ed.). (2026). Intelligence Artificielle et
Apprentissages: entre innovations technologiques et exigences neurocognitives
comprendre et agir avec discernement. ANAE - Approche Neuropsychologique des
Apprentissages chez I'Enfant, (200). Consulté a I'adresse http://www.anae-revue.com/
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AVANTAGE abonnés « Les Cahiers Pratigues d'ANAE» Fascicules numériques
complémentaires de la Revue ANAE disponibles dans votre « Espace Abonnéy Ces
fascicules ne peuvent étre vendus

Barbati, S. (2024). Manifeste pour une école en présence augmentée. Consulté a
I'adresse https://hal.science/hal-05626888

Ce manifeste propose une doctrine de la comodalité éducative, distincte a la fois de
I'enseignement hybride et de la visioconférence. Il défend la these selon laguelle la
comodalité n'est pas une modalité technique de I'enseignement a distance, mais une
politique de la présence: une décision sur la relation pédagogique que l'institution
accepte de maintenir lorsque les lieux, les corps et les temporalités ne coincident plus.
Organisé en neuf articles doctrinaux, le texte clarifie d’'abord les termes (hybride,
comodalité, présence augmentée), puis examine les conditions concrétes d'une
comodalité bien pensée: équivalence pédagogique entre les modes (Beatty, 2019),
distance transactionnelle (Moore, 1993), charge cognitive de I'enseignant (Sweller,
1988), qualité audio comme condition pédagogique premiere (Dockrell & Shield, 2006),
réorganisation du replay comme ressource (Nordmann et al., 2019), exploitation comme
infrastructure et mode dégradé, |IA gouvernée (Selwyn, 2019, 2022). Le manifeste assume
ses limites — densité irréductible du présentiel, pertinence parfois supérieure de
I’asynchrone bien concu, équipement qui ne remplace pas une politique éducative,
défaillance du marché a traduire I'intention pédagogique en spécification technique.
Adressé aux acteurs de I'éducation (rectorats, universités, organismes de formation,
intégrateurs, décideurs publics), il s’appuie sur I'expérience d’'équipement de dispositifs
de comoddalité dans I'enseignement secondaire, supérieur et la formation
professionnelle francaise, et sur la littérature internationale relative & HyFlex, a la
Community of Inquiry, a la charge cognitive, d la captation pédagogique et a la critique
des technologies éducatives.

Barut Tugtekin, E., Tugtekin, U., & llic, U. (2026). Eliciting desirable difficulty through font
manipulation: effects on metacognitive judgments, cognitive load and learning
outcomes. Education and Information  Technologies, 31(9), 2787-2814.
https://doi.org/10.1007/510639-026-13915-3

Recent multidisciplinary research has investigated whether incorporating desirable
difficulty into instructional materials can enhance learning outcomes through minimally
demanding interventions. One notable assertion in this literature is that font manipulation,
particularly disfluent fonts, may induce desirable difficulty and support learning. In @
computer-assisted learning environment, the current study investigated this claim using
a between-subjects experimental design. The primary dependent variables were
achievement, retention, cognitive load, and judgments of learning, with prior knowledge
and working memory capacity serving as covariates. A total of 165 participants were
randomly assigned to one of three treatment groups, with instructional materials
manipulated with Arial, Helvetica, or Sans Forgetfica fonts. The results revealed no
significant differences across treatment groups on any outcome measure after
conftrolling for individual differences. Accordingly, all three hypotheses were rejected.
These findings indicate that font-based manipulations are insufficient to reliably generate
desirable difficulty effects in computer-assisted instructional materials. Overall, the
findings reveal that font-based manipulations are insufficient to reliably generate
desirable difficulty effects in computer-assisted instructional materials and underscore
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the need for more cognitively substantive approaches to instructional design in digital
learning environments.

Bergey, J.-L. P. (2026). Postures pour I'évaluation a I'ere des IAG : repéres et modalités.
Journée Thématique #RED 26 "Evaluer & distance”. Consulté a |'adresse
https://hal.science/hal-05628827

Cette communication propose d’'aborder I'exploitation des IA générative en contexte
éducatif d'évaluation, selon trois postures : défiance, évitement, intégration...

Boyer, P. (2025). L’Université mise en données : sociologie des enjeux et usages de I'open
data dans I'enseignement supérieur et la recherche frangais (Theses, Université de
Strasbourg). Consulté a I'adresse https://theses.hal.science/tel-05529909

This dissertation offers an analysis of open data policies in the French higher education
and research (HER) sector.The starting point of this research lies in a puzzling observation :
while the datafication of higher education is often subject to methodological and
normative critiques—quantification being notably associated with the marketization of
the sector and its subordination to exogenous imperatives of performance and
profitability—open data is widely perceived as a step forward toward transparency in
public organizations and as a tool for the democratization of universities. The coexistence
of these two positions appears paradoxical: why does open data, by virtue of its
openness, seem to escape the critiques commonly addressed to quantification @
Drawing on a theoretical framework at the intersection of public policy sociology and
the sociology of quantification—enriched by insights from Infrastructure Studies—this
thesis explores the hypothesis that open data operates as a boundary object : an object
situated at the intersection of multiple social worlds, defined by a certain vagueness that
allows heterogeneous actors to project diverse meanings onto it. This diversity of
stakeholders is often presented as a strength, contributing to the representation of open
data as nonpartisan and pre-political. By analyzing the emergence and implementation
of public data policies at various institutional scales, as well as the infrastructures through
which data is produced and opened in the HER sector, this study repositions open data
within the ideological frameworks of the knowledge economy and New Public
Management. Far from being a neutral technical device designed to render universities
transparent, open data functions as a new form of quality assurance—an instrument in
the service of the digital governance of higher education and research.

Cebi, A., Nebioglu, N., & Kochan, A. (2026). Key factors behind the differentiation of
schools’ digital capacities: a mixed methods investigation of stakeholders’ collective
reflection using the SELFIE tool. Education and Information Technologies, 31(9), 2679-2712.
https://doi.org/10.1007/s10639-025-13886-x

The differences in digital capacity between schools are an important factor that directly
impacts the success of technology integration in education. However, the limited studies
on the causes of these differences and the collective reflections of stakeholders on digital
capacity hinder a deep understanding of this issue. This study aimed to explore the
collective reflections of stakeholders on the digital potential of schools using the SELFIE
tool and identify the main factors behind the digital capacity differences between
schools. A mixed-methods sequential explanatory design was used in this study. 493
students, 55 teachers, and 13 school leaders from six schools participated. The findings
reveal that schools with digital strategies developed independently, rather than relying
solely on centralized policies, have higher digital capacities. In schools with ICT teachers,
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significant improvements were observed in students’ digital competence and other
areas of digital strategy. Additionally, strong collaborations with other institutions not only
increased schools’ digital capacity but also provided collective benefits. In professional
development training aimed at enhancing the use of digital technologies in classrooms,
it was emphasized that teachers’ motivation to participate should be increased and that
school leaders should support and include teachers in the process. These results suggest
that collaboration between school leaders and stakeholders in the development of
digital strategies strengthens digital capacity.

Cedefop, Papazoglou, M., Psifidou, I., & Kamopoulou, Z. M. (2026). Digital skill integration
in IVET curricula. https://doi.org/10.2801/6442047

This paper forms part of a broader research project on mapping digital skills in initial
vocational education and training (IVET) curricula using natural language processing
(NLP) techniques across eight European countries at ISCED level 3. It draws on eight
harmonised national reports, providing qualitative evidence on curriculum governance,
updating processes, stakeholder involvement, and strategies for embedding digital skills.
Findings indicate that governance arrangements strongly influence curricular
responsiveness. Centralised systems ensure coherence but adapt more slowly to
technological change, whereas decentralised or partnership-based systems o er greater
f lexibility but exhibit uneven implementation across sectors and regions. Integration
approaches, vary from transversal curriculum components to sector-specific
embedding, producing differences in coverage, depth and consistency. Common
challenges include sectoral disparities, institutional capacity constraints, and gaps in
teacher preparation for digital pedagogy. The paper concludes that effectively
embedding digital competences in IVET requires coordinated governance, sustained
stakeholder engagement, and continuous investment in tfeacher capacity and learning
infrastructure.

Charpentier, A. (2026). Numérique éducatif: que nous apprennent les données de Ila
DEPP? Consulté a I'adresse DEPP website:
hitps://www.education.gouv.fr/sites/default/files/document/num-rique-ducatif-que-
nous-apprennent-les-donn-es-de-la-depp--516644.pdf

Chen, C.-M., & Chen, F.-Y. (2026). A virtual 3D metaverse learning mode based on
WebQuest to facilitate primary school students’ media literacy. Education and
Information Technologies, 31(9), 2737-2786. https://doi.org/10.1007/s10639-026-13928-y

The rapid advancement of information and communication technology (ICT) and
generative artificial inteligence (GAIl) has fueled a surge in online misinformation,
highlighting the urgent need for effective media literacy education. This need is
particularly pressing because media literacy competence plays a critical role in shaping
individuals’ cognitive learning and value judgments, especially for children. Although
instructional videos and e-books have been frequently used to support autonomous
media literacy learning, they lack the presence, immersion, and authenticity necessary
forreal-world and inquiry-based learning (Kohler & Dietrich, 2021; Franco & Bidarra, 2022).
As a result, integrating innovative learning technologies to enhance autonomous
learning outcomes in media literacy education has become both urgent and essential.
To address this need, this study developed an immersive virtual 3D metaverse learning
mode based on the WebQuest framework to enhance primary school students’ media
literacy. A mixed research design was used to compare three learning modes: (1) @
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virtual 3D metaverse learning mode based on a WebQuest approach, (2) an animation-
based instructional video learning mode, and (3) an e-book learning mode. The
quantitative analysis examined learning performance, immersive experience,
technology acceptance, and learning mode satisfaction, while the qualitative analysis
explored the learning process and learners’ experiences to explain the observed
differences. A quasi-experimental design was adopted, with the three intact classes
randomly assigned to one of three learning modes. The results indicated that the class
assigned to the virtual 3D metaverse learning mode showed significantly higher learning
performance than the classes assigned to the other two learning modes, as only three
intact classes were used (one class per condition). Additionally, the classes assigned to
the virtual 3D metaverse learning mode and the animation-based instructional video
learning mode showed significantly higher levels of technology acceptance, immersive
experience, and learning mode satisfaction than the e-book learning mode.
Encouragingly, learners from the video and e-book groups strongly preferred the
metaverse-based approach. This innovative learning mode shows considerable
potential for broader application in educational settings that require authentic,
immersive, and interactive learning experiences.

Chen (BR1LXR), L. H., & Ma (5018), M. (2024). Leading in the Al Age: A Systematic Review

of Global Perspectives on Al and Educational Leadership. ECNU Review of Education,
9(2), 20965311261446186. https://doi.org/10.1177/20965311261446186

Purpose Amid heated global discourses on the benefits, challenges, and propositions of
adopting Al in educational leadership, this study elucidates the global impacts of Al on
educational leadership and how educational leaders should approach it
Design/Approach/Method Using the Responsible Al framework, this study systematically
reviews literature on Al and educational leadership from 2015 to 2024. Findings Al
empowers educational leadership but also brings potential costs and risks. It has been
approached and applied differently in educational leadership globally, without a
consensus on how to leverage it. A human-centered, symbiotic relationship between Al
and educational leaders could be a future trend if leaders reconstrue, change, and
adapt educational leadership through the responsible use of Al. Originality/Value This
study contributes to presenting and analyzing global opinions of Al and educational
leadership amid systematic differences and regional diversities in technology adoption.
It advances international scholarship on the disciplinary application of Al in educational
leadership and the evolving discourses surrounding educational leadership.

Chidlow, S., Blyth, C., Coney, K., Boyd, V., & McCabe, P. (2026). Lessons from a pandemic:
how can we use disabled students experiences of online learning to develop more
inclusive models of teaching? Infernational Journal of Inclusive Education, 30(7),
1658-1679. hitps://doi.org/10.1080/13603116.2025.2551754

The shift fo online learning during the COVID-19 pandemic presented both opportunities
and challenges for students with hidden disabilities in higher education. This study
examines the experiences of students with hidden disabilities at a UK university during the
academic years 2019/20 and 2020/21, focussing on the accessibility, effectiveness, and
impact of online learning. A questionnaire was designed and disseminated to students
university wide and 96 people with hidden disabilities completed it, providing
quantitative and qualitative data on a wide range of issues pertaining to online
learning.The findings from this investigation suggest that the vast majority of participants
found online learning challenging, citing isolation, loneliness, anxiety and motivation
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issues as primary barriers. However, many respondents did appreciate the increased
flexibility that asynchronous learning resources provided and felt more able to study at
times that were conducive to them. As a result, approximately 65-70% of respondents
wished to move to a permanent blended learning model in the future.The study
underscores the importance of developing inclusive teaching strategies that
accommodate diverse needs, particularly for students reluctant to disclose disabilities.
Key recommendations include creating engaging asynchronous content, implementing
universal accommodations, and prioritising flexibility in educational delivery. These
findings conftribute to ongoing discussions about fostering equity and inclusivity in higher
education.

de la Fouchardiere, C. (2026). Quelle méthodologie de la recherche al'ére de I'lA? 13e
Colloque international en éducation. Consulté a I'adresse https://hal.science/hal-
05616979

What research methodology for the Al era? A case study incorporating reflective
practice and peer review The rapid adoption of generative artificial intelligence tools in
higher education is profoundly fransforming students’ learning strategies, as well as
teaching practices. In the context of supervising Master's research dissertations, these
developments raise questions regarding the role of Al in academic output, the
development of critical thinking, and the assessment of skills. This paper presents
feedback from an experiment conducted with two groups of students: one studying
entirely online, the other in person. The aim was to explore how reflective practice and
peer assessment could help to strengthen students’ engagement and the quality of their
research process. The programme is based on several elements: several assignments
marking the progress of the dissertation, formative assessments structured using the
ChallengeMe platform, and the keeping of a reflective logbook enabling students to
document their actions, explain their choices and their use of Al, and demonstrate critical
perspective. A comparative analysis of the two groups of students give insights on
contributions of Al, peer dynamics and reflexivity, leading to more transparent research
outcomes and suggestions for improving support methods.

d'Ham, C., Planche, M., Hoffmann, C., Wajeman, C., & Girault, |. (2026). Do We Really
Need Another Learning Plaifform? LabNBook as a Discipline-Oriented Authoring
Environment for Scientific Reporting. Proceedings of the 18th International Conference
on Computer Supported Education, 2, 1676-1683.
https://doi.org/10.5220/0014923200004021

Learning Management Systems have long been associated with expectations of
pedagogical transformation in higher education. However, their generic and
management-oriented design limits their capacity to support authentic disciplinary
practices, particularly in experimental sciences, where tasks such as data modelling or
experimental design require dedicated scaffolding. In response, Learning Experience
Platforms (LXP) have emerged, emphasizing content production and interaction. This
paper argues for the relevance of discipline-oriented LXP through the case of LabNBook,
a digital authoring environment for laboratory teaching. The platform integrates tools
supporting experimental work, collaborative scientific writing, feedback, and assessment
within a unified workspace. Drawing on usage data and research studies, the paper
examines patterns of use, factors influencing teachers’ adoption, and processes of
appropriation. Results show that such platforms function as active workspaces supporting
collaborative and iterative learning based on feedback and revision. Adoption is



https://hal.science/hal-05616979
https://hal.science/hal-05616979
https://doi.org/10.5220/0014923200004021

VEILLE de L'IREDU Numeérigue et éducation - 119
Ter JUIN 2026 - N° 253

constrained by integration costs and institutional factors and tends to emerge through
teacher-driven initiatives. Sustained use fosters evolving pedagogical practices and
improved alignment between learning objectives, activities, and assessment. These
findings highlight the role of discipline-oriented platforms in complementing LMS and
enabling pedagogical innovation.

Ding, L., O'Berry, R., Tallent, H., Chhetri G C, S. G., & Gapud, A. (2026). Learning with large
language models: beyond prompt engineering. Education and Information
Technologies, 31(9), 2877-2901. hitps://doi.org/10.1007/510639-026-13924-2

With the advancement and increased accessibility of artificial intelligence, particularly
large language models (LLMs), LLMs have garnered attention in education and are
postulated to hold great promise in supporting learning. Nevertheless, these promises
come with many challenges. The foremost challenge is the lack of awareness of LLMs’
potential and the misuse of these tools. Researchers and educators have proposed
frameworks and conducted studies to address these challenges, such as teaching
prompt engineering (PE) to students to enhance their interactions with LLMs. However,
we take a step further and propose the HIC model (Human to Initiate, Interact, and
Critique), arguing that learning with LLMs requires not only PE techniques but also the
ability to ask additional questions and make warranted judgments about LLM-generated
responses. In this study, students enrolled in a physics class were instructed to converse
with ChatGPT (an LLM) about their incorrect answers on an exam. We utilized the ICAP
framework (Interactive, Constructive, Active, and Passive) to analyze the additional
questions students asked ChatGPT and examined the strategies they used to evaluate
ChatGPT's responses. The results showed that students had limited engagement with
ChatGPT, meaning they either did not ask any additional questions or asked only surface-
level ones, such as fact-checking. Moreover, students relied heavily on anecdotal
experiences or provided no reference when evaluating ChatGPT's responses. However,
students who were more cognitively engaged with prompting showed higher learning
gains than those who only superficially engaged in prompting questions. These findings
highlight the need for student training that goes beyond teaching PE to focus on
interactive engagement with LLMs, rather than using LLMs merely to complete tasks
(which may contribute to plagiarism concerns). The implications and limitations of the
study are also discussed at the end.

Du, Y., & Li, C. (2026). Factors influencing university teachers’ behavioral intention to use
digital technologies: an integrative model from UTAUT. Education and Information
Technologies, 31(9). 2903-2932. https://doi.org/10.1007/s10639-026-13926-0

The effective integration of digital technologies by university teachers is pivotal for
teaching innovation. Within the context of Chinese higher education, this study develops
and validates a conceptual model that integrates the Technological Pedagogical
Content Knowledge (TPACK) framework and the construct of self-efficacy into the
Unified Theory of Acceptance and Use of Technology (UTAUT) to investigate the factors
influencing Chinese university teachers’ intention to adopt digital technologies. Data
were collected from 497 teachers across Chinese universities and analyzed using partial
least squares structural equation modeling (PLS-SEM). The findings from this Chinese
sample reveal that self-efficacy emerges as the most robust direct predictor of
behavioral intention, while performance expectancy and social influence had significant
but weaker effects. Notably, effort expectancy was not a significant predictor.
Furthermore, TPACK and facilitating conditions were found to exert substantial indirect
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effects on adoption intention, primarily mediated by self-efficacy. These core findings
underscore the distinctiveness of the Chinese context: enhancing teachers’ confidence
and comprehensive knowledge in integrating digital fechnologies is far more crucial
than a sole focus on ensuring ease of use of the technology itself. This study offers
practical implications for university administrators to develop targeted support
mechanisms, emphasizing professional development that enhances pedagogical
technology integration rather than focusing solely on technical tool provision.

Duer, C., Martino, B., Porcel de Peralta, M., & Pouzo, J. (2026). The state of digital
transformation in education: where are we and where are we heading? Consulté a
I'adresse Fundacién Ceibal website:
hitps://redi.anii.org.uy/|spui/bitstream/20.500.12381/5537/1/Report DTE.pdf

Esper, T., & Trucco, D. (2024). Educacion y formacidén técnico-profesional en América
Latina en el marco de la digitalizacién. Consulté G  I'adresse
https://repositorio.cepal.org/server/api/core/bitstreams/8b34f189-bfcc-4ed8-b891-
6asfe6a8dd72/content

La transition numérique impacte I'éducation, les relations humaines et le monde du
travail, en modifiant les emplois et les compétences recherchées. Dans ce contfexte,
I’enseignement et la formation techniques et professionnels (EFTP) jouent un réle clé pour
rapprocher formation et emploi, améliorer la productivité et favoriser I'inclusion des
jeunes et des adultes. Malgré ses bénéfices sociaux et professionnels, I'EFTP reste
confronté a plusieurs défis, comme la segmentation des parcours, la rigidité des systemes
et la faible qualité de certains apprentissages. Ce document examine le réle et les défis
de I'EFTP en Amérique latine et en Espagne, tant pour répondre aux nouvelles exigences
du marché du fravail dans le contexte de la fransformation numeérique que pour faciliter
I'insertion professionnelle des jeunes.

Galindo, L., Pierrot, L., & Véran, J.-P. (2026). Développement de l'intelligence artificielle
et forme scolaire: quels nouveaux équilibres ? Revue internationale d’éducation de
Sevres, (100), 65-73. hitps://doi.org/10.4000/16%ps

L'article analyse les transformations éducatives liées a I'essor rapide de l'intelligence
artificielle (IA), & partir d’un colloque international tenu en 2025. Les auteurs proposent le
cadre des 4D - délégation, description, discernement, diligence — pour comprendre
comment I'l[A reconfigure les pratiqgues pédagogiques et les responsabilités
professionnelles. La délégation de tadches cognitives interroge la valeur formatrice de
certaines activités et les risques de dépossession intellectuelle. La description devient un
outil de médiation essentiel pour orienter la collaboration humain-IA. Le discernement
rappelle la nécessité d'une évaluation critique des productions algorithmiques. Enfin, la
diligence ancre l'usage de I'lA dans une responsabilité éthique accrue. L'ensemble
ouvre la question d'une possible redéfinition des équilibres curriculaires.

Grichko, V., Driver, J., Mulder, S., & Hall, S. M. (2026). Balancing efficiency and legitimacy:
Graduate students’ perceptions of academics’ Gen Al use for assessment. Review of
Education, 14(2), e70167. https://doi.org/10.1002/rev3.70167

Gen Al is increasingly prevalent in higher education, presenting an opportunity for
academics to optimize their workloads. However, Gen Al's efficiency can enable the
commodification of knowledge, and such commodification may enable students to
question academics’ legitimacy. This qualitative study seeks to answer the following
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question: From a graduate student’s perspective, under what conditions and at which
points in the assessment process, might an academic’s Gen Al use threaten or sustain
academic legitimacye Fourteen graduate students (i.e., master’'s and doctoral)
completed a reflexive writing exercise and interviews to answer the research question.
Participants expressed that Gen Al should be a tool used by academics yet stressed that
an academic’s greater reliance on Gen Al in the assessment process made participants
devalue an academic’s expertise. While graduate students struggled to define
appropriate Gen Al use for assessment, participants emphasized an academic’s Gen Al
use for assessment needed to be made transparent and thoughtful. Finally, participants
noted that academic-student relationships were crucial to student development and
not an educational element Gen Al could replace. Gen Al's use by academics needs to
be carefully integrated intfo assessment to ensure its efficiency is not supplanting an
academic’s legitimacy. An academic’s use of one’s expertise needs to remain at the
forefront of the assessment process to develop a student’'s expertise. Otherwise, an
academic’s role in the educational process, and higher education institutions by
extension, will be questioned if Gen Al's efficiency supplants academics’ legitimacy.
Context and implications Rationale for this study: Using Gen Al for assessment to spur
efficiency affects students’ perceptions of academics’ legitimacy. This can lead to
students devaluing academics and higher education. Why the new findings matter: An
inappropriate reliance on Gen Al by academics can threaten higher education’s
legitimacy and value among stakeholders. Implications for practitioners and policy-
makers: This study is important for academics, graduate students and policy-makers.
Academics and graduate students must adapt to a world where Gen Al proficiency is
expected for efficiency, but this should not come at the expense of academic legitimacy
and expertise. Academics must transparently communicate how and why Gen Al is part
of the assessment process. Otherwise, if students are unable to distinguish academics’
criiques from Gen Al's, and policy-makers do not provide educational quality
assurances, the value of academics’ expertise will be diminished. This erosion of
perceived expertise may not only threaten academics’ legitimacy but, ultimately, higher
education’s.

Guo, Y. (2026). Integrating digital tools in literature education: enhancing inclusivity and
engagement in English and American literature courses. International Journal of Inclusive
Education, 30(7), 1707-1735. https://doi.org/10.1080/13603116.2025.2552930

As educational methods evolve, traditional approaches to teaching English and
American literature are being fundamentally transformed by digital technology. This
study explores the development of an effective pedagogy that integrates online
teaching platforms to enhance literature education. The growing digitalization of
education has enabled a more global, interactive, and technology-driven learning
environment, fostering innovative ways for both teachers and students to engage with
literary content. Using a quantitative research design, data were collected from 53
teachers and 221 students through a structured questionnaire survey and analyzed using
the SPSS statistical program. The findings reveal that integrating digital platforms into
English and American literature courses significantly increases student engagement,
participation, and comprehension, ultimately improving academic performance and
critical thinking. Furthermore, the study highlights that well designed online teaching
environments positively influence learners’ motivation and understanding of complex
literary concepts. The research contributes to the growing body of literature emphasizing
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the pedagogical benefits of technology enhanced learning, demonstrating that digital
tools enrich both teaching and learning experiences.

Hammadi, H. (2025). Pratiques et usages numériques au collége: vers une transition
numérique  (Theses, Université  Gustave  Eiffel). Consulté &  I'adresse
https://theses.hal.science/tel-05525002

This PhD thesis project was partially inspired by the February 2020 world health crisis. The
sudden and unexpected challenges faced during this period in terms of digital
education led us to investigate, analyse, and seek for solutions and alternatives to
overcome these obstacles and difficulties that hampered the educational system'’s
continuity and thus to find out appropriate and relevant solutions both in times of crisis
and in ordinary. So, we decided to deepen our knowledge and skills in the field of digital
learning in an advanced educational environment adapted to functioning in such crises
to train learners and prepare them for the digital society. Based on two significant surveys,
one qualitative and one quantitative, this thesis is an action-research project. The
qualitative study is infended for all members of the educational community at Georges
Seurat secondary school in Courbevoie. A holistic view of digital practices and uses,
including the difficulties and the benefits of digital technology in an educational setting,
was provided by these separate qualitative surveys. These findings were completed and
expanded upon by quantitative online surveys conducted through the SPHINX platform,
involving teachers at Georges Seurat School in Courbevoie, as well as other teachers,
mainly employed in the lle-de-France area, students, and parents of students. There are
multiple goals for this thesis, but three of them are crucial. The first goal is to take stock of
the digital practices and uses of all the members of the educational community at
Georges Seurat Secondary School in Courbevoie. As a part of their individual
assignments, we have learned how different participants deal with the valuable
infrastructure of technology at school. Also, we have come to understand the value
added of this privlege and the obstacles users confront every time they use it. The
second goal of this PhD research is to teach students digital literacy (digital citizenship).
To achieve this important goal, students will receive guidance on how to use technology
in the classroom and online in a responsible and civic-minded manner. The teaching
provided is based on the principles of the Common Base of Knowledge, Skills and Culture,
in particular domain 2, «methods and tools for learning», and domain 3, « personal
development and citizenship». It is also in line with the five areas defined by PIX, the
online public service for assessing, developing, and certifying digital skills, including
information and data, communication and collaboration, content creation, protection
and security, and the digital environment. In addition, the research will help students to
discover, apply, and adopt the main learning theories, involving Manuel Zacklad’s
Semiotics of Cooperative Transactions and Alex Mucchielli’s Situational and Interactionist
Semiotics. Finally, this thesis of Georges Seurat Secondary School is also enriching and
enhancing the digital technology-based teaching methods. Our innovative educational
strategies, including using the collaboration spaces of the ENT-espace numérique de
travail (digital working space) - OZE 92, and more especially the collaborative work
spaces, are used as part of interdisciplinary projects. Synchronous collaborative
document (SCD) is used in all of the projects, encouraging active and collaborative
learning and involving students in a dynamic process. Furthermore, this thesis advocates
for the adoption of an innovative pedagogy centered on the use of digital technology
to prepare students for the digital world
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Hong, J.-C., Tai, T.-Y., Wu, C.-Y., & Yeh, H. (2026). Comparing hedonic and epistemic
values in geographic fieldwork: The role of spatial self-efficacy in a reality puzzle game
using instant messaging. Education and Information Technologies, 31(9), 2815-2836.
https://doi.org/10.1007/s10639-026-13927-z

While cognitive and affective factors are known to influence learning outcomes, limited
research has explored the predictive roles of hedonic value and epistemic value in the
context of geographic fieldwork. Grounded in the Stimulus-Organism-Response (S-O-R)
framework, this study examined how spatial self-efficacy interacts with hedonic and
epistemic values to influence learning outcomes during a reality puzzle game facilitated
through instant messaging. A total of 179 high school students participated in the game,
which was designed to engage them in solving geographic tasks and exploring local
environments via the Line platform. Pre-tests, post-tests, and questionnaires were
employed to measure spatial self-efficacy, hedonic value, epistemic value, and their
relationship to learning progress. Structural equation modeling (SEM) was used to analyze
the hypothesized relationships among these variables. The findings revealed that
epistemic value, driven by curiosity and knowledge acquisition, had a stronger predictive
effect on learning progress compared to hedonic value, which is associated with
enjoyment. Additionally, spatial self-efficacy was positively correlated with both
experiential values, indicating that students with higher confidence in spatial tasks
experienced greater engagement and enjoyment during the puzzle-solving activities.
These results suggest that integrating reality puzzle games into geographic fieldwork,
while enhancing students’ spatial self-efficacy, can significantly improve their learning
outcomes. The study highlights the potential of using instant messaging platforms such as
Line to create interactive, puzzle-based learning experiences that foster both enjoyment
and deeper cognitive engagement in geography education.

Houssard, A., & Fontaine, S. (2026). La fabrique de l'intelligence artificielle, un pré-carré
industriel ?2: Analyse des collaborations académie-industrie sur GitHub. L'Année
sociologique, 76(1), 137-170. hitps://doi.org/10.3917/ans0.261.0137

L'intelligence artificielle (IA) est I'un des domaines de recherche attirant le plus
d’investissements industriels. L'influence de ces derniers sur la recherche académique est
aujourd’hui bien établie, notamment en ce qui concerne les thématiques étudiées, mais
peu de travaux ont abordé leurs impacts sur les pratiques des chercheurs. Si certains
auteurs suggerent une indifférenciation et une coordination croissantes entre les acteurs
issus des mondes académique et industriel, notre étude, fondée sur une analyse
approfondie de projets de développement logiciel, nuance ce constat. En nous
concentrant sur cing projets hébergés sur la plateforme GitHub et en les analysant d la
lumiere de critéres formels proposés par E. Lamy et T. Shinn (2006), nous avons mis en
lumiere de réelles différences dans les formes d’engagement au sein des projets. Ces
observations traduisent une coordination limitée ou « émergente » entre les acteurs de
ces deux mondes et remettent en question la prégnance du « cadrage industriel » dans
le domaine de I'lA.

Huang, K., & Hargus, C. (2026). Academic help seeking and integrity on anonymous
social media: patterns of student engagement and academic misconduct. Education
and Information Technologies, 31(9), 2627-2656. https://doi.org/10.1007/510639-026-
13903-7

Despite the importance of academic help seeking, many college students avoid
requesting assistance due to embarrassment. Anonymous online platforms offer
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convenient peer support but may also encourage executive help seeking and
academic dishonesty. Viewing anonymity as a multidimensional construct, this study
analyzed 344 academically related posts from a single U.S. college campus on an
anonymous social media app over one semester, using descriptive and correlational
methods. Posts were coded into three themes: Seeking, Expressing, and Offering, and
further classified as benign, questionable, or dishonest. Approximately 50% of posts were
benign, 25% dishonest, and 25% questionable, with dishonest posts disproportionately
appearing in Offering and Seeking themes. Findings suggest that anonymous platforms
provide access to tacit academic knowledge, enable instrumental help seeking from
broad peer networks, and allow emotional expression, while also facilitating varying
degrees of academic dishonesty, often linked to executive help seeking and misuse of
online academic resources. Implications highlight the need for faculty, administrators,
and platform providers to support constructive academic engagement while mitigating
unethical practices in online academic contexts.

Huang, Y.-H., Hsia, L.-H., & Hwang, G.-J. (2026). A gamified Al movement assessment and
feedback approach for university students in physical education: Effects on movement
skills, learning engagement, and behavioral patterns. Educafion and Information
Technologies, 31(9), 2657-2677. https://doi.org/10.1007/s10639-026-13911-7

University physical education courses often face challenges in sustaining students’
learning engagement, particularly when practice tasks feel repetitive, progress is hard to
perceive, and there is a lack of personalized feedback based on individual students’
immediate performance. Although Al (Arfificial Inteligence)-based movement
assessment can help address the need for instant, individualized feedback, maintaining
stfudents’ engagement over time remains a persistent challenge. In response, we
developed a gamified Al movement assessment and feedback (G-Al-MAF) approach
based on the ARCS motivational model (i.e., Attention, Relevance, Confidence, and
Satisfaction), and adopted a quasi-experimental design to explore the impact of
gamification mechanisms, such as levels, experience points, leaderboards, and player
data, on student learning. The participants consisted of 80 students from two yogism
classes at a university. One class served as the experimental group, adopting the G-Al-
MAF approach, while the other class served as the control group, adopting the
conventional Al movement assessment and feedback (C-AI-MAF) approach. The results
showed that the G-AI-MAF approach significantly improved students’ yogism movement
skills performance and learning engagement. In terms of behavioral patterns, the
experimental group took tests and checked results more frequently than the control
group. These findings suggest that the gamification mechanism motivated students to
engage in learning, significantly enhancing their active learning behaviors and the depth
of system usage.

Huntington-Klein, N. (2026). Little Impact of ChatGPT Availability on High School Student
Test Score Performance [Working paper]. Consulté a I'adresse arXiv.org website:
https://EconPapers.repec.org/RePEc:arx:papers:2605.08812

In educational settings, Al can be used as a learning aid, but can also be used to avoid
schoolwork, thereby passing classes while learning little. Many existing studies on the
impact of Al on education focus on Al use in controlled settings or with specialized tools.
In this paper, the dropoff in ChatGPT activity during non-school summer months in 2023
and 2024 is used to identify areas with heavy educational Al use and thus estimate the
educational impact of Al as it is actually used. | find no meaningful impact of Al usage
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on high school test score averages in either direction. These results imply that, to the
extent that high school students use Al to avoid learning, it either does not matter much
for their test performance or is cancelled out by positive uses of Al in the aggregate.

Jiao, H., Song, D., & Lee, W.-C. (2026). Evaluating Rater Effects of Large Language Models
in Automated Essay Scoring: GPT, Claude, Gemini, and DeepSeek. Educational
Measurement: Issues and Practice, 45(2), €70018. https://doi.org/10.1111/emip.70018
Large language models (LLMs) have been widely explored for automated scoring in
educational assessment to facilitate learning and instruction. However, empirical
evidence regarding which LLMs produce the most reliable scores and induce the least
rater effects remains limited. This study compared 10 LLMs (ChatGPT 3.5, ChatGPT 4,
ChatGPT 40, OpenAl ol, Claude 3.5 Sonnet, Gemini 1.5, Gemini 1.5 Pro, Gemini 2.0,
DeepSeek V3, and DeepSeek R1) with human expert raters in scoring two types of writing
tasks. Their performance was evaluated in terms of score accuracy, infra-rater
consistency, and rater effects estimated using the Many-Facet Rasch model. Although
the results generally supported the use of ChatGPT 40, Gemini 1.5 Pro, and Claude 3.5
Sonnet with high scoring accuracy, better intra-rater consistency, and less rater effects,
the study is not infended to support substantive comparisons or rankings of LLMs or to
identify a single "best” model, given the small sample size.

Karivalis, F. C., & Neves, H. (2026). Quand le dialogue transforme: le réle du forum de
discussion dans I'évolution des représentations managériales. Savoirs, (70), 81-93.
https://doi.org/10.3917/savo.070.0081

Cet article explore la maniére dont les forums de Mooc peuvent devenir des instruments
d'évolution des représentations managériales chez les apprenants adultes. En
s'appuyant sur une analyse qualitative de 78 dialogues issus du forum du Mooclead
2018, il examine les dynamiques d'interaction entre pairs et les processus cognitifs
impliqués dans la transformation des représentations: clarification, construction,
sélection et mise en relation. L'étude mobilise la théorie instrumentale de Rabardel et le
modele d'apprentissage comme interaction représentationnelle de Laurillard pour
analyser le forum comme un artefact devenu instrument de médiation. Les résultats
montrent que les forums, bien au-deld de leur fonction informationnelle, facilitent un
apprentissage réflexif, distribué et contextualisé, en permettant aux apprenants de
réinterpréter et co-construire des savoirs managériaux. L'article ouvre des perspectives
sur I'analyse discursive des environnements numériques et appelle a un élargissement de
ces travaux a d'autres terrains.

Ladage, C., Redondo, C., & Drot-Delange, B. (2026). Ressources (numériques) dans les
formations technologiques courtes a I'université: Perspectives pluridisciplinaires.
Consulté  a Il'adresse https://www.pubp.fr/education-pedagogie/8284-ressources-
numeriques-dans-les-formations-technologiques-courtes-a-luniversite-
9782383773764.html

Cet ouvrage propose une lecture originale des ressources éducatives et pédagogiques,
envisagées comme des analyseurs des fransformations contemporaines de |
enseignement supérieur en particulier au sein des Instituts universitaires de technologie
(IUT) et comme leviers de professionnalisation des formations et des enseignants. Croisant
enquétes empiriques rigoureuses et réflexions théoriques approfondies, il met en lumiere
comment des fransformations apparemment circonstancielles s inscrivent dans des
mutations structurelles de long terme. Les auteurs interrogent les reconfigurations d
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identités professionnelles et les dynamiques entre acteurs de la formation a travers |
analyse de la circulation des ressources a différentes échelles : du manuel d la filiere, en
passant par la discipline. Les contributions montrent également que les ressources sont
porteuses de conceptions sociopolitiques et pédagogiques, et qu elles appellent une
réflexion critique constante pour accompagner | évolution des pratiques éducatives. Ce
recueil offre des clés de lecture transversales, utiles bien au-deld du seul contexte des
IUT, pourrepenser la place de ces ressources dans les systemes éducatifs contemporains

Li, A., & Wang, S. (2026). Functional attitudes towards artificial inteligence among
university students: Development of a scale and influencing factors. Higher Education,
91(5), 1815-1837. https://doi.org/10.1007/510734-025-01497-x

The integration of Al in higher education necessitates reliable tools to assess student
attitudes. Grounded in Functional Attitude Theory, this study develops and validates the
Functional Attitudes toward Arfificial Intelligence (FAAI) scale and identifies relevant
influencing factors. Study 1 (Sample 1, N =366, 158 females, Mage =20.21, SDage = 1.03)
employed exploratory factor analysis (EFA) to validate the items and preliminary structure
of the FAAI scale. Study 2 (Sample 2, N=623, 254 males, Mage =21.78, SDage = 1.43)
employed confirmatory factor analysis (CFA) to validate the three dimension structure,
assess validity and reliability, test measurement invariance, and explore influencing
factors. Results demonstrated that the 12-item FAAI scale comprises 3-dimension: ufility-
knowledge, value-expression, and ego-defense, with good validity, reliability, and
measurement invariance across majors and genders. Moreover, UTAUT was positively
correlated with utility-knowledge and value-expression, but not with ego-defense.
Neuroticism is associated with greater concern and defense against Al, while openness
is linked to positive attitudes. Subgroup differences emerged, with males stronger in
value-expression and females in ego-defense; Al experience enhanced ufility-
knowledge function; STEM students showed lower ego-defense and value-expression,
and rural students outperformed urban ones in these aspects. These findings may
advance the understanding of how psychological needs shape Al attitudes among
university students, thus providing educators and policymakers with evidence-based
insights to tailor Al literacy programs and curriculum design.

Liu, K. (2026). Digital Pedagogies in Music Education: Exploring Technology-Mediated
Strategies for Creative Skill Development. European Journal of Education, 61(2), €70548.
https://doi.org/10.1111/ejed.70548

Interactive technologies offer a novel, innovative and exceptional way to structure
students’ learning experiences. Today, individuals are expected to possess attributes
such as creative problem-solving, the ability to navigate complex situations, teamwork,
decision-making and a strong sense of responsibility, all while proficiently utilising modern
digital tools. This research aims to design an interactive online music education course
and assess the influence of digital technologies on students’ creative thinking abilities.
The experimental study was conducted at a music school in China, using a questionnaire
survey to collect data. The sample consisted of two music educators and 100 first-year
students enrolled in the newly developed online programme. Students participated in
interviews both before and after the course. The findings indicate significant
enhancements in students’ creative thinking post-course. Future research should explore
effective e-learning strategies, tools and activities to refine teaching methodologies in
music education.
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Liu, X., & Mao, Z. (2026). Micro-learning of generative Al on digital media and its adoption
among college music majors: Applying the technology acceptance model with Al
identity threat as a moderator. Education and Information Technologies, 31(?), 2513-2538.
https://doi.org/10.1007/s10639-026-139210-8

As a subset of artificial intelligence (Al), generative Al (GenAl) is evolving rapidly and has
attracted increasing attention in technology and education research. At the same time,
digital media platforms such as Douyin have seen a growing amount of user-generated
micro-learning content related to GenAl. However, the extent to which such content
stimulates GenAl adoption, and the conditions under which adoption may be
constrained, remain insufficiently understood. Drawing on the technology acceptance
model, this study examines how exposure to GenAl-related micro-learning content
influences technology acceptance among college students, while highlighting the role
of Al identity threat as a moderator. An online survey was conducted with 513 students
majoring in music-related fields from three universities in China. The results reveal that
higher perceived quality of micro-learning content is positively associated with perceived
usefulness and perceived ease of use of GenAl. These perceptions contribute to more
favorable attitudes toward GenAl, which in turn predict stronger behavioral intentions to
use and recommend the technology. Importantly, Al identity threat emerges as a
significant limiting factor. It is directly and negatively associated with behavioral intention
to adopt GenAl and moderates the attitude-behavior relationship, curtailing the
translation of positive attitudes into acceptance intentions. This suggests that even when
GenAl is perceived as useful and easy to use, concerns about identity threat can
substantially hinder its adoption. Overall, this study extends technology acceptance
research by integrating micro-learning and identity-based social concerns, generating
insights relevant to educational and broader technology adoption contexts.

Liu, Y., Wang, Y., Cui, H., & Zhang, L. (2026). Digital Transformation and Green Agricultural
Skills: A Cross-Case Policy Analysis of Cost-Effective Competence Development.
European Journal of Education, 61(2), e70537. https://doi.org/10.1111/ejed.70537

Agriculture is undergoing a simultaneous green and digital transition that is reshaping the
competences required of its workforce. Yet research and policy debates have paid
limited attention to how agricultural education systems can realign their structures,
curricula, and governance arrangements to support these emerging hybrid skill
demands. This article conftributes to this gap through a comparative policy analysis of the
Netherlands, Denmark, and Finland—three systems that have advanced distinct yet
complementary approaches to developing digital-green competences under resource
and institutional constraints. The analysis identifies three enabling mechanisms that span
these systems: the integration of agricultural education within broader innovation
networks, the aggregation of pedagogical and technological resources into functional
competence centres, and the use of system-level roadmaps and modular qualifications
to coordinate ongoing reform. These mechanisms are then interpreted through the case
of Hainan University, a leading institution positioned within China’s tropical agricultural
innovation ecosystem. Drawing on its research platforms, cross-disciplinary engineering
strengths, and field-based Science and Technology Backyards, the paper demonstrates
how international insights can be translated—not replicated—to build a context-sensitive
digital-green agricultural skills ecosystem. Conceptually, the study reframes agricultural
digital-green skills as a systemic challenge requiring institutional alignment rather than
technological adoption alone. Practically, it offers a design-oriented framework for
supporting agricultural skills reforms in regions undergoing ecological and technological
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transformation. The article concludes by outlining implications for Chinese policy and for
future comparative research on agricultural skills governance.

Marfisi-Schottman, 1., Simon, S., George, S., Homza Falih, M., Seddini, M. O., & Ez-Zaouiq,
M. (2026). MIXAP: Technical and Conceptual Foundations for a Mixed Reality Authoring
Tool in Education. Workshop Designing Advanced Interfaces for Learning and Teaching.
Consulté a I'adresse https://inria.hal.science/hal-05629447

Mixed Reality (MR) offers opportunities for embodied, spatial, and collaborative learning,
yet its adoption remains limited due to the technical expertise required to design MR
activities. We present MIXAP, a web-based MR authoring tool designed to enable
teachers to create, share, and deploy MR learning activities without requiring
programming skills. MIXAP runs directly in a mobile web browser, supports online and
offline use, and integrates a structured authoring process grounded in design-based
research with a group of international teachers. The system enables multiple activity
types, including search, pairing, multi-layer augmentation, and Al interactions, which can
be combined into flexible learning paths and shared via QR codes. The fact that MIXAP
is adaptable, open-source and free, paired with the ability to run and create activities
on any camera-enabled device make it a viable and sustainable tool to lower barriers
to adoption of MR technology in classrooms.

Meng, W., & Pang, Y. (2026). A novel algorithmic approach to enhancing student literacy
in higher education: integrating data from campus systems during public health events.
International Journal of Inclusive Education, 30(7), 1593-1621.
https://doi.org/10.1080/13603116.2025.2546925

This paper investigates how college education management can effectively enhance
students’ literacy during public health events by leveraging behavioural data and
advanced analytical methods. To address the disruptions caused by such events, the
study collects data from multiple sources, including the campus all-in-one card system,
educational administration system, library access control system and library borrowing
records. These data are standardised and integrated to form a structured dataset
suitable for in-depth analysis and mining. An improved algorithm, derived from the
principle of sample balance in the nearest neighbour algorithm, is proposed and applied
to both hardware and software designs. This approach ensures a more equitable
treatment of imbalanced data while aligning with the functional requirements of student
management systems. A model was constructed based on the practical needs of
student management, followed by experimental verification. The findings from the
experiments demonstrate that the improved algorithm plays a significant role in analysing
factors influencing college students’ literacy. By integrating hardware-software design
with balanced data-driven strategies, this research offers a novel pathway to support
literacy outcomes. The proposed framework highlights how education management
systems can adapt during public health crises, ultimately strengthening the resilience and
quality of literacy development.

Mostafavi, Z. S., & Ramezani, S. G. (2026). Internal quality assessment from theory to
practice: A case study of a fully electronic university. Education and Information
Technologies, 31(9), 2567-2598. https://doi.org/10.1007/s10639-026-13904-6

This study aims to pilot a comprehensive internal quality evaluation modelin a fully online,
open, electronic, and distance education (OEDE) university. By applying the model at
the case university, the research investigates how key stakeholders assess institutional
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quality across five core dimensions: organizational structure, education, research and
innovation, ICT infrastructure, and support services. A concurrent mixed-methods design
combined quantitative surveys (n=1,198 valid responses) with qualitative interviews
(n=218), document analysis, and infrastructure observation. The internal evaluation was
guided by a validated accreditation checklist (developed in our first publication) and
questionnaire (introduced in our second publication) from earlier phases of this research.
Stakeholders included students, faculty, administrators, alumni, employers, and partner
institutions. Triangulation was used to ensure credibility and integration across data
sources. The evaluation identified strong performance in digital leadership, course
design, ICT infrastructure, and student support services in the case university. However,
limitations were found in international collaboration, transformative educational
technologies, faculty research opportunities, and emotional-cognitive support
mechanisms. Overall, the results demonstrate the feasibility and value of applying a
stakeholder-inclusive quality model in an OEDE context. The model provides a replicable
tool for internal quality assurance in digital universities. Institutions can use it to align their
practices with international standards while maintaining contextual sensitivity. This study,
as the third in a series following two prior investigations, offers one of the first practical
applications of a theoretically grounded accreditation model specifically designed for
OEDE institutions. It bridges the gap between policy and practice, providing empirical
insights info how quality assurance can be operationalized through inclusive, evidence-
based evaluation frameworks in the digital higher education landscape.

N'Dri, A. A. J. (2026). Analyse des causes de la non-scolarisation des filles en Céte
d’lvoire, dans la région du Gontougo : la proposition du numérique comme outil de
changement (Theses, Université Marie et Louis Pasteur). Consulté 4 ['adresse
https://theses.hal.science/tel-05626618

This work addresses a major educational issue in sub-Saharan Africa: the non-schooling
of girls. Its research focus is “Analysis of the causes of girls’ non-schooling in Cote d'Ivoire,
in the Gontougo region: proposing digital technology as a tool for change.” The study
aims to understand the causes of this phenomenon and to propose solution pathways
based on the use of educational digital technologies. This research adopts a mixed-
methods data analysis approach, combining quantitative and qualitative methods to
capture the complexity of the phenomenon under investigation. Three complementary
approaches support this mixed-methods design: the historical method, the
phenomenological method, and the dialectical method. Findings from the study reveal
that girls’ non-schooling in the Gontougo region is driven by educational, socio-
economic and legal factors. Specifically, the low level of parental education, household
poverty, and the lack of enforcement of the sanctions prescribed by Law No. 2015-635
of 17 September 2015 on education emerge as key determinants of the phenomenon.
The study also shows that non-schooling is associated with economic, human and health-
related consequences. It is therefore necessary to identify solution pathways at these
different levels in order to curb the phenomenon. Accordingly, the continued
construction of school and educational infrastructure, the establishment of a national
centre for monitoring compulsory schooling across Cote d'lvoire, and the enforcement
of sanctions in cases of non-compliance with Law No. 2015-635 of 17 September 2015
appear essential. An innovative dimension of this study lies in the integration of digital
technology as a key solution to combat girls’ non-schooling, drawing inspiration from the
Indian model.
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Pélissier, C., & Mocquet, B. (2024). Trajectoires professionnelles et numérique universitaire.
Consulté a I'adresse https://www.pressesdesmines.com/produit/trajectoires-
professionnelles-numerique-universitaire/

A I'heure oU le numérique transforme en profondeur les pratiques professionnelles, les
institutions et les formes de mobilisation publique, cet ouvrage interroge I'engagement
professionnel dans un monde démocratique contemporain. Il propose une réflexion
exigeante sur les finalités et les moyens de I'action professionnelle, en particulier dans
I'enseignement supérieur, a l'intersection du scientifique, de I'administratif et de
I'institutionnel. Faisant le choix d'une approche plurielle, le livre articule contributions
scientifiques, retours d'expérience et entretiens ciblés afin d’éclairer certains des défis
majeurs de notre temps: responsabilité individuelle et collective, déploiement du
numérique, place de l'intelligence artificielle générative, organisation des engagements
professionnels et compréhension renouvelée des activités universitaires. Sans prescrire de
modeles ni promouvoir une idéologie particuliere, cet ouvrage vise a outiller la réflexion.
I s"adresse O I'ensemble des professionnels du supérieur — chercheurs, personnels
administratifs, accompagnateurs, responsables de structures, décideurs pédagogiques
et politiques — désireux de mieux comprendre leur environnement numérique et d'y
situer leurs choix de maniére éclairée. Par la mise en dialogue de points de vue
complémentaires, ce livre offre un éclairage original et stimulant sur les trajectoires
professionnelles, les valeurs en jeu et les leviers d'action possibles dans I'université
numeérique contemporaine.

Popineau, F. (2026). Repenser I’évaluation a I’heure de I'ia générative : changer son objet
plutét que son format. Consulté a I'adresse https://hal.science/hal-05630830

L'lIA générative déstabilise le pacte évaluatif de I'enseignement supérieur : les artefacts
qui constituaient jusqu’ici la preuve d'un apprentissage individuel — textes argumentés,
codes, analyses structurées — sont désormais largement externalisables. Devant cette
fragilisation, deux réponses dominent dans les institutions: sécuriser les examens et
étendre le recours a I'oral. Cet article soutient que ces réponses, bien que partiellement
justifiees, restent secondaires: la question décisive n'est pas celle du support de
I'évaluation, mais celle de son objet. Quelles compétences I'enseignement supérieur
doit-il encore enseigner et attester, d I'heure ou I'lA générative éleve le plancher de
performance, comprime les inégalités préexistantes entre étudiants, et fragilise par Ia
méme la fonction de signalement du dipldme?2 L'argument procede en frois temps. |l
documente d'abord I'effet niveleur de I'|A — désormais attesté en contexte éducatif —
et en tfire les conséquences normatives sur la légitimité d’interdire I'outil. I montre ensuite
pourquoi la logique défensive ne tient pas durablement, et pourquoi le passage
généralisé a I'oral se heurte d des contraintes de scalabilité 1 qui en limitent la portée
comme solution générale. Il propose enfin un modele d’'évaluation composite — écrit
surveillé, projet déclaré avec IA, défense orale breve, tfransparence des regles d'usage
—, assorti d'une distinction explicite entre régime d'apprentissage et régime
d’'évaluation, et concu comme un dispositif révisable d mesure que la frontiere de
compétence des outils se déplace. Les analyses sont générales; les illustrations s'ancrent
dans le contexte de CentraleSupélec.

Rangkuti, N., lnrom, S. M., Setyarini, S., & Rakhmafithry, D. (2026). Inclusive EFL practices
for visually impaired learners through recount text innovations. International Journal of
Inclusive Education, 30(7), 1736-1758. https://doi.org/10.1080/13603116.2025.2552931
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This study explores how recount text innovations and assistive technologies, aligned with
the Emancipated Curriculum, address educational exclusion among visually impaired
learners in English as a Foreign Language (EFL) classrooms in Indonesia. Using a qualitative
descriptive approach, data were gathered through lesson plan analyses, video
observations, and semi-structured interviews with one teacher and five students at an
inclusive secondary school. Findings indicate that multimodal resources — such as Braille
materials, tactile timelines, and audio-enhanced recount texts — significantly enhance
learners’ linguistic development, engagement, and social participation. Adaptive
teaching strategies, including guided discussions and personalised scaffolding, further
support inclusive learning environments. However, systemic barriers, including limited
teacher training, resource shortages, and technological challenges, persist, particularly
in underfunded schools. Despite these limitations, the study contributes to inclusive
education theory and practice by demonstrating how tailored recount text activities can
operatfionalise flexible curriculum principles. Practical recommendations include
targeted teacher training and policy-driven investments in assistive technologies to
bridge systemic gaps and empower visually impaired learners toward equitable
educational opportunities.

Rapti, S., Sapounidis, T., Tselegkaridis, S., & Stamovlasis, D. (2026). Exploring
communication, collaboration, critical thinking, and creativity in educational robotics
curriculum.  Education and  Information  Technologies, 31(9), 2539-2565.
https.//doi.org/10.1007/510639-026-13895-4

Although there is a strong demand for the 4Cs (Communication, Collaboration, Critical
Thinking, and Creativity) of 21st-century skills, a significant research gap remains in
understanding how technology can effectively support these skills in kindergarten (ages
4-6). This study explored a three-month teaching intervention connected to Vygotskian
mediated learning and Papert’s constructionism within a technologically enriched
environment. It is a quasi-experimental design with 101 kindergarteners engaged in either
a robotics-based curriculum or a traditional one. The 4Cs were measured in both groups
using the Positive Technology Development (PTD) tool, and two methods of data analysis
were used to capture evidence of 4Cs development. Latent Class Analysis (LCA)
provided distinct patterns of 4Cs appearing in experimental and control groups,
indicating a holistic development in the former. Robotics created a learning environment
where all 4Cs were developed in a balanced and integrated manner, while in the latter,
lower potential critical thinking and creativity, and a higher level of communication were
observed. Moreover, Network Analysis was applied with the 4Cs represented as nodes.
Network Comparison Test showed superior edge strength of collaboration - critical
thinking pair in the experimental group, pointing out that the interaction mechanism in
the use of educational robotics most probably activates and promotes these skills. The
above findings advocate that educators and policymakers should create
technologically enriched, problem-solving, interactive, open-ended learning
experiences that foster 21st-century skills from early childhood.

Rasi, S. (2026). Digital and Artificial Intelligence Technologies in Transnational Technical
and Vocational Education and Training: A Scoping Review. World Vocational and
Technical Education. https://doi.org/10.1515/wvte-20246-0003

Digital technologies and artificial intelligence (Al) are reshaping transnational technical
and vocational education and training (TVET) systems. This scoping review examines how
digital and Al-enabled tools are adopted, governed, and experienced in cross-border
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vocational education. Drawing on peer-reviewed studies, policy analyses, and
conference literature from 2020 to 2026, it synthesizes evidence on infrastructure,
pedagogy, assessment, educator and learner readiness, institutional capacity, and key
ethical and governance issues. Findings indicate that digital fransformation in
transnational TVET is uneven. Learning management systems, virtual classrooms,
communication tools, and mobile learning applications form core cross-border delivery
infrastructure. Al-enabled tools, such as adaptive learning, learning analytics, automated
assessment, and simulation-based environments, are emerging but remain reliant on
pedagogical alignment, competency-based assessment, sustained institutional support,
and effective partnership arrangements. Across the literature, Al is positioned as an
enabling component within broader vocational systems rather than a standalone
solution. Key challenges include uneven digital infrastructure, variable educator
capability, misaligned regulations, data governance concerns, and equity risks
intensified by cross-border disparities. Evidence gaps persist in longitudinal and
comparative studies, learner-centered research, and work on implementing ethical
frameworks. A future research agenda emphasizes system-level evaluation of Al-
enabled learning outcomes, cross-border quality assurance in digital assessment,
partnership-based capacity building for educators, and inclusive implementation in low-
resource contexts. Effective digital and Al integration in fransnational TVET depends on
institutional, pedagogical, and governance conditions.

Sepulvedaq, F., Varas-Pavez, A., & Peake, C. (2026). Impact of streak feature in gamified
app on kindergarten numeracy skills. Education and Information Technologies, 31(9),
2489-2511. hitps://doi.org/10.1007/510639-026-13920-6

Early numeracy skills, including number identification, counting, and cardinality, are
critical predictors of long-term mathematical achievement, yet research on
gamification’s role in fostering these skills in preschool settings remains limited. This study
investigates the impact of the streak feature in a digital game-based learning (DGBL)
application, Mathpath, on the early numeracy performance of 51 kindergarten students
from three Chilean public schools. The cross-sectional design examines whether streaks,
designed to provide immediate feedback and enhance motivation, improve task
accuracy in number identification, counting, and cardinality. Over six weeks, students
engaged with Mathpath's gamified tasks, with performance assessed through in-app
metrics and validated against the Woodcock-Johnson IV Applied Problems subtest.
Descriptive analyses revealed that higher streak levels were associated with increased
mean performance scores across all tasks, with number identification rising from 0.17
(streak level 0) to 0.74 (streak level 5). Correlational analyses confirmed significant positive
relationships between number identification, counting, cardinality, and applied
problems (r = .30 to 0.55, p < .05 to p < .001), supporting the DGBL tasks’ concurrent
validity. An ANCOVA, controlling for baseline mathematical knowledge, indicated
significant effects of streak level on performance (N2 = 0.38-0.42). These findings suggest
that streaks enhance engagement and numeracy outcomes, though the cross-sectional
design limits causal inferences. Future research should explore longitudinal effects and
diverse learner responses to refine gamified interventions for early education.

Serna, A., Bucchiarone, A., Marfisi-Schottman, 1., Simon, S., Prouzeau, A., Bertolo, D., ...
Glushkova, A. (2026). Designing Advanced Interfaces for Learning and Teaching.
Workshop  Designing  Advanced Interfaces for Learning and Teaching.
https://doi.org/10.1145/3811427.3811486
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The goal of this workshop is to present an overview of ongoing research on Human-
Computer Interaction (HCI) for teaching and learning. The workshop focuses on how
emerging inferaction paradigms, such as adaptive interfaces, multimodal interaction,
and game-based learning, can support richer, more engaging, and more inclusive
Technology-Enhanced Learning (TEL) experiences. The discussion will be structured
around three central research directions that remain insufficiently explored: facilitating
the design and evaluation of TEL systems that promote effective learning and quality of
experience through innovative HCI approaches; adapting TEL systems to the complexity
of educational environments; and modeling learners and users in TEL systems to account
for their diversity, their preferences, and constraints. The ultimate goal of the workshop is
to bring together researchers interested in discussing and converging on the future
challenges and opportunities of the field.

UNESCO International Centre for Technical and Vocational Education and Training.
(2026). Future-proofing TVET: Strategies for digital transformation and Al integration.
https://doi.org/10.64043/SSV75495

This discussion paper was developed from the ongoing work of the UNESCO-UNEVOC
International Centre for Technical and Vocational Education and Training (UNESCO-
UNEVOC), particularly through the Bridging Innovation and Learning in TVET (BILT) project.
It primarily draws from the BILT Bridging Event that took place in May 2025 in Kuala Lumpur,
Malaysia. The event brought together TVET stakeholders from around the world to share
insights on policies for the digital transformation and integration of artificial intelligence
(Al) in TVET. The policies and frameworks outlined in this paper respond to the shared call
from TVET stakeholders for more precise guidance. Specifically, participants called for
synthesized evidence, comparative policy insights and actionable recommendations to
support countries in franslating digital and Al ambitions into effective TVET reform:s.

UNESCO UNEVOC: International centre for technical and vocational education and
training. (2026). Future-proofing TVET: strategies for digital transformation and Al
integration: discussion paper. https://doi.org/0.64043/SSVZ75495

Le document de I'UNESCO-UNEVOC (BILT 2025) traite de la transformation numérique et
de l'intégration de I'l[A dans la formation professionnelle. Il cherche & fournir des
recommandations politiques basées sur des expériences internationales et des
recherches récentes. Il s'organise autour des politiques existantes, des facteurs de
réussite et des obstacles, ainsi que du réle de la coopération internationale. Les messages
clés sont que la technologie doit soutenir les enseignants sans les remplacer, que les
politiques doivent étre co-construites avec les acteurs de terrain, et que les outils
numeériques doivent étre évalués de maniere critique et fondée sur des preuves. Enfin, la
réussite dépend surtout des compétences humaines: formation continue des
enseignants et développement du leadership sont essentiels pour réussir la
transformation.

Valente, J. (s. d.). Plataformas Digitales y Aprendizaje:Evidencia del uso de CREA en la
Educacioén Primaria Uruguaya (Working paper Ne 0224). Consulté a I'adresse Department
of Economics - dECON website: https://EconPapers.repec.org/RePEc:ude:wpaper:0226
Since its creation in 2007, and particularly during the context of school closures caused
by the COVID-19 pandemic, Ceibal (Uruguay's state center for educational innovation
with digital technologies) has established itself as a key actor in the national educational
system. To promote the integration of technology into education, Ceibal has developed
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various learning platforms, most notably CREA. It is a learning management system (LMS)
available to students and teachers in the public education system, offering a
collaborative virtual environment that facilitates interaction, resource sharing, and
educational content management. This study evaluates the effect of CREA usage on
academic performance in reading and mathematics among public primary school
students in Uruguay. Longitudinal data from Aristas standardized assessments are used,
supplemented by administrative records of platform usage. The empirical strategy is
based on the estimation of value-added and panel models, allowing for controls over
individual characteristics, contextual factors, and students’ prior academic
performance. The results indicate that higher CREA usage is significantly associated with
better academic performance in both assessed areas, suggesting that the platform can
play a relevant role in improving learning outcomes.

Vantrepotte, Q., Causse, M., & Camachon, C. (2024). An Instrumented Self-Regulated
Learning Environment for Adaptive Training of Visual Scan Strategies in Pilot Training.
Workshop Designing Advanced Interfaces for Learning and Teaching. Consulté a
I'adresse hitps://inria.hal.science/hal-05629508

Training effective visual scan strategies is critical for safe aircraft operations, especially in
glass-cockpit environments where the distribution of visual attention between outside-
the-window cues and instrument displays requires careful coordination and remains
difficult for novice pilots to interpret and regulate. Eye-tracking technologies provide an
objective window on pilots’ visual strategies and can support training, yet practical
deployments often remain fragmented (e.g., post-session analyses without in-situ
guidance, or feedback that is not well connected to actionable training decisions).
Building on self-regulated learning models, we present a learning environment currently
under development whose present operational focus is the capture and post-session
diagnostic interpretation of eye movements through shared diagnostic dashboards used
after simulator-based flight tasks for learner reflection and instructor-guided debriefing.
We describe how the design of the learning environment is informed by four
interdependent learning dimensions (cognitive, metacognitive, motivational, and
emotional), and detail the system architecture and interaction design choices required
to make gaze analytics interpretable and actionable. Finally, we outline the design
constraints that should guide later extensions toward targeted training and future
empirical evaluation.

Viachos, S., Cortesi, A., & Martinez, B. C. (2026). Digital engagement and academic
performance outcomes of children, adolescents and young adults: a PRISMA-guided
systematic review emphasizing longitudinal and experimental evidence. Consulté O
I'adresse
https://www.ocecd.org/content/dam/ocecd/en/publications/reports/2026/04/internatio
nal-students-in-higher-education_a10f282a/005ff28d-en.pdf

Digital engagement has become a pervasive feature of young people’s daily lives,
promoting increasing interest in its effects on academic performance. This review
synthesizes 81 longitudinal and experimental studies published from 2010 to 2025,
focusing on research that strengthens causal inference.

Wang, N., Gao, X., Yan, L., Peng, C., Yu, Z., Ren, X., & Zheng, H. (2026). Integrating Al-
assisted formative evaluation into a full course: A case study in university-level
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programming education. Education and Information Technologies, 31(%), 2933-2952.
https://doi.org/10.1007/510639-026-13933-1

This study explores the effectiveness of Al-assisted formative assessment in a university-
level C++ programming course. The approach integrates generative Al (GenAl) across a
range of assessment tasks, from in-class quizzes to ill-defined problem-solving reports. The
Al-generated evaluations serve not only as personalized feedback for students but also
as real-time guidance for instructors to dynamically adapt their instructional practices. To
examine the impact of this approach, a comparative study is conducted between an
experimental group, which receives continuous Al-generated formative feedback, and
a control group, which receives only feedback on their reports. Results indicate that Al-
assisted evaluation enhances feedback efficiency and provides instructors with valuable
diagnostic insights, such as aggregated error patterns visualized through word clouds.
Additionally, student feedback suggests a generally positive perception of the Al-
supported teaching approach. Moreover, human regrading procedure illustrates that
while GenAl demonstrates strong potential for enabling personalized formative
assessment, challenges remain in ensuring scoring consistency and precision. Implement
details are discussed and the prompts provided to the ChatGPT-40 are also included in
this work. We hope this research serves as a pedagogical case for enhancing the
effectiveness of GenAl-assisted teaching.

Weikang, L., & Chenghua, L. (2026). Enhancing doctoral students’ innovative behaviors
through artificial intelligence literacy: a mixed-methods study. Education and
Information Technologies, 31(%), 2599-2625. https://doi.org/10.1007/510639-026-13906-4
This study explores the impact mechanism of doctoral students’ artificial inteligence
literacy (AIL) on their innovative behaviors through a mixed-methods approach,
combining qualitative interviews with 15 doctoral students and a quantitative survey of
379 doctoral students. The research identifies three core dimensions of doctoral students’
AlL: Al knowledge and skills, Al ethics and morality, and Al value judgment. Results show
that AIL has a significant direct positive effect on innovative behaviors (3=0.175,
p =0.000), with two key mediating pathways: research thriving (a psychological state of
vitality and active learning, p=0.095, p=0.004) and research reconstruction
(multidimensional restructuring of content, methods, relationships, and cognition,
B =0.069, p=0.019). Additionally, organizational resistance to change (including norm
conflict and symbolic deficiency) negatively moderates the relationship, weakening
both the direct impact of AIL and the effectiveness of the mediating pathways (B=-0.116,
p =0.045 for direct moderation). This study enriches the theoretical understanding of AlL’s
role in academic innovation and provides empirical support for cultivating AIL among
doctoral students to enhance national research innovation capacity.

Wu, H., & Zhang, J. (2026). Constructing the GenAl Literacy Model for Pre-Service Second
Language Teachers: A Behavioural Event Interview Approach. European Journal of
Education, 61(2), €70555. https://doi.org/10.1111/ejed.70555

Although generative artificial inteligence (GenAl) literacy models have recently
emerged in the field of second language (L2) teaching, most of them adopt a top-down
approach by modifying existing frameworks, such as digital literacy models. As a result,
these models may not fully capture the contextually grounded competencies needed
for effective L2 teaching. Furthermore, many of these models are designed for in-service
L2 teachers, leaving pre-service teachers largely unaddressed. To fill this gap, this study
utilised the Behavioural Event Interview (BEI) fo analyse the GenAl literacy of 20 pre-
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service L2 teachers from universities in China, who were divided into two groups: 10 high-
performing and 10 average-performing participants. Using MAXQDA 2022 for data
analysis, 18 key GenAl literacy attributes were identified. An independent f-test
conducted with SPSS 26 revealed that nine of these attributes were discriminative (i.e.,
Agency, Developmental Motivation, Resilience, Prompt Design, Multiple-tool Integration,
Classroom Interaction, Personalised Teaching, Reflective Practice, and Collaborative
Innovation), distinguishing high performers from average ones. The remaining attributes
were categorised as benchmark competencies (i.e., Value Cognition, Characteristic
Cognition, Basic Operations, Resource Preparation, Interdisciplinary Goal Integration,
Content Evaluation, Homework Grading, Ethics, and Emotional Care), which are essential
for all pre-service L2 teachers. Based on McClelland’s Iceberg Model, these attributes
were further organised into four dimensions: Knowledge, Skills, Traits, and Motives. Finally,
we discuss the implications of our model and provides directions for future research in
GenAl literacy for pre-service L2 teachers.

Wu, X., Tran, T. T. M., Zhou, Q., Sun, J., Wu, H., & Wang, X. (2026). Human-Al co-creation
or conflict? Mapping art students’ diverse perspectives on creative identity with genAl: A
Q methodology study. Education and Information Technologies, 31(9), 2837-2876.
https://doi.org/10.1007/s10639-026-13914-4

Generative Al (GenAl) is rapidly transforming creative fields, raising critical questions
about its impact on artistic identity and authorship, which also influence art education.
While studies have explored GenAl adoption, the diversity of art students’ subjective
perspectives on collaborating with these tools remains under-examined. This study uses
Q methodology, a mixed-methods approach to investigating subjectivity, to explore the
distinct perspectives art students hold regarding their creative identity when
collaborating with GenAl. We conducted a Q study with 40 university students from
various art-related disciplines (e.g., visual arts, design, music, animation) across different
academic levels. Participants sorted 42 statements reflecting diverse viewpoints on
GenAl collaboration, authorship, ethics, and creative conftrol. By-person factor analysis
revealed five distinct perspectives: (1) Human-centered directors, who treat GenAl as a
tool under strong human intention; (2) Authorship guardians, who resist Al co-authorship
and prioritise authenticity and ethical boundaries; (3) Conflicted co-creators, who use
GenAl but struggle with ownership, disclosure, and earned pride; (4) Pragmatic
integrators, who adopt GenAl for workflow efficiency while keeping craft expertise
central; and (5) Enthusiastic explorers, who embrace Al's creative possibilities, open to
co-agency and novel expression. These findings offer a nuanced typology of student
viewpoints, moving beyond simple acceptance or rejection. We further propose a two-
dimensional framework that maps these perspectives according to students’ openness
to GenAl and their sharing of creative agency with it. This research contributes empirical
insights into how art students negotiate creative identity with GenAl, provides a valuable
framework for educators to develop tailored pedagogical strategies addressing diverse
student needs and concerns, and offers implications for designing more human-
centered GenAl tools for creative practice.

Xiong, Y. (2026). Adaptive technology for empathy development: matching effects of Al
and VR in differentiated instruction. Education and Information Technologies, 31(9),
2435-2460. https://doi.org/10.1007/510639-026-13916-2

Achieving educational equity in Social-Emotional Learning (SEL) requires Differentiated
Instruction (DI) that tailors pathways to diverse learner needs, moving beyond mere
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technological access. This study proposes a “Dynamic Matching Model” integrating
TPACK with Cognitive Load Theory to align Al scaffolding and VR immersion with learner
readiness in empathy education. Seventy-seven university students were randomly
assigned to an Al-based summarization tool or a desktop VR simulation to engage with
a migration narrative. ANCOVA results revealed a significant Expertise Reversal Effect: Al
significantly enhanced Empathic Concern (EC) for novices (low prior knowledge) by
reducing cognitive load (mean difference =0.169, p =0.003), while VR induced overload
in this group. Conversely, VR boosted EC for high-prior-knowledge learners, particularly
females (mean difference =0.155, p=0.031; simple effect for female experts, p =0.004),
enabling deep embodied engagement via existing schemas. Qualitative data
corroborated Al's cognitive offloading for novices and VR's embodied advantages for
experts. These findings extend TPACK by positioning learner readiness as a critical
“Context” moderator. The model advocates a precision-oriented strategy: Al for
accessible entry points across all learners and VR for advanced emotional simulation
among the prepared. This dual-path approach promotes equitable empathy
development in technology-enhanced SEL.

Xue, Q., Al Mamun, A., Hosen, M., & Yang, Q. (2026). Dynamic capabilities in higher
education: how big data analytics fuels digital service innovation in Chinese HEls.
Education and Information Technologies, 31(9), 2713-2736.
https://doi.org/10.1007/510639-026-13929-x

Although extant literature often concentrates on data steered approaches to enhance
students’ academic performance, it discusses digital innovation in tertiary education in
broad strokes. However, the combined impact of analytical capabillities, big data, and
contemporary digital service revolution relating to Chinese higher education institutions
(HEIs) remains significantly undiscovered. To mitigate existing research gaps, this study
investigates the intersection of big data, analytical insights, and digital services
innovation capabilities in Chinese HEls. The study employed a cluster sampling approach
across four provinces—Beijing, Tianjin, Hebei, and Hubei—and collected data from 272
HEls through multiple sources using a matched-pair design. The data were analyzed using
variance-based structural equation modelling. Findings revealed that big data analytics
factors, such as data, technology, basic resources, and data-driven culture, have a
positive and significant influence on data-driven insights that lead to digital service
innovation capabilities. Technical skills, managerial skills and the moderating role of
digital leadership were insignificant in establishing the relationship between data-driven
insights and digital service innovation capabilities. From a theoretical standpoint, this
study aims to extend the dynamic capabilities theory in the landscape of HEls by
demonstrating how HEls can leverage dynamic capabilities to foster digital service
innovation capabilities. From a practical standpoint, this study suggests to HEls across
China that big data analytics factors are critical to drawing data-driven insights in HEIs
for digital service innovation capabilities.

Yao, Z. (2026). Exploring the impact of interactive digital tools on learning outcomes in
higher education. International Journal of Inclusive Education, 30(7), 1412-1445.
https://doi.org/10.1080/13603116.2025.2540821

In modern higher education, digital technologies have reshaped the learning
environment, offering new opportunities to enhance student engagement and
achievement. This study examines the impact of diverse digital tools and platforms on
multiple dimensions of student outcomes. A quantitative research design was employed,
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using a structured questionnaire administered to students from four universities. Of the 500
distributed surveys, 406 valid responses were analyzed after excluding incomplete
submissions. Data collection took place online over a three-day period, and statistical
analyses were conducted using the Statistical Package for the Social Sciences (SPSS) to
explore patterns and relationships. The results highlight the significant role of digital tools
in enriching learning experiences and academic performance. Increased access to
digital learning platforms correlated with higher academic achievement, while
interactive tools were associated with improved student satisfaction. Collaborative
platforms enhanced peer learning and knowledge sharing, and real-time feedback
mechanisms in assessments supported better academic performance. Furthermore,
multimedia resources facilitated deeper comprehension and critical thinking, while
digital simulations strengthened practical skill acquisition. This research provides new
insights info the value of digital interventions in higher education and proposes a
practical framework for educators and instfitutions to maximize the benefits of
technology-enhanced learning.

Yuan, S., Fu, Y.-K., Wei, H., & Zhou, H. (2026). University-Industry Partnerships in the Age of
Digital Marketing: Constructing Sustainable Higher Education Brands. European Journal
of Education, 61(2), €70521. https://doi.org/10.1111/ejed.70521

This study explores how universities and industry partners co-create sustainable brand
meanings in the digital environment. Grounded in Brand Co-creation Theory, it
conceptualises branding as a relational and participatory process in which multiple
actors jointly construct legitimacy and responsibility. Using a digital case study design, the
research maps six authentic university—industry collaborations—three in Asia and three in
Europe—drawing on publicly available online data including campaign websites, social
media posts, press releases, and corporate sustainability reports. Three collaborations are
examined as focal cases based on data completeness and representativeness of distinct
co-creation logics, while the remaining three provide comparative reference points. The
findings reveal three interrelated mechanisms that sustain credibility in digital co-
creation: ethical alignment, ensuring coherence between educational and corporate
values; relational continuity, maintaining partnerships through iterative engagement over
time; and symbolic authenfticity, generating ‘proof-of-practice’—publicly verifiable
traces of concrete actions and outputs that allow audiences to evaluate sustainability
claims beyond rhetoric. Across the three focal cases—HKUST x HK Express, University of
Leeds x Marks & Spencer, and University of Glasgow x SP Energy Networks—these
dimensions manifest respectively as participatory, practical, and institutional forms of
collaboration. The study extends Brand Co-creation Theory to the higher-education
context and demonstrates that sustainable branding in this sector operates less as market
promotion than as mutual legitimacy exchange. Ultimately, it argues that effective
university—industry partnerships build visibility through shared responsibility, tfransforming
branding into a communicative practice of sustainability and trust.

Yust, P. K. S., Moshontz, H., Wong, M., Dotson, K., Kushlev, K., & Hard, B. M. (2026). Policies
to Put Smartphones Away May Have Limited Impact on College Students’ Classroom
Experience. Mind, Brain, and Education, 20(2). e70044.
https://doi.org/10.1111/mbe.70044

How do smartphone policies shape students’ experiences in the classroom?e Smartphone
presence has been linked with greater distraction and can undermine enjoyment in
social contexts, but the effects of having smartphones out in the classroom have
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received less attention. We randomly assigned 234 college students to attend a 30-min
lecture where they were told to either put their phones away or leave their phones out.
We evaluated how these instructions affected students’ distraction, attention,
enjoyment, and comprehension of lecture content. Students instructed to put
smartphones away reported less distraction during the lecture compared to students
instructed to leave smartphones out. However, no other differences emerged. Our results
suggest that, despite evidence that smartphones can undermine enjoyment and
learning, instructing students to put smartphones away had limited impact in this specific
context. Limitations and potential implications for classroom engagement and learning
are discussed.

Zeyringer, M. (2024). L'influence de questions éthiques dans I'usage ou le non-usage, par
des professeurs des écoles, d’'applications d’intelligence artificielle. Rencontres des
doctorants et des theses francophones sur le numérique en éducation et en formation.
Consulté a I'adresse https://hal.science/hal-05624404

Les discours institutionnels, tant nationaux qu’internationaux (UNESCO, 2019 ; EU, 2022),
promeuvent une |A « éthique, inclusive et centrée sur I'humainy. En France, le ministere
de I'éducation nationale et de I'enseignement supérieur (MENESR, 2025) publie en juin
2025 un «cadre d'usage» de I'lA dans les écoles et établissesments . Si ces initiatives
peuvent éfre qualifiees de descendantes, elles donnent parfois lieu a I'organisation de
consultations et d’échanges avec les acteurs de terrains et les usagers (ex : CREIA , fravail
sur la littératie de I'l[A du conseil de I'Europe et de I'"OCDE ). Nous nous intéressons aux
réflexions des acteurs de terrain, et en quoi ces réflexions peuvent avoir une incidence
sur les usages ou non-usages, et éventuellement participer a la construction d'un cadre
d'usage (Flichy, 2008). Nous cherchons & montrer qu'il existe une influence d'ordre
éthique sur les usages ou non-usages des |A par les professeurs des écoles en France,
puis A la caractériser.

Zeyringer, M. (2025a). Building a Socio-Technical Framework for the Ethical Use of Al in
Schools: Proposal for a Theoretical Model. Eucor Doctoral Colloquium in Educational
Sciences. Consulté a I'adresse https://hal.science/hal-05622662

In early 2025, the Minister of National Education and Higher Education (MENSR)
announced the development of a « usage framework » for Al in schools and institutions.
Although these initiatives can be characterized as top-down, they occasionally foster
exchanges with field actors and users. In our thesis, we focus on the reflections of these
field actors and how their insights can influence the usage or non-usage of Al, potentially
contributing to the construction of a usage framework (Flichy, 2008) . Our goal is to
present findings from a qualitative study targeting a specific audience: primary school
teachers in France. In September and October 2024, we conducted a survey involving
305 primary school teachers. We aim to describe how these teachers conceptualize the
ethical uses of Al for teaching and learning. We lay the groundwork for a theoretical
model under development and present a preliminary analysis of verbatims (n=213)
collected during our survey in December 2024. Practically, we are constructing an
analysis grid for the interviews conducted as part of our thesis. Through the analysis of
these interviews, we hope to stabilize general principles identified in situ and highlight
important themes to understand the tensions at play. Additionally, we aim to identify
pragmatic solutions constructed by teachers for using Al applications. Ultimately, we
aspire to contribute to the creation of benchmarks and tools for competency framework
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designers, trainer training, and the drafting of specifications for new Al applications in
education.

Zeyringer, M. (2025b). Cadre de référence socio-technique des usages éthiques de I'lA
a I'école : proposition d’'un modéle théorique. Tec&Co 2025 : Facilitation(s) 2 Consulté &
I'adresse hitps://hal.science/hal-05623%04

Zhang, J., Zhang, J., Su, X., & Lan, M. (2026). The impact of cognitive conflict resolution-
based dialogic interventions and pairing strategies on programming learning
performances. Education and Information Technologies, 31(9), 2977-3006.
https.//doi.org/10.1007/510639-026-13907-3

Pair programming is an effective learning strategy in programming education, but
inadequate intra-pair dialogue can undermine its benefits. The effective generation and
resolution of cognitive conflict can improve dialogue quality and deepen knowledge
construction. While heterogeneous learning style pairings are often used to stimulate
cognitive conflict, they risk excessive interpersonal friction, potentially disrupting
collaboration. To address this issue, this study proposes a cognitive conflict resolution-
based peer dialogue intervention for pair programming. An eight-week experiment with
80 high school students was conducted using a 2 (intervention vs. non-intervention) x 2
(homogeneous vs. heterogeneous learning styles) between-subjects design. The
experimental group received the cognitive conflict resolution-based peer dialogue
intervention, while the control group adhered to conventional pair programming
pedagogy. Participants were paired based on learning styles to examine the effects of
pairing type on programming performance. Results showed that (1) the intervention
significantly improved programming performance, engagement, and dialogue quality;
(2) learning style pairing had no significant effect on programming performance,
engagement, or dialogue quality; (3) with the peer dialogue intervention,
heterogeneous pairs outperformed others in programming performance and engaged
in more advanced dialogues, such as synthesis and evaluation.

Banuelos, M., Flores, K., Rozhenkova, V., Morales-Gracia, M., Cabrera, J., & Baker, R.
(2026). Community College Counselors’ Experiences Assisting Community College
Students in Navigating Course-Taking at Multiple Institutions. Community College Journal
of Research and Practice, 50(6), 515-530. https://doi.org/10.1080/10668926.2024.2425309
Community college counselors play an important role in supporting students’ decision-
making as they navigate toward varied academic goals. Most community college
students intend to transfer and thus must navigate the regulations and policies of two
institutions, and many follow nonlinear enrolliment patterns. Knowledgeable, personalized
adyvising is an important resource for students in community colleges. Yet, counselors
often juggle multiple roles, manage large counselor-to-student caseloads with limited
resources, and must understand and meet the needs of a growing diverse student body.
This study examines the factors that affect community college counselors’ ability to assist
community college students in navigating multiple institutions at once while taking
classes at a four-year university through a policy called cross-enrollment. To do so, we
employed focus group interviews with 29 community college counselors from three
community colleges in California. We found that institutional resources and support,
cross-campus collaborations, counselors’ perception of the benefits and challenges
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associated with cross-enrollment, and counselors’ perception of the ideal cross-
enrollment student were factors that affected counselors’ ability and willingness to
facilitate cross-enrollment efforts. The findings suggest that improving the uptake of cross-
enrolling is contingent on institutions improving their cross-institutional collaborations and
providing community college counselors with adequate professional development and
resources on the policy.

Bell, E., Skinner, B., Smith, K., & Morales, O. (2026). Matching Potential with Promise: How
Oklahoma'’s Promise Shapes Academic Undermatch. The Journal of Higher Education,
97(4), 760-801. https://doi.org/10.1080/00221546.2025.2497186

Enrollment at selective colleges remains severely stratified by socioeconomic status and
race/ethnicity, with many high-achieving, low-income students and students of color
attending institutions that are less selective than the institution they are qualified for
based on their academic credentials. In this arficle, we estimate the impact of
Oklahoma's Promise — a first-dollar, early commitment, need-based Promise program
that students can use at any in-state college — on the likelihood of academic
undermatch. Based on Perna’s (2006) model, we predict that Oklahoma's Promise wiill
enhance college-going behavior among low-income students early in the educational
pipeline and influence college choice decisions. In our propensity forest analysis, we find
that Oklaohoma's Promise receipt is associated with a significant reduction in the
likelihood of academic undermatch among low-income Black, Hispanic, Native
American, and White students. Together, our findings suggest that early commitment,
first-dollar Promise programs that can be used at any in-state college may catalyze
changes in college choice among low-income and racially minoritized students.

Blanchard, M., Bosse, N., & Déage, M. (2026). Etudiant es en master environnemental :
une bifurcation douce ? In F. Drouilleau, C. Gasquet, & G. Rieucau (Ed.), Travailler et se
former pour répondre & la crise climatique (p. 129-140). https://doi.org/10.4000/168yr

Le choix d'intégrer un master environnemental dans une grande école résulte, pour une
grande partie des étudiant -es enquété -es, d’'un choix éthique et d'une conscientisation
progressive des enjeux environnementaux. Si ces formations sélectives sont
généralement associées & une insertion aisée sur le marché du travail, les criteres de
carriere ou de rémunération apparaissent secondaires pour ces étudiant -es.

Gatti, L. (2026, mai 19). Leltres de motivation: quelle valeur sur Parcoursup ?
https://doi.org/10.64628/AAK.v7cpke?ed

Ni définie par la loi ni véritablement encadrée, la lettre de motivation participe pourtant
a I'examen des candidatures sur Parcoursup. Quelques réflexions avant le début de la
phase d'admission.

Griffoulieres, D., & Dorveaux, L. (2026, mai 25). Lycéennes et vocations scientifiques : des
stages en écoles d'ingénieurs pour contrer les stéréotypes de genre.
https://doi.org/10.64628/AAK.naf7fnmgp

Pour lutter contre I'autocensure des filles et leur ouvrir des perspectives de carrieres dans
les sciences, une école explore la piste de stages en écoles d'ingénieurs pour les
lycéennes.

Leger, A., Rojas Rubio, L., Vezon Persem, E., Huguet, P., Demoliiens, M., Xiao, H., & Régner,
l. (2026). Les stéréotypes de genre et perspectives d’orientation des éleves de seconde
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générale et technologique. Note d’Information, (26.16), 1-4. Consulté & I'adresse
hitps://www.education.gouv.fr/depp/les-stereotypes-de-genre-et-perspectives-d-
orientation-des-eleves-de-seconde-generale-et-504803

En 2023, 3 900 éleves de seconde générale et technologique ont répondu 4 une
enqguéte visant d mesurer leur stéréotypie de genre en matiére d’'orientation.

Ortagus, J. C., Tyler, O., & Dirghalli, J. (2026). Navigating Course-Sequencing Decisions
and Community College Pathways for Historically Underserved Student Populations. The
Journal of Higher Education, 97(4), 675-709.
https://doi.org/10.1080/00221546.2024.2429978

Course sequencing in higher education refers to the structured order of courses required
for progressing toward a certificate or degree. Community college students, particularly
those from historically underserved backgrounds, face a variety of challenges associated
with meeting academic requirements and completing their degree. In this study, we
draw from semi-structured interviews with 80 historically underserved students and 9
advisors from a high-enrollment community college to explore how historically
underserved students and their advisors consider and implement course-sequencing
strategies when building students’ academic schedules. Taken together, our emergent
themes revealed that (1) historically underserved community college students were
concerned primarily with fulfiling degree audit requirements, (2) the importance and
difficulty of navigating the first semester of college, (3) the role and influence of non-
curricular barriers to students’ academic success, and (4) the challenges and
opportunities associated with taking online courses. Our findings suggest a potential
need for institutional policies or requirements designed to ensure historically underserved
students meet with their advisors at set intervals and receive evidence-based advising
recommendations related to appropriate ordering and combinations of courses given
their academic progress, degree program, and individual goals.

Robert, A. (2026). Changer de voie, compléter son parcours : quand les jeunes retournent
aux études. Céreq Bref, (485), 1-4. Consulté a I'adresse https://shs.hal.science/halshs-
05630645

Entrer dans la vie active ne signifie plus tourner définitivement la page des études. Parmi
les jeunes sortis de formation initiale en 2017, un sur cing obtient un nouveau diplédme ou
un titre professionnel dans les six premiéres années de vie active. Qu'ils visent a rattraper
un échec scolaire, d progresser dans sa carriere ou A engager une réorientation, ces
nouveaux dipldbmes permettent souvent de monter en qualification et d’améliorer
I'accés & I'emploi. Mais leurs bénéfices varient fortement selon les parcours. A partir des
données de I'enquéte Génération, ce Céreq Bref met en lumiéere la diversité des logiques
et des effets des certifications obtenues selon I’ origine sociale, les niveaux de formation
et les expériences scolaires antérieures.

Toussaint, C., Patzina, A., Dietrich, H., & Wolbring, T. (2026). Study Programs, Public
Rankings, and College Enroliment Intentions: Results from a Survey Experiment on Study
Program Content, Flexibility, and Support. Sociology of Education, 99(1), 82-98.
https://doi.org/10.1177/00380407251356274

Current research on college enrollment intentions predominantly focuses on the effects
of individual and university characteristics, neglecting how specific study program
features affect enroliment intentions. We examine three key elements in a study program:
content, flexibility, and support. These elements shape individuals’ beliefs about costs,
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benefits, and their success probability, thus affecting enrollment intentions.
Understanding these influences helps address disparities in access to higher education
because an individual's social background shapes information processing and thus,
belief formation. Using data from a factorial survey experiment conducted with German
high school students in their final year of school, we apply random-intercept regression
models to investigate the causal (socially stratified) effect of study program features on
enroliment intentions. Our results reveal significant effects of the investigated dimensions
on enrollment intentions, suggesting that adjusting program content, flexibility, and
support services enhances those intentions. However, the limited effect variation across
social backgrounds implies that these adjustments will not reduce the social origin gap
in higher education transitions.

Tran, L. T.,, & Le, T. T. (2026). Reverse Student Mobility to the Global South and the
Decolonisation of International Education: Australian Students’ Learning and Regional
Engagement in the Indo-Pacific. European Journal of Education, 61(2), e€70510.
https://doi.org/10.1111/ejed.70510

International education practices and trends, particularly student mobility, remain largely
shaped by Global North perspectives. Although scholars have repeatedly called for the
dismantling of Western dominance and supremacy in international education, there is
still limited understanding of how this can be achieved and what the decolonising
impacts might be. This article examines how reverse student mobility from the Global
North (Australia) to the Global South (the Indo-Pacific), as facilitated by the New
Colombo Plan (NCP), can shift students’ perceptions of the Global South, strengthen
Indo-Pacific capabilities and deepen regional engagement. At the same time, the
findings indicate that some Australian students in the Indo-Pacific face intersecting
challenges, including language barriers, gendered violence, discrimination and
institutional protection neglect, that can constrain capability development and, in
extreme cases, undermine or reverse the intended benefits of regional mobility. It
highlights how students’ agency, shaped through direct interaction and relational
experiences in diverse socio-cultural contexts in the Global South, is central to initiating
broader systemic change. Drawing on empirical data, the article elucidates how
structured experiences in the Global South not only challenge post-colonial knowledge
hierarchies at the individual level but also contribute to rethinking decolonial practices
and expanding intercultural engagement.

Winfield, T. P. (2026). Tangled motivations: pathways to costly careers. Theory and Society,
55(2), 20. https://doi.org/10.1007/s11186-025-09669-5

How do organizations recruit top talent to costly careers, and how do recruits’
experiences vary along gender, racial, and class lines? This article infroduces a
framework of tangled motivations to highlight the multiple, intertwined reasons people
pursue careers that demand substantial personal investments and risks, and how these
reasons become further entangled within organizational settings. Contrary to studies that
separate intrinsic and extrinsic motivations, | argue that motivations are tangled because
individuals develop avenues for action that address both personal aspirations and
practical needs. Drawing on three years of immersive ethnography and over 100
interviews at the United States Military Academy Preparatory School at West Point, |
demonstrate that recruits enter officer training to achieve aspirational identities and
material security. These motives are further woven together as the organization
strategically amplifies educational, financial, and identity-based reasons to pursue
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officership. In this way, people with diverse backgrounds and motivations embark on
different but coordinated trajectories toward the same career. More broadly, a
framework of tangled motivations sheds new light on dynamics in organizational
recruitment and retention, with attention to inequalities and entanglement over time.

Adamson, F. (2026). Réinventer I'éducation pour une société juste et démocratique:
I'urgence de s’engager collectivement. Revue internationale d’éducation de Sevres,
(100), 159-166. https://doi.org/10.4000/16993

Dans un entretien, le chercheur américain Frank Adamson analyse la crise systémique
qui traverse I'éducation américaine dans un contexte de « polycrise » combinant
inégalités extrémes, polarisation politique, crise environnementale et affaiblissement
démocratigue. Adamson soutient que I'équité éducative ne peut étre pensée
isolément : elle suppose une fransformation structurelle des modeles économiques,
politiques et idéologiques qui faconnent les écoles. Il appelle a considérer I'éducation
comme un bien public, & rompre avec les logiques néolibérales de privatisation et de
standardisation, et a développer des pédagogies participatives renforcant la
conscience démocratique et écologique. Si I'on note I'émergence de dynamiques
locales porteuses d’espoir, les fransformations nécessaires dépassent largement le cadre
des établissements scolaires et exigent des mouvements sociaux, un investissement
public accru et une redéfinition du but fondamental de I'éducation : préparer les €leves
a transformer la société plutét qu’'a s'adapter aux inégalités existantes.

Ahmadi, S., Sellami, A., Ben Othman, M., & Boukthir, I. (2026). KIX EMAP Learning Cycle
Case Study: Management of Secondary School Teachers in Tunisia: Between What Exists
and What Is Desired. Consulté  a I'adresse  GPE KIX  website:
https://www.gpekix.org/sites/default/files/2026-
04/KIX%20EMAP%20Learning%20Cycle%20Case%20Study Management%200f%20Secon
dary%20School%20Teachers%20in%20Tunisia_Between%20What%20Exists%20and%20Wh
at%2015%20Desired.pdf

Produced by a team from Tunisia in the context of the KIX EMAP Learning Cycle
“Secondary Teacher Workforce Management”, held in collaboration with the UNESCO
International Institute for Educational Planning (IIEP), this case study presents an analysis
of secondary teacher workforce in Tunisia, including teacher requirements, deployment
and utilisation, along with policy and practice recommendations.

Andronikidis, K. (2026). School digital infrastructure and education technologies in Europe:
insights from 17 education systems (p. 24). Consulté a I'adresse European Schoolnet
website: http://www.eun.org/documents/411753/14167223/Agile+Report-VOL7-
2026.pdf/ffa2562b-3ce3-475f-0590-44f0ce784f5f

This report, based on a survey of 17 European countries, offers a comprehensive overview
of how countries across Europe are currently implementing, managing and experiencing
this digital fransformation within their schools.

Arendt, J., & Holm, A. (2026). The Demand for Private Schools and Its Impact on School
Segregation and Student Outcomes (Working paper Ne 18617). Consulté a I'adresse IZA
Network @ LISER website: https://EconPapers.repec.org/RePEc:iza:izadps:dp18617
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This study examines the impact of private school attendance on segregation and student
achievement in compulsory school in Denmark. We show that increased private school
attendance is driven by students from high socio-economic groups. Leveraging variation
across municipalities, grade and calendar years and instrumental variables based on
private school openings, we find that higher private school enrollment is associated with
higher segregation of disadvantaged children. From event study models of the private
school openings and a mover design that controls for student parental background, peer
parental background, past achievement and non-cognitive scores, we find small
achievement effects of private school attendance.

Arold, B. W., & Shakeel, M. D. (2026). The unintended effects of the Common Core State
Standards on non-targeted subjects. Economics of Education Review, 112, 102795.
https://doi.org/10.1016/j.econedurev.2026.102795

School curricula are a central tool of education policy and are typically reformed to
improve achievement in specific subjects. Such targeted reforms may also affect
learning in other domains by shifting instructional priorities. We study the adoption of the
Common Core State Standards (CCSS) in math and English language arts in the United
States and estimate their effects on achievement in both targeted and non-targeted
subjects. Using models with state and year fixed effects, and individual-level student
achievement data from NAEP, we show that the CCSS had zero to modest positive
effects on student achievement in targeted subjects, and a negative effect on student
achievement in non-targeted subjects. This negative effect is concentrated in science
and among students in elementary school where teachers have the most flexibility to shift
instructional focus. Our findings underscore that evaluating targeted education reforms
without accounting for non-targeted outcomes may provide an incomplete picture of
their overall effects.

Bacha, M. (2026). 1. Le mouvement de professionnalisation des enseignant € s dans les
juridictions membres de I'OCDE: cartographie a partir des politiques éducatives
nationales relatives a I'enseignement. Phronesis, 15(HS1), 30-48. Consulté & I'adresse
https.//shs.cairn.info/revue-phronesis-20246-hs-page-30

Cet article propose une cartographie du mouvement de professionnalisation des
enseignant-e-s dans dix juridictions membres de I'OCDE, fondée sur une analyse
documentaire visant & mettre en lumiere ses déclinaisons nationales et les convergences
qui s'en dégagent. Deux dimensions sont examinées: la formation initiale et
I’organisation professionnelle. Les résultats révelent des tendances transversales, dont la
recentralisation de la régulation étatique et une ambivalence entre diversification des
voies d'acceés et universitarisation accrue. L'étude met également en lumiere des
tensions autour des ordres professionnels soulignant I'importance d’'un partage équilibré
des pouvoirs et d'une représentativité effective des enseignant e s.

Bao, Y., Hua, M., & Fang, Z. (2026). She Who Is Motivated in Public Service Suffers More
From Policy Meaninglessness: Understanding Teacher’s Professional Turnover Intention in
the Context of China’s “Double Reduction” Policy. Review of Policy Research, 43(3).
e70051. https://doi.org/10.1111/ropr.70051

Limited research attention has been devoted to understanding whether policy
meaninglessness is related to professional turnover intention among street-level
bureaucrats, especially in China. Drawing from theory and research related to policy
alienation, social identification, and public service motivation, this study investigates
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whether school teachers’ perception of meaninglessness related to China’s “Double
Reduction” policy triggers emotional exhaustion and undermines professional identity,
thereby indirectly relates to professional turnover intention. Furthermore, the possible
exacerbating role of public service motivation during this process is also examined.
Analysis of survey data from 446 teachers revealed that policy meaninglessness was
positively related to professional tfurnover intention through emotional exhaustion and
professional identity. Moreover, this relationship was more pronounced among teachers
with higher levels of public service motivation. These findings underscore the nuanced
influence mechanism of policy meaninglessness, as well as how individual characteristics
such as public service motivation might condition street-level bureaucrats’ reactions to
policy alienation. Theoretical and practical implications are discussed.

Bapna, A., Marcus, R., Jiménez Thomas Rodriguez, D., & Khosravi, D. (2026). The impact
of climate change on education outcomes: a systematic review. Consulté a |'adresse
ODI Global website: hitps://curated-library.iiep.unesco.org/fr/node /58502

This systematic review — the first of its kind globally — examines how major climate
hazards, including floods, droughts, cyclones, wildfires, and temperature variations,
affect educational outcomes for children in low and middle-income countries. The
review explores the direct and indirect effects of climate change on children’s learning,
the mechanisms driving these impacts, and the interventions that can build resilience at
individual, community, and system levels.

Bardi, A.-M., & Gauthier, R.-F. (2026). La multiplication des lieux d’apprentissage:
fracturations déléteres ou émergence possible de nouveaux paysages? Revue
internationale d'éducation de Sevres, (100), 83-90. https://doi.org/10.4000/169pu

Le caractere ubiquitaire, protéiforme et stratégique de la connaissance dans les sociétés
contemporaines ne peut que révolutionner la place symbolique aussi bien que la
fonction des lieux traditionnels d’apprentissage appelés « écoles ». Si d'évidents dangers
apparaissent, nés aussi bien de la marchandisation des savoirs que d'une confusion
préoccupante des réles qui augmente I'angoisse des acteurs, c’'est sans doute aussi le
moment a saisir pour inaugurer de nouvelles opportunités d'apprendre et pour chercher
Un nouveau principe organisateur et critique redéfinissant les finalités de I'éducation
humaine entre tant de situations disparates.

Ben Amor, M. A., Farges, G., Gremion, C., & Tenne, Y. (2026). Eduquer et former dans
incertitude des meétiers de demain: innovations, tensions et perspectives. Revue
internationale d’'éducation de Sevres, (100), 75-81. https://doi.org/10.4000/169pt

Entre émergence, obsolescence et mutations plus ou moins profondes, les métiers
réagissent differemment face aux incertitudes et aux conftraintes qui impregnent le
monde de I'emploi. Les systemes éducatifs et les équipes en charge de la formation et
de la recherche en éducation proposent des modeles et des solutions fondés sur
I'innovation pour développer les compétences requises par cette dynamique des
métiers, ainsi que les méthodes d’'apprentissage et d’'évaluation adéquates. Lors d'un
collogue international organisé en juillet 2025, cing études de cas originales, de différents
pays et horizons (Corée du Sud, France, Québec, Suisse et Tunisie), ont illustré ces
incertitudes sur les métiers de demain et proposé des attitudes pertinentes.

Btaszczyk, M., Kovalisko, N., Pienkowski, P., Pachkovskyy, Y., & Ryniejska-Kietdanowicz, M.
(2026). Coping with adversity: mechanisms of resilience in Ukrainian universities during
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the Russian-Ukrainian War—a perspective from Lviv University students. Higher Education,
91(5), 1991-2010. https://doi.org/10.1007/s10734-025-01506-z

The ongoing Russian-Ukrainian war profoundly impacts Ukrainian higher education,
demanding significant adaptation from institutions and students. This study investigates
the mechanisms of educational resiience during this conflict, focusing on the
experiences of Lviv University students during the challenging winter examination session
of 2022-2023. Using qualitative analysis of written student memoirs, we explored how
educational continuity was maintained amidst extreme adversity. Our findings highlight
three core aspects of wartime educational resilience: first, war-related disruptions like air
raids and power outages intertwined with typical academic pressures, creating
“compounded adversity.” Second, students responded not with entfirely new methods,
but by intensifying and adapting everyday coping strategies, collaborative practices,
and peer support networks—a manifestation of “ordinary magic” in extraordinary
circumstances. Third, while institutional adaptations (e.g., hybrid learning, flexible
assessments) provided crucial frameworks, educational continuity ultimately relied on
“shared resilience.” This emerged as a dynamic interplay between institutional
possibilities and the grassroofts initiatives of students and faculty who navigated practical
challenges and filled implementation gaps. This study proposes the concept of “shared
resilience” as a potentially valuable analytical framework for understanding how higher
education institutions maintain functionality during prolonged crises and disruptions.

Boissinot, A. (2026). Gérer les incertitudes: la lecon de Gustave Monod. Revue
internationale d’'éducation de Sevres, (100), 117-123. https://doi.org/10.4000/16%py

Si notre époque ressent fortement les incertitudes du monde, ses inquiétudes ne sont pas
sans précédent. L'exemple de la démarche qui fut celle, en d'autres temps troublés, de
grands réformateurs de I'éducation nationale en France permet d'analyser et d’affirmer
des principes et une méthode. Sont rappelées dans cet article les lecons que peut nous
donner I'action conduite pendant deux décennies par Gustave Monod, fondateur du
Centre international d’études pédagogiques, devenu France Education International
(FEI). Cet exemple met en évidence I'importance d’une vision d’'ensemble, inscrite dans
la durée et respectueuse des acteurs.

Boissinot, A., Ndoye, M., & Weinstein, J. (2026). Face aux crises, la résilience des
communavutés éducatives. Revue internationale d’éducation de Sevres, (100), 57-63.
hitps://doi.org/10.4000/16%pr

Conflits de toute sorte, catastrophes climatiques ou sanitaires, remises en cause des
principes démocratiques au profit de réegimes souvent qudlifiés d’illibéraux : des situations
se multiplient que I'on peut quadlifier d’extrémes mais non, hélas, d’exceptionnelles. A
partir de cing études de cas portant sur des contextes différents (Hongrie, Liban et
Ukraine, Mali, Mayotte, Venezuela) et qui analysent des crises diverses, on peut tenter
d’'en décrire les effets et conséquences, mais surtout de mettre en évidence les formes
de résilience qui mobilisent les acteurs. Elles appellent des démarches qui consistent &
soutenir et outiller les communautés éducatives, d aider au recrutement et a la formation
des maitres, les enjeux éducatifs se déplacant alors des politiques nationales vers les
acteurs locaux.

Borne, E., & Baptiste, P. Régulation de I'enseignement supérieur privé.(2025).
hitps://www.senat.fr/dossier-leqislatif/pjl25-313.html
Projet de loi relatif a la régulation de I'enseignement supérieur privé
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Bourke, T., Alford, J., Mavropoulou, S., & Catalano, G. (2026). Interpretations of inclusive
education in Australian policy: what's the problem represented to be? Infernational
Journal of Inclusive Education, 30(7), 1336-1355.
https://doi.org/10.1080/13603116.2025.2532634

Policies encapsulate distilled values and have good intentions. However, how problems
are represented and then interpreted and translated into practice is not always clear. In
this paper, we used Carol Bacchi's ‘What’s the Problem Represented to bee’ (WPR)
approach to analyse and critique the discourses present in three Australian states’
inclusive education documents to see how they represent General Comment No. 4’s
right to inclusive education for all students including those with disabilities. Findings reveal
that, for the most part, Australian states follow the sentiments of General Comment No.
4. However, there are confradictory messages related to how inclusive education, as
intended by General Comment No. 4, should be enacted. In analysing the policy
landscape in this way, we found that the sense of urgency underpinning General
Comment No. 4 and the commitment to full inclusion for all students were variably
reflected in the states’ inclusive education policies.

Bouvier, A. (2026). Délivrer I'école du carcan scolaire. Revue internationale d’'éducation
de Sevres, (100), 169-173. hitps://doi.org/10.4000/16904

L'auteur appelle a libérer I'école francaise du « carcan scolaire» qui freine son
adaptation aux mutations contemporaines. Comparant I'évolution lente de I'éducation
a celle d’autres domaines, il plaide pour une école apprenante, ouverte a la diversité
culturelle et aux innovations pédagogiques, notamment numériques et
organisationnelles. Face a la technostructure bureaucratique qui bloque le
changement, il préconise des modes de fonctionnement horizontaux, coopératifs et
responsabilisants. L'auteur insiste sur la formation tout au long de la vie et sur I'importance
d'une éthigue humaniste a I'ere de l'intelligence artificielle, afin de batir une société
véritablement apprenante et inclusive.

Bouzar, F. (2025). Entre tensions et appropriations: comment un oulil de GRH peut-il
transformer une organisation publique ? Une analyse d’un dispositif d’évaluation du
personnel dans le contexte de I'Education nationale (Phdthesis, Université de Lorraine).
Consulté a I'adresse https://hal.univ-lorraine.fr/tel-05523869

L'infroduction d’outils de gestion inspirés du secteur privé dans les organisations
publiques est au coeur des politiques de modernisation. Parmi eux, les dispositifs de
gestion des ressources humaines (GRH), désormais considérés comme des leviers
stratégiques, occupent une place centrale dans la transformation des institutions
publiques. Leur déploiement suscite toutefois des tensions fortes et persistantes, qui
interrogent leur efficacité et leur potentiel transformateur. Dans ce contexte, I'Education
nationale constitue un terrain particulierement fécond pour analyser les effets des outils
de gestion, en raison de la complexité des enjeux éducatifs, professionnels et statutaires
qui la traversent. Cette recherche doctorale vise  comprendre comment I'infroduction
d'un nouveau dispositif d’évaluation individuelle des enseignants peut, ou non, conduire
a des transformations effectives au sein des établissements du secondaire en France. Elle
s'intéresse plus particulierement au role des tensions générées par I'usage du dispositif,
aux stratégies individuelles et collectives mises en oeuvre pour les réguler, et a la maniere
dont ces tensions influencent les formes d’'appropriation et les trajectoires d'usage du
dispositif. La recherche adopte une méthodologie qualitative approfondie, ancrée dans
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une perspective réaliste critique. L'analyse repose sur une enquéte multi-niveaux et
processuelle menée par triangulation des données (documents institutionnels, entretiens
approfondis, observations et netnographie), examinant le dispositif dans ses étafts
«circulanty» (conception et diffusion) et «inscrity (usage concret par les acteurs). Les
résultats montrent que les tensions ne constituent pas seulement des obstacles &
I'appropriation: elles en sont aussi des catalyseurs. Selon l'intensité percue de ces
tensions, les acteurs adoptent stratégies d'appropriation différenciées, conduisant a des
trajectoires d'usage qui influencent significativement les pratiques, la redéfinition des
relations professionnelles et les évolutions du pilotage organisationnel. L'originalité de la
recherche tient a I'arficulation entfre tensions et appropriation, enrichie par une grille
analytique intégrant les dimensions cognitives et émotionnelles vécues par les acteurs.
En croisant les niveaux individuel et institutionnel, elle éclaire les mécanismes concrets de
transformation par les outils de gestion. Cette these contribue & la littérature sur
I'appropriation des outils gestionnaires, en mettant en lumiere le réle structurant des
tensions comme moteur de changement. Elle ouvre également des perspectives
managériales en proposant des pistes pour une gestion plus capacitaire et attentive aux
réalités de terrain, en montrant comment la prise en compte des tensions peut devenir
un levier d'amélioration continue des pratiques professionnelles.

Boyer, P. (2025). L’Université mise en données : sociologie des enjeux et usages de I'open
data dans I'enseignement supérieur et la recherche frangais (Theses, Université de
Strasbourg). Consulté a I'adresse https://theses.hal.science/tel-05529909

This dissertation offers an analysis of open data policies in the French higher education
and research (HER) sector.The starting point of this research lies in a puzzling observation :
while the datafication of higher education is often subject to methodological and
normative critiques—quantification being notably associated with the marketization of
the sector and its subordination to exogenous imperatives of performance and
profitability—open data is widely perceived as a step forward toward transparency in
public organizations and as a tool for the democratization of universities. The coexistence
of these two positions appears paradoxical: why does open data, by virtue of its
openness, seem to escape the critiques commonly addressed to quantification @
Drawing on a theoretical framework at the intersection of public policy sociology and
the sociology of quantification—enriched by insights from Infrastructure Studies—this
thesis explores the hypothesis that open data operates as a boundary object : an object
situated at the intersection of multiple social worlds, defined by a certain vagueness that
allows heterogeneous actors to project diverse meanings onto it. This diversity of
stakeholders is often presented as a strength, contributing to the representation of open
data as nonpartisan and pre-political. By analyzing the emergence and implementation
of public data policies at various institutional scales, as well as the infrastructures through
which data is produced and opened in the HER sector, this study repositions open data
within the ideological frameworks of the knowledge economy and New Public
Management. Far from being a neutral technical device designed to render universities
transparent, open data functions as a new form of quality assurance—an instrument in
the service of the digital governance of higher education and research.

Bray, M. (2026). Une industrie de l'incertitude : le soutien scolaire privé dans les espaces
fortement concurrentiels (S. Herold, Trad.). Revue internationale d’'éducation de Sevres,
(100), 135-143. https://doi.org/10.4000/169290
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Ces derniéres années, on a assisté a I'expansion du soutien scolaire privé a I'échelle
mondiale, proposant des cours de soutien additionnels et payants, en dehors de I'école,
dans les matieres scolaires. Une grande partie de la demande de soutien privé est tirée
par I'incertitude. Les familles ont le sentiment que I'enseignement scolaire ne suffit pas,
dans un contexte d’'évolutions technologiques, économiques et sociales, et que la
société est de plus en plus concurrentielle. Les entreprises exploitent cette situation en
proposant des cours de soutien qui garantissent leur propre prospérité. Ces entreprises
peuvent cependant elles-mémes étre confrontées a des conditions incertaines et &
I'évolution du contexte de leurs activités. Cet article analyse ces tendances a partir
d'exemples provenant de Chine, d’'Inde et d’Australie.

Brilli, Y., Cottini, E., Ghinetti, P., & Moroni, G. (2026). University at Your Doorstep: Local
Human Capital Effects of Higher Education Expansion (Working paper No 2026: 17).
Consulté a I'adresse Department of Economics, University of Venice « Ca’' Foscari»
website: https://EconPapers.repec.org/RePEc:ven:wpaper:2026:17

University systems in many countries expanded by establishing new institutions in areas
previously lacking higher education. We study Italy’s postwar university expansion, which
opened the first faculties in provinces that had never hosted one. Exploiting variation in
the timing of these openings across provinces and birth cohorts in an event-study design,
we find that local access increased graduation rates by 3.2 percentage points on
average across tfreated cohorts (approximately 26 percent relative to the pre-treatment
mean), with a sharp discontinuity of 1.2 percentage points at the enrollment-age
threshold. The effect is significant across all urbanization levels and increasing in more
urbanized provinces, consistent with complementarities between university access and
local labour market conditions. Women benefited disproportionately, though gender
gaps in labour market outcomes narrowed by less than those in education. Spillover
effects to neighbouring provinces exist but are of secondary magnitude, with the local
effect approximately twice the size of the neighbour effect. At the province level, these
first openings reduced educational disparities between provinces that gained a
university and those that remained unserved.

Brown, C. P. (2026). Examining how to support the next generation of critical scholars
seeking to transform systems of education: an evaluative case study. Higher Education,
Q1(5), 1657-1679. https://doi.org/10.1007/510734-025-01489-x

Many students within the field of education in the United States return to doctoral
programs in institutions of higher education to pursue areas of critical inquiry to produce
ethically responsible research while supporting their desires to change the professional
worlds they just left. For many, this requires them to learn how to be critical researchers in
a manner that allows their voices to be heard by the audiences to whom they hope to
speak while satisfying the requirements of their Western predominantly White institutions
of higher learning. To examine some of the challenges doctoral students face while
learning to become critical qualitative researchers, | share data from an evaluative case
study of educational leadership and policy doctoral students’ development in becoming
critical scholars who engage in qualitative case study methodology and whether my
instruction assisted them in this process. Interpreting the findings of this study through a
decolonial lens illuminates actions researchers and instructors, like me, can take to
support the next generation of critical qualitative scholars.
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Buckner, E., & Zhang, Y. (2026). Sustainability rankings in higher education: ‘The right thing
to do’ or the pursuit of global recognition? Higher Education, 91(5), 1775-1791.
https://doi.org/10.1007/s10734-025-01495-z

As universities strive to become more sustainable and support sustainable development
broadly, sustainability assessments and rankings have proliferated and become
influential in higher education worldwide. A growing number of universities in lower- and
middle-income countries are participating, often with fewer economic and human
resources than their counterparts in the Global North. We conceptualize these
sustainability assessments and rankings as a new ranking product that both capitalizes
off existing rankings infrastructures and logics, while also claiming to address limitations in
existing rankings by focusing on societal impact and contributions to global challenges.
Drawing on 28 interviews from universities located outside North America and Europe, we
examine why universities participate in sustainability assessments or rankings to better
understand their appeal. We find three major perceived benefits, namely, to improve
institutional practices, to learn from other universities, and to enhance status and
recognifion. Our findings suggest that their growing power in higher education comes in
part from their ability to imbue a marketized ranking product with moral legitimacy.
Nonetheless, we also found important critiques: institutions highlighted the administrative
and financial burdens of participating. Second, many found that the standardized
metrics failed to reflect their context. We argue that that sustainability rankings and
assessments do not well capture the realities and practices of universities outside of North
America and Europe; this is concerning because the growing influence of sustainability
rankings globally could both reinforce existing academic hierarchies while also limiting
conceptions of universities’ role in sustainability, all while benefitting from assumptions of
their legitimacy.

Caillot, M., & Forest, F. (s. d.). Le pilotage de I'offre de formation dans les universités :
stratégie, outils, régulation. Consulté a I'adresse
https://www.education.gouv.fr/sites/default/files/document/le-pilotage-de-l-offre-de-
formation-dans-les-universit-s-strat-gie-outils-r-gulation-515951.pdf

Cedefop. (2026). Policy approaches to tackle VET teacher shortages in the EU.
https://doi.org/10.2801/5087236

Teacher shortages in vocational education and training (VET) have been growing across
Europe, driven by an ageing workforce, low numbers of new entrants to the profession,
and unattractiveness of the teaching career. Not only are these shortages quantitative,
but also qualitative, as many teachers lack opportunities to keep their technical and
pedagogical competences up to date. Countries are responding with reforms to initial
teacher education, more f lexible side entry pathways, expanded contfinuing
professional development, and measures to improve retention and career
attractiveness. Cedefop’s European Vocational Teacher Survey (EVTS) plays a key role in
addressing persistent evidence gaps by providing harmonised data to support more
coherent policy design. Examples from Germany and France illustrate di erent national
approaches to tackling teacher shortages. Strengthening data systems, ensuring
coherent career pathways, and aligning recruitment and retention strategies remain
essential to sustaining the VET teaching workforce.

Cedefop, Papazoglou, M., Psifidou, 1., & Kamopoulou, Z. M. (2026). Digital skill integration
in IVET curricula. https://doi.org/10.2801/6442047
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This paper forms part of a broader research project on mapping digital skills in initial
vocational education and training (IVET) curricula using natural language processing
(NLP) techniques across eight European countries at ISCED level 3. It draws on eight
harmonised national reports, providing qualitative evidence on curriculum governance,
updating processes, stakeholder involvement, and strategies for embedding digital skills.
Findings indicate that governance arrangements strongly influence curricular
responsiveness. Centralised systems ensure coherence but adapt more slowly to
technological change, whereas decentralised or partnership-based systems o er greater
f lexibility but exhibit uneven implementation across sectors and regions. Integratfion
approaches, vary from transversal curriculum components to sector-specific
embedding, producing differences in coverage, depth and consistency. Common
challenges include sectoral disparities, institutional capacity constraints, and gaps in
teacher preparation for digital pedagogy. The paper concludes that effectively
embedding digital competences in IVET requires coordinated governance, sustained
stakeholder engagement, and continuous investment in teacher capacity and learning
infrastructure.

Chen (FR#LXR), L. H., & Ma (B08), M. (2026). Leading in the Al Age: A Systematic Review

of Global Perspectives on Al and Educational Leadership. ECNU Review of Education,
9(2), 20965311261446186. https://doi.org/10.1177/20965311261446186

Purpose Amid heated global discourses on the benefits, challenges, and propositions of
adopting Al in educational leadership, this study elucidates the global impacts of Al on
educational leadership and how educational leaders should approach if.
Design/Approach/Method Using the Responsible Al framework, this study systematically
reviews literature on Al and educational leadership from 2015 to 2024. Findings Al
empowers educational leadership but also brings potential costs and risks. It has been
approached and applied differently in educational leadership globally, without a
consensus on how to leverage it. A human-centered, symbiotic relationship between Al
and educational leaders could be a future trend if leaders reconstrue, change, and
adapt educational leadership through the responsible use of Al. Originality/Value This
study contributes to presenting and analyzing global opinions of Al and educational
leadership amid systematic differences and regional diversities in technology adoption.
It advances international scholarship on the disciplinary application of Al in educational
leadership and the evolving discourses surrounding educational leadership.

Choi, J., & Walsh, J. P. (2026). Resource Dependence and Indirect Power: Explaining
Inequality in Universities’ F&A Rates. The Journal of Higher Education, 0(0), 1-27.
https://doi.org/10.1080/00221546.2026.2657236

This paper examines how a highly regulated research funding stream to universities is
influenced by representative politics. We apply Resource Dependence Theory and
indirect power arguments to the US federal Facilities and Administrative (F&A) cost
reimbursement system. We measure a university's indirect power over its cognizant
agency through state-level congressional representation and predict the F&A rate
negotiated between the university and the agency. We find universities benefit from
state representation on the relevant House oversight committees, but only for one of the
two cognizant agencies. We suggest this agency difference is related to the coercive
force on each agency. We argue indirect power can contribute to the inequality in
science funding and, more broadly, to stratification in the higher education system.
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Condette, J.-F. (2025). Histoire de I'enseignement supérieur en France, XIXe-XXle:
formation, recherche et engagement dans la vie de la cité. Consulté a I'adresse
https://www.dunod.com/histoire-geographie-et-sciences-politiques/histoire-
enseignement-superieur-en-france-xixe-xxie

Cet ouvrage propose une synthese inédite sur une histoire de | enseignement supérieur
en France de 1800 & nos jours en présentant systématiquement les acteurs, les contenus
et les formations dans le cadre de | histoire sociale et politique du temps. A ce titre deux
chapitres, jamais étudiés dans les syntheses sur ce sujet, sont proposés, | un sur |
enseignement supérieur pendant la Premiére Guerre mondiale, | autre sur ce méme
enseignement pendant la Seconde Guerre mondiale. Il s agit de dégager, sur plus de
220 ans, les grandes étapes de fondation et de rénovation de cet enseignement, mais
aussi d insister sur les continuités et les « mouvements de fond» qui le caractérisent. La
hausse progressive des effectifs étudiants, leur féminisation, | affrmation de la recherche
scientifique, la professionnalisation des formations sont ainsi des tendances lourdes tout
comme I'engagement des acteurs universitaires dans la vie de la cité et dans les grands
débats politiques de I'époque, | internationalisation progressive des institutions. L auteur
propose ainsi la description des événements de mai-juin 1968, de leurs causes et de leurs
effets surle monde de | enseignement supérieur. Ce tableau sur la longue durée ne traite
pas seulement (comme les autres ouvrages) des universités, mais integre également les
«autres enseignements supérieursy (écoles de commerce, de gestion, écoles d
ingénieurs, classes préparatoires aux grandes écoles, grandes écoles, etc.). Il permet de
disposer des clés de lecture d un systeme francais d enseignement supérieur complexe
et désormais fréquenté par une grande partie de la jeunesse du pays

Corgelas, A. (2026). Le principe du droit a la scolarisation universelle : repéres, enjeux et
limites dans le contexte haitien. Efudes Caribéennes, 62. https://doi.org/10.4000/163wc
This article examines the right to education and the obstacles to its realization in Haiti.
Many children, particularly street children, are invisible within the educational system
(Francois, 2009). Although education can reduce the risk of conflict by 20% per year and
promote peace, several barriers to universal schooling exist. Approximately 617 million
children worldwide have not acquired minimum skills in reading and mathematics (UIS,
2017), and over 85 million children aged 6 to 15 affected by conflicts are not enrolled in
school (UCW, 2025). In Haiti, inequalities, extreme poverty, lack of resources, privatization
of education, and insufficient international cooperation hinder the implementation of
universal schooling. The study proposes concrete measures to strengthen school
infrastructure, train teachers, and increase international cooperation. Finally, it
emphasizes the importance of an inclusive and collaborative approach to overcoming
educational challenges and ensuring a better future for Haitian children.

Courbon, L., & Roblez, A. (2024). Vécus et processus d’appropriation : analyses croisées
en contexte d’'IDEPP* et de formation*instruments et dispositifs d'évaluation des pratiques
professionnelles. In Les instruments et les dispositifs d’'évaluation des pratiques
professionnelles et leurs effets. Consulté a I'adresse https://hal.science/hal-05632125

This article aims to examine processes of appropriation from two different perspectives:
doctoral research into teacher training and the evaluation of a public education policy.
Our comparative analyses lead us to adopt a dialogical approach to the role of lived
experience in these processes, and to the temporal and spatial reconfigurations that can
be observed within them.
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Courtial, E. Réforme des critéres d’attribution de I'éducation prioritaire. (2026).
https://www.senat.fr/dossier-leqislatif/ppl25-506.html

Proposition de loi portant réforme des criteres d’attribution de I'éducation prioritaire pour
I'équité des résultats et I'égalité territoriale

Czarnecki, K., & Korpi, T. (2026). More funding, more students? Student funding policies
and tertiary education enrolment ratios in 32 high-participation countries. Higher
Education, 91(5), 1941-1960. hitps://doi.org/10.1007/510734-025-01504-1

Participation in tertiary education has grown dramatically in recent decades, and the
distribution of the costs for degrees between students, families and states has
consequently become an intensely debated policy issue in many countries. Despite
these international trends, substantial cross-country differences in both participation and
funding persist. Student funding systems can include many different components, but a
key distinction typically is between (a) repayable student loans and (b) non-repayable
grants. Assessments of the relationship between funding policies and participation in
tertiary education have largely focused on evaluating the impact of specific
components or used crude expenditure data, providing a circumscribed picture of the
transition to mass participation. Using unique information from the Student Support and
Fees Dataset, we expand on existing research by providing macro-level evidence on the
relationship between levels and changes in student funding packages and tertiary
education enrolment ratios—as measures of participation—in 32 High Participation
Systems between 2006 and 2021. The results from pooled OLS analyses with time fixed
effects as well as within-between random effects panel regression show that student
funding policy does not seem to influence enrolment ratios. An important exception is
found in countries where tertiary credentials have started fo become a social norm, that
is when the proportion of the labour force with tertiary credentials exceeds approx. 38%.
Beyond that point, non-repayable student funding starts to matter for further increases in
enrolments.

Dang, T., Haapanen, M., & Suhonen, T. (2026). The long-term health consequences of
expanding access to higher education. Economics of Education Review, 112, 102794.
https.//doi.org/10.1016/j.econedurev.2026.102794

This study examines whether increasing young individuals’ access to higher education by
creating and expanding higher education institutions affects their survival or mental
health, or those of their parents. Our quasi-experimental analysis leverages changes in
access to university resulting from the geographical expansion of the Finnish university
system in the 1960s and 1970s. The results suggest that greater access to university for 19-
year-olds reduces their probability of mental health-related hospitalization and drug use
while also generating positive spillovers on their mothers’ longevity. However, we do not
find strong effects on individuals' early mortality, fathers’ old-age survival or parental
mental health.

De Benedetto, M. A., Silipo, D., & Ciccarelli, C. (2026). Bridging the gap: The effect of
National Operational Program (PON) on primary school performance. Economics of
Education Review, 112, 102776. https://doi.org/10.1016/j.econedurev.2026.102776

This paper examines the impact of the National Operational Program (PON) on primary
school achievement. To address endogenous selection into funding, we construct a
propensity-score-matched comparison group and estimate causal effects using a
staggered difference-in-differences design. PON participation significantly improves
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mathematics and language achievement, with effects of 0.09-0.10 standard deviations
in second grade and 0.11-0.12 in fifth grade. Gains emerge immediately, peak within
two years, and then fade, consistent with the short duration of interventions. Impacts vary
across contexts and student groups: improvements are concentrated in the Centre—
South and among native students, while effects for immigrant students are limited and
no differentiated effects are found by gender. Mechanism analyses indicate that
program effectiveness depends on the intensity of support: schools with higher per-
student funding achieve larger gains. Moreover, schools exposed to basic-skills projects
show significant improvements, though overlapping participation across project types
limits our ability to draw causal inferences about the differential effectiveness of specific
PON typologies. Overall, the findings highlight the importance of context-specific and
skill-focused investments in shaping the effectiveness of EU-funded educational policies.

De Ketele, J.-M. (2026a). Menaces, opportunités et orientations pour réinventer I'école
dans un monde incertain. Revue internationale d’'éducation de Sevres, (100), 31-44.
https://doi.org/10.4000/16%2pp

Ce centieme numéro de la Revue internationale d’éducation de Sevres interroge, en
quatre chapitres, les défis auxquels I'école est confrontée dans un monde caractérisé
par l'incertitude climatique, géopolitique, technologique et sociale. S'appuyant sur
trente études de cas internationales présentées en 2025 lors du cinquieme colloque
international de la revue, i| montre que chaque niveau du systéme éducatif — autorités
centrales, locales et acteurs de terrain — joue un rbéle déterminant pour transformer
I’école en un systeme apprenant. La théorie des opportunités (affordances) constitue le
fil rouge de cette réflexion : identifier, évaluer, rendre accessibles et mobiliser les
opportunités offertes par les environnements éducatifs permet de répondre aux
mutations contemporaines. Les analyses mettent en évidence la nécessité de repenser
I’école autour de principes tels que I'optimisme lucide, I'inteligence collective, la
continuité éducative, la culture du débat, I'équité, et une vision écosociale de
I’éducation. L'ensemble converge vers une question centrale : comment construire une
école crédible, capable de former les jeunes O affronter et a transformer un futur
incertain 2

De Ketele, J.-M. (2026b). Oser davantage pour réinventer I'éducation. Revue
internationale d'éducation de Sevres, (100), 205-214. https://doi.org/10.4000/169g9

Les analyses rassemblées dans ce numéro 100 invitent a repenser en profondeur les
systemes éducatifs face aux crises écologiques, politiques, sociales et technologiques
qui transforment nos sociétés. Il apparait que, partout dans le monde, la forme scolaire
actuelle empéche de répondre aux défis contemporains. Deux orientations majeures
sont proposées : 1) développer I'agilité organisationnelle et I'intelligence collective au
sein des établissements, afin de dépasser cette forme scolaire bureaucratique, peu
sensible aux besoins des acteurs et aux exigences d'un monde incertain, et 2) oser
repenser les concepts d'école et d'éducation. Il apparadit nécessaire aujourd’hui de
construire des organisations apprenantes, ouvertes, collaboratives et capables de
mobiliser les savoirs de tous les acteurs, dans une gouvernance horizontale. L'école
devient un écosysteme éducatif agile et ouvert sur son territoire pour accompagner
ensemble les mutations contemporaines.

de Courréges, H. (2026). Eduquer a l'ére des incertitudes stratégiques. Revue
internationale d’'éducation de Sevres, (100), 109-115. https://doi.org/10.4000/16%px
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Avec 'invasion russe en Ukraine en février 2022 s'est inversé le rapport entre force et droit,
en méme temps que s'exacerbent les nationalismes, que se fragilisent les alliances et
resurgissent les sphéeres d'influence impériales. En toile de fond, le changement
climatiue accélere la compétition pour les ressources. Face a ces incertitudes, il est
crucial de repenser le rapport a la jeunesse, au savoir et 4 la transmission.
L’enseignement militaire offre des pistes pour anticiper les évolutions stratégiques, mais il
peut aussi s'avérer inspirant pour repenser la transmission du savoir. Dans ce contexte, la
confiance en notre intelligence collective demeure essentielle.

Dolinina, O., Lytvynchuk, A., Naida, Y., Rogova, V., Sofii, N., & Zasuha, M. (2026).
Secondary teacher workforce management in Ukraine (p. 36). Consulté 4 I'adresse
Global Partnership for Education Knowledge and Innovation Exchange, GPE KIX website:
https://www.gpekix.org/sites/default/files/2026-
05/KIX%20EMAP_Secondary%20Teacher%20Workforce%20Management%20Ukraine.pdf
Produced by a team from Ukraine in the context of the KIX EMAP Learning Cycle
“Secondary Teacher Workforce Management”, held in collaboration with the UNESCO
International Institute for Educational Planning (lIEP), this case study presents an analysis
of secondary teacher workforce in Ukraine, including teacher requirements, deployment
and utilisation, along with policy and practice recommendations.

Dou, J. (Gloria), Gihleb, R., Giuntella, O., & Lonsky, J. (2026). Breaking the Early Bell:
Lessons from the First Statewide Mandate on School Start Times (Working paper N°o 35184).
Consulté a I'adresse Natfional Bureau of Economic Research, Inc website:
https://EconPapers.repec.org/RePEc:nbr:nberwo:35184

We examine the impact of California’s Senate Bill 328 (SB 328), the first statewide
mandate requiring later school start times for middle and high schools, on adolescent
sleep, mental health, and academic outcomes. Using difference-in-differences and
eventstudy designs across five data sources, we find that SB 328 increased the share of
students sleeping at least 8 hours per night by 13%, meeting the CDC-recommended
minimum for this age group. Average mental health effects are imprecisely estimated,
but boys show significant reductions in sadness, hopelessness, and suicidal ideation, and
Hispanic students, who experienced the largest sleep-timing shifts, show parallel
reductions in difficulty concentrating; together these patterns are consistent with a dose-
response relationship between sleep improvement and mental well-being. Math and
English scores in grade 8 improved by approximately 0.08-0.10 standard deviations, with
the largest gains among Hispanic and economically disadvantaged students. A within-
state analysis using feachers’ commute arrival times as a proxy for pre-policy school start
times corroborates these findings, and shows academic gains accumulating over 2023-
2025 alongside a suggestive decline in high school dropout rates. The absence of effects
on chronic absenteeism rules out an attendance-driven mechanism, pointing instead to
the direct cognitive benefits of aligning school schedules with adolescents’ biological
rhythmes.

Drouilleau, F., & Graves, N. (2024). Intégrer les enjeux de la transition écologique dans les
référentiels de certification : vers I'élaboration de compromis sociaux normatifs ? In C.
Gasquet & G. Rieucau (Ed.), Travailler et se former pour répondre & la crise climatique
(p. 39-48). https://doi.org/10.4000/168yo

L'écologisation des référentiels de formation professionnelle initiale s'effectue par le biais
des acteurs impliqués dans les commissions professionnelles consultatives (CPC),
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notamment ceux liés a I'écologie, comme les représentants du Commissariat général au
développement durable (CGDD). Cette écologisation s'opére dans un équilibre subtil
entre action et régulation de I'Etat et mise en dialogue des acteurs professionnels.

D’'Rozario, J., Daltry, R., Thakrar, N., & lyer, G. (2026). Climate and Education in Ghana: A
Landscape Review. hitps://doi.org/10.53832/edtechhub.1170

This landscape review synthesises evidence on climate change and education in Ghana
in order to highlight key vulnerabilities and potential solutions for building a climate-
resilient education system in critical areas. It draws on existing literature and satellite data
analysis to present a holistic overview of recent climate patterns, theirimpact on Ghana's
education system and current efforts to build resilience. Keywords: climate change;
climate resilience; climate education; education resilience; Ghana education An
output of the EdTech Hub, https://edtechhub.org/

Dubet, F. (2026). L'école se porterait mieux si I'on n’attendait pas tout d'elle. Revue
internationale d’'éducation de Sevres, (100), 191-196. https://doi.org/10.4000/169a7
Dans cet entretien, Francois Dubet analyse les paradoxes de la massification scolaire en
France : si I'égalité d'accés a progressé, I'égalité des chances demeure limitée et
I'emprise du dipldme sur les trajectoires sociales s’est accrue. Cette centralité du scolaire
produit inflation des diplémes, anxiété sociale et clivages politiques entre « vainqueurs »
et « vaincus » de la sélection. Francois Dubet plaide pour une priorité donnée a I'école
commune, centrée sur les compétences indispensables & tous, et pour la
reconnaissance de meérites pluriels. Il souligne enfin les obstacles francais - rigidité
bureaucratique, attentes excessives — et invite d mieux articuler école, travail et autres
institutions éducatives.

Duer, C., Martino, B., Porcel de Peralta, M., & Pouzo, J. (2026). The state of digital
transformation in education: where are we and where are we heading? Consulté &

I'adresse Fundacioén Ceibal website:
https://redi.anii.org.uy/jspui/bitstream/20.500.12381/5537/1/Report DTE.pdf

European Commission. Directorate-General for Education, Youth, Sport and Culture,
Allinson, R., Caturianas, D., & Stoy, L. (2026). Promoting STEM education in schools.
hitps://doi.org/10.2766/0846653

This report examines how science, technology, engineering and mathematics (STEM)
education is promoted across European school systems and identifies key challenges,
policy responses, good practice examples and opportunities for systemic improvement.
Drawing on extensive desk research, 265 stakeholder interviews, thematic focus groups,
analysis of Erasmus+ and other EU actions, and comparative analysis across all EU
Member States alongside selected non-EU countries, the study provides a
comprehensive overview of national- and EU-level STEM education policies and
practices. The findings reveal persistent structural challenges, including fragmented
governance, teacher shortages, rigid curricula, unequal access to infrastructure, limited
use of non-formal learning, and weak monitoring and evaluation frameworks. At the
same time, the report identifies promising approaches emerging across Europe, such as
infegrated national STEM strategies, interdisciplinary and inquiry-based pedagogies,
strengthened teacher professional development, targeted infrastructure investment and
expanded partnerships with industry, research institutions and civil society. The report
highlights the growing role of EU programmes and initiatives — particularly Erasmus+,
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Horizon Europe and the Recovery and Resilience Facility — in supporting national STEM
reforms, while underlining the need for greater coherence, sustainability and evidence-
informed policy design. It concludes with targeted recommendations for policymakers,
educators and stakeholders to advance inclusive, high-quality and future-oriented STEM
education across Europe.

European Commission. Directorate-General for Education, Youth, Sport and Culture,
Stoy, L., Galante, L., Seminaroti, E., & Pupelyté, A. (2026). Promoting STEM education in
schools. https://doi.org/10.2766/9663751

This EU-level report is part of the study o “Promoting STEM Education in Schools”,
commissioned by the Directorate-General for Education, Youth, Sport and Culture of the
European Commission. It examines EU policy initiatives and European programmes
addressing STEM education over the past decade, with a focus on pre-primary, primary,
secondary, and initial vocational education and training (VET). The analysis covers
formal, non-formal, and informal education. For assessing the EU’s contribution, a broad
scope was applied, encompassing individual science, technology, engineering and
mathematics disciplines, integrated STEM education, and approaches that combine
STEM with arts and creativity, such as STEAM. The primary objective of this report is to map
and analyse EU policy initiatives and strategies, as well as EU-funded programmes related
to STEM education. The focus is on EU funding instruments and their contribution to STEM
education, including Erasmus+, Horizon Europe, the European Structural and Investment
Funds, and others, complemented by a range of European initiatives and their role within
the wider EU STEM education ecosystem. The study also reviews definitions of STEM
education and STEM competences applied across policy initiatives and funding
programmes. Building on this analysis, the report identifies gaps, challenges, and needs
at EU level.

European Commission, Youth Directorate-General for Education, & Dunajeva, J. (2026).
Evidence-informed mechanisms for successful educational trajectories of learners in
vulnerable situations in  Europe: case studies. Consulté a [I'adresse
https://op.europa.eu/en/publication-detail/-/publication/3b55c81e-3acd-1111-814f-
Olaa’/5ed71al

Le rapport analyse, a partir de six études de cas dans I'éducation de la petite enfance,
le primaire et le secondaire, des interventions fondées sur des données probantes et leur
impact mesurable. Il s'intéresse aux conditions de mise en ceuvre et de pérennisation de
ces pratiques dans différents contextes. Il met en évidence trois leviers principaux: le
soutien précoce aux éleves, le développement des compétences des enseignants et
des environnements scolaires inclusifs, ainsi qu'une mise en ceuvre cohérente a I'échelle
du systeme. Le rapport souligne aussi des obstacles persistants, notamment les limites de
financement, la fragmentation de la gouvernance et les difficultés de mise en oceuvre,
qui freinent la généralisation des interventions et la réduction des inégalités éducatives.

Ferreira, J. R., & Sandholtz, W. A. (2025). Sibling spillovers and free schooling [Working
paper]. Consulté a I'adresse Universidade Nova de Lisboa, Nova School of Business and
Economics, NOVAFRICA website:
https://EconPapers.repec.org/RePEc:.unl:novafriwp2506

We use administrative data to measure sibling spillovers on academic performance
before and after the introduction of Free Secondary Education (FSE) in Tanzania. Prior to
FSE, students whose older siblings narrowly passed the secondary school entrance exam
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were less likely to go to secondary school themselves; with FSE, the effect became
positive. A triple-differences analysis, using geographic variation in FSE exposure, shows
that FSE caused the reversal. Mechanism analyses suggest that changes in parental
investments were a more likely channel for this reversal than direct sibling interactions. By
alleviating financial constraints, FSE allowed households to distribute educational
investments more equitably rather than concentrating resources on high-performing
children.

Garcés, M. (2026). Reconquérir les futurs: pour une alliance des apprenants. Revue
internationale d’'éducation de Sevres, (100), 103-108. https://doi.org/10.4000/16%pw

Les jeunes générations se trouvent prises entre sentiment d'effondrement, absence de
projection et perte du temps de la promesse. L'école, autrefois garante d’'égalité et de
mobilité, devient un lieu saturé de missions impossibles, incapable de répondre &
I'impuissance politique. Face a lincertitude, il est possible de proposer une
transformation de I'éducation: non plus un systeme de promesses brisées, mais un
espace ou chacun peut apprendre 4 se faire des promesses et a créer un temps
commun. Il s'agit de dépasser la servitude adaptative imposée par la vitesse, la
complexité et la logique technocratique, qui produisent un analphabétisme éclairé.
Pour répondre a cette crise, I'éducation doit entrainer I'imagination, accueillir le non-
savoir et favoriser une dalliance des apprenants: une composition ouverte entre
existences diverses, permettant d’habiter ensemble un monde multiple et fragile, dans
un temps partagé.

Garnier, B. (2025). Le systeme éducalif francais - 5e éd. - Grands enjeux et
transformations: Concours et métiers de I'éducation. Consulté a [|'adresse
https://www.dunod.com/prepas-concours/systeme-educatif-francais-grands-enjeux-et-
transformations-concours-et-metiers-1

Vous vous intéressez a I'institution scolaire et universitaire 2Vous vous destinez aux métiers
de I'éducation, a ceux d’encadrement et d’'inspection de I'enseignement scolaire ou
universitaire 2Les concours de recrutement des professeurs des écoles, des colleges ou
des lycées, des CPE et des personnels d'inspection et de direction, requierent tous la
maitrise des grands enjeux du systeme éducatif francais.Avec quels héritages historiques
I’école francaise doit-elle composer aujourd’hui 2Quel sens donner aux principes
fondateurs de I'école républicaine : égalité des chances, lutte contre les discriminations
et les fractures (sociales, genrées, ethniques et culturelles), mise en oeuvre du principe
de laicité, formation citoyenne, lien social, insertion professionnelle 2Quels sont les grands
principes législatifs qui régissent I'éducation en France 2Qu’est-ce que la communauté
éducative 2 Que peut-elle apporter a I'école, au college, au lycée 2Quels sont les
grands enjeux des mutations auxquelles I'école et ses principaux acteurs sont
confrontés 2Comment la France se place-t-elle par rapport a ses voisins en termes de
réussite éducative 2Quel est le sens des réformes proposées dans la période
récente 2Quels sont les grands enjeux de fransformations qui affectent I'enseignement
supérieur 2Ce livre permet de comprendre les défis auxquels font face les institutions
scolaires, secondaires et supérieures au moment oU la compétition internationale
s'intensifie et ou les sociétés démocratiques sont menacées par la montée des tensions
et de périls de multiples natures. Sans dissimuler les faiblesses, I'ouvrage met en évidence
les atouts du stysteme éducatif francais au XXle siecle.
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Ginevra, M. C., Di Maggio, I., Santilli, S., Capozza, D., Vezzali, L., & Nota, L. (2026).
Improving inclusive peer relations through imagined contact. International Journal of
Inclusive Education, 30(7), 1393-1411. hitps://doi.org/10.1080/13603116.2025.2540817
This study examined the efficacy of an intervention that combines an imagined contact
task with positive information about hypothetical peers with vulnerabilities. The goal was
to promote children’s attitudes, stereotypes, feelings, and behavioral intentions toward
target outgroups. These outgroups included a peer with visual disability, a peer with
Autism Spectrum Disorder, a Moroccan peer, and a Roma peer. Moreover, it verified the
efficacy of the intervention in promoting social interactions between students without
and with vulnerabilities who were at high risk of social exclusion in their school contexts.
A total of 184 Italian children were involved, 100 of whom were assigned to the
experimental group and 84 to the control group. The analyses found that the intervention
improved the experimental group’s attitudes, stereotypes, feelings, and behavioral
intenfions toward hypothetical peers with vulnerabilities. Moreover, children with
vulnerabilities at risk of social exclusion in the experimental group received more positive
peer sociometric nominations and social behaviors from their classmates in the post-test.
The study highlighted the intervention’s potential to promote positive attitudes,
stereotypes, feelings, and behavioral intentions among students towards classmates with
vulnerabilities, and to enhance social interactions between students with and without
vulnerabilities.

Giraud, G. (2025). Financement multilatéral de I'enseignement supérieur et de la
recherche en Afrique de I'Ouest et Centrale : le cas d’étude du programme des centres
d’excellence africains soutenus par la Banque mondiale et I'Agence Frangaise de
Développement : une perspective socio-anthropologique dans les coulisses des Centres
d’Excellence soutenus par Ila Banque mondiale et I’Agence francaise de
développement dans onze pays d’Afrique de I'Ouest et Centrale (Theses, Université Paris
Cité). Consulté a I'adresse https://theses.hal.science/tel-05527344

With a young and rapidly growing population highly vulnerable to the major challenges
of sustainable development, West and Central Africa faces significant limitations in higher
education and scientific capacity. The region's ecosystem for research and
postgraduate education, including master's and doctoral programs, is hindered by
structural issues. These challenges include chronic and systemic underfunding of
infrastructure and research teams, a sharp rise in student enrollment, a misalignment
between higher education offerings and job market demands, a lack of a critical mass
of qualified teaching and research staff, and the loss or underutilization of local talent
due to underemployment and high graduate unemployment rates. These difficulties
severely constrain the ability to produce world-class research that addresses the
continent’s pressing challenges and undermine the overall quality of education provided
by institutions such as universities and engineering schools. To tackle these issues, the
World Bank and the French Development Agency launched the African Centers of
Excellence (ACE) program in 2014. This initiative targets eleven African countries: Benin,
Burkina Faso, Cote d'Ivoire, Djibouti, Gambia, Ghana, Guineaq, Niger, Nigeria, Senegal,
and Togo, with the aim of enhancing the quality of scientific production and teaching
within beneficiary centers of excellence. This thesis seeks to conduct an in-depth analysis
of how various stakeholders’including partner institutions, direct beneficiaries, donors,
and governments’'engage with and take ownership of the program. It aims to identify
the program’s concrete successes in achieving its infended outcomes, as well as the
challenges, limitations, and potential shortcomings encountered during implementation.
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Furthermore, the study explores the adaptation mechanisms, collaborative dynamics,
and contextual factors that have influenced the program’s overall effectiveness and
impact.

Gray, A., Lindsay, S., Pearson, J., Crick, T., & Rahat, A. (2026). Rendering transparency to
ranking in educational assessment via Bayesian comparative judgement. Review of
Education, 14(2), €70149. hitps://doi.org/10.1002/rev3.70149

Transparency in educational assessment has become an increasingly pressing concern,
particularly in the aftermath of the pandemic, as institutions seek more equitable, robust
and defensible methods of evaluating student work. Comparative judgement (CJ) has
gained fraction as a promising alternative to traditional rubric-based marking. However,
despite its potential, CJ has been criticised for its perceived opacity, particularly in high-
stakes contexts where fairness, auditability and trust are paramount. This paper
investigates whether Bayesian comparative judgement (BCJ), which applies Bayesian
statistical methods to CJ, can enhance transparency by making the judgement process
more structured, interpretable and accountable. BCJ introduces a probabilistic
framework that incorporates prior knowledge and updates beliefs based on new
evidence, allowing for quantification of uncertainty and clearer justification of ranking
decisions. It enables greater insight info the consistency of judgements and highlights
areas of disagreement among assessors. We also evaluate a recent multi-criteria
extension of BCJ that models each learning outcome (LO) separately, mirroring the
structure of rubric-based assessment while retaining the efficiency and comparative
strengths of CJ. This approach supports the generation of both outcome-specific and
holistic rankings, offering detailed feedback without sacrificing the coherence of the
overall evaluation. Using real-world assessment data from a UK higher education course
involving experienced professional markers, we demonstrate the application of BCJ and
multi-criteria BCJ in practice. Our analysis highlights how these models can provide
rigorous, transparent insights intfo the reasoning behind both individual and collective
rankings. We also discuss how BCJ supports external validation of assessment outcomes.
Finally, through semi-structured discussions with participant markers and expert CJ
practitioners, we qualitatively assess the perceived transparency and usefulness of BCJ
in authentic settings, particularly where high-stakes decisions are made. We conclude by
outlining the benefits and limitations of BCJ and its relevance across varied educational
contexts.

Gutovié, V. (Ed.). (2026). Higher education global trends report: Towards inclusive,
equitable and quality higher education in an internationally mobile landscape.
https://doi.org/10.54674/IN.2026.94

The report draws on the data of the UNESCO Higher Education Policy Observatory — a
pioneering global resource for comparative international data on higher education,
which includes over 40 policy indicators and the full range of higher education statistics
compiled by the UNESCO Institute for Statistics (UIS) — and complementary resources.

Hashimura, E., & McGregor, R. (2026). Drawing teaching into scorable form: A socio-
material critique of lesson observation. Review of Education, 14(2), e€70161.
https://doi.org/10.1002/rev3.70161

Amid rising accountability and standardisation mandates, paraprofessional educators
constitute a growing yet precarious segment of the global education workforce. While
their roles are expanding, the instruments used to assess their practice remain critically
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underexamined, despite having significant consequences for professional identity and
employment. This reality highlights a deeper problem within global education policy: the
unexamined assumptions that underpin large-scale observation systems, which operate
under a representational logic that assumes teaching can be fully captured. Nowhere is
this clearer than in Japan’s Assistant Language Teacher (ALT) system, a massive
programme reliant on a fransient, largely non-certified workforce. This commentary
employs a socio-material lens to interrogate the ontological foundations of lesson
observation, treating evaluation forms not as passive records but as active agents in
pedagogical events. We analyse two observation rubrics, drawing on Actor-Network
Theory, Barad's agential realism, and feminist accounts of situated accountability to
trace how the rubrics’ materiality enacts pedagogical realities. Three claims follow: that
observation tools (1) individualise structural constraints, (2) displace relational labour with
what is scorable, and (3) produce epistemic torsion as expansion narrows into reduction.
Our analysis shows how these tools produce the professional order they claim only to
record, stabilising a narrow, individualistic, technicist vision of teaching that obscures the
collaborative and contingent nature of paraprofessional work. Written critically from
inside the system the authors helped structure, this commentary extends debates on
lesson observation by shifting attention from observers to their instruments and challenges
the assumption that teaching can be mapped without remainder. Context and
implications Ratfionale for this study: Lesson observation instruments remain
underexamined ontologically and epistemologically. Rubrics are not records but active
agents in producing the professional realities they claim only to capture. Why the new
findings matter: Epistemic torsion identifies the harm that rubrics inflict on teaching’s
ireducible messiness, shifting focus from how observation captures teaching to what it
does to it. Implications for practitioners, policymakers and researchers: This commentary
offers a socio-material lens for reassembling the evaluation of teaching. It clarifies why
rubric-based observation distorts the relational and confingent nature of assistantship,
and why ‘interpretive drift’ from the rubric is often professional judgement rather than
non-compliance. For policymakers, it demonstrates the limitations of representational
approaches and the need for deliberative, practitioner-defined alternatives that can
hold the messiness of real teaching. For researchers, it identifies epistemic torsion as an
emergent analytic category connecting tool design, professional visibility, and
precarious labour, opening directions for interrogating how evaluative instruments
materially shape educational practice.

Houssard, A., & Fontaine, S. (2026). La fabrique de l'intelligence artificielle, un pré-carré
industriel 2: Analyse des collaborations académie-industrie sur GitHub. L'Année
sociologique, 76(1), 137-170. hitps://doi.org/10.3917/ans0.261.0137

L'intelligence artificielle (IA) est I'un des domaines de recherche attirant le plus
d’investissements industriels. L'influence de ces derniers sur la recherche académique est
aujourd’hui bien établie, notamment en ce qui concerne les thématiques étudiées, mais
peu de travaux ont abordé leurs impacts sur les pratiques des chercheurs. Si certains
auteurs suggerent une indifférenciation et une coordination croissantes entre les acteurs
issus des mondes académique et industriel, notre étude, fondée sur une analyse
approfondie de projets de développement logiciel, nuance ce constat. En nous
concentrant sur cing projets hébergés sur la plateforme GitHub et en les analysant d la
lumiere de critéres formels proposés par E. Lamy et T. Shinn (2006), nous avons mis en
lumiere de réelles différences dans les formes d’engagement au sein des projets. Ces
observations traduisent une coordination limitée ou « émergente » entre les acteurs de
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ces deux mondes et remettent en question la prégnance du « cadrage industriel » dans
le domaine de I'lA.

Indigahawala, T. W. V., Fernando, N. W. E. J. M. D., Ranasinghe, H., & Wijesinghe, D. P. K.
M. (2026). Bridging resource and policy gaps for gender-equitable school leadership in
Sri Lanka. Consulté a I'adresse Global Partnership for Education Knowledge and
Innovation Exchange, GPE KIX website: https://curated-
library.iiep.unesco.org/fr/node /58496

Produced by a team from Sri Lanka in the context of the KIX EMAP Learning Cycle
“Increasing Women's Representation in School Leadership”, this policy brief presents an
analysis of women's participation in school leadership in Sri Lanka, along with policy and
practice recommendations.

Irving, M., & Hague, S. (2026). Financing the foundations: public investment in early
childhood development in East and Southern Africa (p. 13). Consulté a I'adresse UNICEF
website:  https://www.unicef.org/esa/media/17161/file/UNICEF-Financing-Foundations-
ECD-ESA-2026.pdf

Johnstone, C. J., Niad, H., Karr, V., & Aldersey, H. M. (2026). Against performativity:
towards a comprehensive model for inclusive education. Infernational Journal of
Inclusive Education, 30(7), 1539-1557. https://doi.org/10.1080/13603116.2025.2546909
Inclusive education has become a generally accepted approach to promoting
education for children with disabilities worldwide. Both global governance organisations
and national governments have called for greater inclusivity in education systems. As
such, implementing organisations have sought to demonstrate their programmes align
with policy trends and often apply the term ‘inclusive’ to their educational programmes.
In this article, we argue that some of these activities are performative and use inclusive
terminology to describe activities that may only partially address inclusive outcomes. As
an example, we draw upon data from United States Agency for International
Development (USAID) programmes that conceptualised inclusion in three different ways.
We reflect on lessons learned from these programmes and introduce the concept of
‘comprehensive’inclusive education as a counterweight to performative inclusive
education. We conclude by offering an array of practices and policies that may inform
comprehensiveness for education programmes.

Kansok-Dusche, J., Fischer, S. M., Bartholomdus, P., & Bilz, L. (2026). Tackling hate speech
in schools — A systematic review of programme quality from a scientific and school
practice perspective. Review of Education, 14(2), e70159.
https://doi.org/10.1002/rev3.70159

Hate speech is a global issue. Intentional expressions of group-related derogation have
become more widespread in recent years and they potentially bear negative
consequences for individuals, communities and societies. After the internet, the school is
a context where children and adolescents perpetrate and/or witness hate speech or
become victims of it. However, schools also represent a suitable location to address and
prevent hate speech. Collated evidence on the availability, quality and effectiveness of
school-based programmes on hate speech is currently sparse. Thus, this research
provides an overview and systematic quality assessment of available school-based
programmes on hate speech that address children and adolescents. The applied quality
criteria are novel as they combine perspectives from science and school practice. The
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perspectives of the school practitioners were collected via qualitative expert interviews
with teachers and focus group discussions with students. The quality criteria were
extracted using grounded theory methods. Programmes were searched for in scientific
databases and by directly approaching programme developing actors (e.g. civic
organisations). Two independent reviewers assessed the programmes. Of the 27
programmes identified, 25 originated from Europe. Most programmes lacked a solid
theoretical foundation (e.g. being based on a definition of hate speech; providing an
impact model) and only one applied summative evaluation. Many programmes
revealed positive design features related to a programme’s comprehensiveness (e.g.
combining prevention and intervention; using a multi-level approach) and appropriate
implementation (e.g. using a high degree of activating and interactive teaching
methods). Recommendations will be given for programme implementation in schools
and for further programme improvement. Context and implications Rationale for this
study: This research addresses the evidence on the availability, quality and effectiveness
of school-based programmes on hate speech for children and adolescents. It is also
driven by the purpose that an assessment of programme quality should take quality
criteria info account, criteria that are shaped by science as well as school practice. Why
the findings matter: The systematic review and quality assessment of 27 school related
programmes on hate speech revealed positive design features regarding their
comprehensiveness and appropriate implementation. However, most programmes bear
areas for improvement regarding their theoretical foundation and summative
evaluation. Implications for programme developers, researchers and school educators:
Educators (e.g. principals, teachers) gain a systematic overview of the availability and
quality of school programmes on hate speech which address children and adolescents,
enabling them to make informed decisions on evidence-based prevention and
intervention. Programme developers can use our set of quality criteria and findings to
compare, refine and improve existing programmes and to develop new programmes
based on best-practice examples. Future studies could extend this systematic review to
regions outside Europe. We recommend a collaborative approach in which researchers
and programme developers within and outside academia apply quality criteria in
programme development, conduct evaluations and analyse barriers to implementation.

Kathy Cheng, H.-Y., Chen, Y.-C., Yu, Y.-C., & Ju, Y.-Y. (2026). Policy drivers and barriers to
inclusive EdTech adoption in special education: a logistic regression study. International
Journal of Inclusive Education, 30(7). 1242-1261.
https://doi.org/10.1080/13603116.2025.2528107

Amid growing policy commitments to inclusive education, this study examines the factors
shaping educational technology (EdTech) adoption among special education teachers
in Taiwan. Based on a national survey of 704 teachers across 28 schools, we identify key
predictors of EdTech use, including professional development experience, teaching
tenure, educational stage taught, and teacher age. While computer-based tools are
widely integrated, advanced technologies such as mixed reality remain underused due
to infrastructure and operational constraints. Teachers expressed strong interest in further
training but also noted difficulties in implementation. Importantly, the majority of teachers
supported paraprofessional involvement to enhance classroom-based EdTech support.
These findings underscore the importance of differentiated teacher training, school-level
capacity-building, and peer or paraprofessional collaboration. While situated in Taiwan’s
special education context, the results offer broader relevance for inclusive education
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systems aiming to promote equitable technology integration through responsive,
workforce-supported strategies.

Kiarie, N., Munywere, E., & Kiwuwa Muyingo, S. (s. d.). A framework for integrating gender,
equity, and social inclusion (GESI) in education data systems in sub-Saharan Africa: a
discussion paper on education data systems in Uganda, Senegal, and Burkina Faso.
Consulté a I'adresse https://curated-library.iiep.unesco.org/fr/node /58503

Education data systems in sub-Saharan Africa often lack gender, equity, and social
inclusion (GESI) indicators, face data fragmentation, and suffer from insufficient funding
and technical capacity. This discussion paper synthesizes findings from a scoping review
of national and sub-national education data systems in Burkina Faso, Kenya, Niger,
Senegal, Uganda, and Zambia, complemented by GESI upskiling sessions and case
studies from an ongoing KIX-SEEDS project in Uganda, Burkina Faso, and Senegal. The
analysis identifies persistent policy-implementation and data gaps, along with structural,
technical, cultural, and institutional barriers to GESI integratfion. It also addresses
counterarguments related to cost, resource allocation, social norms, and accountability.
Despite these challenges, promising practices emerge at individual, community, and
structural levels including standardized GESI indicators, cross-sectoral collaboration,
capacity building, participatory data governance, web-based and offline-capable
digital tools. Case study evidence from Uganda (using DHIS2) and Burkina Faso (using “A
Classroom in One Hand") illustrates how context-specific innovations can improve data
disaggregation, feedback loops, and learner outcomes. The paper proposes a model
framework for integrating GESI into education data systems and offers actionable
recommendations: standardize indicators, invest in sustainable capacity and
infrastructure, enhance interoperability, secure dedicated financing, promote
data-driven accountability, and embed participatory governance. Strengthening these
areas will enable evidence-based policymaking that effectively reaches marginalized
populations.

Lehmans, A., & Parayre, S. (2026). L'école a I'épreuve des conflits de vérités. Revue
internationale d’'éducation de Sevres, (100), 91-100. https://doi.org/10.4000/169pv

Dans un monde ou la circulation de I'information rend son évaluation de plus en plus
complexe, avec des phénomenes de surinformation, de désinformation, de
mésinformation et de « vérités alternatives », que peut faire I'école pour que les éleves
puissent trouver des repéres 2 Quelles éducations aux médias peuvent étre
envisagées pour développer I'esprit critique 2 L'article décrit les contextes dans lesquels
se développe l'incertitude, puis propose une réflexion sur I'apprentissage de I'esprit
critique dans de tels contextes. A partir des études de cas présentées au colloque
international « Eduquer dans un monde incertain : un enjeu mondial» et d’autres
expériences du terrain scolaire, il propose des pistes tout en considérant les limites d'une
éducation aux médias et a I'esprit critique dans les systemes éducatifs contemporains.

Lessard, C. (2026). Entre ancien monde et monde nouveau: I'école moderne comme
pivot du vivre-ensemble. Revue internationale d’'éducation de Sevres, (100), 125-132.
https://doi.org/10.4000/169pz

On voit mal comment le projet moderne d’'école pourrait étre remplacé sans que cela
constitue une régression sociale et culturelle. Il faut donc continuer a promouvoir une
approche scientifique et culturelle des savoirs, critique des dogmatismes et de leurs bras
autoritaires, et soumise a des processus publics de production et de diffusion. Il importe
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tout autant d’'inculquer des valeurs qui contribuent a construire I'autonomie morale du
sujet. Axée sur la distanciation et la réflexivité, cette approche de I'instruction et de la
socialisation — davantage inspirée de Dewey que de Durkheim - a inspiré nombre
d’'innovations, de réformes et de politiques d’éducation au xxe siecle. Dans le contexte
actuel sont exigées une solide culture générale, de la curiosité et de I'ouverture & des
démarches d’enseignement qui développent le désir d’apprendre dans un salutaire
inconfort.

Li, H., Wang, X., Wu, P., Huang, Y., & Garg, A. (2026). Inter-provincial disparities in the
unity: unpacking the written and unwritten rules in China’s foreign faculty recruitment
policies. Higher Education, 91(5), 1639-1656. hitps://doi.org/10.1007/510734-025-01488-y

Foreign faculty recruitment policies are significant in the international mobility of
academics and key indicators of a country’s talent system in the dimension of openness.
However, few studies have considered the ways such policies are recontextualized and
implemented at the provincial level. This empirical study of foreign faculty recruitment
policies and 46 stakeholders in two case provinces of China shows that the effectiveness
of foreign faculty recruitment policy in economically developed regions is better than in
less developed regions, and the contribution of public universities is directly proportional
to their rank in the higher education system. From the perspective of T. B. Smith’s policy
implementation process, this result is related not only to the policy text, the power
structure of implementing agencies, and the allocation principle of resources at the level
of written rules but also to unwritten rules, including the abilities and beliefs of policy
implementers, environmental factors of regions, and individual differences of foreign
faculty. The study demonstrates how China’s governance system ensures policy
consistency across provinces while allowing for regional adaptations. For the comparison
of two case provinces, the high-level promotion by the Communist Party of China (CPC)
and the mechanism of the state hierarchy system have guaranteed inter-provincial
commonalities, while the comprehensive strengths and their executive way of
organizations and individuals are at the roots of inter-provincial discrepancies.
Meanwhile, this study also involves the complex interaction of four key factors in the
policy implementation process, including the multidimensional resolution of policy
implementation “conflicts” in the ways of politics, economy, and culture in the Chinese
case.

Li, S., & Yu, T. (2026). The role of group cohesion and perceived political identity in
predicting engagement in ideological education. International Journal of Inclusive
Education, 30(7), 1680-1706. https://doi.org/10.1080/13603116.2025.2552921

This study employs a quantitative methodology to examine the relationship between
social identity, group cohesion and university students’ engagement with ideological
and political education. A structured questionnaire was distributed to 721 university
students, yielding valid responses analysed using the Statistical Package for Social
Sciences (SPSS) software. Descriptive and inferential analyses revealed that students
exhibited strong ideological group identification, which significantly enhanced their
participation and interest in political education. Peer support emerged as a crucial
adaptive factor positively influencing engagement, suggesting that interpersonal
relationships within educational contexts play a vital role in shaping active participation.
The findings further indicate that the combined effect of social identity and group
cohesion substantially predicts students’ engagement levels. Moreover, group cohesion
within ideological collectives demonstrated a positive association with participation in
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political education, underscoring its potential in fostering collective motivation and
involvement. Mediation analysis suggests that political identity consideration influences
the relationship between group cohesion and participation behaviours, revealing the
infricate interplay between personal identity and collective belonging.

Liang, X. (2026). Private gains, organization identification and alumni support: a
comparative study between private university and public university. Higher Education,
91(5), 1839-1858. https.//doi.org/10.1007/510734-025-01498-w

Alumni support mechanisms in stratified higher education systems remain understudied,
particularly regarding how institutional type (public vs. private) moderates the interplay
between private gains and organizational identification. Building on organizational
identification theory and social exchange theory, this study develops an affective-
transactional bidimensional framework to examine how emotional attachment and
rational evaluations of private gains collectively shape alumni-university relationships
across institutional contexts. Through structural equation modeling (SEM) and multigroup
analyses of a dataset comprising 3791 alumni (1893 from private universities and 1898
from public universities), notable differences between the two groups are uncovered.
While educational outcomes significantly influence alumni identification and support
across both types of institutions, the impact of student-university identification on alumni
support is pronounced only in public universities. Intriguingly, alumni from private
institutions tend to resonate more with a customer-oriented mindset, finding the affective
model of alumni engagement less compelling. These findings emphasize the importance
of considering institutional type and the need for tailored strategies to foster alumni
engagement based on the unique cultural characteristics of each instfitution. By
integrating the concept of private gains into the theoretical framework, this study offers
novel insights into alumni-university relationships and provides valuable guidance for
higher educatfion marketers seeking to enhance alumni support and promote
institutional success.

Lucas, A., & McEwan, P. (2026). Building Opportunity: The Intergenerational Effects of
Chilean School Construction (Working paper Ne 35042). Consulté & I'adresse National
Bureau of Economic Research, Inc website:
https://EconPapers.repec.org/RePEc:nbr:nberwo:35042

In 1965-1966, Chile built and staffed thousands of new primary classrooms in supply-
constrained communities. Using a quasi-experimental design and large census samples,
we show that childhood exposure to school construction substantially improved the
schooling and labor market outcomes of adults and closed a persistent female
disadvantage in school attainment. Women's exposure to the policy had large
intergenerational spillovers on their children’s on-tfime grade progression and completed
schooling. The marginal value of public funds is 13, including direct effects on adults and
intergenerational spillovers.

Maragall, J., Méndez, C., Molinos Iragorri, C. D. P., & Sanchez Cordova, J. (2026). Cémo
Bogotd modernizd la entrega de recursos educativos en sus colegios: un caso de gasto
inteligente. hitps://doi.org/10.18235/0014033

Este informe analiza la experiencia de Bogotd (Colombia) en la modernizacion de la
asignaciéon de recursos educativos mediante la implementacion del Sistema de
Informacién de Recursos Educativos (SIDRE). En América Latina y el Caribe, las brechas
persistentes en infraestructura y dotacion escolar suelen estar asociadas con sistemas de
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informacién débiles, procesos administrativos fragmentados y decisiones poco
transparentes. El SIDRE fue desarrollado por la Secretaria de Educacion Distrital de
Bogotd, con apoyo del Banco Interamericano de Desarrollo, para enfrentar estos
desafios mediante la centralizacion de solicitudes, la estandarizacion de catdlogos de
bienes y la infroduccién de criterios objetivos de priorizacién alineados con el
presupuesto disponible. El sistema asigna puntos a cada institucion educativa con base
en principios de adecuacioén, equidad, eficiencia y transparencia, lo que obliga a
priorizar necesidades y mejora la trazabilidad del gasto. Desde que su uso se volvid
obligatorio en 2023 para mds de 400 instituciones educativas distritales, el SIDRE ha
fortalecido la eficiencia operativa, la gobernanza escolar y la equidad en la distribucion
de los recursos. El informe documenta beneficios directos e indirectos, analiza los
factores institucionales y politicos que facilitaron su implementacion y explora su
potencial de escalamiento a otros territorios de Colombia y la regibn como una
herramienta de gasto inteligente en educacion.

McConnell, B., Munisamy, P., & Zapryanova, M. (2026). Unbundling a large-scale school
reform: evidence from New York City community schools (Working paper No W26/33).
Consulté a I'adresse Institute for Fiscal Studies website:
https://EconPapers.repec.org/RePEc:ifs:ifsewp:26/33

Mériade, L. (2026, mai 30). Faut-il se fier aux accréditations et aux classements pour
évalver la qualité d’'un établissement ? Consulté 1 juin 2024, & I'adresse The Conversation
website: https.//theconversation.com/faut-il-se-fier-aux-accreditations-et-aux-
classements-pour-evaluer-la-qualite-dun-etablissement-282625

Mostafavi, Z. S., & Ramezani, S. G. (2026). Internal quality assessment from theory to
practice: A case study of a fully electronic university. Education and Information
Technologies, 31(9), 2567-2598. hitps://doi.org/10.1007/510639-026-13904-6

This study aims to pilot a comprehensive internal quality evaluation modelin a fully online,
open, electronic, and distance education (OEDE) university. By applying the model at
the case university, the research investigates how key stakeholders assess institutional
quality across five core dimensions: organizational structure, education, research and
innovation, ICT infrastructure, and support services. A concurrent mixed-methods design
combined quantitative surveys (n=1,198 valid responses) with qualitative interviews
(n=218), document analysis, and infrastructure observation. The internal evaluation was
guided by a validated accreditation checklist (developed in our first publication) and
questionnaire (introduced in our second publication) from earlier phases of this research.
Stakeholders included students, faculty, administrators, alumni, employers, and partner
institutions. Triangulation was used to ensure credibility and integration across data
sources. The evaluation identified strong performance in digital leadership, course
design, ICT infrastructure, and student support services in the case university. However,
limitations were found in international collaboration, transformative educational
technologies, faculty research opportunities, and emotional-cognitive support
mechanisms. Overall, the results demonstrate the feasibility and value of applying a
stakeholder-inclusive quality model in an OEDE context. The model provides a replicable
tool for internal quality assurance in digital universities. Institutions can use it to align their
practices with international standards while maintaining contextual sensitivity. This study,
as the third in a series following two prior investigations, offers one of the first practical
applications of a theoretically grounded accreditation model specifically designed for
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OEDE institutions. It bridges the gap between policy and practice, providing empirical
insights info how quality assurance can be operationalized through inclusive, evidence-
based evaluation frameworks in the digital higher education landscape.

Moulin, L., Urbano, V. M., & Maraviglia, L. (2026). The impact of congestion pricing policies
on primary school students’ performance: individual-level evidence from Milan’s Area C
(Working paper No 308). hitps://doi.org/10.48756/ined-dt-308.0526

Congestion pricing policies have been implemented in several cities to reduce traffic
congestion and mitigate environmental impacts in urban areas. However, the
externalities of such policies may extend beyond traffic reduction, potentially generating
indirect effects on health and, consequently, on children’s educational outcomes. This
study examines the impact of the congestion policy Area C infroduced in Milan in 2012
on the academic performance of primary school pupils. Using a differencein- differences
design and individual-level data from academic years 2009/2010 to 2018/2019, we
analyze students’ outcomes across grades and subjects based on standardized tests
from INVALSI. Our findings show statistically significant positive effects for second-grade
students in both Mathematics and Italian, while no significant effects emerge for fifth-
grade students. Moreover, the effects are heterogeneous across parental occupational
backgrounds, with the largest gains observed among children from lower occupational
backgrounds. Our results show that environmental regulation can generate meaningful
equity-enhancing effects, narrowing early academic inequadlities that mirror the
socioeconomic structure of the city.

Nakad, M., Gardelle, L., & Abboud, R. (2024). A Systematic Review of the Different
Methods Assessing Sustainability Integration in Engineering Curricula. Sustfainability,
16(11), 4549, https://doi.org/10.3390/su16114549

Over the last two decades, numerous studies have highlighted the significance of
integrating sustainability into higher education. Consequently, there has been a growing
interest in the literature on engineering education for sustainable development,
emphasizing the inclusion of this concept within engineering curricula and recognizing
the pivotal role that engineers play in achieving the sustainable development goals.
Therefore, sporadic engineering faculties worldwide have begun acknowledging and
assessing issues related to sustainability in their curricula. As several methods have been
employed to assess its inclusion, the aim of this paper is to review the various methods
used to gauge how sustainability is incorporated in their respective engineering curricula.
We carried out a systematic review of the literature regarding sustainability as assessed
specifically in engineering curricula using the Scopus and ERIC databases. We applied
PRISMA (Preferred Reporting Items for Systematic Reviews and Meta-Analyses)
methodology and, as aresult, 30 papers were included. The results produced 14 methods
with the articles highlighting existing limitations. Therefore, the authors recommend the
combination of at least two of the methods to efficiently evaluate sustainability in
engineering curricula.

Nath, A., & Batra, R. (2026). The capabilities approach to education of disabled children:
reimagining policy framework for inclusive education in India. International Journal of
Inclusive Education, 30(7), 1262-1281. https://doi.org/10.1080/13603116.2025.2529450

This paper reviews policies and programs concerning the education of disabled and
marginalised sections in India through the capabilities approach of Amartya Sen and
Martha Nussbaum. The capabilities framework’s potential as an evaluative tool for
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human well-being, justice, and individual freedom is crucial for re-evaluating the
discourse on the education of the disabled and marginalised. It prioritises individuals’
freedom to choose and lead lives they value, advocating for equal and inclusive
education beyond mere physical access. The paper proposes re-envisioning
government policies and programs to support capability development in disabled and
marginalised children, enabling them to lead independent lives. The artficle analyzes
international and national policies and their adaptation within the Indian inclusive
education framework. The findings suggest a policy gap in India’s inclusion framework,
recommending additional provisions for these children’s education.

Ndambuki, R. K., Kyule, M. N., Konyango, J. J. J. O., & Musafiri, C. M. (2026). Influence of
Teachers’ Perceptions and Socioeconomic Factors on Climate-Responsive 4-K Club
Activities Implementation in South Eastern Kenya. European Journal of Education, 61(2).
e70562. https://doi.org/10.1111/ejed.70562

Climate extremes such as rising temperatures, erratic rainfall and frequent droughts pose
significant threats to agriculture-dependent communities in Kenya. Education plays a
crucial role in equipping learners, ‘our future climate stewards,” with the necessary
knowledge and skills fo respond to these environmental changes. The 4-K Club, a school-
based initiative focusing on practical agricultural and environmental learning, serves as
a platform for promoting climate-resilient education. This study examines how teachers’
perceptions and socioeconomic factors influence the implementation of climate-
responsive 4-K Club activities in Junior schools in Makueni County. Data from 108 teachers
were analysed using an ordered probit model. The implementation of 4-K Club activities
ranged from 13.0% to 29.6%, reflecting a low level of activity. The study found that gender,
education level and teachers’ perceptions of digital literacy competency negatively
influenced implementation intensity (B =-0.906, p =0.015 for gender, p =-0.926, p =0.016
for education level). In contrast, the presence of an active 4-K Club and teachers’
perceptions of critical thinking and problem-solving competencies were associated with
higher implementation intensity (B = 5.051, p < 0.001 for active 4-K Club). These findings
underscore the importance of targeted teacher training, enhanced digital infrastructure,
and institutional support in strengthening 4-K Club-based climate education within
Kenya's Competency-Based Education (CBE). This study contributes valuable insights for
enhancing teacher preparedness and informing policy frameworks aimed at integrating
climate literacy and sustainable practices into school programs, offering lessons for
climate education reform in similar developing contexts.

Ndoye, M. (2026). Préparer les jeunes aux défis d'un monde incertain: axes de la
transformation africaine des systémes éducatifs. Revue internationale d’éducation de
Sevres, (100), 175-182. https://doi.org/10.4000/16995

Cet article analyse les enjeux de la formation des jeunes dans des contextes africains
caractérisés par des fragilités environnementales, économiques, sociales, politiques et
démocratiques. Face a la croissance démographique rapide, a la persistance des crises
multidimensionnelles et aux performances éducatives insuffisantes, I'article identifie cing
objectifs prioritaires pour les politiques éducatives en Afrique subsaharienne : I'inclusion
des jeunes exclus, I'affirmation de I'identité africaine, la promotion de I'esprit d'initiative
et de I'entrepreneuriat, la préparation face au changement climatique et le
renforcement de la résilience contre la radicalisation et I'extrémisme violent. L'article
soutient que la rédlisation de ces objectifs exige une refondation systémique des
systemes éducatifs africains, fondée sur un double renversement paradigmatique : le
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passage de I'exogene a I'endogene dans I'orientation des politiques éducatives et de
I'élitisme & la démocratisation dans I'architecture et le fonctionnement du systeme
conditionnant I'accés au savaoir.

N'Dri, A. A. J. (2026). Analyse des causes de la non-scolarisation des filles en Coéte
d’lvoire, dans la région du Gontougo : la proposition du numérique comme outil de
changement (Theses, Université Marie et Louis Pasteur). Consulté a ['adresse
https://theses.hal.science/tel-05626618

This work addresses a major educational issue in sub-Saharan Africa: the non-schooling
of girls. Its research focus is “Analysis of the causes of girls’ non-schooling in Céte d’lvoire,
in the Gontougo region: proposing digital technology as a tool for change.” The study
aims to understand the causes of this phenomenon and to propose solution pathways
based on the use of educational digital technologies. This research adopts a mixed-
methods data analysis approach, combining quantitative and qualitative methods to
capture the complexity of the phenomenon under investigation. Three complementary
approaches support this mixed-methods design: the historical method, the
phenomenological method, and the dialectical method. Findings from the study reveal
that girls’ non-schooling in the Gontougo region is driven by educational, socio-
economic and legal factors. Specifically, the low level of parental education, household
poverty, and the lack of enforcement of the sanctions prescribed by Law No. 2015-635
of 17 September 2015 on education emerge as key determinants of the phenomenon.
The study also shows that non-schooling is associated with economic, human and health-
related consequences. It is therefore necessary to identify solution pathways at these
different levels in order to curb the phenomenon. Accordingly, the continued
construction of school and educational infrastructure, the establishment of a national
centre for monitoring compulsory schooling across Cote d’lvoire, and the enforcement
of sanctions in cases of non-compliance with Law No. 2015-635 of 17 September 2015
appear essential. An innovative dimension of this study lies in the integration of digital
technology as a key solution to combat girls’ non-schooling, drawing inspiration from the
Indian model.

Nita, G., & Tarlev, O. (2026). Empowering women in school leadership through effective
management training in general education institutions in the Republic of Moldova (p. 23).
Consulté a I'adresse Global Partnership for Education Knowledge and Innovation
Exchange, GPE KIX website: https://curated-library.iiep.unesco.org/fr/node /58497

OECD. (2026). Monitoring inclusive participation in early childhood education and care:
Concepts, indicators, and practices across OECD countries (345¢ éd.) [OECD Education
Working Papers]. https://doi.org/10.1787/1e3f0f4f-en

OECD : Organisation for Economic Co-operation and Development. (2026). International
students in higher education: A comparative analysis of trends, challenges and policy
responses in Australia, Canada, France, Germany, the Netherlands and the United
Kingdom. Consulté a I'adresse https://doi.org/10.1787/005ff28d-en

L' Australie, le Canada, la France, I'Allemagne, les Pays-Bas et le Royaume-Uni comptent
parmi les pays de I'OCDE qui ont connu la plus forte croissance du nombre d’étudiants
étrangers ces dix dernieéres années. Ces étudiants ont largement contribué a la hausse
des effectifs, faconné la vie sur les campus et, parfois, influencé les finances des
établissements. Ce rapport examine le parcours et les défis des étudiants étrangers,
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depuis le choix du lieu et de lafiliere d’études jusqu’a I'orientation vers des parcours post-
dipldme. La mobilité des étudiants étrangers entre aujourd’'hui dans une phase plus
incertaine, quelques pays resserrant leurs politiques tandis que d’autres continuent
d'accroitre les inscriptions internationales. En comparant six grandes destinations
d'études de I'OCDE, le rapport met en évidence a la fois les défis communs et les
nouvelles réponses politiques.

Paccaud, O. (2026). L'école inclusive (p. 124) [Rapport d’'information]. Consulté a
I'adresse Sénat website: https://www.senat.fr/rap/r25-647/r25-647 .html

Pakistan Institute of Education, PIE, UNESCI IIEP, & Institute of Social and Policy Sciences
(Pakistan), I-SAPS. (2025). Leveraging the potential of district education managers in
Pakistan (p. 100). Consulté a I'adresse Pakistan Institute of Education website:
https.//articles.unesco.org/sites/default/files/medias/fichiers/2026/04/Middle-
Tier%20Education%20Managers%20Capacity%20Assessment%20Pakistan%20Final.pdf

Pedota, J., Garces, L. M., Epstein, E. M. B., Ngaosi, N. C., & Khalayleh, N. (2026). “We're on
Our Own Out Here”: Faculty Member Responses to Legislative Threats to Academic
Freedom and Scholarship on Race. The Journal of Higher Education, 97(4), 647-674.
https://doi.org/10.1080/00221546.2025.2461986

Colleges and universities nationwide are contending with a well-coordinated, well-
funded legislative campaign that seeks to reverse decades of racial progress. Using
sociolegal frameworks and concepts, this study investigates how 32 faculty members
from two public universities understand and respond to proposed legislation designed to
restrict open inquiry and expression on campuses, which particularly targets race-related
scholarship and diversity, equity, and inclusion efforts. This multiple case study offers a
deep and nuanced understanding of how legal and institutional contexts shape faculty
members’ responses. The findings reveal that senior leaders’ and academic
administrators’ responses can influence faculty members’ understandings and actions,
which often leads them to restrict their teaching and scholarship on race unnecessarily.
Insights from this study also highlight the crucial role filtering agents, such as civil rights
groups, play in mitigating the pressure to suppress work otherwise protected. The
implications of this study underscore the critical need for institutional leaders and external
organizations to advance a race-conscious and collectively engaged defense of
academic freedom, especially as restrictive legislation continues to emerge across the
United States.

Peterbauer, H., & Gaebel, M. (2026a). Automatic recognition of qualifications: the
concept and what it means for universities. Consulté a [|'adresse
https://www.eua.eu/publications/briefings/automatic-recognition-of-qualifications.html
La reconnaissance automatique des qualifications a récemment attiré I'attention en
Europe pour son potentiel a simplifier les procédures et favoriser la mobilité, bien que ses
interprétations varient au sein de I'Espace européen de I'enseignement supérieur (EEES).
Cette note d'information vise & analyser le concept de reconnaissance automatique
des qualifications de I'enseignement supérieur dans le but de poursuivre des études a
I’étranger, ainsi que ses différentes dimensions et son historique, tout en mettant en
évidence certaines interprétations erronées fréquentes. Elle cherche également a
présenter les différents forums et acteurs qui ont contribué au développement de la
reconnaissance automatique, tels que I'EEES, la Commission européenne et, plus
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récemment, le Conseil de I'Europe, qinsi que les enjeux politiques sous-jacents a leurs
initiatives.

Peterbauer, H., & Gaebel, M. (2026b). Automatic recognition of qualifications. The
concept and what it means for universities. In https://veille-et-analyses.ens-
lyon.fr/Rapports/DetailRapport.phpéparent=actu&id=4231 [Report]. Consulté &
I'adresse European University Association (Transnational) website:
https://euva.eu/publications/briefings/automatic-recognition-of-qualifications.html
Automatic recognition has received much attention in European higher education
policy circles in recent years, due to its promise of greatly facilitating recognition
procedures and thus mobility. Yet understandings and approaches to the concept vary
greatly across the European Higher Education Area. This briefing aims to unpack the
concept of the automatic recognition of higher education qualifications for the purpose
of continuing studies abroad, its various facets and history, while pointing out common
misinterpretations. It also aims to outline various fora and actors that have driven the
development of automatic recognition, such as the European Higher Education Areq,
the European Commission and, more recently, the Council of Europe, as well as the
policy interests behind their efforts. The briefing is primarily targeted at university
leadership and management, as well as staff dealing with the practical implementation
of recognition. However, it may also provide insights to anyone else interested in the
topic.

Pons, X. (202¢4). La fabrique politique des (in)certitudes dans les débats sur I'éducation.
Le cas frangais. Revue internationale d'éducation de Sevres, (100), 145-152.
https://doi.org/10.4000/16991

Cet article éclaire quelques dérives possibles des usages politiques des (in)certitudes
dans les débats publics sur les politiques d'éducation futures. A partir de recherches
empiriques sur le cas francais et d'autres exemples présents dans la littérature, il pointe
trois dérives possibles : la saturation du débat public par des certitudes aveuglantes,
I'entretien d’'incertitudes bloquantes par des marchands de doute qui en tirent profit et
un précadrage important des débats, par des méthodes toujours plus poussées
d'anticipation, qui freine le développement de nouveaux imaginaires. L'article plaide
pour une plus grande démocratisation du débat public sur les politiques d'éducation de
demain.

Pont, B., & Maxwell, C. (2026). Leading for impact: an IIEP-UNESCO framework for
educadtion policy implementation: state of the art. https://doi.org/10.54673/MRJX1037

Il est essentiel de combler le fossé entre les politiques et les pratiques éducatives pour
garantir I'apprentissage des éleves, un acces équitable a I'éducation et remédier a la
crise mondiale de I'apprentissage. Destiné aux décideurs et aux praticiens, ce cadre
précise les actions et les compétences nécessaires d une mise en oceuvre efficace des
politiques ainsi que les facteurs inferdépendants pouvant I'améliorer ou I'entraver: 1.
Adapter la politique au contexte (répondre aux défis systémiques diagnostiqués fondés
sur des données probantes et s'adapter aux contextes politiques, institutionnels et
locaux) ; 2. Favoriser I'appropriation du changement (impliquer les acteurs, définir les
roles et objectifs); 3. Renforcer les capacités de mise en ceuvre (compétences des
acteurs, structures de coordination, financements, ressources); 4. Intégrer le suivi,
I'apprentissage et I'adaptation (production et utilisation des données, processus de suivi
et d'évaluation).
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Rapti, S., Sapounidis, T., Tselegkaridis, S., & Stamovlasis, D. (2026). Exploring
communication, collaboration, critical thinking, and creativity in educational robotics
curriculum. Education and Information  Technologies, 31(9), 2539-2565.
https.//doi.org/10.1007/510639-026-13895-4

Although there is a strong demand for the 4Cs (Communication, Collaboration, Critical
Thinking, and Creativity) of 21st-century skills, a significant research gap remains in
understanding how technology can effectively support these skills in kindergarten (ages
4-6). This study explored a three-month teaching intervention connected to Vygotskian
mediated learning and Papert’s constructionism within a technologically enriched
environment. It is a quasi-experimental design with 101 kindergarteners engaged in either
a robotics-based curriculum or a traditional one. The 4Cs were measured in both groups
using the Positive Technology Development (PTD) tool, and two methods of data analysis
were used to capture evidence of 4Cs development. Latent Class Analysis (LCA)
provided distinct patterns of 4Cs appearing in experimental and control groups,
indicating a holistic development in the former. Robotics created a learning environment
where all 4Cs were developed in a balanced and integrated manner, while in the latter,
lower potential critical thinking and creativity, and a higher level of communication were
observed. Moreover, Network Analysis was applied with the 4Cs represented as nodes.
Network Comparison Test showed superior edge strength of collaboration - critical
thinking pair in the experimental group, pointing out that the interaction mechanism in
the use of educational robotics most probably activates and promotes these skills. The
above findings advocate that educators and policymakers should create
technologically enriched, problem-solving, interactive, open-ended learning
experiences that foster 21st-century skills from early childhood.

Rasi, S. (2026). Digital and Artificial Intelligence Technologies in Transnational Technical
and Vocational Education and Training: A Scoping Review. World Vocational and
Technical Education. https://doi.org/10.1515/wvte-20246-0003

Digital technologies and artificial intelligence (Al) are reshaping transnational technical
and vocational education and training (TVET) systems. This scoping review examines how
digital and Al-enabled tools are adopted, governed, and experienced in cross-border
vocational education. Drawing on peer-reviewed studies, policy analyses, and
conference literature from 2020 to 2026, it synthesizes evidence on infrastructure,
pedagogy, assessment, educator and learner readiness, institutional capacity, and key
ethical and governance issues. Findings indicate that digital fransformation in
transnational TVET is uneven. Learning management systems, virtual classrooms,
communication tools, and mobile learning applications form core cross-border delivery
infrastructure. Al-enabled tools, such as adaptive learning, learning analytics, automated
assessment, and simulation-based environments, are emerging but remain reliant on
pedagogical alignment, competency-based assessment, sustained institutional support,
and effective partnership arrangements. Across the literature, Al is positioned as an
enabling component within broader vocational systems rather than a standalone
solution. Key challenges include uneven digital infrastructure, variable educator
capability, misaligned regulations, data governance concerns, and equity risks
intensified by cross-border disparities. Evidence gaps persist in longitudinal and
comparative studies, learner-centered research, and work on implementing ethical
frameworks. A future research agenda emphasizes system-level evaluation of Al-
enabled learning outcomes, cross-border quality assurance in digital assessment,
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partnership-based capacity building for educators, and inclusive implementation in low-
resource contexts. Effective digital and Al integration in transnational TVET depends on
institutional, pedagogical, and governance conditions.

Rieutort, L., & Darchy-Koechlin, B. (2026). Eduquer dans l'incertitude anthropocéne.
Revue internationale d’éducation de Sevres, (100), 47-56. hitps://doi.org/10.4000/169p9
L'incertitude de I'anthropocene, nouvelle ere géologique dont les sociétés humaines
sont les principaux producteurs d'impacts négatifs a I'échelle mondiale, réinterroge les
systémes éducatifs en dépassant le cadre de I'éducation au développement durable.
La recension d’expériences intfernationales montre la diversité des expérimentations en
cours, souvent inscrites dans des contextes locaux spécifiques. Des régularités
apparaissent dans une forme de littératie collective : transdisciplinarité et intégration de
la dimension sensible, approche systémique et synergique, processus dynamique et
multiscalaire, intégration des savoirs scientifiques et autochtones. Des champs
d’investigation demeurent sur les enjeux de transférabilité et de mise en réseau des
initiatives, sur 1'évaluation des capacités transformatrices de ['éducation en
anthropocene ou sur la formation des enseignants.

Roblez, A. (2024a). Les pratiques évaluatives et le HCERES. Management des
Technologies Organisationnelles (2014-....), 1(16), 181-196. Consulté & [|'adresse
https://hal.science/hal-05632203

Le Haut conseil d'évaluation de la recherche et de I'enseignement supérieur (désormais
« HCERES ») est une institution connue des enseignantes et enseignants-chercheurs des
universités francaises. Particulierement dans les périodes d'évaluation de leur laboratoire
ou de leur université ; peut-étre moins dans le back-office des comités qui procedent a
ces évaluations. Apres avoir recontextualisé différents travaux sur le HCERES ou, de facon
plus générale, sur I'évaluation de larecherche et de I'enseignement supérieur, avec leur
orientation et les principaux résultats, je développerai une réflexion sur les différents
proces évaluatifs déployés lors de I'évaluation d’'un laboratoire ou d'un établissement.
Ceci conduira a mettre en vis-G-vis deux versants de la réflexion: celui de la
nonprofessionnalisation & I'évaluation de la part des membres des comités; celui du
vécu singulier au sein du laboratoire évalué par ses membres, proche d’'une crise dont |l
s'agira de décrire les caractéristiques.

Roblez, A. (2024b). L'évaluation comme une activité illustratrice de crises: une place
pour Il'inanticipable? Questions Vives, recherches en éducation, (41).
https://doi.org/10.4000/14hr4

Dans cet article, I'évaluation va étre étudiée sous le prisme de I'inanticipable et de la
crise, en mettant en avant particulierement trois plans tempo-spatiaux dans le but
d’interroger la place de l'inanticipable dans les structures de I'évaluation. Ceci me
conduira a présenter un cadre analytique original, mettant le social et la valeur au
centre des études sur I'évaluation, pour aborder ensuite deux exemples tirés de
recherches empiriques autour du concept de crise. La présence de ces crises dans
potentiellement toute évaluation peut expliquer le fait que pour une méme activité une
tension aussi importante existe, voire se pérennise ; tout en ouvrant sur de potentielles
alternatives, & commencer par prendre en compte la crise elle-méme.

Roblez, A., & Massonnat, J. (2026, janvier). Collaborer sur I'évaluation a travers un
imaginaire commun. Consulté a I'adresse https://hal.science/hal-05632140
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From September 2023 to June 2025, a collaborative research project (Desgagné, 2007)
brought together professionals from various fields to address a common challenge:
effectively evaluating the impact of a public education policy on a French local
education authority. This focus on effectiveness led to the identification and description
of the standard evaluation practices (PREVOR) of each individual on the one hand, and
of each role on the other: the rector’s technical adviser for primary education, school
district inspectors, national education inspectors and trainers. These four professional
groups share the common feature of participating in the steering of public policy during
its implementation. During the first year, it became apparent that it would be useful to
identify ‘multi-category’ evaluation objects (Jacq et al., 2025) to guide the focus, intent
and tools to be used to achieve them. Thus, a ‘referentialisation’” approach (Figari, 1994)
was adopted to identify emerging evaluation benchmarks, based on these shared
objectives (Roblez, 2025). In this poster, we aim to demonstrate the research’s impact on
collaborative skills. By ‘collaborative skills’, we are drawing on De Ketele (De Ketele,
2022), who emphasises ‘a complex, reflective ability to know, be able and be willing to
act’ in response to problematic situations, based on acquired knowledge that can be
drawn upon to assess matters jointly, within the context of everyday professional practice.
Discussing what needed to be assessed, in a collaborative and cross-category manner,
would have encouraged the development and subsequent use of collaborative skills
within an organisation operating on a hierarchical basis. Thus, the standardisation
activities encouraged the expression of collaborative activities, which themselves
generated or facilitated collaborative skills for working with members of other socio-
professional categories.

Roques, N. (2025). Regrouper les éléves par niveau de compétences. Une synthése de la
littérature. Revue francaise de pédagogie, (228), 91-157. https://doi.org/10.4000/168v1
Cette synthese rassemble les résultats de plus d’'un siecle de recherches qui ont interrogé
I'effet des groupes de niveau homogene sur les résultats scolaires et I'estime de soi des
éleves du secondaire inférieur. Deux groupes d'études sont distingués: la recherche
infernationale qui s’appuie sur des études expérimentales mais surtout sur des études
observationnelles de la fin du siecle dernier, et la recherche anglaise plus récente qui
n'a mobilisé que le deuxieme type d'étude. Les résultats montrent que les scores sont le
facteur prédictif le plus important expliquant la répartition des éleves dans les différents
niveaux, mais que les éleves de milieux socioéconomiques défavorisés sont
surreprésentés dans les groupes de niveau faible, y compris aprés contréle de leur score
initial. En ce qui concerne les scores académiques, les études révelent que les
regroupements par niveau n'ont pas d'effet si on considere I'ensemble des éleves; et
qu'd niveau scolaire équivalent, les regroupements par niveau (1) sont probablement
favorables aux éleves de niveau élevé (2) sont probablement défavorables aux éleves
de niveau faible. L'estime de soi des éleves ne semble pas corrélée au fait d'étre ou non
regroupé par niveau ; elle est par contre fortement corrélée au niveau de I'éleve et plus
faiblement au niveau de son groupe. Les éleves des groupes de niveau faible souhaitent
majoritairement changer de groupe de niveau et regrettent le manque d’enjeux dans
leur groupe. Des éléments théoriques (opportunité d'apprentissage, effet
d'étiguetage...) sont convoqués pour discuter des points favorables comme
défavorables aux regroupements des éleves par niveau. Le manqgue d'impact de ces
derniers sur les compétences académiques des éleves et le renforcement des
stratifications socioéconomiques qu'ils engendrent remettent clairement leur pertinence
en cause.
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Rothstein, J., Umosen, |, & Walters, C. R. (2026). School Choice and Segregation:
Evidence from the Oakland Unified School District (Working paper No 2026-38). Consulté
a I'adresse Becker Friedman Institute for Research In  Economics website:
https://EconPapers.repec.org/RePEc:bfi:wpaper:2026-38

We study the prospects for changes in school priorities to reduce income segregation in
a context of centralized school assignment, accounting for behavioral responses to
school offers. Promoting integration is a central objective for large urban school districts
in the US, and reforms to school assignment priorities are a prominent means of pursuing
this goal. Such efforts may be constrained by students’ decisions to exit the public school
system in response to less-preferred school offers. Using data on kindergarten applicants
to the Oakland Unified SchoolDistrict (OUSD), we show that offers of spots at first-choice
schools boost the likelihood that applicants remain in OUSD. Nevertheless, simulations
show that policy reforms giving priority for low-income students at high-income schools
can substantially reduce segregation with minimal impacts on retention in the district.

Schwab, S., LOftenegger, M., & Hassani, S. (2026). Legitimacy, effectiveness, and
feasibility of language pull-out classes — assessing in-service teachers’ attitudes towards
segregated language support. International Journal of Inclusive Education, 30(7),
1558-1574. hitps://doi.org/10.1080/13603116.2025.2546921

Supporting the language of instruction for second language learners has gained
increasing attention in practice and research over the past decades. School systems
establish different support programmes, and many of them have installed segregated
pull-out classes. The present paper examines the psychometric properties of the German
version of the Attitudes Towards Pull-out Language Support Classes Questionnaire. A total
of 474 in-service teachers (313 primary school teachers, 161 secondary school teachers)
participated in an online survey. The results of the confirmatory factor analysis indicated
a bifactorial model. In addition to a strong unidimensional factor, three (strongly
correlated) subfactors were identified: legitimacy, effectiveness, and feasibility. The
overall scale and each of the three subscales showed high internal consistencies. Further,
measurement invariance was confirmed for primary and secondary school tfeachers.
Overall, teachers’ attitudes towards segregated language support were ambivalent.

Shu, S., & Wakabayashi, M. (2026). The Effects of Primary School Access on Housing Prices:
Evidence from the Public-Private School Enrollment Reform in Guangzhou, China
(Working paper No 85). Consulté a I'adresse Graduate School of Economics and
Management, Tohoku University website:
https://EconPapers.repec.org/RePEc:toh:tupdaa:85

This paper examines how changes in school admission rules affect housing market
capitalization across urban neighborhoods in a deterministic public school assignment
system. We study the 2020 Synchronous Enrollment Policy (SEP) in Guangzhou, Ching,
which synchronized public and private school admissions and replaced selective private
admissions with lottery allocation, thereby increasing uncertainty in private school
enrollment while leaving public school catchments unchanged. Using transaction-level
data on second-hand housing sales from 2018 to 2021 matched with official public
primary school catchment maps, we implement a difference-in-differences strategy
comparing price changes across neighborhoods inside and outside high-quality public
school districts before and after the reform. We find that the policy increased the housing
price premium associated with high- quality public school zones by approximately 4.2
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percent. The capitalization effect exhibits systematic spatial heterogeneity: it is stronger
in urban core districts, attenuates with residential distance to assigned schools, and is
amplified in areas with greater exposure to elite private schools. These findings suggest
that the housing market consequences of admission reforms depend critically on pre-
existing educational competition structures and intra-urban spatial structure.

Tawil, S. (2026). Répondre aux crises ou fransformer I'avenir ? Le dilemme au cceur des
politiques éducatives. Revue internationale d’éducation de Sévres, (100), 197-201.
https://doi.org/10.4000/16998

Trois récits, correspondant a des logiques distinctes, ont structuré les débats éducatifs
depuis 2015: la logique d'urgence et le récit de la résilience, la logique
technosolutionniste et le récit des futurs éducatifs numériques, et enfin la logique de
transformation et le récit de la réimagination de I'éducation. Les deux premiers récits ont
dominé les réponses internationales, enfermant I'action soit dans un court-termisme, soit
dans un technosolutionnisme, qui empéchent toute remise en cause structurelle. Le
rapport de I'Unesco Repenser nos futurs ensemble (2021) s'est distingué en affirmant que
les modeles éducatifs actuels sont intrinsequement défaillants et que I'éducation doit
contribuer 4 tfransformer la société plutdt que s'adapter a ses dérives. L'essor de
I'intelligence artificielle accentue cette nécessité : il oblige a redéfinir le pour quoi de
I’éducation. Seule une vision a long terme, rétrospective et prospective, permettrait de
rompre avec la logique du « davantage du méme » et d’engager une transformation
réelle.

Thaariq, Z. Z. A. (2026). Bridging theory and context: An integrative review for developing
an adaptive curriculum framework in Indonesia. Review of Education, 14(2), e70163.
https://doi.org/10.1002/rev3.70163

Indonesia’s implementation of the Kurikulum Merdeka (retained in Indonesian to reflect
its distinct policy identity) aims to foster student autonomy and address diverse learning
needs. However, its standardized approach often overlooks the nation’s significant socio-
cultural and infrastructural diversity, while teacher readiness and technological barriers
hinder its effectiveness. Despite global advancements in adaptive curriculum theory, its
contextualization within Indonesia’s unique educational landscape remains largely
unexplored. This study aimed to bridge this gap by conducting an integrative review to
(1) examine what theoretical modifications are necessary to adapt adaptive curriculum
theory to Indonesia’s socio-cultural and infrastructural context and (2) explore its
potential integration within the Indonesian context to inform a more responsive and
inclusive framework. A systematic literature review was conducted using the PRISMA
guidelines, drawing from Scopus and ERIC databases (2020-2025). From an initial pool of
222 articles, 15 studies met the stringent inclusion criteria focusing on instructional
variables, adaptive learning frameworks and relevance to Indonesia. Data were
analysed using thematic synthesis. The review synthesizes a novel, unified adaptive
curriculum framework that integrates Reigeluth & Merrill’s (1979) classes of instructional
variables with Martin et al.’s (2020) adaptive learning model into a single contextualized
framework designed for the Indonesian educational landscape. The key innovation is the
redefinition of the “adaptive engine” from a technological system to a human-in-the-
loop model, where the teacher, empowered by cultural competence and pedagogical
skill, becomes the central agent of adaptation. This framework synergizes policy
(Kurikulum Merdeka'’s flexibility), pedagogy (the teacher as designer), technology (as a
complementary tool) and local culture as a core instructional component. This
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framework offers a practical pathway for teacher professional development, culturally
responsive instructional design and low-tech adaptive learning implementation in under-
resourced and geographically diverse regions. The study concludes that a successful
adaptive curriculum in Indonesia is not contfingent on advanced technology but on a
culturally grounded, teacher-driven approach. It calls for collaborative action among
researchers, policymakers and practitioners to implement this framework, offering a
practical pathway towards achieving equitable, personalized and contextually relevant
education across the Indonesian archipelago.

Tran, L. T., & Le, T. T. (2026). Reverse Student Mobility to the Global South and the
Decolonisation of International Education: Australian Students’ Learning and Regional
Engagement in the Indo-Pacific. European Journal of Education, 61(2), e€70510.
https://doi.org/10.1111/ejed.70510

International education practices and trends, particularly student mobility, remain largely
shaped by Global North perspectives. Although scholars have repeatedly called for the
dismantling of Western dominance and supremacy in international education, there is
still limited understanding of how this can be achieved and what the decolonising
impacts might be. This article examines how reverse student mobility from the Global
North (Australia) to the Global South (the Indo-Pacific), as facilitated by the New
Colombo Plan (NCP), can shift students’ perceptions of the Global South, strengthen
Indo-Pacific capabilities and deepen regional engagement. At the same time, the
findings indicate that some Australian students in the Indo-Pacific face intersecting
challenges, including language barriers, gendered violence, discrimination and
institutional protection neglect, that can constrain capability development and, in
extreme cases, undermine or reverse the intended benefits of regional mobility. It
highlights how students’ agency, shaped through direct interaction and relational
experiences in diverse socio-cultural contexts in the Global South, is central to initiating
broader systemic change. Drawing on empirical data, the article elucidates how
structured experiences in the Global South not only challenge post-colonial knowledge
hierarchies at the individual level but also contribute to rethinking decolonial practices
and expanding intercultural engagement.

Travailler et se former pour répondre a la crise climatique. (2026). In F. Drouilleau, C.
Gasquet, & G. Rieucau (Ed.), Travailler et se former pour répondre & la crise climatique.
Consulté a I'adresse https://books.openedition.org/cereq/7017

Comment travailler et se former pour répondre 4 la crise climatique 2 Comment
organiser et accompagner les changements nécessaires dans ce domaine 2 Depuis plus
de 10ans, le Céreq s'attache a rendre compte des évolutions du travail et de
I’éducation dans un monde aux équations géopolitiques complexes. Aux enjeux de
décarbonation, s'ajoutent les préoccupations liées a la raréfaction de I'eau, aux
pollutions des divers milieux, d la gestion des déchets ou encore a la préservation de la
biodiversité. Les acteurs de I'emploi, du travail ou encore de la formation se sont
mobilisés pour accélérer cette prise en compte dans les certifications, les parcours
d'insertion, ou encore dans les organisations du travail. Cet ouvrage entend rendre
compte d'un champ de recherche désormais foisonnant, qui réunit spécialistes du droit,
de I'économie, de la sociologie de I'anthropologie ou encore des sciences de
I'éducation.
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UNESCO I[ESALC-International institute for higher education in Latin America and the
Caribbean, Gutovic, V., Bouckaert, M., Xia, T., Quinteiro Goris, J. A., Baroni Boces, G., ...
Osei, E. (2026). Rapport sur les tendances mondiales de I'enseignement supérieur:
soutenir I'inclusion I'équité et la qualité a I'ere de la mobilité internationale. Consulté a
I'adresse hitps://doi.org/10.54674/IN.2026.95

L’enseignement supérieur connait une forte fransformation mondiale liee aux évolutions
technologiques, démographiques et du marché du travail. Le nombre d’'étudiants a plus
gue doublé en vingt ans, atteignant environ 269 millions en 2024 contre 100 millions en
2000. Cependant, des inégalités importantes persistent (acces, réussite, financement,
mobilité). Moins de 3 % des étudiants participent a la mobilité internationale et seulement
9 % des réfugiés accedent a I'enseignement supérieur. Les établissements font aussi face
a des difficultés financieres, d des menaces sur la liberté académique et aux défis du
numeérique et de I'intelligence artificielle. Le rapport dresse un état des lieux du secteur
et de ses enjeux afin d'appuyer des politiques visant un enseignement supérieur plus
inclusif, équitable et adapté aux évolutions futures.

UNESCO International Centre for Technical and Vocational Education and Training.
(2026). Future-proofing TVET: Strategies for digital transformation and Al integration.
https://doi.org/10.64043/SSV75495

This discussion paper was developed from the ongoing work of the UNESCO-UNEVOC
International Centre for Technical and Vocational Education and Training (UNESCO-
UNEVOC), particularly through the Bridging Innovation and Learning in TVET (BILT) project.
It primarily draws from the BILT Bridging Event that took place in May 2025 in Kuala Lumpur,
Malaysia. The event brought together TVET stakeholders from around the world to share
insights on policies for the digital transformation and integration of artificial intelligence
(Al) in TVET. The policies and frameworks outlined in this paper respond to the shared call
from TVET stakeholders for more precise guidance. Specifically, participants called for
synthesized evidence, comparative policy insights and actionable recommendations to
support countries in franslating digital and Al ambitions into effective TVET reform:s.

UNESCO Office in Harare. (2025). Shaping a quality culture at the institutional level:
internal quality assurance handbook for higher education in Africa (p. 124). Consulté &
I'adresse UNESCO website: hitps://unesdoc.unesco.org/ark:/48223/pf0000398158

UNICEF: Fonds des Nations unies pour I'enfance & PME: Partenariat mondial pour
I’éducation. (2026). Educators at the heart of greening education: a climate resilience
toolkit for policymakers. Consulté a I'adresse
hitps://knowledge.unicef.org/resource/educators-heart-greening-education-climate-
resilience-toolkit-policymakers

Dans le cadre du Partenariat pour une éducation plus verte, cet outil d’aide a la décision
veut permettre aux ministeres de I'éducation de mobiliser les systemes éducatifs en
faveur d'un avenir plus vert, plus juste et plus durable et de renforcer leur résilience
climatique en placant les acteurs de I'éducation, enseignants, chefs d’'établissement,
au ceeur des politiques, de la planification et de la mise en ceuvre. Il s’agit, pendant les
crises climatiques, de: permettre aux éducateurs de dispenser un enseignement de
qualité sur les changements climatiques; renforcer leur capacité a maintenir un
enseignement inclusif, équitable et de qualité ; assurer leur sécurité et bien-étre ainsi que
celles des éleves ; garantir des conditions de travail de qualité avant, pendant et apres
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les crises ; renforcer la participation des enseignants au dialogue social et politique sur le
climat.

United Nations Children’s Fund, Education International, & Global Partnership for
Education. (2026). Educators at the heart of greening education: a climate resilience
toolkit for policymakers (p. 47). Consulté a I'adresse
https://unesdoc.unesco.org/ark:/48223/pf0000398058

Valdés, R., Améstica, J. M., & Coronado, C. (2026). Educational leadership for inclusive
education: a systematic literature review. Cogent Education, 13(1), 2666707.
https://doi.org/10.1080/2331186X.2026.2666707

Van den Hende, F., & Boonstra, A. (2026). Reconceptualizing and navigating recurring
tensions with curriculum internationalization: a duality perspective of organizational
change. Higher Education, 91(5), 1757-1774. https://doi.org/10.1007/s10734-025-01494-0
For higher education institutions worldwide, internationalizing their study programs has
become essential. However, this infricate process involves multiple stakeholders and
organizational levels, requiring both individual and organizational changes that often
lead to tensions. Given the significance of internationalization for teaching, learning, and
society, understanding these tensions within increasingly diverse higher education
institutions is essential. This conceptual study explores recurring tensions in curriculum
internationalization through a duality perspective on organizational change, offering a
synergetic “third space” that integrates unitarist and pluralist thinking. We use curriculum
internationalization as a case study to explore and theorize potential tensions arising from
change processes. To establish a robust conceptual and methodological approach, we
employ Leask’'s and Pettigrew's frequently used frameworks for curriculum
internationalization and organizational change. A university in the Netherlands serves as
a practical example of how a duality perspective can be applied. Our study reveals new
insights info navigating recurring tensions related to language, learning goals,
assessment, teaching methods, support services, international research, and societal
relevance. The theory-based approach allows these findings to be generalized to similar
change processes in higher education. By connecting literature and practice from two
fields, this study extends current conceptualizations and approaches to curriculum
internationalization.

Vincenzo, S. (2026). A Testbed for Education: UFMs, Inclusion, and Perceptions in the
Quintuple Helix Model. European Journal of Education, 61(2), e70546.
https://doi.org/10.1111/ejed.70546

This study analyses the perceptions of stakeholders involved in the educational inclusion
of unaccompanied foreign minors (UFMs) in Northeast Italy, adopting the Quintuple Helix
model (university, industry, government, civil society, and the environment). In a context
undergoing digital, ecological, civic, and demographic transitions, the qualitative
research (48 narrative interviews and nine focus groups) reconstructs perceived roles,
forms of collaboration, and points of friction between sectors. The results reveal a
fragmented structure: the helices often operate in silos, resulting in a weak systemic vision
and poor valorisation of the resources and skills of UFMs, especially during critical
transitions toward adulthood. The Quintuple Helix framework allows for the visibility of
misalignments and convergences and the guidance of more integrated educational
governance practices. Starting from the data, improvement actions are proposed:
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strengthening the dialogue between regulatory levels and local contexts; stabilising local
networks through shared mapping, essential protocols, and intersectoral discussions;
redesigning pathways with laboratory methodologies; strengthening interprofessional
training for operators; building coordinated digital support between helixes; and
promoting situated ecological learning (vegetable gardens, land management) as
inclusive spaces.

Vira, A. E., Page, A., & Ledger, S. (2026). Lessons from the Pacific: a scoping review of
Vanuatu disabilities in education practices. International Journal of Inclusive Education,
30(7), 1282-1298. https://doi.org/10.1080/13603116.2025.2530633

The Republic of Vanuatu, anisland nation in the South Pacific, recognises the rights of its
citizens with disabilities as stipulated in its constitution and has ratified the Convention on
the Rights of Persons with Disabilities (CRPD). Although this may be deemed a positive
move, most schools are still not fully equipped to cater for the needs of students with
disabilities. This scoping review aimed to critically analyse the progress and challenges of
disability-inclusive education practices (DIEP) across the additional 14 Island Nations of
the Pacific region to make recommendations based on the review that may advance
and inform disability-inclusive practices in Vanuatu. The review reports the findings of a
systematic review search of education databases that indicate nine areas of attention.
These themes are policy and legislation, budget, awareness, collaboration, early
intervention, resources, fraining, accessibility, and monitoring. Each theme is discussed as
lessons that can be learned for Vanuatu.

Wang, N., Gao, X., Yan, L., Peng, C., Yu, Z., Ren, X., & Zheng, H. (2026). Integrating Al-
assisted formative evaluation into a full course: A case study in university-level
programming education. Education and Information Technologies, 31(9), 2933-2952.
https://doi.org/10.1007/510639-026-13933-1

This study explores the effectiveness of Al-assisted formative assessment in a university-
level C++ programming course. The approach integrates generative Al (GenAl) across a
range of assessment tasks, from in-class quizzes to ill-defined problem-solving reports. The
Al-generated evaluations serve not only as personalized feedback for students but also
as real-time guidance for instructors to dynamically adapt their instructional practices. To
examine the impact of this approach, a comparative study is conducted between an
experimental group, which receives continuous Al-generated formative feedback, and
a control group, which receives only feedback on their reports. Results indicate that Al-
assisted evaluation enhances feedback efficiency and provides instructors with valuable
diagnostic insights, such as aggregated error patterns visualized through word clouds.
Additionally, student feedback suggests a generally positive perception of the Al-
supported teaching approach. Moreover, human regrading procedure illustrates that
while GenAl demonstrates strong potential for enabling personalized formative
assessment, challenges remain in ensuring scoring consistency and precision. Implement
details are discussed and the prompts provided to the ChatGPT-40 are also included in
this work. We hope this research serves as a pedagogical case for enhancing the
effectiveness of GenAl-assisted teaching.

Woolner, P., & Cardellino, P. (2026). Open, flexible and global: What is driving changes in
learning environments and what will be the results? An examination of policy and
practice in two contrasting countries. Review of Education, 14(2), e70168.
https://doi.org/10.1002/rev3.70168
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The starting point of our analysis is to interrogate the proposal that the move towards
innovative learning environments (ILEs), understood as change to both design and
practice in schools, represents an important global frend, considering if or how ILEs map
onto transnational reforms. Then, informed by the need to balance acknowledgement
of global trends and narratives with local experiences and policy ‘enactments’, we use
the literature of school reform and educational change to consider the possibilities for
two contrasting countries, Uruguay and Finland, currently attempting change to the
experienced ‘learning environment’. We focus on policy and related documents from
each country, particularly their recently revised national curricula, fracing global
influences on these. We then draw on observations and conversations with staff in schools
that have been built or refurbished to include spaces and design features infended to
support ILEs. Evidence is presented of apparent enthusiasm from designers and
educators in both countries for the new approaches and a reasonably coherent
narrative of what is being attempted. This appears, however, to overstate the change
that is actually happening in most schools, where ILE features tend not to be used and
the ‘classroom’ model of a teacher and class is still predominant. Our analysis fraces the
possible influences of these teacher experiences on local and national decisions,
considering their possible impact on policy and even on the global narrative about ILE.
Context and implications Rationale for this study: While innovative learning environments
are increasingly promoted within global education reform agendas, their adoption is
deeply influenced by local educational traditions, systems and professional cultures. This
comparative study of Uruguay and Finland demonstrates that educators’ everyday
practices significantly shape how such reforms are interpreted, negotiated and
ulfimately enacted within school settings. Why the new findings matter: These findings
challenge assumptions about the straightforward transfer of global education reforms
and the ability of spatial redesign alone to drive pedagogical change. They highlight the
central role of teachers in mediating policy through their everyday practices and
professional norms. Implications for policy-makers, researchers and education leaders:
This research underscores the need to align spatial innovation with sustained support for
pedagogical development. Effective reform requires attention not only to physical
infrastructure and curriculum design but also to how change is experienced, interpreted
and enacted within the daily realities of teaching and school life.

Zangpo, T., Choden, D., Dorji, N., Dorji, R., & Choden, T. (2026). Secondary teacher
workforce management in Bhutan. Consulté a I'adresse Global Partnership for Education
Knowledge and Innovation Exchange, GPE KIX website:
https://www.gpekix.org/sites/default/files/2026-
04/KIX%20EMAP%20Learning%20Cycle%20Case%20Study Secondary%20Teacher%20Wo
rkforce%20Management%20in%20Bhutan.pdf

Abboud, A., Bazzi, S., Canaan, S., Deeb, A., & Mouganie, P. (2026). Authority Figures and the
Polarization of Gender Norms (Working paper Ne 18611). Consulté ¢ I'adresse IZA Network @ LISER
website: hitps://EconPapers.repec.org/RePEc:iza:izadps:dp18611

This paper examines how authority figures in higher education shape gender norms over the long
run. We exploit the random assignment of first-year students to faculty advisors at an elite
university in the Middle East, combining administrative records with an alumni survey measuring
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gender aftitudes up to 24 years later. Women assigned to female advisors adopt more egalitarian
views about politics and work, while men become more conservative. Effects are strongest
among religious students and in male-dominated STEM fields, where female authority is especially
counter-stereotypical, and may persist through reinforcement: women assigned to female
adyvisors later sort toward female instructors and more gender-themed courses. Our results are
not driven by generic exposure to successful womend€"randomized exposure to high-achieving
female peers has little effect, while the largest impacts come from senior and high-value-added
female advisors. A simple framework combining belief updating and identity-based status threat
explains these patterns. Our findings reveal a progress paradox whereby gains in female
representation in elite authority expand opportunities for women while intensifying backlash
among men, deepening gender polarization.

Abu-Gweder, A. (2026). Artificial Intelligence (Al) as a Pedagogical Tool for Second Language
Development Among Bedouin Arab Female Students in Israel. European Journal of Education,
61(2), e70554. https://doi.org/10.1111/ejed.70554

The introduction of arfificial intelligence (Al) in its contemporary form has prompted significant
changes in teaching methodologies across educational institutions, spanning both primary and
higher education. These changes include the integration of ICT applications into the academic
culture. The purpose of this study is to evaluate the effectiveness of Al in supporting students who
use a second language in higher education. This evaluation is conducted through a case study
focusing on the course ‘Approaches to Teaching Hebrew as a Second Language’, designed for
Arab-Bedouin female students in Israel. The study examines the impact of Al tools on the students’
written and oral expression in Hebrew, their second language. Employing the method of self-
reflection, a form of action research, the study centres on the experiences of tfeachers and
teacher frainees. The analysis draws on three data sources: written assignments submitted by the
students, oral presentations of academic articles delivered in Hebrew, and reflective insights
provided by the students at the end of the course. The findings reveal that in both contexts—
written and oral expression—the use of Al proved effective. Al tools enhanced the quality of the
students’ written projects, which focused on research topics, and improved their oral
presentation skills.

Ahmed, F., Uddin, M. K., Koddus, M. A., Islam, M. S., Akter, S., Priti, M. B., ... Kundu, P. (2026).
Teacher’s attitude towards inclusion of children with disabilities in general education system of
Bangladesh. International  Journal  of  Inclusive  Education,  30(7). 1622-1637.
https://doi.org/10.1080/13603116.2025.2547310

Inclusive education (IE) is widely recognised as an effective approach to ensure equity and
equality in education. Teachers’ attitudes play a crucial role in the successful implementation of
I[E, making it essential to examine their perceptions. This study aimed to measure teachers’
attitudes towards the implementation of IE in Bangladesh. A quantitative research design was
adopted, using a nonprobability convenience sampling method. Data were collected with the
Principals’ Atfitudes Towards Inclusive Education (PATIE) scale. Section A addressed teacher
demographics, while Section B focused on the PATIE scale. The sample comprised 120 teachers,
including 60 mainstream and 60 special education teachers from various schools. Among the
respondents, 45% were aged 30-40 years, 57.5% were female and 60% were senior teachers.
Nearly half (45%) had special training on disability and most (85%) had direct experience with
disability. The results revealed significant differences in attitudes based on school type, teaching
experience with special needs and disability-related training. Overall, teachers showed a
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moderately positive attitude towards IE. The findings highlight the importance of fostering
supportive environments where children with disabilities feel welcome and safe. To achieve
effective IE, policymakers must prioritise teacher tfraining, provide adequate resources and
establish policies that encourage positive mindset changes.

Alhuzimi, T. E. (2026). Teacher’'s perceptions of using theatre to develop the social and
communication skills of students with autism spectrum disorder (ASD) in schools in Saudi Arabia.
International Journal of Inclusive Education, 30(7). 1299-1319.
https://doi.org/10.1080/13603116.2025.2530642

Drama interventions provide ‘creative, enjoyable, and engaging opportunities’ for individuals
with Autism Spectrum Disorder (ASD) to practice various social skills in the safe environment of a
workshop sefting. This study aimed to examine teachers’ perceptions about the use of
theatre/dramatherapy to enhance the social and communication skills of students with ASD in
schools across Saudi Arabia. A total of 120 teachers completed a self-report questionnaire sharing
their experiences with children with ASD and dramatherapy and their perceptions of its efficacy.
The data were analysed using Pearson’s correlation analysis, independent sample t-tests,
ANOVA, and linear regression. The findings revealed that teachers preferred to employ
dramatherapy methods related to play therapy and story-making with their students with ASD.
They also indicated that dramatherapy was beneficial in addressing the social skills of students
and contributed to an overallimprovement in their social and communication abilities. The results
suggest that teachers of children with ASD are familiar with interventions aimed at enhancing the
social skills and addressing problem behaviours of these children.

Alvarez, V. J. (2025). Comprendre et évaluer I'exercice de I'autorité a travers le vécu enseignant :
une approche située de [I'activité. Revue francaise de pédagogie, (228), 51-67.
https://doi.org/10.4000/168uz

Cette étude adopte une approche située combinant I'analyse fiimée de 10 enseignants dans
24 classes du secondaire dans le canton de Vaud, en Suisse, avec leur vécu professionnel issu
d’entretiens d’autoconfrontation. Elle met en lumiéere la complexité des stratégies d’autorité et
identifie, du point de vue enseignant, des situations plus ou moins favorables a son exercice.
L'adressage au groupe classe, lorsqu’il est reconnu comme tel, apparait particulierement
efficace. Le double adressage peut faciliter la gestion des comportements, mais peut entraver
I'enrblement des éleves dans la tdche. Cette recherche contribue a une meilleure
compréhension de I'exercice de I'autorité et invite également a une réflexion éthique sur son
déploiement en classe.

Amponteng, M., Tracey, D., & Nketsia, W. (2026). Exploring teachers’ concerns and
recommendations regarding inclusive education in Ghana: an application of the ecological
systems theory. International Journal of Inclusive  Educatfion, 30(7), 1486-1503.
https://doi.org/10.1080/13603116.2025.2541910

Across the world, inclusive education has been endorsed to improve access and participation
for all students including those with special educational needs. Teachers’ concerns are often
seen as closely associated with the unsuccessful implementation of inclusive education; for this
reason, they have drawn considerable research attention, particularly in Western countries. This
study investigated teachers’ concerns and their suggested solutions regarding the
implementation of inclusive education in Ghana, a country that has attracted relatively little
attention despite having a strong national framework for inclusive policies. The study used
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Bronfenbrenner’s ecological systems theory and conducted semi-structured interviews with 12
initial inclusive-school teachers (regular teachers, n = 6; resource teachers, n = 6). The results of the
thematic analysis of the verbatim transcripts showed that teachers’ concerns, while many and
diverse, focused on the microsystem and macrosystem. Some of their key concerns were the
inaccessibility of the learning environment, insufficient government funding for inclusive
education, limited teaching resources and materials, and inadequate teacher preparation for
inclusive education. The participants’ recommendations for policies and practices aimed at
addressing these concerns and advancing inclusive education in Ghana are also discussed in
the article.

Avery, C., & Bacher-Hicks, A. (2026). Inequality and within-school student-teacher assignment
patterns. Economics of Education Review, 112, 102792.
https://doi.org/10.1016/j.econedurev.2026.102792

A major goal of U.S. education policy over the past half century has been to promote more
equitable access to high-quality teachers. While most of the research and policy on this topic
focuses on between-school differences in access to high-quality teachers, the teacher value-
added literature shows that nearly all of the variation in teacher quality is within schools. In this
paper, we focus on within-school patterns of student-teacher matching using administrative
records from a state in the southeastern United States. We develop a measure of within-school
matching based on student achievement and teacher value-added. On average, schools
systematically match students to teachers in ways that expand achievement gaps, and within-
school matching accounts for more than one-third of overall system-level matching. Using a series
of fixed effects regressions, we show that within-school matching increases achievement gaps.
These results suggest that improving the equity of within-school student-teacher assignments is a
promising and low-cost strategy to improve educational opportunity for low achieving students
and reduce achievement gaps.

Bergey, J.-L. P. (2026). Postures pour I'évaluation a I'ére des IAG : repéres et modalités. Journée
Thématique #RED 26 "Evaluer a distance”. Consulté a I'adresse https://hal.science/hal-05628827
Cette communication propose d’aborder I'exploitation des IA générative en contexte éducatif
d'évaluation, selon tfrois postures : défiance, évitement, intégration...

Bicakci, M., Heller, F., Stoeger, H., & Ziegler, A. (2026). From RAMSing to Rigor: Improving Moderator
Analysis in STEM Education Meta-Research. Educational Psychology Review, 38(1), 75.
https://doi.org/10.1007/s10648-026-10172-1

Moderators are intended to clarify when, where, and for whom interventions work, yet null
moderator results are often omitted from the published record. We term this practice “reporting
after moderators are significant” (RAMSIng) and examine its scope and consequences in STEM
education meta-research. Drawing on an umbrella review of 89 meta-analyses comprising 1,786
moderator effect sizes, we found a substantial visibility gap: non-significant moderator effect sizes
showed markedly lower relative visibility than the most strongly selected results
($$:{upomega:}$$$3$:approx:$$0.40). To address this bias, we combined structural mapping with
two bias-robust Bayesian frameworks, ROBMA-PSMA and RoBMA-Regression, to estimate bias-
adjusted moderator effects, derive field-specific benchmarks, and estimate realistic evidential
requirements for moderator testing. The overall bias-adjusted mean moderator effect was
g=0.27 (95% Crl [0.20, 0.34]) with substantial heterogeneity ($$:{uptau:}$$= 0.48). Modeling a five-
level moderator-theme classification substantially improved fit (BFInc = 350) and slightly reduced
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residual heterogeneity ($$:{uptau:}$$= 0.44). RAMSing-adjusted benchmarks placed the 25th,
50th, and 75th percentiles of |g| at 0.18, 0.38, and 0.64, respectively, all below both Cohen'’s
conventional heuristics and the raw empirical quartiles. Prospective power analyses further
indicated that, under the assumptions examined here (g=0.38, $$:{{uptau:}}N{2}$$= 0.24,
$$:{upalpha:}$$= 0.05), approximately 14 independent effect sizes per moderator level are
needed to detect a typical moderator effect. These findings indicate that RAMSIng is likely an
important source of distortion in moderator-based inference within this corpus. The workflow and
openly available toolkit infroduced here provide a practical framework for detecting and bias-
adjusting RAMSing, and for supporting practices designed to reduce it in STEM education and
other fields that rely on meta-analytic moderator evidence.

Bluteau, M. (2026). Regards sur les pédagogies de I'alternance. TransFormations - Recherches en
Education et Formation des Adultes, (29), 70-89. Consulté a I'adresse https://transformations.univ-
lille.fr/index.php/TF/article/view/673

The first infernational colloquium on work-study pedagogies, organized by the RésAAIt network
(Réseau pour I'Apprendre en Alternance), looked at the conditions for learning in, through, by
and with work-study. This article looks at all the work presented. A lexical analysis is carried out on
the proposed summaries. It is stfructured around three main themes: the practices, approaches,
methods and tools that make up a pedagogy of, by, in, with work-study programs; the
professionalization of those involved in work-study; and the quality of work-study pedagogies. The
analysis aims to confribute to reflection on the definition and modeling of work-study
pedagogies, whether or not they claim to be integrative. Keywords: alternance, connectivity,
integrative pedagogy, lexical analysis, pedagogy, work-study program.

Brookhart, S. M., & Bonner, S. M. (2026). When Is Classroom Assessment Educational
Measurement? Educafional Measurement: Issues and  Practice, 45(2), e70021.
https://doi.org/10.1111/emip.70021

The relationship between classroom assessment and educational measurement has been under
discussion for some time. This article uses the TISM framework (Theory, Instrumentation, Scales and
units, and Modeling) to clarify which aspects of classroom assessment are educational
measurement (e.g., a grade on a performance assessment keyed to a learning standard) and
which are not (e.g., extended elaborated feedback on that same assessment). We conclude
that classroom assessment which produces ordinal or interval-level quantitative scores—by
whatever name they are called, including scores, grades, and performance levels—is
educational measurement because it implicates theory, instrumentation, scales and units, and
modeling of error. On this basis, we claim that work in classroom assessment and educational
measurement can and should be mutually informative.

Charteris, J., Page, A., Anderson, J., & Oluk, S. (2026). Emergency lockdowns in flexible learning
spaces with students who have high needs: vignettes of teachers’ experiences and
considerations for practice. International Journal of Inclusive Education, 30(7), 1374-1392.
https://doi.org/10.1080/13603116.2025.2537113

Newly build school environments are designed for a plethora of functions. Schooling spaces need
provide the necessities for an emergency school lockdown where property can be secured for
safety reasons. This article addresses issues associated with locking down in flexible learning
spaces with students who have a disability. Vignettes from three teachers who teach in newly
built non-fraditional classroom spaces are presented. These teachers work with students who
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have very high and complex needs in satellite units in schools. Themes of preparedness,
hypervisibility, and resource access were apparent in the data. Open plan designs with the
extensive use of glass can be problematic for housing large groups of students for protracted
periods of fime. Spaces for shelter need to be concealed from windows, doors and entry ways.
Findings aftend to how premises can be secured safely with students and teachers exposed to
minimal trauma.

Chen, Y., & Liu, C. (2026). Teacher quality and gender-differentiated long-term outcomes:
Evidence from rural China. Economics of Education Review, 112, 102787.
https://doi.org/10.1016/j.econedurev.2026.102787

This study examines the long-term effects of teacher quality improvement on gender-
differentiated outcomes in rural China. Using nationally representative survey data and a cohort
difference-in-differences design, we exploit the staggered implementation of China’s Special
Post Teacher Program (SPTP) as a quasi-natural experiment. We find that SPTP exposure increases
schooling attainment and cognitive performance for both genders, with larger gains for females.
These gender differences in educational impacts are more pronounced in areas with higher
female teacher representation. Moreover, gender-differentiated effects also appear in later-life
outcomes: exposed women are more likely to enter cognitively intensive occupations, delay
marriage, have fewer children, and exhibit higher levels of political engagement. Overall, the
findings suggest that improvements in teacher quality can have lasting and gender-
differentiated effects extending beyond schooling.

Chidlow, S., Blyth, C., Coney, K., Boyd, V., & McCabe, P. (2026). Lessons from a pandemic: how
can we use disabled students experiences of online learning to develop more inclusive models
of teaching? Infernational Journal of Inclusive  Education, 30(7), 1658-1679.
https://doi.org/10.1080/13603116.2025.2551754

The shift to online learning during the COVID-19 pandemic presented both opportunities and
challenges for students with hidden disabilities in higher education. This study examines the
experiences of students with hidden disabilities at a UK university during the academic years
2019/20 and 2020/21, focussing on the accessibility, effectiveness, and impact of online learning.
A questionnaire was designed and disseminated to students university wide and 96 people with
hidden disabilities completed it, providing quantitative and qualitative data on a wide range of
issues pertaining to online learning.The findings from this investigation suggest that the vast
majority of participants found online learning challenging, citing isolation, loneliness, anxiety and
motivation issues as primary barriers. However, many respondents did appreciate the increased
flexibility that asynchronous learning resources provided and felt more able to study at times that
were conducive to them. As a result, approximately 65-70% of respondents wished to move to a
permanent blended learning model in the future.The study underscores the importance of
developing inclusive teaching strategies that accommodate diverse needs, particularly for
students reluctant to disclose disabilities. Key recommendations include creating engaging
asynchronous content, implementing universal accommodations, and prioritising flexibility in
educational delivery. These findings contribute to ongoing discussions about fostering equity and
inclusivity in higher education.

Cwirynkato, K., Parchomiuk, M., Gregory, J. L., Ravi, S., & Krishnamurthy, S. (2026). Polish and Indian
teachers’ self-efficacy and attitudes towards inclusion of children and youth with disabilities in
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regular classrooms. International Journal of Inclusive Education, 30(7), 1320-1335.
https://doi.org/10.1080/13603116.2025.2532627

The effectiveness of inclusion of students with disabilities in regular classrooms depends on many
factors, among which, the teachers’ attitudes and competences play a key role. They are
shaped in teaching practice and through socio-cultural experiences. To date, numerous studies
have shown the importance of cross-cultural comparisons. The aim of the current study was to
examine the relationship between self-efficacy and the attitudes towards including students with
mild and moderate disabilities in mainstream education in teachers from Poland (n=279) and
India (n=210). The differences found between the groups in the area of sociodemographic
variables and experiences in working with students with disabilities were the basis for including
these variables in the analyses. Data were collected using the Attitudes Towards Teaching Al
Students Scale and Teacher Self-Efficacy Scale. The analysis allowed us to determine relationships
between self-efficacy and attitudes towards integration of students with mild and moderate
disabilities both in the group of Polish and Indian teachers. Generally, the obtained trends
confirmed that higher teachers’ self-efficacy was associated with more favourable attitudes
towards the inclusion of students with disabilities, but only in Indian group. The conftribution of the
variables of seniority, professional preparation and gender of the respondents was indicated.

Datoo, A. K., & Zahid Hussain, A. (2026). Theatre as a critical pedagogical tool for equity and
inclusion. International Journal of Inclusive Education, 30(7), 1575-1592.
https://doi.org/10.1080/13603116.2025.2546922

This research explores how using theatre in education can help promote fairness and
acceptance. It looks at how theatre activities engage students and encourage them to learn
together in a constructive way. Highlighting the importance of addressing the issue of
marginalisation and social injustice, this study builds on inclusive frameworks integrated into
educational objectives. This study aims to enrich the curriculum through themes of equity and
inclusion embedded into pedagogical tools, such as arts-based pedagogy, especially theatre.
The study used the pedagogy of the oppressed, theatre of the oppressed and social
constructivism as a theoretical framework to align the pedagogy objectives. The researcher
employed theatre as a pedagogy tool in an undergraduate programme to conduct this
research for curriculum enrichment. The study found that through theatre, effective integration
of themes such as inclusion and equity into the learning experiences paved the way for fair, just
and inclusive classrooms. Second, theatre-based pedagogy fostered students’ confidence,
boosted participation and increased commitment to their studies. However, it also highlights the
importance of confronting issues, such as exclusion, oppression and making ongoing
improvements to make theatre an even better feaching tool in curriculum development courses.
With the help of group projects, practical work, creative expression, personal research and
brainstorming sessions, this study contributed to curriculum enrichment.

Denami, M., Adinda, D., & Giacco, G. (2026). Entre interdisciplinarité et pédagogie de projet.
TransFormations - Recherches en Education et Formation des Adultes, (29), 116-133. Consulté a
I'adresse https://transformations.univ-lille.fr/index.php/TF/article/view/700

University programs in education struggle to incorporate interdisciplinary approaches and
project-based pedagogy, limiting students’ development of professional skills. The 2018 reforms
emphasise the need to promote interdisciplinary projects to bridge the gap between academic
training and professional demands. Our confribution highlights the design and analysis of the
PrEAC initiative, which addresses this need by fostering a collaborative culture and developing
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shared competencies. The evaluation of this initiative based on participants’ self-assessments
across various learning dimensions, shows that even within a limited timeframe, students from
diverse backgrounds, including professionals, experience challenges. Resolving these challenges
enhances their professional skills and strengthens their readiness for collaborative environments.
Keywords: collaborative learning, interdisciplinarity, project-based learning.

Donoghue, J. R. (2026). Bob Mislevy’s Contributions to Large-Scale Assessments. Educational
Measurement: Issues and Practice, 45(2), €70025. https://doi.org/10.1111/emip.70025

Bob Mislevy made several important conftributions to large-scale educational survey assessments
(LSAs). The conftributions include implementing marginal maximum likelihood estimation of item
response theory model parameters, using latent variable regression to condition proficiency
estimates on background characteristics, and using multiple imputation (plausible values) to
report assessment results. All these pieces were needed to analyze LSA data, report the results,
and produce the data products needed for secondary users. In addition, Mislevy provided
analyses of potential bias, giving users confidence that this novel approach to producing results
yielded reliable information. Although procedures have since evolved, the approach and
combination of techniques intfroduced in the 1984 NAEP reading assessment remain the
cornerstones of LSA analysis and reporting in NAEP and internationally, some 40 years later.

Dost, G. T. (2026). Changes in preservice English teachers’ writing demotivation and writing self-
efficacy following a genre-based writing intervention. Review of Education, 14(2), e70169.
https://doi.org/10.1002/rev3.70169

This study examines changes in preservice English teachers’ writing demotivation (WD) and
writing self-efficacy (WSE) beliefs within an English as a foreign language (EFL) context following
a 14-week genre-based writing intervention. Grounded in Systemic Functional Linguistics (SFL),
the study adopts a concurrent mixed-methods design. Data were collected from preservice
English teachers (N = 45) through pre- and post-test surveys, rubric-based evaluations of genre-
specific writing tasks, semi-structured focus-group interviews and written reflections. Quantitative
analysis revealed statistically significant pre—post differences in overall WD and WSE, alongside a
consistent negative association between the two constructs. Further analysis indicated significant
changes in participants’ writing performance across genre-based writing tasks. Additional
analyses suggested shifts in the relative contribution of specific demotivation subdimensions to
overall self-efficacy beliefs over time. Qualitative findings provided insights into participants’
experiences of the intervention, highlighting the role of explicit genre instruction, a structured
writing process and feedback practices in shaping their writing-related beliefs. Despite the
significant improvements, participants continued to identify systemic constraints within the
broader teaching and learning context, pointing to limitations beyond classroom-level
instruction. The findings suggest that genre-based writing instruction may offer a productive
pedagogical space for supporting preservice teachers’ writing motivation and confidence. The
study conftributes context-sensitive insights into affective and performance-related dimensions of
writing pedagogy in EFL teacher education.

Du, Y., & Li, C. (2026). Factors influencing university teachers’ behavioral intention to use digital
technologies: an integrative model from UTAUT. Education and Information Technologies, 31(9).
2903-2932. https://doi.org/10.1007/s10639-026-13926-0

The effective integration of digital technologies by university teachers is pivotal for teaching
innovation. Within the context of Chinese higher education, this study develops and validates a
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conceptual model that integrates the Technological Pedagogical Content Knowledge (TPACK)
framework and the construct of self-efficacy into the Unified Theory of Acceptance and Use of
Technology (UTAUT) to investigate the factors influencing Chinese university teachers’ intention
to adopt digital technologies. Data were collected from 497 teachers across Chinese universities
and analyzed using partial least squares structural equation modeling (PLS-SEM). The findings from
this Chinese sample reveal that self-efficacy emerges as the most robust direct predictor of
behavioral intention, while performance expectancy and social influence had significant but
weaker effects. Notably, effort expectancy was not a significant predictor. Furthermore, TPACK
and facilitating conditions were found to exert substantial indirect effects on adoption intention,
primarily mediated by self-efficacy. These core findings underscore the distinctiveness of the
Chinese context: enhancing teachers’ confidence and comprehensive knowledge in
integrating digital technologies is far more crucial than a sole focus on ensuring ease of use of
the technology itself. This study offers practical implications for university administrators to
develop targeted support mechanisms, emphasizing professional development that enhances
pedagogical technology integration rather than focusing solely on technical tool provision.

Duval, J., Perret, C., & Brey-Xambeu, J. (2024). Les résidences de la pédagogie : qui s'empare de
ce nouvel espace d'expérimentation pour innover dans I'enseignement supérieur frangais ?
McGill Journal of Education / Revue des sciences de I'éducation de McGill. Consulté a I'adresse
https://mje.mcqill.ca/article/view/10496

This note presents reflections on the « pedagogical residencies», an original experimental
initiative designed to foster pedagogical innovation in higher education. These reflections are
supported by a study using administrative data to provide the profiles of staff engaging with this
type of initiative, while also accounting for its various forms. The results reveal a diversity of statuses
among the personnel involved and highlight the role of institutional incentives in promoting more
collective rather than individual residencies. These findings raise several questions for future
evaluation: how can such a scheme be sustained without these incentives? What motivates the
individuals who participate? What are the effects of this kind of initiative?2

Effatpanah, F., Kunina-Habenicht, O., Bernard, S., Hornung, C., & Sonnleitner, P. (2026). Optimizing
Large-Scale Mathematical Assessments: Leveraging Hierarchical Attribute Structures and
Diagnostic Classification Models for Enhanced Student Diagnostics. Educational Measurement:
Issues and Practice, 45(2), e70016. https://doi.org/10.1111/emip.70016

Diagnostic classification models (DCMs) assess students’ mastery of cognitive attributes to
provide personalized ability profiles. Retrofitting DCMs to large-scale mathematics assessments
usually relies on inferred Q-matrices, which can reduce accuracy and diagnostic value. This study
evaluated whether constructing items from cognitive models—yielding Q-matrices directly—and
incorporating hierarchical relationships among attributes improve diagnostic outcomes.
Responses from 5,336 third-grade students to a Luxembourgish image-based, large-scale
standardized mathematics exam were analyzed using multiple DCMs and their hierarchical
extensions. Items were constructed based on a Q-matrix, derived from the curriculum and
cognitive models. The hierarchical A-CDM outperformed other models, classifying students into
60 latent classes with acceptable attribute- and test-level accuracy and more interpretable
results than the G-DINA model. Using cognitive model-based item generation and Q-matrices as
well as specifying attribute hierarchies enhance the accuracy and interpretability of DCM-based
diagnostics in large-scale assessments, complementing fraditional psychometric approaches by
discerning meaningful within-score differences.
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Gagnon, B., & Guay, M.-H. (2025). Notre agir professionnel de leaders chercheures-praticiennes
pour contribuer au bien-étre dans une organisation envisagée apprenante. Formation et
profession, 33(3), 9. https://doi.org/10.18162/fp.2025.984

Gbnen, A., Abdulbaki Karaca, M., Dogmaz Tunali, S., & Akay, T. (2026). Teachers’ social
acceptance levels and their views on students with special needs. International Journal of
Inclusive Education, 30(7), 1225-1241. https://doi.org/10.1080/13603116.2025.2596257

This study aims to determine teachers’ levels of social acceptance towards students with special
needs and their views on integrating these students into inclusive education. The study was
conducted using a simultaneous mixed-methods approach, combining qualitative and
quantitative methods. For the quantitative aspect of the research, data were collected from 183
teachers working in general education institutions through the Teacher Social Acceptance Scale
for Individuals with Special Needs developed by (Aktan, O. 2021. “"Development of a Social
Acceptance Scale for Teachers Working with Individuals with Special Needs, Validity and
Reliability Study.” Trakya Education Journal 11 (1): 315-332. https://doi.org/10.24315/tred.712982).
The data were analyzed using statistical software and examined in relation to various variables.
The study collected qualitative data from 75 teachers in general education institutions using a
semi-structured interview form. The data were analyzed using content analysis software. The
quantitative analysis revealed significant differences between the social acceptance levels of
teachers and various variables. As a result of the qualitative analysis, six main themes emerged:
social acceptance and integration, self-confidence and personal development, equal
opportunity in education, improvement of learning environments, use of educational
technology, and teacher education and development. In particular, it is recommended to
implement targeted professional development programs designed to strengthen teachers’
social acceptance of students with special needs, thereby fostering more inclusive school
environments.

Gray, A., Lindsay, S., Pearson, J., Crick, T., & Rahat, A. (2026). Rendering transparency to ranking
in educational assessment via Bayesian comparative judgement. Review of Education, 14(2),
e70149. https://doi.org/10.1002/rev3.70149

Transparency in educational assessment has become an increasingly pressing concern,
particularly in the aftermath of the pandemic, as institutions seek more equitable, robust and
defensible methods of evaluating student work. Comparative judgement (CJ) has gained
traction as a promising alternative to traditional rubric-based marking. However, despite its
potential, CJ has been criticised for its perceived opacity, particularly in high-stakes contexts
where fairness, auditability and trust are paramount. This paper investigates whether Bayesian
comparative judgement (BCJ), which applies Bayesian statistical methods to CJ, can enhance
fransparency by making the judgement process more structured, interpretable and
accountable. BCJ infroduces a probabilistic framework that incorporates prior knowledge and
updates beliefs based on new evidence, allowing for quantification of uncertainty and clearer
justification of ranking decisions. It enables greater insight into the consistency of judgements and
highlights areas of disagreement among assessors. We also evaluate a recent multi-criteria
extension of BCJ that models each learning outcome (LO) separately, mirroring the structure of
rubric-based assessment while retaining the efficiency and comparative strengths of CJ. This
approach supports the generation of both outcome-specific and holistic rankings, offering
detailed feedback without sacrificing the coherence of the overall evaluation. Using real-world
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assessment data from a UK higher education course involving experienced professional markers,
we demonstrate the application of BCJ and multi-criteria BCJ in practice. Our analysis highlights
how these models can provide rigorous, transparent insights info the reasoning behind both
individual and collective rankings. We also discuss how BCJ supports external validation of
assessment outcomes. Finally, through semi-structured discussions with participant markers and
expert CJ practitioners, we qualitatively assess the perceived transparency and usefulness of BCJ
in authentic settings, particularly where high-stakes decisions are made. We conclude by
outlining the benefits and limitations of BCJ and its relevance across varied educational contexts.

Grichko, V., Driver, J., Mulder, S., & Hall, S. M. (2026). Balancing efficiency and legitimacy:
Graduate students’ perceptions of academics’ Gen Al use for assessment. Review of Education,
14(2), e70167. https://doi.org/10.1002/rev3.70167

Gen Al is increasingly prevalent in higher education, presenting an opportunity for academics to
optimize their workloads. However, Gen Al's efficiency can enable the commodification of
knowledge, and such commodification may enable students to question academics’ legitimacy.
This qualitative study seeks to answer the following question: From a graduate student’s
perspective, under what conditions and at which points in the assessment process, might an
academic’s Gen Al use threaten or sustain academic legitimacy? Fourteen graduate students
(i.e., master’s and doctoral) completed a reflexive writing exercise and interviews to answer the
research question. Participants expressed that Gen Al should be a tool used by academics yet
stressed that an academic’s greater reliance on Gen Al in the assessment process made
participants devalue an academic’s expertise. While graduate students struggled to define
appropriate Gen Al use for assessment, parficipants emphasized an academic’s Gen Al use for
assessment needed to be made transparent and thoughtful. Finally, participants noted that
academic-student relationships were crucial to student development and not an educational
element Gen Al could replace. Gen Al's use by academics needs to be carefully infegrated into
assessment to ensure its efficiency is not supplanting an academic’s legitimacy. An academic’s
use of one’s expertise needs to remain at the forefront of the assessment process to develop a
student’s expertise. Otherwise, an academic’s role in the educational process, and higher
education institutions by extension, will be questioned if Gen Al's efficiency supplants academics’
legitimacy. Context and implications Rationale for this study: Using Gen Al for assessment to spur
efficiency affects students’ perceptions of academics’ legitimacy. This can lead to students
devaluing academics and higher education. Why the new findings matter: An inappropriate
relionce on Gen Al by academics can threaten higher education’s legitimacy and value among
stakeholders. Implications for practitioners and policy-makers: This study is important for
academics, graduate students and policy-makers. Academics and graduate students must
adapt to a world where Gen Al proficiency is expected for efficiency, but this should not come
at the expense of academic legitimacy and expertise. Academics must transparently
communicate how and why Gen Al is part of the assessment process. Otherwise, if students are
unable to distinguish academics’ critiques from Gen Al's, and policy-makers do not provide
educational quality assurances, the value of academics’ expertise will be diminished. This erosion
of perceived expertise may not only threaten academics’ legitimacy but, ultimately, higher
education’s.

Hashimura, E., & McGregor, R. (2026). Drawing teaching into scorable form: A socio-material
critique of lesson observation. Review of Education, 14(2), e/70161.
https://doi.org/10.1002/rev3.70161
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Amid rising accountability and standardisation mandates, paraprofessional educators constitute
a growing yet precarious segment of the global education workforce. While their roles are
expanding, the instruments used to assess their practice remain critically underexamined, despite
having significant consequences for professional identity and employment. This reality highlights
a deeper problem within global education policy: the unexamined assumptions that underpin
large-scale observation systems, which operate under a representational logic that assumes
teaching can be fully captured. Nowhere is this clearer than in Japan’s Assistant Language
Teacher (ALT) system, a massive programme reliant on a transient, largely non-certified
workforce. This commentary employs a socio-material lens to interrogate the ontological
foundations of lesson observation, treating evaluation forms not as passive records but as active
agents in pedagogical events. We analyse two observation rubrics, drawing on Actor-Network
Theory, Barad's agential realism, and feminist accounts of situated accountability to trace how
the rubrics’ materiality enacts pedagogical realities. Three claims follow: that observation tools
(1) individualise structural constraints, (2) displace relational labour with what is scorable, and (3)
produce epistemic torsion as expansion narrows into reduction. Our analysis shows how these
tools produce the professional order they claim only to record, stabilising a narrow, individualistic,
technicist vision of teaching that obscures the collaborative and contingent nature of
paraprofessional work. Written critically from inside the system the authors helped structure, this
commentary extends debates on lesson observation by shifting attention from observers to their
instruments and challenges the assumption that teaching can be mapped without remainder.
Context and implications Rationale for this study: Lesson observation instruments remain
underexamined ontologically and epistemologically. Rubrics are not records but active agents
in producing the professional realities they claim only to capture. Why the new findings matter:
Epistemic torsion identifies the harm that rubrics inflict on teaching's ireducible messiness, shifting
focus from how observation captures teaching to what it does to it. Implications for practitioners,
policymakers and researchers: This commentary offers a socio-material lens for reassembling the
evaluation of teaching. It clarifies why rubric-based observation distorts the relational and
contingent nature of assistantship, and why ‘interpretive drift’ from the rubric is often professional
judgement rather than non-compliance. For policymakers, it demonstrates the limitations of
representational approaches and the need for deliberative, practitioner-defined alternatives
that can hold the messiness of real teaching. For researchers, it identifies epistemic torsion as an
emergent analytic category connecting tool design, professional visibility, and precarious labour,
opening directions for interrogating how evaluative instruments materially shape educational
practice.

Hudon, P.-O., Gouin, J.-A., Colognesi, S., & Chantal, M. (2026). 8. Pratiques enseignantes et
satisfaction des besoins des éléves: I'intégration des savoirs issus de la recherche en stage.
Phronesis, 15(HS1), 171-188. Consulté a I'adresse https://shs.cairn.info/revue-phronesis-2026-hs-
page-17/1

Comme c'est le cas dans beaucoup de contextes, la formation initiale a I'enseignement est
caractérisée par I'alternance entre la théorie (les cours universitaires) et la pratique (les stages).
Cette alternance améliore leur employabilité, leur motivation et leur autonomie, tout en les
exposant aux réalités du monde professionnel. Elle renforce également leur compréhension des
savoirs scientifiques. C'est ce dernier élément auguel nous avons voulu réfléchir en réalisant la
présente étude. Chercheurs dans le domaine de la formation initiale, nous avons voulu étudier
comment des stagiaires prennent en compte, dans leurs pratiques enseignantes, les besoins
psychologiques fondamentaux (BPF) des éléves, concept théorique enseigné a I'université. Nous
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avons observé des stagiaires dans différents contextes afin d’atteindre deux objectifs : tester et
affiner une grille de codage des pratiques enseignantes, et, sur la base de cette méme grille,
explorer les pratiques enseignantes des stagiaires a partir de vidéos afin d’observer leur prise en
compte des BPF des éléves.

Jioo, H., Song, D., & Lee, W.-C. (2026). Evaluating Rater Effects of Large Language Models in
Automated Essay Scoring: GPT, Claude, Gemini, and DeepSeek. Educational Measurement:
Issues and Practice, 45(2), €70018. https://doi.org/10.1111/emip.70018

Large language models (LLMs) have been widely explored for automated scoring in educational
assessment to facilitate learning and instruction. However, empirical evidence regarding which
LLMs produce the most reliable scores and induce the least rater effects remains limited. This study
compared 10 LLMs (ChatGPT 3.5, ChatGPT 4, ChatGPT 40, OpenAl o1, Claude 3.5 Sonnet, Gemini
1.5, Gemini 1.5 Pro, Gemini 2.0, DeepSeek V3, and DeepSeek R1) with human expert raters in
scoring two types of writing tasks. Their performance was evaluated in terms of score accuracy,
intra-rater consistency, and rater effects estimated using the Many-Facet Rasch model. Although
the results generally supported the use of ChatGPT 40, Gemini 1.5 Pro, and Claude 3.5 Sonnet
with high scoring accuracy, better infra-rater consistency, and less rater effects, the study is not
intended to support substantive comparisons or rankings of LLMs or to identify a single “best”
model, given the small sample size.

KGcUkaydin, M. A. (2026). The Effect of Research-Based Learning on Self-Efficacy in Reviewing the
State of Research, Methodological Skills, and Scientific Communication. European Journal of
Education, 61(2), e70557. https://doi.org/10.1111/ejed.70557

Using research-based learning (RBL) in pre-service teacher education is important for professional
and academic development. Moreover, RBL offers profound opportunities for pre-service
tfeachers to be involved in an actual research process. This can contribute to the development
of pre-service teachers’ research competencies and strengthen scientific communication.
However, there is a lack of experimental interventions in the literature examining the effects of
intfegrating RBL into undergraduate course content on pre-service teachers’ research skills and
self-efficacy in scientific communication. The current study aims to explore the effectiveness of
RBL integration in a research course process. In this context, the impact of the experimental
intervention on participants’ review of the research situation, their self-efficacy in methodological
skills and scientific communication, and the relationships between these factors was examined.
There were 134 pre-service teachers in the experimental group and 136 in the control group. The
implementation process lasted 12 weeks. Partial Least Squares-Structural EQuation Modelling (PLS-
SEM) and Multiple Group Analysis (MGA) were applied to the measurements made at TO before
and T1 after the experiment. The results showed that the RBL intervention contributed to
developing methodological skills and self-efficacy in scientific communication. At this point,
practical implications for the implementation of RBL were made.

Kwako, A., Lottridge, S., & Ormerod, C. (2026). Using Confidence Modeling to Optimize Overall
Score Quality in Hybrid Scoring Systems. Educational Measurement: Issues and Practice, 45(2),
e70019. https://doi.org/10.1111/emip.70019

In large-scale assessments, constructed response items are often scored using hybrid scoring
systems, which combine human and automated scores. In this study, we augment automated
scoring with confidence modeling to strategically route difficult-to-score responses for human
review. We utilize hybrid performance curves to visualize the impact of routing on performance.
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Additionally, we propose several hybrid scoring policies for selecting optimal routing thresholds
given practical constraints. Our findings reveal that hybrid scoring systems can achieve an overall
performance that exceeds that of human- and automated-only systems. Moreover, the superior
performance of the hybrid system is less expensive than a human-only system. These findings
highlight the complementarity of human raters and automated scoring engines. Although
current standards focus on the performance of human raters and automated scoring engines in
isolation, we recommend that practitioners also report on the performance of the hybrid scoring
system as a whole.

Le, L. T. P, Dang, G. T. P. H., Kurniati, E., Nguyen, N. M., & Trinh, E. (2026). Thong Dong/Tenang
Pedagogy: A Dialogue From Global South Scholars in Nurturing Teacher Well-Being Beyond
Classrooms. European Journal of Education, 61(2), €70550. https://doi.org/10.1111/ejed.70550
Teacher well-being (TWB) is not just an individual responsibility, but a shared ecological
responsibility where individuals live in unity. However, under the increasing pressures and
workloads, well-being seems to be a luxury and self-care probably is the last option for Gido da
doan kiét qué (burnout-multifaceted teacher). The term thong dong/tenang emerge naturally
from our conversations about education and is grounded in our feaching practices. Despite our
teaching and research backgrounds (i.e., Vietham, Indonesia and the U.S.), we share the same
concern about the teacher’s burnout across the globe. In this turbulent time, we are pondering
how we can regenerate the thong dong/tenang pedagogy foward our daily journey as
multifaceted teachers working in the Global South. Using memory-rewriting and dialogic
autoethnography, our narratives braided together as we moved back and forth to explore what
the thong dong/tenang pedagogy means and looks like so that we can work toward healing
our own selves in the teaching and research journeys.

Lerang, M. S., Virtanen, T. E., Pakarinen, E., Lerkkanen, M.-K., & Kolstz-Johansen, A. K. (2026).
Validation Study of the Classroom Assessment Scoring System - Secondary in the Norwegian
Upper Secondary School Context. European Journal of Education, 61(2), €70522.
https://doi.org/10.1111/ejed.70522

The Classroom Assessment Scoring System-Secondary (CLASS-S) is a widely used observation
insfrument. However, it is important to gain knowledge whether the instrument is applicable in its
specific context. This study investigates the applicability of the CLASS-S in Norwegian upper
secondary schools. The sample included 95 upper secondary school teachers and their classes
from two counties and 12 different schools, including both academic and vocational track
classrooms (1342 students). During one school year, the teachers video-recorded their teaching
seven fimes; these videos were scored by certified raters of the CLASS-S. Given the nested data,
two-level models were tested. Results supported the original three-factor structure of the CLASS-
S (emotional support, classroom organisation, and instructional support) when the instructional
learning formats dimension was modelled exclusively at the between-level. Reliability tests
revealed good overall item, scale, and interrater reliability values. Some evidence was found
between emotional support, classroom organisation, and instructional support, and study frack
and teacher characteristics. The current study supports the applicability of the CLASS-S in upper
secondary schools in Norway.

Liu, K. (2026). Digital Pedagogies in Music Education: Exploring Technology-Mediated Strategies
for Creative Skill Development. European Journal of Education, 61(2), €70548.
https://doi.org/10.1111/ejed.70548
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Interactive technologies offer a novel, innovative and exceptional way to structure students’
learning experiences. Today, individuals are expected to possess attributes such as creative
problem-solving, the ability to navigate complex situations, teamwork, decision-making and a
strong sense of responsibility, all while proficiently utilising modern digital tools. This research aims
to design an interactive online music education course and assess the influence of digital
technologies on students’ creative thinking abilities. The experimental study was conducted at a
music school in China, using a questionnaire survey to collect data. The sample consisted of two
music educators and 100 first-year students enrolled in the newly developed online programme.
Students participated in interviews both before and after the course. The findings indicate
significant enhancements in students’ creative thinking post-course. Future research should
explore effective e-learning strategies, tools and activities to refine teaching methodologies in
music education.

Marfisi-Schottman, 1., Simon, S., George, S., Hamza Falih, M., Seddini, M. O., & Ez-Zaouia, M. (2026).
MIXAP: Technical and Conceptual Foundations for a Mixed Reality Authoring Tool in Education.
Workshop Designing Advanced Interfaces for Learning and Teaching. Consulté a I'adresse
https://inria.hal.science/hal-05629447

Mixed Reality (MR) offers opportunities for embodied, spatial, and collaborative learning, yet its
adoption remains limited due to the technical expertise required to design MR activities. We
present MIXAP, a web-based MR authoring tool designed to enable teachers to create, share,
and deploy MR learning activities without requiring programming skills. MIXAP runs directly in a
mobile web browser, supports online and offline use, and integrates a structured authoring
process grounded in design-based research with a group of international teachers. The system
enables multiple activity types, including search, pairing, multi-layer augmentation, and Al
intferactions, which can be combined into flexible learning paths and shared via QR codes. The
fact that MIXAP is adaptable, open-source and free, paired with the ability to run and create
activities on any camera-enabled device make it a viable and sustainable tool to lower barriers
to adoption of MR technology in classrooms.

Nash, B., Karvonen, M., Flowers, C., Clark, A., Romine, R.S., & Bechard, S. (2026). A Comprehensive
Alignment Framework for Building Coherence in an Assessment System. Educational
Measurement: Issues and Practice, 45(2), €70027. https://doi.org/10.1111/emip.70027

Traditional alignment studies that are narrowly focused on content standards and assessment
items and are conducted postadministration often lack the fimeliness and utility needed to
improve assessment systems. This paper introduces a flexible alignment framework centered on
assessment-system coherence. Our framework broadens alignment evaluation to include all
interconnected elements, from domain definition to score use. We advocate for proactive
alignment evaluation by defining expectations in advance and gathering both procedural and
empirical evidence throughout the assessment life cycle. By addressing three guiding questions
regarding system elements that need to be aligned, the purpose of the alignment evidence, and
the types of evidence to use, developers can create customized evaluation plans to enhance
alignment during development. The paper provides example alignment questions and an
example application of the framework. We discuss the framework’s potential to enhance the
coherence of assessment systems in the service of meaningful policy and practice.
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Nelson, E., & Lewis, K. (2026). ‘Walls up, walls down’: How enduring and shifting ILE practice
architectures shape preservice teachers’ practicum experiences. Review of Education, 14(2),
e70166. https://doi.org/10.1002/rev3.70166

Over two decades of innovative learning environments (ILEs), the complexity for teachers
transitioning to these spaces has been highlighted. Consensus highlights the importance of
preparing preservice teachers (PSTs) for ILEs through alignment of initial teacher education with
ILE philosophy and practice. However, empirical studies are scarce beyond advocacy. Little is
known about how PSTs navigate ILEs during practicum and the practices that have proved
important to them. We interviewed 21 PSTs and graduates from one New Zealand ITE programme
in focus group interviews over 8 years to explore their experience of learning to teach in ILE
practicums. Through a theory of practice architectures framework in this article, we identify and
illustrate the practices PSTs identify as vital to negotiating ILEs successfully and examine how these
interact with enduring arrangements that prefigure their practice potential. We construct three
time slices from our longitudinal data: 2016, 2018 and 2024. Our study contributes a rare
longitudinal illustration of ILE practicum practice over time, the enduring practice architectures
related to student agency, collaboration and technological integration as well as how these
have morphed over time as PSTs work to enact local versions within the circumstances available
to them. We contribute a missing piece as a basis for responding to advocacy for integrated ILE
and ITE practice. We offer implications for ITE and practicum preparation practices to forge
coherence across schools and ITEs that will be of value to teacher educators and associate
teachers.

Novkovic, D., Kompen, R. T., & Petchamé, J. (2026). Active learning strategies in business and
information & communication technology engineering higher education: A scoping review.
Review of Education, 14(2), €70158. https://doi.org/10.1002/rev3.70158

Active learning (AL) has emerged as a pedagogical response to diverse educational challenges
across multiple disciplines. This scoping review maps the terrain of AL implementation patterns,
examining AL practices in Business Education, InNformation and Communication Technology (ICT)
Engineering, Mathematics, and Statistics from 2015 until the end of 2024 to identfify: (1)
educational challenges prompting AL implementation and adoption, (2) implemented
practices, and (3) reported outcomes. After the screening process, 85 studies employing diverse
AL methodologies across target disciplines were selected to exiract data on challenges
addressed, practices implemented and outcomes measured. Analysed AL practices addressed
eleven challenge themes, with Engagement & Motivation (20%), Application & Real-World
Relevance (17%) and Pedagogical Innovation (14%) comprising over half of implementations. Al
eleven challenges were classified into three tiers by urgency and scope: performance crises (Tier
1). skill development gaps (Tier 2) and strategic pedagogical evolution (Tier 3). The implemented
AL practices ranged from high-structure strategies (e.g., flipped classrooms) through medium-
structure approaches (e.g., problem-based learning) to low-structure formats (e.g., inquiry-based
learning). These methods were typically integrated in combination rather than applied in
isolation. Technology enhanced but did not define AL effectiveness. Outcome measurement
extended beyond academic performance to encompass engagement, conceptual
understanding and skill development, though some studies reported no significant performance
differences. This scoping review concluded that AL represents a versatile, evidence-based toolkit
addressing context-specific challenges rather than a universal solution. Context and implications
Rationale for this study: Active learning has gained traction across disciplines as response to
persistent pedagogical challenges, prompting a need to map how it is actually implemented in
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practice. This paper aims to map active learning implementation patterns in higher education
across Business Education, ICT Engineering, Mathematics and Statistics from 2015 to 2024. Why
the new findings matter: These findings matter because they move beyond generic advocacy
for active learning toward a structured, evidence-based framework that tells educators not just
that active learning works, but which strategies address which specific challenges in which
disciplinary contexts. It reduces guesswork in pedagogical decision-making and enables a more
targeted, need-driven implementation. Implications for educational researchers and policy
makers: The review's tiered classification of challenges and mapping of strategies to outcomes
provides both researchers and policy makers with an actionable, evidence-based framework
that shifts the institutional conversation from whether to adopt active learning toward how to
select, combine and evaluate the right strategies for specific disciplinary contexts and
pedagogical needs.

OECD: Organisation for Economic Co-operation and Development. (2026). Results from the
teacher knowledge survey: what teachers know about general pedagogy: TALIS. Consulté &
I'adresse  hitps://www.oecd.org/content/dam/oecd/en/publications/reports/2026/04/results-
from-the-teacher-knowledge-survey eebdcc11/5542e88a-en.pdf

Pellegrino, J. W., Wilson, M., & Ercikan, K. (2026). Knowing What Students Know—An Essay on the
Contributions of Robert Mislevy. Educational Measurement: Issues and Practice, 45(2), €70026.
hitps://doi.org/10.1111/emip.70026

In this essay, we recount Robert Mislevy's influence on the three of us and several others in the
context of the National Research Council’'s Committee on the Foundations of Assessment, which
produced the report Knowing What Student’s Know: The Science and Design of Education
Assessment (aka KWSK; NRC). We start by providing a context for the Committee’s work, describe
critical elements of the KWSK report, including theirimpact on the field of educational assessment
over the last 25 years, and emphasize ways in which Bob influenced their articulation and impact.

Pham, M., Tran, K., & Barnett, J. (2026). Student preferences and practices regarding first
language use in English medium education: A scoping review across Southeast Asian universities.
Higher Education, 91(5), 1681-1698. https://doi.org/10.1007/s10734-025-01490-4

Although contextually diverse, English medium education (EME) in Southeast Asian higher
education frequently involves domestic students actively engaging their first language (L1) to
achieve academic success. To date, research has focused primarily on teachers’ L1 practices;
however student perspectives are also needed to inform EME policies and pedagogies. This
paper reports a scoping review to identify recent empirical studies offering student perspectives
on L1 use in EME in Southeast Asian higher education. The review located 11 papers providing
data from six countries on student preferences and practices regarding L1 use. These papers
were analysed using the six dimensions of EME in the Dafouz and Smit ROAD-MAPPING framework
(2020, 2023). Across the sample most students advocated L1 use whenever necessary for fully
engaging with content. Students’ L1 practices were primarily for three purposes: independently
accessing and making meaning of academic content, engaging others in making meaning of
academic content, and socialising with peers. Variation in preferences and practices broadly
reflected differences in national sociolinguistic context and the recency of EME, whilst more
directly reflecting six student-experienced factors: challenging academic content, institutional
policy, students’ English proficiency, teachers’ L1 practices, a shared L1 among peers, and
students’ employment expectations. Linking these factors to students’ purposeful practices
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suggests several criteria for principled L1 use in EME, as well as further implications for policy and
pedagogy to facilitate EME as a multilingual enterprise, where English and other languages work
in fandem to achieve intfended academic outcomes.

Rangkuti, N., lhrom, S. M., Setyarini, S., & Rakhmafithry, D. (2026). Inclusive EFL practices for visually
impaired learners through recount text innovations. International Journal of Inclusive Education,
30(7). 1736-1758. https://doi.org/10.1080/13603116.2025.255293 1

This study explores how recount text innovations and assistive technologies, aligned with the
Emancipated Curriculum, address educational exclusion among visually impaired learners in
English as a Foreign Language (EFL) classrooms in Indonesia. Using a qualitative descriptive
approach, data were gathered through lesson plan analyses, video observations, and semi-
structured interviews with one teacher and five students at an inclusive secondary school.
Findings indicate that multimodal resources — such as Braille materials, tactile fimelines, and
audio-enhanced recount texts — significantly enhance learners’ linguistic development,
engagement, and social participation. Adaptive teaching strategies, including guided
discussions and personalised scaffolding, further support inclusive learning environments.
However, systemic barriers, including limited teacher training, resource shortages, and
technological challenges, persist, particularly in underfunded schools. Despite these limitations,
the study contributes to inclusive education theory and practice by demonstrating how tailored
recount text activities can operationalise flexible curriculum  principles. Practical
recommendations include targeted teacher fraining and policy-driven investments in assistive
technologies to bridge systemic gaps and empower visually impaired learners toward equitable
educational opportunities.

Roblez, A. (2024). L'évaluation comme une activité illustratrice de crises: une place pour
I'inanticipable ? Questions Vives, recherches en éducation, (41). https://doi.org/10.4000/14hr4
Dans cet article, I'évaluation va étre étudiée sous le prisme de I'inanticipable et de la crise, en
mettant en avant particulierement frois plans tempo-spatiaux dans le but d’interroger la place
de l'inanticipable dans les structures de I'évaluation. Ceci me conduira a présenter un cadre
analytique original, mettant le social et la valeur au centre des études sur I'évaluation, pour
aborder ensuite deux exemples tirés de recherches empiriques autour du concept de crise. La
présence de ces crises dans potentiellement toute évaluation peut expliquer le fait que pour une
méme activité une tension aussi importante existe, voire se pérennise ; tout en ouvrant sur de
potentielles alternatives, & commencer par prendre en compte la crise elle-méme.

Royet, T., Cece, V., Lentillon-Kaestner, V., Castéra, J., & Vors, O. (2025). Preservice physical
education teachers’ professional action competence in education for sustainability: a mixed
method research. Frontiers in Psychology, 16. https://doi.org/10.3389/fpsyg.2025.1601026

With the growing emphasis on sustainability, physical education (PE) teachers are expected to
incorporate education for sustainability (EfS) into their teaching. Based on a mixed method, this
study aimed to assess preservice PE teachers’ professional action competence in EfS (PACesd)
and identify PACesd profiles. Methods A total of 412 French preservice PE teachers completed a
questionnaire measuring PACesd, along with open-ended questions enabling an external
assessment of pedagogical content knowledge. Descriptive statistics, correlation analysis, and
latent profile analysis were conducted to identify PAC profiles. Thematic analysis based on both
qualitative and quantitative approaches was used on open-ended responses, allowing chi-
square tests to identify differences across PAC profiles. Results The results revealed moderate-high
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perceived pedagogical content knowledge and self-efficacy but low wilingness to teach EfS.
Four competence profiles emerged, with external assessment revealing key similarities and
differences. Discussion These results highlight the need for targeted professional development to
support EfS integration in PE.

Royet, T., Cece, V., Lentillon-Kaestner, V., & Vors, O. (2023). Education a la durabilité et éducation
physique. L'éducation physique en mouvement, (10), 3-7.
https://doi.org/10.26034/vd.epm.2023.4646

Les réflexions surla maniere d’'intégrer I'éducation & la durabilité (ED) en éducation physique (EP)
n'en sont qu'a leurs balbutiements. Pourtant, I'urgence de s'inscrire dans un modele de société
plus durable est grandissante. Quelle place peut tenir I'EP vis-a-vis de cet enjeu sociétal 2 Cet
article présentera les enjeux et principaux modeles scientifiques et institutionnels autour des
questions de durabilité et la nécessité d'intégrer I'ED dans le parcours de formation de I'éleve en
EP. Nous présenterons un premier état des lieux des recherches existantes entre ED et EP et
évoquerons par la suite des pistes d’'intervention empiriques s'inscrivant dans un futur travail de
doctorat.

Royet, T., Cece, V., Vors, O., & Lentillon-kaestner, V. (2024). Implementing an innovative
education for sustainability through physical education : a systematic scoping review. ARIS2024.
Consulté a I'adresse https://amu.hal.science/hal-05621357

L' éducation & la durabilité (ED) dans le contexte scolaire est reconnue scientifiquement et
politiqguement comme fondamentale en vue de former des citoyens capables de fransformer la
société de demain (UNESCO, n.d.). L'éducation physique pourrait cependant représenter un
mode d’entrée innovant et complémentaire aux approches cognitives traditionnelles en
s'appuyant sur la dimension corporelle et un apprentissage en acte, affectif et sensoriel qui
caractérisent la discipline. La recherche semble alors étre une voie idéale pour implémenter
qualitativement I'ED en EP. L'objectif de cette revue de portée est donc de réaliser un état de
I'art et synthétiser les résultats de la recherche concernant I'implémentation de I'ED en EP afin,
notamment, d'identifier des pistes pour de futures études visant la mise en place de séquences
d’ED en EP. Méthodologie Un cadre méthodologique en 5 étapes (Arskey & O’Malley, 2005)
incluant la méthodologie PRISMA (Tricco et al., 2018) a été utilisée pour réaliser cette revue de
portée pour laquelle 30 études ont été incluses. Résultats et discussion Les résultats montrent une
recherche trés récente s'inscrivant majoritairement en Europe et faisant référence frequemment
au cadre institutionnel des Objectifs de Développement Durable (Nations, 2015). lls montrent
également que les programmes d'EP font peu explicitement références au concept de
durabilité ou d’ED, et que les enseignants d’EP, s’ils sont enclins a implémenter I'ED en EP,
manguent de maitrise des concepts et de formation. Enfin, le peu de séquences se réclamant
de I'ED en EP s’inscrivent dans une unique dimension du concept de durabilité (sociale ou
écologique), évacuant sa dimension holistique. Conclusions et perspectives Des
recommandations de recherche concernant I'implémentation de I'ED en EP sont promulguées,
notamment concernant les curricula et la formation des enseignants. Un axe visant
I'implémentation pratiqgue d'une ED en EP intégrant une approche holistique est également
discutée.

Royet, 1., Vors, O., Cece, V., & Lentillon Kaestner, V. (2024). Education for sustainability and
physical education: a systematic scoping review. Sport, Education and Society, 1-22.
https://doi.org/10.1080/13573322.2024.2440886
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Education for sustainability (EfS) in the school context is recognized scientifically and politically as
fundamental for training citizens who are capable of transforming future society. Physical
education (PE) represents a singular way to complement cognitive approaches by drawing on
the bodily dimension and learning in action as well as affective and sensory aspects. Furthermore,
relevant research could lead to the qualitative implementation of EfS in PE. Thus, the aim of this
systematic scoping review was to summarize the results of related research into the
implementation of EfS in PE and to identify avenues for future studies aimed at establishing EfS
sequences within PE. A 5step methodological framework, incorporating the Preferred Reporting
ltems for Systematic Reviews and Meta-Analyses (PRISMA) methodology, was used to carry out
this scoping review, in which 30 studies were considered. The results showed that the research
was current, was performed mainly in Europe, and frequently referred to the institutional
framework of the Sustainable Development Goals. Additionally, the results highlighted that PE
programs make few explicit references to the concept of sustainability or EfS; furthermore, PE
teachers, while they may be inclined to implement EfS in PE, lack control of the concepts and
training. Finally, the EfS learning sequences in PE have limitations regarding the definition and
characteristics of effective EfS, particularly a lack of pluralism and holism. Recommendations for
future research and for practical implementation were made, particularly with respect to PE
teacher fraining, PE programs and EfS learning sequences in PE.

Schwab, S., Luftenegger, M., & Hassani, S. (2026). Legitimacy, effectiveness, and feasibility of
language pull-out classes - assessing in-service teachers’ attitudes towards segregated
language support. International Journal of Inclusive Education, 30(7), 1558-1574.
https://doi.org/10.1080/13603116.2025.2546921

Supporting the language of instruction for second language learners has gained increasing
attention in practice and research over the past decades. School systems establish different
support programmes, and many of them have installed segregated pull-out classes. The present
paper examines the psychometric properties of the German version of the Attitudes Towards Pull-
out Language Support Classes Questionnaire. A total of 474 in-service teachers (313 primary
school teachers, 161 secondary school teachers) participated in an online survey. The results of
the confirmatory factor analysis indicated a bifactorial model. In addition to a strong
unidimensional factor, three (strongly correlated) subfactors were identified: legitimacy,
effectiveness, and feasibility. The overall scale and each of the three subscales showed high
infernal consistencies. Further, measurement invarionce was confirmed for primary and
secondary school teachers. Overall, teachers’ attitudes towards segregated language support
were ambivalent.

Shaukat, S., Sharma, U., & Farooq, S. (2026). Integration of 3-H inclusive apprenticeship approach
in Pakistani teacher education through forging connections between university and school
educators. International Journal of Inclusive Education, 30(7). 1464-1485.
https://doi.org/10.1080/13603116.2025.2541904

Translating theory of inclusive education into classroom practices for pre-service teachers (PSTs)
has been an ongoing challenge for most teacher education programs. In this study, we
examined the impact of an innovative collaborative program between primary school teachers
and university academics, where they jointly developed and delivered an undergraduate course
on inclusive education. We employed a quasi-experimental design, grouping 320 PSTs into two
cohorts: one group was taught by a collaborative team of school educators and university
academics (n=166), while the other group was taught solely by university academics (n=154).
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The teaching, attitudes, concerns, inclusive practices and efficacy to teach in inclusive
classrooms of PSTs were measured at both the pretest and posttest stages of the inclusive
education course. Our evaluation revealed notable improvements in positive attitudes and
teaching efficacy skills, along with reduced concerns and increased inclusive feaching practices
to teach in inclusive classrooms among PSTs who were co-teaching taught by university and
school educators collaboratively. The implications of our research for teacher education
programs in countries of South Asia are discussed identifying strategies that university educators
could employ to bridge gaps between theory and practice.

Stiewe, A., & Ehm, J.-H. (2026). Preschool teachers’ noticing: areview of conceptualizations,
operationalization, and empirical relations. Zeitschrift fUr Erziehungswissenschaft, 29(2), 627-656.
https://doi.org/10.1007/s11618-025-01343-x

This paper presents an overview of research on preschool teachers’ nofticing. A systematic
literature search was conducted to find out how noticing has been conceptualized, what
methods have been used to investigate it, and whether relationships with other constructs can
be demonstrated. The review included 35 studies that met the criteria for inclusion. Three
conceptualizations of noticing could be identified: perception, perception and interpretation,
and perception, interpretation, and decision-making. The results showed that the majority of the
reviewed studies focused on video-based testing and used interviews, questionnaires, thinking-
aloud practices, case studies, and journaling to asses noficing. The reviewed studies investigated
knowledge, beliefs, experience, and interaction quality, as constructs related to noticing.

Sun, X. (2026). Teacher Influence on Positive Language Education and Language Learner
Engagement. European Journal of Education, 61(2), e70544. https://doi.org/10.1111/ejed.70544

In order to contribute to the scholarship on language learner engagement and positive
language education, this study examines a secondary English as a foreign language (EFL)
teaching context. Three perspectives were considered in data collection: an EFL teacher’s
infrospective and reflective perspective, EFL learners’ participant perspective (n = 80), and fellow
teachers’ observant perspective (n = 4). Data were collected from semi-structured interviews with
teacher and student participants, students’ letters, teaching materials, and students’ works. The
first stage of data analysis drew on established theoretical models of well being and student
engagement, followed by a second stage of thematic analysis. Key findings have been
translated info a PPAC model—a positive language education framework, consisting of passion
for tfeaching and emotional scaffolding, personality and methodology, affective initiation, and
continuous self-improvement. Findings regarding language learner engagement shed light on
how teacher engagement and specific teaching methodologies and strategies could influence
learner engagement.

Tabourdeau, G., & Coret, M. (2024). La syntaxe dans les productions écrite en dictée a I'adulte :
ce que enseignants et éleves négocient. Enseignement et apprentissage de la grammaire : un
état des lieux de la recherche (ACFAS - 518). Consulté a I'adresse https://hal.science/hal-
05623447

La dictée a I'adulte (DA) en maternelle est un dispositif didactique pertinent pour travailler sur le
lien oral-écrit chez I'enfant non-lecteur-scripteur. Dans ce dispositif, le passage de la production
de variantes orales a des variantes orales écrivables (Canut, 2005, 2009) s'opére dans I'espace
de la négociation discursive (ND) (Ducoulombier-Tourret, 2011; Tabourdeau, 2024). La
constitution et I'analyse d’un corpus de 107 enregistrements de DA (recueillis sur trois années
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d’école maternelle) nous a permis de décrire la ND opérée dans les interactions adultes-éleves
sous la forme de 12 micro-gestes (Tabourdeau, 2024), et d'identifier les objets de travail
langagiers mobilisés: énonciatifs, lexicaux, pragmatiques et syntaxiques. Au croisement de
I’étude des gestes professionnels, de la linguistique et de la didactique du francais, nous nous
intéressons aux faits grammaticaux sur lesquels agissent les enseignants dans ce dispositif et plus
particulierement aux interventions portant sur le niveau syntaxique : structure des phrases (ajout
de subordonnées, compléments de phrase), dislocation du sujet, double négation, ceci afin
d’identifier leur présence dans les “proto-énoncés” des éleves (Tabourdeau et Vergez-Couret,
2021), la maniere dont les enseignants s'en saisissent et les effets de ces échanges sur la
production finale.

Thaariq, Z. Z. A. (2026). Bridging theory and context: An integrative review for developing an
adaptive curriculum framework in Indonesia. Review of Education, 14(2), e€70163.
https://doi.org/10.1002/rev3.70163

Indonesia’s implementation of the Kurikulum Merdeka (retained in Indonesian to reflect its distinct
policy identity) aims to foster student autonomy and address diverse learning needs. However,
its standardized approach often overlooks the nation’s significant socio-cultural and
infrastructural diversity, while teacher readiness and technological barriers hinder its
effectiveness. Despite global advancements in adaptive curriculum theory, its contextualization
within Indonesia’s unique educational landscape remains largely unexplored. This study aimed
to bridge this gap by conducting an integrative review to (1) examine what theoretical
modifications are necessary to adapt adaptive curriculum theory to Indonesia’s socio-cultural
and infrastructural context and (2) explore its potential integration within the Indonesian context
fo inform a more responsive and inclusive framework. A systematic literature review was
conducted using the PRISMA guidelines, drawing from Scopus and ERIC databases (2020-2025).
From an initial pool of 222 arficles, 15 studies met the stringent inclusion criteria focusing on
instructional variables, adaptive learning frameworks and relevance to Indonesia. Data were
analysed using thematic synthesis. The review synthesizes a novel, unified adaptive curriculum
framework that integrates Reigeluth & Merrill’s (1979) classes of instructional variables with Martin
et al.’s (2020) adaptive learning model into a single contextualized framework designed for the
Indonesian educational landscape. The key innovation is the redefinition of the “adapftive
engine” from a technological system to a human-in-the-loop model, where the teacher,
empowered by cultural competence and pedagogical skill, becomes the central agent of
adaptation. This framework synergizes policy (Kurikulum Merdeka's flexibility), pedagogy (the
teacher as designer), technology (as a complementary tool) and local culture as a core
instructional component. This framework offers a practical pathway for teacher professional
development, culturally responsive instructional design and low-tech adaptive learning
implementation in under-resourced and geographically diverse regions. The study concludes
that a successful adaptive curriculum in Indonesia is not contingent on advanced technology
but on a culturally grounded, teacher-driven approach. It calls for collaborative action among
researchers, policymakers and practitioners to implement this framework, offering a practical
pathway towards achieving equitable, personalized and contextually relevant education across
the Indonesian archipelago.

Torres Irribarra, D., & McGrane, J. A. (2026). Grounding Meaning and Warranting Inference in
Educational Measurement: Theory, Epistemology, and Practice in Mislevy’s Sociocognitive
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Framework. Educatfional  Measurement:  Issues and  Practice, 45(2), e70023.
https://doi.org/10.1111/emip.70023

Educational measurement has long been characterized by a productive tension between
technical sophistication and the conceptual frameworks used to interpret what measurement
outcomes mean. While the field has produced major methodological advances, comparatively
fewer conftributions have reshaped how psychometric evidence is connected to theories of
cognition, epistemology, and use. This arficle examines Robert J. Mislevy’'s Sociocognitive
Foundations of Educational Measurement as a landmark effort to address this imbalance. We
argue that Mislevy’s framework advances the field along three dimensions: reframing constructs
through sociocognitive theories of learning and practice; grounding assessment in an
epistemology of evidentiary reasoning under uncertainty, aligned with Bayesian inference; and
articulating a principled pluralism across methodological traditions. Central to this contribution is
a disciplined stance toward inference that treats epistemic restraint as rigor. We discuss the
framework’s relevance for contemporary challenges, including fairness, socially responsible use,
and arfificial intelligence in assessment.

UNICEF : Fonds des Nations unies pour I'enfance & PME : Partenariat mondial pour I'éducation.
(2026). Educators at the heart of greening education: a climate resilience toolkit for policymakers.
Consulté & l'adresse  https://knowledge.unicef.org/resource/educators-heart-greening-
education-climate-resilience-toolkit-policymakers

Dans le cadre du Partenariat pour une éducation plus verte, cet outil d'aide d la décision veut
permettre aux ministeres de I'éducation de mobiliser les systemes éducatifs en faveur d'un avenir
plus vert, plus juste et plus durable et de renforcer leur résilience climatique en placant les acteurs
de I'éducation, enseignants, chefs d'établissement, au coeur des politiques, de la planification
et de la mise en ceuvre. Il s’agit, pendant les crises climatiques, de : permettre aux éducateurs
de dispenser un enseignement de qualité sur les changements climatiques; renforcer leur
capacité a maintenir un enseignement inclusif, équitable et de qualité ; assurer leur sécurité et
bien-&tre ainsi que celles des éleves ; garantir des conditions de travail de qualité avant, pendant
et apres les crises ; renforcer la participation des enseignants au dialogue social et politique sur
le climat.

Veillard, L., Métral, J.-F., Vilches, O., & Vadcard, L. (2026). Faciliter les transitions et I'intégration
des savoirs dans les formations en alternance: une revue de travaux. TransFormations -
Recherches en Education et Formation des Adultes, (29), 90-115. Consulté & I'adresse
https://transformations.univ-lille.fr/index.php/TF/article /view/690

Since the first research works on dual vocational trainings, a major learning issue has been
identified by several authors: that of ensuring a coherent pedagogical and didactic articulation
for the learner between learning situations at school and those taking place in the
workplace.&nbsp; In this arficle, we present a literature review of research on this issue. In the first
section, we report on the work that has explored the reasons for this difficulty due to the major
differences between fraining and production institutions, not only in terms of teaching and
learning conditions, but also in terms of vocational identity development. The second part is
devoted to work proposing concepts and pedagogical engineering to facilitate transitions and
bring about more integrative learning. Keywords: connective pedagogy, hybrid learning spaces,
integrative pedagogy, intermediate situations, fransfer of training, transition between learning
contexts.
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Vieque, K. (2025). Mémoriser des faits numériques : d'un dispositif de formation d'une équipe
d’école aux acquis des éleves. 51e colloque international sur la formation en mathématiques
des professeurs des écoles. Consulté a I'adresse https://hal.science/hal-05617761

The aim of this paper is to present an action research project launched at the start of the 2024
academic year. This action research aims to investigate how to develop the following
mathematical skills in pupils: the construction and automation of calculation procedures
enabling them to quickly produce the result of multiplying two numbers less than or equal to 10,
in conjunction with the memorisation of these multiplication facts. In this context, we are
investigating how to help pupils develop the schemas (Vergnaud, 1990) necessary for practising
mental multiplication. To this end, our methodology was based on testing several sequences we
designed in mainstream classrooms. These sequences consist of action-based situations
(Brousseau, 1998) and rely on the use of rectangular configurations as a tool for introducing the
concept of multiplication (Vergnaud, 1981; Fénichel and Pfaff, 2005). The presentation will outline
the training programme conducted within a school team comprising seven teachers from Year
1 to Year 6, followed by the theoretical underpinnings on which the designed and tested
scenarios are based. These will then be presented and analysed. Using extracts from pupils’ work,
we will demonstrate the impact of the initial implementation of this programme on pupils’
learning outcomes. We will also highlight the factors we have identified as key to effectively
influencing pupils’ learning.

Volteau, S. (2025). Que nous indiquent les pratiques déclarées des enseignant\timeses
débutant\timeses sur I'apprentissage de l'oral a I'école maternelle ? Repéres, 72, 141-155.
https://doi.org/10.4000/15zar

After presenting the concept of model and more particularly the models of oral communication
that circulate in cycle 1, this article examines the declared practices of novice teachers enrolled
in initial training. Based on questionnaires and interviews on oral practice and resource use, the
analysis ultimately shows the complexity of identifying models of oral communication more
closely aligned with practice. The current tfraining of novice teachers, which alternates between
classroom practice and university training, contributes to making the conceptions and practices
of novice teachers fragile, sometimes anchored in a didactics of their own.

Wang, J., & Liardét, C. (2026). Unpacking the black box: understanding supervisor-candidate co-
authorship as a directive, pedagogical, and epistemic practice. Higher Education, 91(5),
1723-1740. https://doi.org/10.1007/s10734-025-01492-2

Doctoral publishing has increasingly become a requirement for graduation and a crucial factor
in securing post-doctoral employment. However, doctoral students are often not apprenticed
into academic publishing during their candidature. Research suggests that supervisor-candidate
co-authorship can serve as a pathway to enculturating candidates into these practices, but few
studies have explored the actual processes involved, particularly in humanities, arts, and social
sciences (HASS) disciplines, where co-authorship is less prevalent compared to STEM disciplines.
This study aims to demystify supervisor-candidate co-authorship by exploring how 12 doctoral
supervisors and 11 candidates within HASS in seven Australian universities engage in co-
authorship. It adopts thematic analysis and narrative inquiry to analyze and explore data drawn
from interviews, written reflections, and email correspondence/Slack messages. The findings
reveal how supervisors variably approach the different processes and activities of co-authorship,
some adopting a directive mode in which information is explicitly presented and tasks assigned,
whereas others adopt a pedagogical mode wherein structured support is provided to develop
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the candidate’s understanding of the publication process. The third approach observed in the
data is that of the epistemic mode in which the supervisor co-author works to make explicit the
implicit norms and practice of academic publication, apprenticing the candidate into an
understanding of how knowledge is constructed within the field. In combination, the findings from
this study shed light on the often-hidden processes of supervisor-candidate co-authorship, serving
as a practical guide for candidates aiming to publish and supervisors planning to co-author with
candidates. It concludes with practical insights and caveats for those considering such
collaborations.

Woolner, P., & Cardellino, P. (2026). Open, flexible and global: What is driving changes in learning
environments and what will be the results? An examination of policy and practice in two
contrasting countries. Review of Education, 14(2), e70168. hitps://doi.org/10.1002/rev3.70168
The starting point of our analysis is to interrogate the proposal that the move towards innovative
learning environments (ILEs), understood as change to both design and practice in schools,
represents an important global trend, considering if or how ILEs map onto transnational reforms.
Then, informed by the need to balance acknowledgement of global trends and narratives with
local experiences and policy ‘enactments’, we use the literature of school reform and
educational change to consider the possibilities for two contrasting countries, Uruguay and
Finland, currently attempting change to the experienced ‘learning environment’. We focus on
policy and related documents from each country, particularly their recently revised national
curricula, tracing global influences on these. We then draw on observations and conversations
with staff in schools that have been built or refurbished to include spaces and design features
intended to support ILEs. Evidence is presented of apparent enthusiasm from designers and
educators in both countries for the new approaches and a reasonably coherent narrative of
what is being attempted. This appears, however, to overstate the change that is actually
happening in most schools, where ILE features tend not to be used and the ‘classroom’ model of
a teacher and class is still predominant. Our analysis traces the possible influences of these
teacher experiences on local and national decisions, considering their possible impact on policy
and even on the global narrative about ILE. Context and implications Rationale for this study:
While innovative learning environments are increasingly promoted within global education
reform agendas, their adoption is deeply influenced by local educational traditions, systems and
professional cultures. This comparative study of Uruguay and Finland demonstrates that
educators’ everyday practices significantly shape how such reforms are interpreted, negotiated
and ultimately enacted within school settings. Why the new findings matter: These findings
challenge assumptions about the straightforward transfer of global education reforms and the
ability of spatial redesign alone to drive pedagogical change. They highlight the central role of
teachers in mediating policy through their everyday practices and professional norms.
Implications for policy-makers, researchers and education leaders: This research underscores the
need to align spatial innovation with sustained support for pedagogical development. Effective
reform requires attention not only to physical infrastructure and curriculum design but also to how
change is experienced, interpreted and enacted within the daily realities of teaching and school
life.

Wu, H., & Zhang, J. (2026). Constructing the GenAl Literacy Model for Pre-Service Second
Language Teachers: A Behavioural Event Interview Approach. European Journal of Education,
61(2), e70555. https://doi.org/10.1111/ejed.70555
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Although generative artificial intelligence (GenAl) literacy models have recently emerged in the
field of second language (L2) teaching, most of them adopt a top-down approach by modifying
existing frameworks, such as digital literacy models. As a result, these models may not fully
capture the contextually grounded competencies needed for effective L2 teaching.
Furthermore, many of these models are designed for in-service L2 teachers, leaving pre-service
teachers largely unaddressed. To fill this gap, this study utilised the Behavioural Event Interview
(BEI) to analyse the GenAl literacy of 20 pre-service L2 teachers from universities in China, who
were divided into two groups: 10 high-performing and 10 average-performing participants. Using
MAXQDA 2022 for data analysis, 18 key GenAl literacy attributes were identified. An independent
t-test conducted with SPSS 26 revealed that nine of these attributes were discriminative (i.e.,
Agency, Developmental Motivation, Resilience, Prompt Design, Multiple-tool Integration,
Classroom Interaction, Personalised Teaching, Reflective Practice, and Collaborative
Innovation), distinguishing high performers from average ones. The remaining attributes were
categorised as benchmark competencies (i.e., Value Cognition, Characteristic Cognition, Basic
Operations, Resource Preparation, Interdisciplinary Goal Integration, Content Evaluation,
Homework Grading, Ethics, and Emotional Care), which are essential for all pre-service L2
teachers. Based on McClelland’s Iceberg Model, these attributes were further organised into four
dimensions: Knowledge, Skills, Traits, and Motives. Finally, we discuss the implications of our model
and provides directions for future research in GenAl literacy for pre-service L2 teachers.

Yoshdia, K. (2026). Instructor Attire and Student Output: Evidence from Randomized Class-Section
Assignment [Working paper]. Consulté a I'adresse University Library of Munich, Germany website:
https://EconPapers.repec.org/RePEc:pra:mprapa: 128446

This paper examines whether instructor attire affects not only standard academic outcomes but
also students’ voluntary written output. The analysis uses data from six first-year infroductory
« Information (Data Science) » classes at Chiba University of Commerce. All classes were taught
by the same instructor under a common syllabus and grading scheme, and instructor atftire was
randomly assigned at the class-section level, with three sections in the suit condition and three in
the casual condition. To reflect this design, the paper reports student-level regressions with class-
clustered standard errors together with randomization-based inference. The results show no
significant effect of suit aftire on final exam scores or attendance. By contrast, suit attire is
associated with fewer reaction-paper submissions and fewer words written. The estimated effect
on the sentiment score is positive but imprecisely estimated. Overall, the evidence suggests that
instructor attire matters less for standard academic performance than for students’ willingness to
produce written output.

Zeyringer, M. (2024). L'influence de questions éthiques dans I'usage ou le non-usage, par des
professeurs des écoles, d’'applications d’intelligence artificielle. Rencontres des doctorants et
des theses francophones sur le numérique en éducation et en formation. Consulté & I'adresse
https://hal.science/hal-05624404

Les discours institutionnels, tant nationaux qu'internationaux (UNESCO, 2019; EU, 2022),
promeuvent une IA «éthique, inclusive et centrée sur I'numainy». En France, le ministere de
I'’éducation nationale et de I'enseignement supérieur (MENESR, 2025) publie en juin 2025 un
«cadre d'usageyn de I'lA dans les écoles et établissements . Si ces initiatives peuvent étre
qualifiees de descendantes, elles donnent parfois lieu a I'organisation de consultations et
d’échanges avec les acteurs de terrains et les usagers (ex: CREIA , travail sur la littératie de I'lA
du conseil de I'Europe et de I'OCDE ). Nous nous intéressons aux réflexions des acteurs de terrain,
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et en quoi ces réflexions peuvent avoir une incidence sur les usages ou non-usages, et
éventuellement participer a la construction d'un cadre d'usage (Flichy, 2008). Nous cherchons
a montrer qu’il existe une influence d’ordre éthique sur les usages ou non-usages des |A par les
professeurs des écoles en France, puis 4 la caractériser.

Ben Amor, M. A., Farges, G., Gremion, C., & Tenne, Y. (2026). Eduquer et former dans I'incertitude
des métiers de demain : innovations, tensions et perspectives. Revue internationale d’éducation
de Sevres, (100), 75-81. https://doi.org/10.4000/169pt

Enfre émergence, obsolescence et mutations plus ou moins profondes, les métiers réagissent
différemment face aux incertitudes et aux confraintes qui impregnent le monde de I'empiloi. Les
systemes éducatifs et les équipes en charge de la formation et de la recherche en éducation
proposent des modeles et des solutions fondés sur I'innovation pour développer les
compétences requises par cette dynamique des métiers, ainsi que les méthodes
d’'apprentissage et d'évaluation adéquates. Lors d'un colloque international organisé en juillet
2025, cing études de cas originales, de différents pays et horizons (Corée du Sud, France,
Québec, Suisse et Tunisie), ont illustré ces incertitudes sur les métiers de demain et proposé des
attitudes pertinentes.

Bonilla, S., & Sparks, D. (2026). Get a Skill, Get a Job, Get Ahead? Evaluating the effects of Virginia’s
workforce-targeted free college program. Economics of Education Review, 112, 102798.
https://doi.org/10.1016/j.econedurev.2026.102798

Tuition-free college programs are gaining momentum as policymakers address rising college
costs and workforce readiness. Despite their growing adoption, limited research examines how
workforce-focused eligibility criteria impact student outcomes beyond enrollment. This pre-
registered study employs two within-study quasi-experimental designs — difference-in-
discontinuity and difference-in-differences — to estimate the causal impact of Virginia's Get a
Skill, Get a Job, Get Ahead (G3) initiative on financial aid and academic outcomes for
community college students. Launched as a pandemic recovery effort, G3 aimed to reverse
enrollment declines and address labor shortages by leveraging simplified ‘free college’
messaging and offering last-dollar scholarships and additional advising support for students in
high-demand workforce programs. We find that G3 significantly increased FAFSA completion,
total financial aid, and grant aid, with gains concentrated among middle-income students. The
program also reduced student borrowing, consistent with crowd-out by grant aid. Certificate
completion rose by 5.1 to 6.6 percentage points, and higher enrolilment translated these gains
into a net increase in the number of students earning certificates in targeted fields. These findings
suggest workforce-targeted tuition-free programs can expand financial aid access, increase the
supply of certified workers in priority fields, and better align higher education with workforce
demands.

Briere, F. (202¢6). Entre éducation a I'esprit d’entreprendre et forme scolaire : les tensions de la
professionnalisation au management dans I'enseignement supérieur privé. Projectics /
Proyéctica / Projectique, n° 43(1), 39-49. https://doi.org/10.3917/proj.043.0039

Cette recherche en sciences de I'éducation et de la formation interroge la maniere dont
I’éducation & I'esprit d’entreprendre reconfigurerait la forme scolaire et les processus de
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professionnalisation dans les formations au management du supérieur privé. A partir d'une
enguéte ethnographique menée dans plusieurs établissements, elle met en lumiere I'émergence
d'une «forme managériale », évolution de la forme scolaire, qui redéfinit les savoirs, les
temporalités et les postures d’apprentissage. Cette these éclaire la diffusion et la fraduction de
I'esprit d'entreprendre et de I'esprit d’entreprise dans les cursus professionnalisants et la maniere
dont il participe a la fabrique des futurs managers de proximité. Ce travail questionne la place
et la nature de la culture entrepreneuriale dans I'enseignement supérieur et la conception
méme de la professionnalisation des étudiants.

Cedefop. (2026). Vocational education and training (VET) occupations in shortage.
https://doi.org/10.2801/6410696

The EU labour market is undergoing a profound transformation because of demographic shifts,
technological change, the green transition, and organisational and workplace dynamics.
Vocational education and training (VET) plays a central role in equipping individuals with the
knowledge and practical skills Europe needs to make and shape these transitions. At the same
time, structural weaknesses, demographic pressures, skills mismatches, teacher shortages and the
limited attractiveness of VET pathways, constrain VET's ability to meet labour market needs. In this
policy brief, we examine the drivers of shortages in VET occupations and outline directions that
can reinforce EU Member States’ skills and sustainable economic growth policies by increasing
VET attractiveness and participation

Delaney, J., & Devereux, P. (2026). The Math-Verbal Divide: Unequal Returns to Cognitive Skills in
Education and Work (Working paper Ne 26114). Consulté a I'adresse ROCKWOOL Foundation
Berlin (RFBerlin) website: hitps://EconPapers.repec.org/RePEc:crm:wpaper:26114

We use population-level administrative data covering secondary school students in England to
study how mathematical and verbal skills shape education and labour market outcomes.
Following cohorts completing national exams at age 16 through higher education and into
employment until age 34, we show that mathematics and verbal skills operate through
fundamentally different pathways. Verbal skills strongly predict educational attainment-including
college enrolment, graduation, and postgraduate study-while mathematics skills generate
substantially larger earnings returns. At ages 30-34, moving from the 25th to the 75th percentile of
the mathematics skill distribution is associated with 29% higher earnings, compared with 14% for
verbal. This divergence operates partly through field-of-study choice: individuals with stronger
verbal skills disproportionately select into fields with higher graduation rates but lower earnings
returns, while those with stronger mathematics skills enter STEM and other high-paying majors.
Gender differences in skills explain the female advantage in college attendance and part of the
STEM gap but have little effect on the gender earnings gap due to offsetting effects across these
pathways: women’'s verbal advantage facilitates educational access but also steers them
toward lower-return fields.

Duru-Bellat, M. (2026, mai 20). Polémique sur les stages : il faut aussi éduquer au monde du travail.
Consulté 26 mai 2026, a I'adresse Alternatives Economiques website: https://www.alternatives-
economiques.fr/marie-duru-bellat/polemique-sur-les-stages-il-faut-aussi-eduquer-au-monde-du-
travail/00118508

Quel parent n’a pas eu le coeur un peu serré quand son « ado » est sorti le soir pour la premiere
fois 2
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Esper, T., & Trucco, D. (2026). Educacion y formacion técnico-profesional en América Latina en
el marco de la digitalizacion. Consulté a I'adresse
https://repositorio.cepal.org/server/api/core/bitstreams/8b34f189-bfcc-4ed8-b891-
6asfeb6a8dd72/content

La fransition numérique impacte I'éducation, les relations humaines et le monde du travail, en
modifiant les emplois et les compétences recherchées. Dans ce contexte, I'enseignement et la
formation techniques et professionnels (EFTP) jouent un réle clé pour rapprocher formation et
emploi, améliorer la productivité et favoriser I'inclusion des jeunes et des adultes. Malgré ses
bénéfices sociaux et professionnels, I'EFTP reste confronté & plusieurs défis, comme la
segmentatfion des parcours, la rigidité des systemes et la faible qualité de certains
apprentissages. Ce document examine le réle et les défis de I'EFTP en Amérique latine et en
Espagne, tant pour répondre aux nouvelles exigences du marché du travail dans le contexte de
la transformation numérique que pour faciliter I'insertion professionnelle des jeunes.

Gimenez-Mailhes, E. (2026). «T'as ¢a dans le sang»: le stage, lieu et moment privilégié de la
socialisation professionnelle en BTS immobilier. Formation emploi. Revue francaise de sciences
sociales, (174). Consulté a I'adresse https://journals.openedition.org/formationemploi/14836

Le métier d'agent immobilier a comme particularité de ne pas étfre régulé a I'enfrée par un
dipldme ou une licence et de mettre en jeu un certain nombre de dispositions relationnelles et
de compétences non scolaires qui s'inserent dans un « sens pratique » devant étre incorporé par
I'immersion dans le métier lui-méme. Le stage est alors un moment central de socialisation, en
particulier pour le BTS profession immobiliere (Pl) étudié, accueillant des étudiants plus favorisés
gue leurs homologues du BTS négociation et digitalisation de la relation client (NDRC) également
enquété. En NDRC les étudiants sont plus incités par I'institution scolaire & adopter des manieres
d'étre compatible avec le monde de I'entreprise et & pondérer leurs aspirations qu'a mettre &
profit le stage pour incorporer des compétences sociales et relationnelles comme c’est le cas
en BTS PI.

Kanwar, S. (2026). Deciphering the Knowledge Engine: The Role of Education in Innovation
(Working paper Ne 362). Consulté a I'adresse Centre for Development Economics, Delhi School
of Economics website: https://EconPapers.repec.org/RePEc:.cde:cdewps:362

Estimating a varying coefficients specification using an unbalanced panel of countries spanning
the period 1997-2023, we find unambiguous support for the contention that educational
aftainment has a positive influence on innovation. The estimation results reveal that a one-year
increase in mean years of education increases aggregate patent applications of a sample
country by 1107, at the 50th percentile of the knowledge capital stock, or about 3.8% of the
sample mean patent applications. Second, the innovation response to changes in education
becomes stronger in the presence of larger stocks of knowledge capital. Thus, at the 95th
percentile of the knowledge capital stock, we find that a one-year increase in the education
level raises aggregate patent applications by 1264, or about 4.4% of the sample mean patent
applications. This response to a unit-increase in the treatment variable is about 14.2% larger than
what we found at the 50th percentile of the stock of knowledge capital, exemplifying the
strengthening response at higher levels of the knowledge capital stock. Third, we find that the
overall innovation-education response does not hinge upon any individual sector, but rather
obtains across all the technology-intensive industry groups, namely, Chemicals, Electricals and
Electronics, Machinery (non-electrical), Pharmaceuticals, and Professional and Scientific
Equipment. Our results are robust to a number of sensitivity checks.
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Lu, Y., Li, X., & Ciocca Eller, C. (2026). Underemployed and Penalized: Education-Occupation
Mismatch and Racial/Ethnic Inequality among Highly Educated Workers. Sociology of Education,
99(1), 59-81. https://doi.org/10.1177/00380407251356275

How does education—-occupation mismatch shape racial/ethnic labor market inequality among
highly educated workers¢ Bridging the literatures on racial/ethnic discrimination and labor
market signaling, we propose a new concept, “racialized signaling,” to explain inequality in the
college-to-work transition, operationalized through education-occupation mismatch. We then
use longitudinal data to examine the labor market consequences of racialized signaling,
analyzing vertical and horizontal dimensions of mismatch. We find that Black and Hispanic
graduates experience the negative consequences of mismatch most strongly at the point of
occupational allocation relative to their White peers, whereas Asian graduates experience the
greatest negative consequences of mismatch regarding wage penalties. Advanced degrees,
STEM degrees, and degrees from more selective institutions have some moderating effects, but
they do not fully level the playing field for minority graduates. Overall, our findings suggest
education-occupation mismatch is a powerful, although heterogeneous, mechanism
reproducing racial/ethnic inequality among the most educated segment of the U.S. population.

Sierra-Martinez, S., Abalo-Paulos, J. M., Ibanez-Cubilias, P., & Martinez-Serrano, M. del C. (2026).
Mapping scientific production in dual higher education and dual vocational training: A
systematic review with PRISMA. Review of Education, 14(2), e70165.
https://doi.org/10.1002/rev3.70165

Dual training is a subject of interest due to the current political initiatives in education to promote
training programmes that bring the education system closer to both professional employment
and the business fabric of a given region. Given the influence of educational and labour
legislation on the scientific approach to dual education, research in this field is characterised by
its heterogeneity of approaches, methodologies and terminologies used, and fragmentation
across countries and regions. With the aim of mapping the existing scientific production on the
object of study, this article presents a double systematic literature review of publications from
2010 to the present. This has been carried out through a dual documentary review process that
enables a comparative analysis of dual training within the contexts of higher education and
vocational training. The common research questions guiding the study, defined using the PICO
strategy, are threefold: (1) What characterises the scientific production focused on dual higher
and vocational education? (2) What methodological approaches prevail in the research on dual
higher and vocational education? and (3) What strengths and limitations converge in the
research on dual higher and vocational education? Following the guidelines established by the
PRISMA 2020 methodology, 8 international (Web of Science, Scopus, Scielo and ERIC), national
(Dialnet) and specialised (HAL CNRS, HAL SHS and Pascal Francis) databases have been
consulted, and 16 different search equations have been combined with the ferms Dual
Vocational Education, Higher Vocational Training/Dual Vocational Training and tutor, among
others. Following an exhaustive analysis of the findings, the removal of duplicates and a full-text
review, a total of 35 documents were included: 23 related to dual higher education and 12
focused on dual vocational education. The analysis, both in terms of content and semantic
networks, was conducted using Maxgda 2022 software. The reviewed studies allow for a
mapping of the current scientific production regarding keyword usage frends and
methodological tendencies related to the subject of study, based on the analysis of objectives,
methods, strengths and limitations of the selected documents. The overall corpus consists mainly
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of qualitative research studies, whose predominant aim is to explore the contexts and
educational systems in which dual programmes are implemented, their quality and the
participation experiences of the involved stakeholders, particularly focusing on the satisfaction
of the triad formed by students—company tutors—academic tutors. In recent years, there has
been a change in tfrend towards quantitative studies focused on measuring both the
effectiveness of the dual model and the degree of satisfaction among these stakeholders.
Context and implications Rationale for this study: Due to the heterogeneous nature of research
on dual education, this study seeks to idenftify frends in scientific production as well as
methodological tendencies within the existing research on dual education. In this way, it seeks
tfo contribute to the consolidation of a more unified conceptual framework that enables a
deeper understanding and more effective application of dual education across its different
contexts. Why are the new findings important2 The findings enable a scientific mapping of the
development of research on dual fraining and, beyond identifying strengths or gaps in the
existing literature, provide a global vision that can guide future education and labour policies.
This contributes to bridging the gap between the practical realities in which dual education is
implemented and the legislation and regulations that govern it. Implications for researchers,
practitioners and policymakers: With a forward-looking approach and based on the findings of
this study, a combined analysis of the literature and existing legislation could allow for a
comparison of the strengths and limitations of the various dual education models. Educational
and labour policymakers may use this evidence to promote clearer regulatory strategies that
support the consolidation of dual training in both higher education and vocational training.
Finally, for professionals in the educational and business sectors, the emphasis placed in the
literature on the relational triangle—student, company tutor, and academic tutor—can serve as
a basis for improving the quality of dual training programmes.

Veillard, L., Métral, J.-F., Vilches, O., & Vadcard, L. (2026). Faciliter les transitions et I'intégration
des savoirs dans les formations en alternance: une revue de travaux. TransFormations -
Recherches en Education et Formation des Adultes, (29), 90-115. Consulté & I'adresse
https://transformations.univ-lille.fr/index.php/TF/article/view/690

Since the first research works on dual vocational trainings, a major learning issue has been
identified by several authors: that of ensuring a coherent pedagogical and didactic articulation
for the learner between learning situations at school and those taking place in the
workplace.&nbsp; In this article, we present a literature review of research on this issue. In the first
section, we report on the work that has explored the reasons for this difficulty due to the major
differences between fraining and production institutions, not only in terms of teaching and
learning conditions, but also in terms of vocational identity development. The second part is
devoted to work proposing concepts and pedagogical engineering to facilitate transitions and
bring about more integrative learning. Keywords: connective pedagogy, hybrid learning spaces,
integrative pedagogy, intermediate situations, fransfer of training, transition between learning
contexts.

Vergnies, J.-F. (2026). Considérer les temps de I'analyse. Formation emploi. Revue francaise de
sciences sociales, (174). Consulté a I'adresse
https://journals.openedition.org/formationemploi/14913

Ce numéro clét la publication des articles issus de la derniere Journée Céreq des jeunes
chercheurs. Le contenu de ce numéro varia souligne que le temps dans I'analyse est
généralement essentiel. Les relations formation emploi se déploient, selon [|'expression
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maintenant courante, tout au long de la vie. Aborder ces relations en coupe instantanée peut
en limiter la compréhension. En effet, le plus souvent, il s'agit d'identifier des processus :
d'orientation, de formation, d’insertion, de cairr...

Wisshak, S., Naumann, A., Koch, A., & Spener, C. (2026). Trainers’ knowledge of training transfer:
Exploration of a crucial yet uncharted concept. Zeitschrift fUr Erziehungswissenschaft, 29(2),
489-509. hitps://doi.org/10.1007/s11618-025-01318-y

Trainers are professional personnel who plan and conduct continuous vocational education and
training (CVET) for adult learners. A persistent problem in CVET pertains to the fransfer of acquired
knowledge, skills, and afttitudes from the learning context, such as seminars or courses, to learners’
workplaces. The current study is based on the premise that trainers must be aware of the
determinants that can affect such fransfer and the ways in which they can promote this process.
This paper therefore strives to conceptualize and operationalize the construct of fransfer
knowledge both theoretically and empirically. Theoretfical considerations suggest a three-
dimensional construct that includes the dimensions of knowledge about learner characteristics,
knowledge about training design and knowledge about the learners’ work environment. We
developed an instrument featuring 31 test items and evaluated the test behavior of 339 trainers
by conducting a cross-sectional study from the perspective of item response theory (IRT). Model
comparison suggests a three-dimensional structure instead of a one-dimensional structure or
other plausible multidimensional IRT models. The study provides initial indications of the validity of
our concept of tfransfer knowledge. However, further studies are necessary for validation.

Yuan, S., Fu, Y.-K., Wei, H., & Zhou, H. (2026). University-Industry Partnerships in the Age of Digital
Marketing: Constructing Sustainable Higher Education Brands. European Journal of Education,
61(2), e70521. https://doi.org/10.1111/ejed.70521

This study explores how universities and industry partners co-create sustainable brand meanings
in the digital environment. Grounded in Brand Co-creation Theory, it conceptualises branding as
a relational and participatory process in which multiple actors jointly construct legitimacy and
responsibility. Using a digital case study design, the research maps six authentic university—industry
collaborations—three in Asia and three in Europe—drawing on publicly available online data
including campaign websites, social media posts, press releases, and corporate sustainability
reports. Three collaborations are examined as focal cases based on data completeness and
representativeness of distinct co-creation logics, while the remaining three provide comparative
reference points. The findings reveal three interrelated mechanisms that sustain credibility in
digital co-creation: ethical alignment, ensuring coherence between educational and corporate
values; relational continuity, maintaining partnerships through iterative engagement over time;
and symbolic authenticity, generating ‘proof-of-practice’—publicly verifiable traces of concrete
actions and outputs that allow audiences to evaluate sustainability claims beyond rhetoric.
Across the three focal cases—HKUST x HK Express, University of Leeds x Marks & Spencer, and
University of Glasgow x SP Energy Networks—these dimensions manifest respectively as
participatory, practical, and institutional forms of collaboration. The study extends Brand Co-
creation Theory to the higher-education context and demonstrates that sustainable branding in
this sector operates less as market promotion than as mutual legitimacy exchange. Ultimately, it
argues that effective university-industry partnerships build visibility through shared responsibility,
transforming branding into a communicative practice of sustainability and trust.
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Abdulkadiroglu, A., Pathak, P. A., & Walters, C. R. (2026). Who Gets What in Education:
Can School Matching Improve Student Achievement? (Working paper No 2026-39).
Consulté a I'adresse Becker Friedman Institute for Research In Economics website:
https://EconPapers.repec.org/RePEc:bfi:wpaper:2026-39

We examine two approaches to improving urban school systems: changing who gets to
go to existing schools (reallocation) and restructuring school portfolios through closures
and reconstitution (resource augmentation). Using data from New York City high schools,
we estimate models of school effects allowing for both vertical school quality differences
and horizontal student-specific match effects. While sophisticated reallocation policies
that optimize student-school matches can generate modest educational gains, they are
constrained by limited seats at highly effective schools. Simple resource-augmentation
policies targeting replacement of low-performing schools achieve comparable
improvements with less systemic disruption. Analysis ofNYC's school closures reveals that
basic graduation rate metrics effectively identify struggling schools, suggesting complex
value-added models may be unnecessary for targeting closure decisions. Our findings
indicate that capacity constraints, rather than poor school matching.

Arce-Trigatti, A., Kelley, J., & Haynes, A. (2026). On Shaky Ground: Understanding the
Interconnections Between Learning and Parenting at a Community College. Community
College Journal of Research and Practice, 50(6), 500-514.
https://doi.org/10.1080/10668926.2025.2521822

Community colleges serve as essential bridges to postsecondary education for many
studentsin the United States and beyond. That includes parenting students who use these
institutions as pursuable educational pathways. Unfortunately, parenting students too
often encounter structural barriers to student success as a result of their compounding
social roles as parents, workers, and students. This qualitative study using open-ended
survey responses centfers the voices of this student population and their unique
trajectories by exploring the interconnections between learning and parenting using
survey data from a community college in the southeastern United States. We identified
five themes using inductive thematic analysis: Elements of Learning and Growth; Physical,
Mental, and Emotional Well-Being; Economic Barriers and Stressors; Family and
Community Networks; and Effective Support Structures. These themes were framed
through social role theory, based on how students made sense of their own responsibilities
in connection with their prioritized or changing roles.

Arendt, J., & Holm, A. (2026). The Demand for Private Schools and Its Impact on School
Segregation and Student Outcomes (Working paper Neo 26133). Consulté a I'adresse
ROCKWOOL Foundation Berlin (RFBerlin) website:
https://EconPapers.repec.org/RePEc.crm:wpaper:26133

This study examines the impact of private school attendance on segregation and student
achievement in compulsory school in Denmark. We show that increased private school
attendance is driven by students from high socio-economic groups. Leveraging variation
across municipalities, grade and calendar years and instrumental variables based on
private school openings, we find that higher private school enrollment is associated with
higher segregation of disadvantaged children. From event study models of the private
school openings and a mover design that controls for student parental background, peer
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parental background, past achievement and non-cognitive scores, we find small
achievement effects of private school attendance.

Avery, C., & Bacher-Hicks, A. (2026). Inequality and within-school student-teacher
assignment  patterns. Economics of  Education  Review, 112, 102792.
https://doi.org/10.1016/j.econedurev.2026.102792

A major goal of U.S. education policy over the past half century has been to promote
more equitable access to high-quality teachers. While most of the research and policy
on this topic focuses on between-school differences in access to high-quality teachers,
the teacher value-added literature shows that nearly all of the variation in teacher quality
is within schools. In this paper, we focus on within-school patterns of student-teacher
matching using administrative records from a state in the southeastern United States. We
develop a measure of within-school matching based on student achievement and
teacher value-added. On average, schools systematically match students to teachers in
ways that expand achievement gaps, and within-school matching accounts for more
than one-third of overall system-level matching. Using a series of fixed effects regressions,
we show that within-school matching increases achievement gaps. These results suggest
that improving the equity of within-school student-teacher assignments is a promising and
low-cost strategy to improve educational opportunity for low achieving students and
reduce achievement gaps.

Bicakci, M., Heller, F., Stoeger, H., & Ziegler, A. (2026). From RAMSing to Rigor: Improving
Moderator Analysis in STEM Education Meta-Research. Educational Psychology Review,
38(1), 75. hitps://doi.org/10.1007/510648-026-10172-1

Moderators are infended to clarify when, where, and for whom interventions work, yet
null moderator results are often omitted from the published record. We term this practice
“reporting after moderators are significant” (RAMSIng) and examine its scope and
consequences in STEM education meta-research. Drawing on an umbrella review of 89
meta-analyses comprising 1,786 moderator effect sizes, we found a substantial visibility
gap: non-significant moderator effect sizes showed markedly lower relative visibility than
the most strongly selected results ($$:{upomega:}$$$$:approx:$$0.40). To address this
bias, we combined structural mapping with two bias-robust Bayesian frameworks,
RoBMA-PSMA and RoBMA-Regression, to estimate bias-adjusted moderator effects,
derive field-specific benchmarks, and estimate realistic evidential requirements for
moderator testing. The overall bias-adjusted mean moderator effect was g=0.27 (95%
Crl [0.20, 0.34]) with substantial heterogeneity ($$:{uptau:}$$= 0.48). Modeling a five-level
moderator-theme classification substantially improved fit (BFinc = 350) and slightly
reduced residual heterogeneity ($$:{uptau:}$$= 0.44). RAMSing-adjusted benchmarks
placed the 25th, 50th, and 75th percentiles of | g| at 0.18, 0.38, and 0.64, respectively,
all below both Cohen’s conventional heuristics and the raw empirical quartiles.
Prospective power analyses further indicated that, under the assumptions examined here
(=0.38, $$:{{uptau: AN {2)$$= 0.24, $$:{upalpha:}$$= 0.05), approximately 14
independent effect sizes per moderator level are needed to detect a typical moderator
effect. These findings indicate that RAMSIng is likely an important source of distortion in
moderator-based inference within this corpus. The workflow and openly available toolkit
infroduced here provide a practical framework for detecting and bias-adjusting
RAMSIng, and for supporting practices designed to reduce it in STEM education and
other fields that rely on meta-analytic moderator evidence.
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Calle, M., Gortazar, L., de-Benito, M. H.-, Hupkau, C., Molina-Millan, T., & Mones, A. R.
(2026). From pilot to policy: experimental evidence from Scaling online tutoring [Working
paper]. Consulté a I'adresse Centre for Economic Performance, LSE website:
https://EconPapers.repec.org/RePEc:cep:.cepdps:dp2176

Can effective tutoring programs survive the transition from pilot to scale, and from
researcher to government implementerse We address this question using a randomized
controlled trial of an online mathematics tutoring program scaled from a successful pilot
and implemented entirely by regional education authorities in Spain. Critically, tutoring
was delivered by interim public-school teachers-qualified educators already integrated
info the government’s teacher registry-rather than specially recruited tutors, offering a
test of whether effects persist under a lower-cost, readily scalable staffing model.
Assignment to tutoring increased end-of-year grades by 0.15¢ and standardized math
test scores by 0.110 - approximately one-third of the original pilot effects. Treated
students also reported improved confidence in their math abilities and reduced math
anxiety. An experimental socio-emotional training module for tutors improved affective
outcomes but did not enhance academic gains. The findings demonstrate that online
tutoring can generate meaningful benefits at scale under government implementation,
while providing realistic benchmarks for the «voltage drop» policymakers should
anficipate when adopting evidence-based interventions.

Chen, Y., &Liu, C. (2026). Teacher quality and gender-differentiated long-term outcomes:
Evidence from rural China. Economics of Education Review, 112, 102787.
https://doi.org/10.1016/j.econedurev.2026.102787

This study examines the long-term effects of teacher quality improvement on gender-
differentiated outcomes in rural China. Using nationally representative survey data and
a cohort difference-in-differences design, we exploit the staggered implementation of
China’s Special Post Teacher Program (SPTP) as a quasi-natural experiment. We find that
SPTP exposure increases schooling attainment and cognitive performance for both
genders, with larger gains for females. These gender differences in educational impacts
are more pronounced in areas with higher female teacher representation. Moreover,
gender-differentiated effects also appear in later-life outcomes: exposed women are
more likely to enter cognitively intensive occupations, delay marriage, have fewer
children, and exhibit higher levels of political engagement. Overall, the findings suggest
that improvements in teacher quality can have lasting and gender-differentiated effects
extending beyond schooling.

Dal, C., & Marquis, N. (2026). Au-dela du « sentiment d’efficacité personnelle » : rapport
aux études universitaires et réflexivité des primo-inscrit es vis-a-vis de leur bagage et de
leurs chances de réussite. Formation emploi. Revue francaise de sciences sociales, (174).
Consulté a I'adresse https://journals.openedition.org/formationemploi/ 14806

A partir d'une recherche longitudinale menée dans une université francophone
bruxelloise confrontée aux enjeux de la massification inégalitaire, I'article rend compte
du rapport (pour partie socialement différencié) a I'orientation universitaire et des
contrastes dans les facons qu'ont les étudiant-es de porter un regard réflexif sur
I'adéquation de leur bagage a I'aune des attentes qu'ils elles projettent. II défend
ensuite la thése selon laquelle la tension entre un optimisme par rapport aux études et
une révision a la baisse des moyens dont ils-elles estiment disposer est résolue par
I'investissement d'un «sentiment d'efficacité personnelle», concept que [|'article
propose de problématiser sociologiquement.
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De Benedetto, M. A., Silipo, D., & Ciccarelli, C. (2026). Bridging the gap: The effect of
National Operational Program (PON) on primary school performance. Economics of
Education Review, 112, 10277 6. https://doi.org/10.1016/j.econedurev.2026.102776

This paper examines the impact of the National Operational Program (PON) on primary
school achievement. To address endogenous selection intfo funding, we construct a
propensity-score-matched comparison group and estimate causal effects using a
staggered difference-in-differences design. PON participation significantly improves
mathematics and language achievement, with effects of 0.09-0.10 standard deviations
in second grade and 0.11-0.12 in fifth grade. Gains emerge immediately, peak within
two years, and then fade, consistent with the short duration of interventions. Impacts vary
across contexts and student groups: improvements are concentrated in the Centre—
South and among native students, while effects for immigrant students are limited and
no differentiated effects are found by gender. Mechanism analyses indicate that
program effectiveness depends on the intensity of support: schools with higher per-
student funding achieve larger gains. Moreover, schools exposed to basic-skills projects
show significant improvements, though overlapping participation across project types
limits our ability to draw causal inferences about the differential effectiveness of specific
PON typologies. Overall, the findings highlight the importance of context-specific and
skill-focused investments in shaping the effectiveness of EU-funded educational policies.

Dou, J. (Gloria), Gihleb, R., Giuntella, O., & Lonsky, J. (2026). Breaking the Early Bell:
Lessons from the First Statewide Mandate on School Start Times (Working paper No 35184).
Consulté a I'adresse National Bureau of Economic Research, Inc website:
https://EconPapers.repec.org/RePEc:nbr:nberwo:35184

We examine the impact of California’s Senate Bill 328 (SB 328), the first statewide
mandate requiring later school start times for middle and high schools, on adolescent
sleep, mental health, and academic outcomes. Using difference-in-differences and
eventstudy designs across five data sources, we find that SB 328 increased the share of
students sleeping at least 8 hours per night by 13%, meeting the CDC-recommended
minimum for this age group. Average mental health effects are imprecisely estimated,
but boys show significant reductions in sadness, hopelessness, and suicidal ideation, and
Hispanic students, who experienced the largest sleep-timing shifts, show parallel
reductions in difficulty concentrating; together these patterns are consistent with a dose-
response relationship between sleep improvement and mental well-being. Math and
English scores in grade 8 improved by approximately 0.08-0.10 standard deviations, with
the largest gains among Hispanic and economically disadvantaged students. A within-
state analysis using feachers’ commute arrival times as a proxy for pre-policy school start
times corroborates these findings, and shows academic gains accumulating over 2023-
2025 alongside a suggestive decline in high school dropout rates. The absence of effects
on chronic absenteeism rules out an attendance-driven mechanism, pointing instead to
the direct cognitive benefits of aligning school schedules with adolescents’ biological
rhythmes.

Dubet, F. (2026). L'école se porterait mieux si I'on n’attendait pas tout d'elle. Revue
internationale d’'éducation de Sevres, (100), 191-196. https://doi.org/10.4000/169a7

Dans cet entretien, Francois Dubet analyse les paradoxes de la massification scolaire en
France : si I'égalité d'acceés a progressé, I'égalité des chances demeure limitée et
I'emprise du dipldme sur les trajectoires sociales s’est accrue. Cette centralité du scolaire
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produit inflation des dipldmes, anxiété sociale et clivages politiques entre « vainqueurs »
et « vaincus » de la sélection. Francois Dubet plaide pour une priorité donnée a I'école
commune, centrée sur les compétences indispensables a tous, et pour la
reconnaissance de mérites pluriels. Il souligne enfin les obstacles francais - rigidité
bureaucratique, attentes excessives — et invite & mieux articuler école, travail et autres
institutions éducatives.

Eck, M., Hencke, J., Brese, F., Sass, J., & McCarthy-Fakhry, U. (2026). Les filles perdent du
terrain: I'écart entre les genres se creuse en mathématiques. Consulté & |'adresse
https://www.iea.nl/sites/default/files/2026-04/CB30-FR-Gender-Gap-Mathematics.pdf
La note analyse I'évolution des écarts de genre en mathématiques entre 1995 et 2023,
en quatrieme et en huitieme année de scolarité, parmi les éléves les moins performants
que parmi les plus performants. Les filles prennent & nouveau du retard en
mathématiques creusant I'écart entre les genres qui s’était pourtant réduit ces dernieres
années. Elle souligne que cette évolution s'explique principalement par des stéréotypes
de genre persistants et un manque de confiance des filles dans cette matiere, alors
méme que leurs capacités restent comparables a celles des garcons. La note appelle &
agir t6t dans les parcours scolaires pour réduire ces inégalités et encourager la
participation des filles en mathématiques.

Edyvane, E. L. J., Sawyer, A. C. P., & Chittleborough, C. R. (2026). Is School Readiness At
Age 5-6 Associated With Academic Performance At Age 14-15? A Prospective Cohort
Study of Data From the Longitudinal Study of Australian Children. Child Indicators
Research, 19(3), 1191-1217. https://doi.org/10.1007/s12187-026-103364-z

Research has consistently placed early school readiness as a significant predictor of
academic performance across primary schooling. Less is known about the effects of
school readiness on academic performance in the high school years. This prospective
cohort study aims to examine the association between school readiness at age 5-6 years
and academic performance at age 14-15 years. The present study used data from the
Baby Cohort of the Longitudinal Study of Australian Children (n=1,161), linked to data
from the Australian Early Development Census (AEDC), a measure of teacher-reported
school readiness at Year 1, and the National Assessment Program - Literacy and
Numeracy (NAPLAN), a standardised measure of academic performance at Year 9.
School readiness domains measuring physical, cognitive, social, emotional, and
communication skills were compared to NAPLAN domains on reading, writing, spelling,
grammar, and numeracy. School readiness was found to be associated with academic
performance, even after adjustment for a range of child and family characteristics.
Cognitive skills at school entry were found to be the most consistently associated with
numeracy performance in high school, OR =9.08, 5% CI [3.93, 20.98], followed by social
competency and spelling skills, OR =3.68, 95% CI [1.95, 6.94]. A holistic understanding of
the role of school readiness in later academic performance may aid in understanding
whether policies directed at reducing poor academic achievement should focus on the
preschool years to support the development of school readiness as a long-term
preventive approach.

European Commission, Youth Directorate-General for Education, & Dunajeva, J. (2026).
Evidence-informed mechanisms for successful educational trajectories of learners in
vulnerable situations in  Europe: «case studies. Consulté a [|'adresse
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https://op.europa.eu/en/publication-detail/-/publication/3b55c81e-3acd-1111-814f-
Olaa’/5ed71al

Le rapport analyse, a partir de six études de cas dans I'éducation de la petite enfance,
le primaire et le secondaire, des interventions fondées sur des données probantes et leur
impact mesurable. Il s'intéresse aux conditions de mise en ceuvre et de pérennisation de
ces pratiques dans différents contextes. Il met en évidence trois leviers principaux: le
soutien précoce aux éleves, le développement des compétences des enseignants et
des environnements scolaires inclusifs, ainsi qu'une mise en ceuvre cohérente a I'échelle
du systeme. Le rapport souligne aussi des obstacles persistants, notfamment les limites de
financement, la fragmentation de la gouvernance et les difficultés de mise en oceuvre,
qui freinent la généralisation des interventions et la réduction des inégalités éducatives.

Genakos, C., Kyrkopoulou, E., & Papaioannou, E. (2026). An Olympic opportunity
[Working paper]. Consulté a I'adresse Centre for Economic Performance, LSE website:
hitps://EconPapers.repec.org/RePEc:.cep:cepdps:dp2175

We use a unique natural experiment in which families were randomly selected to live in
the Olympic Village, constructed for the 2004 Athens Olympic Games, to assess the
impact of improved neighbourhood conditions on academic achievement. Comparing
12-17-year-old students who relocated and attended the new schools with non-selected
applicants from the same origin schools across Attica, we find a positive, gender-neutral,
and significant effect of moving on overall performance. Educational gains, primarily in
language courses, are concentrated among students who previously performed poorly,
indicating a « fresh start » effect.

HUbner, N., Rutsch, J., Schnelle, A.-K., Herkommer, M., Ruth-Herbein, E., & Fauth, B. (2026).
To Grade or Not To Grade? Demystifying a Centuries-Old Debate. Educational
Psychology Review, 38(1), 76. https://doi.org/10.1007/s10648-026-10156-1

For decades, reformers, practitioners, and researchers have discussed the advantages
and disadvantages of teacher-assigned grades. Advocates of grades frequently
highlight their importance for selection and prognostic purposes and express concerns
that abolishing grades could lead to substantial declines in performance standards.
Opponents of grades often emphasize the limited information grades provide to help
improve learning and raise concerns that assigning grades may undermine student
motivation and well-being. They argue that grades must be eliminated to cultivate
classroom cultures that prioritize and nurture learning processes. Despite the long-
standing sociopolitical nature of this debate, no review has summarized its most
prominent theoretical foundations. Moreover, there is little evidence from studies that
have examined the effects of abolishing grades under natural school conditions.
Therefore, we first present a review outlining the key theoretical positions and empirical
findings. Second, we report results from a unique elementary school field trial in which
grades were abolished in participating schools. Our analysis draws on rich longitudinal
data from 1,218 students in 35 tfrial schools and 1,124 students in 40 control schools. To
provide a comprehensive assessment, we examined a wide range of outcomes:
performance in reading and mathematics, subject-specific self-concepts and interests,
performance anxiety, joy of learning, well-being, and perceived classroom climate.
Aside from math interest, we found no statistically significant differences between
stfudents in trial schools and those in confrol schools by the end of Grade 3, after
accounting for baseline differences. Implications for the debate on the advantages and
disadvantages of grades are discussed.
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Huntington-Klein, N. (2026). Little Impact of ChatGPT Availability on High School Student
Test Score Performance [Working paper]. Consulté a I'adresse arXiv.org website:
https://EconPapers.repec.org/RePEc:arx:papers:2605.08812

In educational settings, Al can be used as a learning aid, but can also be used to avoid
schoolwork, thereby passing classes while learning little. Many existing studies on the
impact of Al on education focus on Al use in controlled settings or with specialized tools.
In this paper, the dropoff in ChatGPT activity during non-school summer months in 2023
and 2024 is used to identify areas with heavy educational Al use and thus estimate the
educational impact of Al as it is actually used. | find no meaningful impact of Al usage
on high school test score averages in either direction. These results imply that, to the
extent that high school students use Al to avoid learning, it either does not matter much
for their test performance or is cancelled out by positive uses of Al in the aggregate.

Johnson, R. M., Estrerq, S., Little, C. W., Ganley, C. M., Taylor, J., & Hart, S. A. (2026). General
Anxiety and Reading Achievement as Genetic Sources of Variance in Reading Anxiety.
Mind, Brain, and Education, 20(2), e70045. https://doi.org/10.1111/mbe.70045

Reading anxiety is conceptualized as a fear of reading that is correlated with but a
separate construct from general anxiety and reading achievement. Using a sample of
408 twin children across the United States in third through ninth grade, we plan to
empirically investigate the genetic and environmental factors contributing to individual
differences in reading anxiety, and how these factors are accounted for by the major
correlates of general anxiety and reading achievement. First, we will use regression
modeling to determine the extent to which there is variance unique to reading anxiety
that is not explained by reading achievement and general anxiety. Second, we will use
twin modeling to determine the extent of the genetic and environmental variance on
reading anxiety, after accounting for common genetfic and environmental variance
shared with general anxiety and reading achievement. The data has already been
collected, but none of the analyses have been run.

Kramer, A., Hsiao, Y.-P. (Amy), & Stienstra, M. (2026). Clarifying the unseen: Assessment
workload and time expectations for students in higher education. Review of Education,
14(2), €70170. https://doi.org/10.1002/rev3.70170

Transparency in assessment workload in higher education remains underexplored in
research and policy. Students can only develop deep learning strategies and avoid
surface learning when they have clear expectations about distribution of assessment
workload and the required time investments. This study combines a scoping review of 50
articles to identify how assessment workload is measured with a document analysis of
assessment practices in economics and business programmes at a Dutch university. The
scoping review identified seven dimensions of assessment workload: quantity, weight
and grading, difficulty, redundancy, types and variety, clarity of information, and
distribution patterns. Together these dimensions shape students’ fime allocation and their
psychological responses, such as stress and demotivation. Framing assessment workload
through these dimensions enables academic staff o communicate expectations and
identify gaps between intended and perceived assessment workload. The document
analysis shows high reading loads, high clustered assessments quantity, and reliance on
multiple high-stakes exams which may contribute to student stress and ineffective time
management. The findings suggest the need to optimize assessment workload at the
programme level by improving distributions and enhancing transparency in
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expectations. Context and implications Rational of this study: This study further develops
the concept of assessment workload in higher education to enable transparency in
assessment. It highlights the need to optimize workload distribution and to be transparent
about it to students to promote learning. Why the new findings matter: By identifying
seven assessment workload dimensions and revealing uneven assessment workload
across study units, this study highlights the need for greater attention to assessment
workload in order to improve fairness, learning quality, and student well-being.
Implications for policymakers, educational experts, programme managers: Optimizing
assessment workload requires a multilevel approach to ensure tfransparency within
programmes and courses, enabling students to understand expectations, cognitive
demands, and assessment workload distribution. Students and teachers need a shared
understanding of expectations, rationales, and effort. A systemic approach is needed to
provide students with sufficient time for meaningful learning, reduce stress, and promote
well-being, engagement, and balanced progress throughout the academic year. Our
methodology offers a cost-effective way to map assessment workload at programme
level and to identify courses that may require closer review.

Landaud, F., & Maurin, E. (2026). Tracking when ranking matters. Economics of Education
Review, 112, 102785. https://doi.org/10.1016/j.econedurev.2026.102785

This paper investigates the effect of grouping students by prior achievement into different
classes in a context where students are preparing for the entrance exams to elite
graduate programs offering a limited number of seats. We show that this policy has, on
average, positive effects on students’ performance and rankings. However, these
improvements mainly concern students who were the strongest at the start of the
preparation period, among whom children from privileged backgrounds are largely
over-represented. Ultimately, the practice of grouping students by prior achievement
into different classes increases inequalities in access to elite programs between children
from different backgrounds.

Léndrd, T. (2026). Gender Peer Effects on Educational Achievement in Swedish
Compulsory Schools: A Study of Contemporaneous and Cumulative Effects. Sociology of
Education, 99(2), 153-173. https://doi.org/10.1177/00380407251391761

This article presents evidence on linear, nonlinear, and cumulative gender peer effects
on test scores. The study utilizes exceptional Swedish data containing the history of the
gender composition of students’ classrooms from first to ninth grades. The analysis builds
on school fixed effects with the added advantage of observing within-school variation in
gender composition across actual classrooms. In contrast to what is often suggested in
the literature, results show that gender composition does not uniformly affect boys and
girls. More female-dominated classrooms slightly increase girls’ and decrease boys’' test
scores, but these effects mainly concern students in classrooms with very skewed gender
distributions. Moreover, effect sizes are very small, suggesting that classroom gender
composition should not be a primary policy concern except when imbalances are large
and cumulatively sustained. Findings also underscore the importance of accounting for
nonlinearities and cumulative effects in research on gender peer effects.

Likhanov, M., Alenina, E., Bloniewski, T., Zhou, X., & Kovas, Y. (2026). Anxiety and
Perfformance in High-Achieving Adolescents: Associations Among 8 General and
Specific Anxiety Measures and 13 School Grades. PsyCh Journal, 15(2), e70088.
https://doi.org/10.1002/pchj.70088
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Despite years of research, the links between domain-general and domain-specific
anxieties (e.g., social), as well as their links with academic performance in different
domains remain poorly understood. The current study explores anxiety-academic
performance associations across eight domain-general and domain-specific anxiety
measures (tapping into trait, state, maths, spatial, and social anxiety, worry, and anxiety
sensitivity, as well as symptoms of Generalized Anxiety Disorder, GAD) and 13 school
subjectsin alarge (N =~800) sample of schoolchildren (M age = 15.26), selected for high
achievement in STEM, Arts, Sports, and Literature. Our data showed that all anxiety
measures load onto single general anxiety factor, explaining 51% of variance; and
suggesting substantive amount of unique variance in each measure. Regression analysis
showed that domain-general anxiety (e.g., trait anxiety and GAD symptoms) did not
explain much variance in academic outcomes, while domain-specific anxiety explained
variance inrespective domains. For example, maths anxiety was linked with Algebra and
Geometry performance. The results demonstrated that the negative link between
anxiety and performance is present even in adolescents with high academic
achievement (i.e., adolescents with high achievement in STEM) and this link is of small-to-
medium effect size. Interestingly, worry scale correlated positively with performance after
controlling for other anxiety measures, probably reflecting this measure tapping into
some motivational and/or arousal aspects of anxiety. The study provides new insights into
anxiety-performance links that can be used for further development of measures and
educational interventions.

Likhanov, M., Fillon, A., Demolliens, M., Robert, A., Darnon, C., Huguet, P., & Régner, |.
(2026). Leverage Points for Wellbeing and Achievement in Vocational Education: A
Network Analysis of Psychological Factors Across Gender and Majors. Behavioral
Sciences, 16(5), 706. https://doi.org/10.3390/bs16050706

The current study presents research into the targets for wellbeing interventions in a large
sample of Vocational Education Training students. 28 questionnaires tapping into anxiety-
related psychological constructs, such as self-esteem, parental beliefs and school
adaptation, were completed by 4 groups of VET students aged from 15 to over 20 (mode:
16). The sample included 3069 females in ASSP schools (nursing and caring); 2108 females
and 1772 males in Commerce schools (sales and management); and 2262 males in
MELEC schools (electricity and maintenance). We used Gaussian Graphical models
(GGMs) that allow to build sparce models of links among multiple variables and detect
targets for interventions via identification of the most cenfral nodes. Our findings
replicated gender differences shown for investigated constructs in previous studies
(Cohen’s d from 0.06 to 0.7): males showed higher self-esteem and math grades,
whereas females reported higher anxiety and error sensitivity but stronger endorsement
of mastery approach achievement goals. GGMs showed some differences in network
structure, including in centrality indices and clusters of nodes for males and females. The
most central nodes were self-reported math competence for females in ASSP group, self-
regulation for females in Commerce, and mastery approach goals for males in both
MELEC and Commerce groups. The results obtained with GGMs could be used to plan
further translational research as they allow to formulate hypotheses regarding chains of
connections among multiple ftraits and potential transfer effects of educational
interventions in males and females with different educational maijors.

Loviglio, A., Rattini, V., & Stronati, F. (2026). Do High-Stakes Exams Widen Gender Gaps in
Early Adolescence? Evidence from a Middle-School Exit Exam Reform [Working paper].
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Consulté a I'adresse Dipartimento Scienze Economiche, Universita’ di Bologna welbsite:
https://EconPapers.repec.org/RePEc:bol:bodewp:wp1223

Do high-stakes exams widen gender gaps in academic performance?2 We study this
question in early adolescence using Italy’s lower-secondary exit exam. A 2017 reform
removed the national standardized test from the final grade while preserving the
requirement to take the same test, reducing stakes without changing content. Using
administrative data on the full population of students and a difference-in-differences
design, we compare gender gaps before and after the reform. We find no evidence that
higher stakes disadvantage girls. If anything, girls perform slightly better relative to boys
when the test has exam stakes, suggesting gender differences under pressure emerge
later in education.

Lucas, A., & McEwan, P. (2026). Building Opportunity: The Intergenerational Effects of
Chilean School Construction (Working paper Ne 35042). Consulté & I'adresse National
Bureau of Economic Research, Inc website:
https://EconPapers.repec.org/RePEc:nbr:nberwo:35042

In 1965-1966, Chile built and staffed thousands of new primary classrooms in supply-
constrained communities. Using a quasi-experimental design and large census samples,
we show that childhood exposure to school construction substantially improved the
schooling and labor market outcomes of adults and closed a persistent female
disadvantage in school attainment. Women's exposure to the policy had large
intergenerational spillovers on their children’s on-tfime grade progression and completed
schooling. The marginal value of public funds is 13, including direct effects on adults and
intergenerational spillovers.

Malamati, V., & Vasiou, A. (2026). Navigating hardship: A systematic review of the
relationship between adverse life events and university students’ well-being. Review of
Education, 14(2), e70160. https://doi.org/10.1002/rev3.70160

The unpredictable landscape of our times, characterized by adverse life events ranging
from personal challenges to global pandemics and environmental disasters, underscores
the urgent need for comprehensive insight into how such adversities shape students’ well-
being in the context of tertiary education. To that aim, we performed a systematic search
that spanned across three databases (PubMed, Scopus, ERIC), adhering to
predetermined inclusion and exclusion criteria. This systematic review targeted peer-
reviewed, empirical studies, written in English, with no time limitations. According to the
main findings, the experience of negative life events is associated with a decrease in life
satisfaction and positive affect, while it appears to be linked with an increase regarding
negative affect. Students’ psychopathology is also affected, as experiencing adverse
life events is related to depression and post-traumatic stress disorder (PTSD) symptom:s,
levels of anxiety, stress and suicidal ideation. Furthermore, the relationship between
adverse life events and students’ well-being appears to be influenced by multiple factors
that can mitigate the negative effects of adversity. By advancing our understanding of
the association between adversity and university students’ outcomes, this research
enriches scholarly discourse, as it attempts to identify research gaps, while it also presents
and promotes knowledge regarding the scope, nature and interactions between all the
involved variables.

Meng, W., & Pang, Y. (2026). A novel algorithmic approach to enhancing student literacy
in higher education: integrating data from campus systems during public health events.
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International Journal of Inclusive Education, 30(7), 1593-1621.
https://doi.org/10.1080/13603116.2025.2546925

This paper investigates how college education management can effectively enhance
students’ literacy during public health events by leveraging behavioural data and
advanced analytical methods. To address the disruptions caused by such events, the
study collects data from multiple sources, including the campus all-in-one card system,
educational administration system, library access control system and library borrowing
records. These data are standardised and integrated to form a structured dataset
suitable for in-depth analysis and mining. An improved algorithm, derived from the
principle of sample balance in the nearest neighbour algorithm, is proposed and applied
to both hardware and software designs. This approach ensures a more equitable
treatment of imbalanced data while aligning with the functional requirements of student
management systems. A model was constructed based on the practical needs of
stfudent management, followed by experimental verification. The findings from the
experiments demonstrate that the improved algorithm plays a significant role in analysing
factors influencing college students’ literacy. By integrating hardware-software design
with balanced data-driven strategies, this research offers a novel pathway to support
literacy outcomes. The proposed framework highlights how education management
systems can adapt during public health crises, ultimately strengthening the resilience and
quality of literacy development.

Moulin, L., Urbano, V. M., & Maraviglia, L. (2026). The impact of congestion pricing policies
on primary school students’ performance: individual-level evidence from Milan’s Area C
(Working paper No 308). https://doi.org/10.48756/ined-dt-308.0526

Congestion pricing policies have been implemented in several cities to reduce traffic
congestion and mitigate environmental impacts in urban areas. However, the
externalities of such policies may extend beyond traffic reduction, potentially generating
indirect effects on health and, consequently, on children’s educational outcomes. This
study examines the impact of the congestion policy Area C infroduced in Milan in 2012
on the academic performance of primary school pupils. Using a differencein- differences
design and individual-level data from academic years 2009/2010 to 2018/2019, we
analyze students’ outcomes across grades and subjects based on standardized tests
from INVALSI. Our findings show statistically significant positive effects for second-grade
students in both Mathematics and Italian, while no significant effects emerge for fifth-
grade students. Moreover, the effects are heterogeneous across parental occupational
backgrounds, with the largest gains observed among children from lower occupational
backgrounds. Our results show that environmental regulation can generate meaningful
equity-enhancing effects, narrowing early academic inequadlities that mirror the
socioeconomic structure of the city.

Shah, H. (2026). College admissions testing and learning about ability: Evidence from
strategic ACT and SAT taking. Economics of Education Review, 112, 102797.
https://doi.org/10.1016/j.econedurev.2026.102797

Using administrative data from North Carolina, | study the decision to take the SAT in the
presence of universal ACT testing. | find that low-income students are less likely than their
peers to take the SAT in addition to the state-mandated ACT, and that they improve
upon their initial ACT scores by less when doing so. Taken together, these disparities
decrease low-income students’ rankings in the test score distribution when evaluating
students on their maximum score rather than their initial ACT score. Income gaps in SAT
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taking are partially driven by differential responses to the ability signal sent by a student’s
initial ACT score.

Tang, M., Li, A., & Wu, X. (2026). Meritocratic Myth in Mind? Socioeconomic Backgrounds
and Shifting Beliefs about Meritocracy among College Students in China. Sociology of
Education, 99(1), 40-58. https://doi.org/10.1177/00380407251360432

Sociologists have long debated the role of higher education in shaping individuals’
meritocratic beliefs, yet few studies have examined how these beliefs evolve during
college years. This study addresses that gap by analyzing shifts in meritocratic beliefs
among college students in China and exploring how these changes vary by
socioeconomic backgrounds. Drawing on data from the Beijing College Students Panel
Survey (BCSPS), we find that students’ belief in meritocracy tends to decline as they
progress through college. Over time, students place less emphasis on meritocratic factors
and increasingly recognize the importance of nonmeritocratic factors in their future
career prospects. Notably, students from lower socioeconomic status (SES) initially view
nonmeritocratic elements as less important but gradually align with their higher-SES peers
in acknowledging their significance. These findings shed light on the relationship between
higher education and meritocratic beliefs, revealing how students’ social origins shape
their perceptions of social mobility within postsecondary institutions.

Woerly, D., Carpentier-Verdeaux, V., & Cavalla, C. (2026). Un outil pour la réussite
académique des étudiants en exil: réflexions sur I'amélioration d'un portfolio pour
I'immersion universitaire. LIDIL - Revue de linguistique et de didactique des langues, (73),
https://journals.openedition.org/lidil/15820. Consulté a I'adresse https://hal.science/hal-
05618172

Dans cet article nous analysons, via un portfolio, un programme d’'immersion universitaire
destiné aux étudiant -es en exil. L'approche adoptée est holistique (comme en francais
sur objectifs universitaires), adaptée a des publics aux parcours divers. Le DU Passerelle
de I'USN, pour des étudiant -es de niveau B1 vers B2, combine immersion disciplinaire et
accompagnement linguistique. Un portfolio documente les traces d'écoute, de lecture
et les écrits réflexifs, facilitant I'acculturation aux littéracies universitaires francaises.
L'immersion académique joue plusieurs réles dans I'acculturation de ces étudiant -es et
le portfolio, en tant qu’écrit de médiation, permet une auto-analyse des difficultés
rencontrées, notamment la transition entre cultures académiques. L'enjeu est double :
accompagner les étudiant-es dans leur immersion universitaire, et asseoir leurs savoirs
expérientiels.

Xie, W., & Dou, Z. (2026). Student agency of Chinese first-generation college students in
transition to elite universities. Higher Education, 91(5), 1923-1939.
https://doi.org/10.1007/s10734-025-01503-2

Supporting first-generation college students in their transition to elite universities has
become a criticalissue in global higher education. Using student agency theory in higher
education and the concept of “*mesosystem” from the ecological system theory, this
longitudinal qualitative study explores how Chinese first-generation college students
exercise student agency during their first-year transition to elite universities and examines
the role of the university environment in shaping this process. Three patterns of agency
are identified: (1) navigating coursework through learning habits cultivated in high
school, (2) expanding social connections within the university to interpret the “hidden
curriculum,” and (3) setting feasible academic and career goals to regain direction
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beyond the college entrance exam. The study also identifies three conditions under
which students exhibit restrained agency: (1) “stickiness” in test-taking contexts, (2)
identity anxiety and self-exclusion from selective opportunities, and (3) self-concealment
amid conflicting expectations from family and university. The exercise of agency is
shaped by meso-level institutional structures, including exam-assessed first-year curricula
and a GPA-centered student evaluation system, collectivist organizational practices and
peer interaction norms, and university-led value advocacy aligned with national
imperatives to cultivate “top-notch innovative talents.” By analyzing how these agentic
patterns interact with the distinctive institutional logics of Chinese elite universities, the
study highlights how student agency is fostered and constrained in ways that differ from
Western neoliberal contexts. Based on these findings, the study advocates for reforms in
institutional practices and national policies to ensure first-generation college students’
success beyond mere admission to elite universities.

Yu, J., & Xie, A. (2026). Reimagining the illusio of meritocracy: affective and reflexive
reconfigurations in rural students’ transition to elite universities. Higher Education, 91(5),
1741-1756. https://doi.org/10.1007/s10734-025-01493-1

The adaptation of students from underprivileged backgrounds at elite universities,
particularly the emotional costs of this process, has become a focal point in recent
scholarship. However, existing literature tends to attribute these struggles solely to
students’ sociocultural backgrounds while neglecting the diversity within and the agency
of this student group. Based on a longitudinal study of students from rural backgrounds
at four elite universities in China, we adopt an affective approach to a Bourdieusian
analysis of their emotional struggles with the competing illusio of meritocracy
encountered upon entering elite universities. Their emotional struggles are aggravated
by their affective affinity with the meritocratic doxa prevalent in high school, yet also
spark a reflexivity on the taken-for-grantedness of the symbolic and affective order
associated with meritocracy. Our study thus calls for aftention to the nuanced
complexities shaped by the diversity of students’ frajectories to higher education, as well
as their affective and reflexive reconfigurations that could engender resistance and
subversion to dominant discourse and practice.

Zare, B., & Pathania, G. J. (2026). “To resist, first we must see”: unlearning caste privilege
among university students. Higher Education, Q1(5), 1883-1902.
https.//doi.org/10.1007/s10734-025-01501-4

This study explores attitudes expressed by students at several higher education institutions
in India, focusing specifically on perceptions of caste dynamics. Through focus groups
and follow-up interviews, we sought to understand whether upper-caste students were
open to relating caste background and possessing a degree of priviege. |t
became clear that these students are not routinely invited to share their thoughts about
caste in an informal or provisional manner. Our data allow us to compare the perceptions
of an in-group’s sense of caste in Indiawith the sense of race or defense of
colorblindness observed among white students in the USA. Many students
consider reservations or affirmative action policies as impediments to meritocracy,
echoing wider societal aversions to confronting caste-based inequities. Their education
did not provide them with substantial reasons for reservation policy beyond the obvious
rural~urban educational and infrastructural divide, along with varying conditions of
economic deprivation. We found many students believe caste in contemporary times is
centered more on family reputation than on religion. They reflected on the potential of
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intercaste marriage as a means of intervening in caste hierarchy. The findings call for
a fransformative  approach to diversity and inclusion, recognizing the
intfricate intersections of caste, privilege, and social justice within higher education.
They underscore the need for dialogue on caste contexts within Indian academia to
create a more equitable environment for social and academic success.

Zhang, Y. (2026). The role of music education in enhancing cognitive flexibility, memory,
and academic performance. International Journal of Inclusive Education, 30(7),
1504-1538. hitps://doi.org/10.1080/13603116.2025.2544858

This research study investigates how music education fosters both cognitive and non-
cognitive domains and how these contribute to student performance. The general
purpose was to evaluate the effectiveness of music education in relation to academic
achievement and learning outcomes, with an emphasis on cognitive flexibility, working
memory, language, mathematics, self-regulation, cooperation, phonological
processing, fime management, emotional regulafion and attitudes. A longitudinal
quantitative design was employed, using structured questionnaires to measure
academic and cognitive indicators. The sample comprised 440 university students, of
which 387 valid responses were analysed statistically using the Statistical Package for the
Social Sciences (SPSS). Structural Equation Modelling (SEM) was applied to explore the
direct and indirect effects of music education on academic performance. The results
revealed that music education significantly enhances both cognitive and non-cognitive
skills, with a positive correlation to improved academic outcomes. Among these,
cognitive flexibility and working memory showed the most pronounced improvements,
particularly in subjects requiring memorisation and problem solving. The findings highlight
music education’s ability to strengthen learning capacities beyond traditional subject
boundaries. By integrating cognitive, behavioural and emotional processes, this study
provides evidence of music education’s long-term positive impact on academic
achievement and underscores its value as a holistic educational tool.

Adamson, F. (2026). Réinventer I'éducation pour une société juste et démocratique : I'urgence
de s’engager collectivement. Revue internationale d’'éducation de Sevres, (100), 159-166.
https://doi.org/10.4000/169a3

Dans un entretien, le chercheur américain Frank Adamson analyse la crise systémique qui
fraverse I'éducatfion américaine dans un contexte de « polycrise » combinant inégalités
extrémes, polarisation politique, crise environnementale et affaiblissement démocratique.
Adamson soutient que I'équité éducative ne peut étre pensée isolément : elle suppose une
fransformation structurelle des modeéles économiques, politiques et idéologiques qui faconnent
les écoles. Il appelle a considérer I'éducation comme un bien public, d rompre avec les logiques
néolibérales de privatisation et de standardisation, et G développer des pédagogies
participatives renforcant la conscience démocratique et écologique. Si I'on note I'émergence
de dynamiques locales porteuses d’espoir, les transformations nécessaires dépassent largement
le cadre des établissements scolaires et exigent des mouvements sociaux, un investissement
public accru et une redéfinition du but fondamental de I'éducation : préparer les éleves a
transformer la société plutét qu’'d s'adapter aux inégalités existantes.
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Afana, Y., Hoskins, B., Carrasco, D., Liaw, Y.-L., Romero, M., Savasci-Smith, D., ... et al. (2026). Life
skills and citizenship education initiative — assessment instruments: field trial report. Consulté &
I'adresse https://www.unicef.org/mena/media/29951 /file

Le rapport présente le développement et la validation d'outils destinés & mesurer les
compétences de vie et de citoyenneté chez les éleves de 12 & 14 ans dans la région Moyen-
Orient et Afrique du Nord (MENA). L'étude s’inscrit dans le cadre de l'initiative LSCE (Life Skills and
Citizenship Education), qui vise a renforcer I'employabilité, la participation citoyenne et la
résilience des jeunes face aux défis éducatifs, économiques et sociaux de la région. Le rapport
décrit la conception et les tests de douze compétences regroupées en quatre dimensions:
apprentissage cognitif, développement personnel, employabilité et citoyenneté active. La
recherche repose sur des essais menés en Egypte, en Tunisie et en Palestine, combinant analyses
psychométriques, adaptations culturelles et tests de jugement situationnel. Les auteurs concluent
que les instruments développés présentent un niveau satisfaisant de fiabilité et de validité pour
une utilisation & grande échelle dans les systemes éducatifs de la région MENA.

Bapna, A., Marcus, R., Jiménez Thomas Rodriguez, D., & Khosravi, D. (2026). The impact of climate
change on education outcomes: a systematic review. Consulté a I'adresse ODI Global website:
https://curated-library.iiep.unesco.org/fr/node/58502

This systematic review — the first of its kind globally — examines how major climate hazards,
including floods, droughts, cyclones, wildfires, and temperature variations, affect educational
outcomes for children in low and middle-income countries. The review explores the direct and
indirect effects of climate change on children’s learning, the mechanisms driving these impacts,
and the intferventions that can build resilience at individual, community, and system levels.

Benedetto-Meyer, M. (2026). Former a la non-discrimination a I'embauche : faire d'une obligation
Iégale une réponse a des enjeux professionnels multiples. Formation emploi. Revue francaise de
sciences sociales, (174). https://doi.org/10.4000/1661f

Depuis 2017, les entreprises de plus de trois cents salariés sont tenues de former & la non-
discrimination a I'embauche leurs salariés en charge du recrutement. L'article s'intéresse a la
maniere dont s'est construite une offre de formation en lien avec cette obligation légale,
compte tenu des faibles attentes des entreprises, et des contraintes du marché de la formation.
Concernant les contenus des formations, I'arficle montre que ceux-ci sont hétérogenes et se
différencient, d'une part selon le public visé par la formation, mais aussi selon la logique
professionnelle spécifique des formateur-ices (juristes, ressources humaines ou spécialistes de la
diversité) et leur perception des enjeux de la lutte contre les discriminations. En cela, I'article
permet d’interroger le bien-fondé d’'une obligation légale de formation pour encourager
I'évolution des pratiques non-discriminatoires en entreprise.

Blanchard, M., Bosse, N., & Déage, M. (2024). Etudiant es en master environnemental : une
bifurcation douce ? In F. Drouilleau, C. Gasquet, & G. Rieucau (Ed.), Travailler et se former pour
répondre a la crise climatique (p. 129-140). https://doi.org/10.4000/168yr

Le choix d’'intégrer un master environnemental dans une grande école résulte, pour une grande
partie des étudiant -es enquété -es, d'un choix éthique et d'une conscientisation progressive des
enjeux environnementaux. Si ces formations selectives sont généralement associées a une
insertion aisée sur le marché du travail, les criteres de carriere ou de rémunération apparaissent
secondaires pour ces étudiant -es.
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Bynion, T., & Victor, J. N. (2026). Meeting Students Where They Are: A Field Experiment of
Classroom Interventions for Voter Turnout Among College Students. Social Science Quarterly,
107(3), €70149. hitps://doi.org/10.1111/ssqu.70149

Objective The goal of this project is to test the effectiveness of various get-out-the-vote (GOTV)
strategies on college students’ propensity to vote in state and local elections. Methods We
conduct a field experiment testing different types of GOTV activities at a large public university
during a low salience local election. Undergraduate classes were randomly assigned to receive
a short peer-led voting presentation, emails with voting information, or no contact. Results We
verified voting using the state voter file and found that students who received an in-person
presentation were 11 percentage points more likely to vote than those who received no voting
encouragement from the study. We did not observe a statistically significant effect from email
encouragement. Conclusion Our findings are consistent with prior literature on voter mobilization
and suggest that low cost GOTV efforts, such as email campaigns, are not likely to be effective
at driving student furnout.

Ciocca Eller, C., & Ayala-Hurtado, E. (2026). “Who Is Anybody to Judge?” Educational Resistance
through Recognition. Sociology of Education, 99(2). 174-194.
https://doi.org/10.1177/00380407261419106

The United States is a “schooled society”: one where formal education is viewed as a primary
conduit between American cultural ideals and people’'s moral worth and social value.
Sociologists of education have described resistance against this dominant model through
disinvestment from school, particularly among some students from traditionally underrepresented
backgrounds. Yet it remains unclear if “school-invested” students also enact resistance and if so,
what such resistance entails and means for educational and social inequality. Bringing together
the literatures on recognition and educational resistance, we argue that recognition of
stigmatized educational groups by school-invested students may serve as an important form of
educational resistance. We build this argument by drawing on unique multiwave interview data
(n=168) to investigate college students’ perceptions of college dropouts. We find that although
a minority of respondents discursively deploy stigmatizing frames when describing dropouts, more
draw on recognition frames to bridge moral and symbolic gaps between college students and
particular dropouts. We also find that certain college experiences, particularly exposure to peers
with complicated college frajectories, appear to change students’ narratives on dropout over
time. We consider the implications of recognition-based resistance and the associated
opportunities and limitations concerning inequality.

d'Agostino, A., & Cadet, J.-P. (2026). Trier des déchets : une éco-activité entre relégation et
professionnalisation. In F. Drouilleau, C. Gasquet, & G. Rieucau (Ed.), Travailler et se former pour
répondre a la crise climatique (p. 99-110). https://doi.org/10.4000/168yx

Entre relégation sociale et mise en ceuvre de savoir-faire spécifiques, le rapport au travail des
tfrieur euses dans les centres de gestion des déchets est marqué par I'ambivalence. La pénibilité
des conditions de fravail et la précarisation n'empéchent pas, pour certain.es, un sentiment
d’utilité sociale.

Datoo, A. K., & Zahid Hussain, A. (2026). Theatre as a critical pedagogical tool for equity and
inclusion. International Journal of Inclusive Education, 30(7). 1575-1592.
https://doi.org/10.1080/13603116.2025.2546922
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This research explores how using theatre in education can help promote fairness and
acceptance. It looks at how theatre activities engage students and encourage them to learn
together in a constructive way. Highlighting the importance of addressing the issue of
marginalisation and social injustice, this study builds on inclusive frameworks integrated into
educational objectives. This study aims to enrich the curriculum through themes of equity and
inclusion embedded intfo pedagogical tools, such as arts-based pedagogy, especially theatre.
The study used the pedagogy of the oppressed, theatre of the oppressed and social
constructivism as a theoretical framework to align the pedagogy objectives. The researcher
employed theatre as a pedagogy tool in an undergraduate programme to conduct this
research for curriculum enrichment. The study found that through theatre, effective integration
of themes such as inclusion and equity into the learning experiences paved the way for fair, just
and inclusive classrooms. Second, theatre-based pedagogy fostered students’ confidence,
boosted participation and increased commitment to their studies. However, it also highlights the
importance of confronting issues, such as exclusion, oppression and making ongoing
improvements to make theatre an even better teaching tool in curriculum development courses.
With the help of group projects, practical work, creative expression, personal research and
brainstorming sessions, this study contributed to curriculum enrichment.

Drouilleau, F., Foli, O., Michun, S., & Baghioni, L. (2026). De I'écologisation de I'entreprise a
I'écologisation du travail ? Regard sur deux PME du BTP. In C. Gasquet & G. Rieucau (Ed.),
Travailler et se former pour répondre a la crise climatique (p. 65-76). https://doi.org/10.4000/168yp
Dans les deux petites entreprises du BTP étudiées, les processus d’'écologisation sont impulsés par
les dirigeants et les cadres des fonctions transverses et sont intégrés a la stratégie économique.
L'organisation du travail, portée par le management, évolue davantage que le contenu des
taches professionnelles.

Drouilleau, F., & Graves, N. (2024). Intégrer les enjeux de la transition écologique dans les
référentiels de certification : vers I'élaboration de compromis sociaux normatifs ? In C. Gasquet
& G. Rieucau (Ed.), Travailler et se former pour répondre & la crise climatique (p. 39-48).
https://doi.org/10.4000/168yo

L'écologisation des référentiels de formation professionnelle initiale s'effectue par le biais des
acteurs impliqués dans les commissions professionnelles consultatives (CPC), notamment ceux
liés a I'écologie, comme les représentants du Commissariat général au développement durable
(CGDD). Cette écologisation s'opére dans un équilibre subftil entre action et régulation de I'Etat
et mise en dialogue des acteurs professionnels.

D'Rozario, J., Daliry, R., Thakrar, N., & lyer, G. (2026). Climate and Education in Ghana: A
Landscape Review. hittps://doi.org/10.53832/edtechhub.1170

This landscape review synthesises evidence on climate change and education in Ghana in order
to highlight key vulnerabilities and potential solutions for building a climate-resilient education
systemin critical areas. It draws on existing literature and satellite data analysis to present a holistic
overview of recent climate patterns, their impact on Ghana's education system and current
efforts to build resilience. Keywords: climate change; climate resilience; climate education;
education resilience; Ghana education An output of the EdTech Hub, https://edtechhub.org/
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Fabre, M., & Chauvigné, C. (2025). Un cadre de référence pour une éducation au politique: le
cas des questions socialement vives. Revue francaise de pédagogie, (228), 35-49.
https://doi.org/10.4000/168uy

La prise en charge des questions socialement vives dans le cadre des « éducations a» requiert,
selon nous, une éducation au politique. Nous concevons cette éducation ni comme une simple
instruction civique, ni comme une éducation militante, mais comme la formation d'un habitus
critique et d'une agentivité réfléchie. Les questions socialement vives, comme les questions
d’aménagement du territoire, les politiques écologiques, mettent en jeu un mixte de savoirs, de
valeurs et d'intéréts qui se traduisent en problemes « pernicieux». Une stratégie privilégiée pour
traiter ces questions est I'étude des controverses. Nous pensons toutefois qu'une éducation au
politique ne peut se contenter de reproduire la controverse, en milieu scolaire, telle gu’elle a lieu
dans I'espace public, mais qu’elle doit engager un rapport critique avec elle. Ce sont les
conditions de ce rapport critique que nous étudierons: quelles références (scientifiques,
éthiques, politiques) convoquer, quelles regles suivre pour permetire une problématisation
seconde de la question socialement vive, quelles postures éducatives adopter ¢

Garcés, M. (2026). Reconquérir les futurs : pour une alliance des apprenants. Revue internationale
d’'éducation de Sévres, (100), 103-108. https://doi.org/10.4000/169pw

Les jeunes générations se trouvent prises entre sentiment d’effondrement, absence de projection
et perte du temps de la promesse. L'école, autrefois garante d’'égalité et de mobilité, devient
un lieu saturé de missions impossibles, incapable de répondre a I'impuissance politique. Face &
I'incertitude, il est possible de proposer une transformation de I'éducation : non plus un systeme
de promesses brisées, mais un espace ou chacun peut apprendre a se faire des promesses et 4
créer un temps commun. Il s’agit de dépasser la servitude adaptative imposée par la vitesse, la
complexité et la logique technocratique, qui produisent un analphabétisme éclairé. Pour
répondre a cette crise, I'éducation doit enfrainer I'imagination, accueillir le non-savoir et
favoriser une dllionce des apprenants : une composition ouverte entre existences diverses,
permettant d’habiter ensemble un monde multiple et fragile, dans un temps partagé.

Hocquelet, M., & Mahlaoui, S. (2026). Commerce alimentaire et transition écologique : des
professionnalités en mouvement, mais a la marge. In F. Drouilleau, C. Gasquet, & G. Rieucau
(Ed.), Travailler et se former pour répondre & la crise climatique (p. 77-86).
https://doi.org/10.4000/168yt

La transition écologique a des impacts sur certains métiers du commerce de détail alimentaire.
Le réle actif des employés, entre sensibilisation du client et maitrise technique, se développe
dans des organisations qui favorisent la polyvalence et I'autonomie. Ces initiatives sont encore
marginales et portées par des structures alternatives dont le potentiel de fransformation ne
pourra se passer du soutien des pouvoirs publics.

Hocquelet, M., & Séchaud, F. (2026). La transition écologique par les travailleur euses ?
Transformation écologique du travail et action syndicale : deux études de cas. In F. Drouilleau,
C. Gasquet, & G. Rieucau (Ed.), Travailler et se former pour répondre & la crise climatique (p.
87-98). https://doi.org/10.4000/168yw

Depuis 20 ans, un syndicalisme environnemental se développe en adoptant des répertoires
d'actions qui relient les enjeux sociaux aux enjeux environnementaux, sur la base de I'expertise
des travailleur.euses. A partir de deux terrains contrastés, ce chapitre vise a reconstituer ces
dynamiques spécifiques d'écologisation autour de I'action des collectifs syndicaux.
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llardi, V., & Dabet, G. (2024). Emplois et parcours d’insertion dans les métiers de la transition
écologique : les enseignements de I'enquéte Génération. In F. Drouilleau, C. Gasquet, & G.
Rieucau (Ed.), Travailler et se former pour répondre & la crise climatique (p. 51-64).
https://doi.org/10.4000/168yi

L'’enquéte Génération permet de caractériser les emplois « verts» occupés par les jeunes
dipldmés d'une part, et les trajectoires d’insertion des sortants de formations environnementales,
d'autre part. Elle montre I'absence de lien systématique entre la spécialité de formation et le
domaine du métier exercé, ainsi que la dépendance des résultats aux nomenclatures retenues.

Jaoul-Grammare, M., & Stenger, A. (2026). L'éducation, un levier essentiel pour des
comportements pro-environnementaux. In F. Drouilleau, C. Gasquet, & G. Rieucau (Ed.), Travailler
et se former pour répondre a la crise climatique (p. 113-128). https://doi.org/10.4000/168yk

Pour encourager les comportements pro-environnementaux, les différents types de formation
constituent des leviers efficaces. L'étude montre que la sensibilisation des jeunes produit des
effets durables : elle agit directement sur leurs attitudes et celles de leurs parents, par fransmission
intergénérationnelle.

Lehmans, A., & Parayre, S. (202¢4). L'école a I'épreuve des conflits de vérités. Revue internationale
d’'éducation de Sevres, (100), 21-100. https://doi.org/10.4000/16%pv

Dans un monde ou la circulation de I'information rend son évaluation de plus en plus complexe,
avec des phénomenes de surinformation, de désinformation, de mésinformation et de « vérités
alternatives », que peut faire I'école pour que les éleves puissent frouver des reperes 2 Quelles
éducations aux médias peuvent étre envisagées pour développer |'esprit critique ¢ L'arficle
décrit les contextes dans lesquels se développe l'incertitude, puis propose une réflexion sur
I'apprentissage de I'esprit critique dans de tels contextes. A partir des études de cas présentées
au colloque international « Eduguer dans un monde incertain : un enjeu mondial » et d’autres
expériences du terrain scolaire, il propose des pistes tout en considérant les limites d'une
éducation aux médias et a I'esprit critique dans les systémes éducatifs contemporains.

Lessard, C. (2026). Entre ancien monde et monde nouveau: I'école moderne comme pivot du
vivre-ensemble. Revue internationale  d’éducation de  Sevres, (100), 125-132.
https://doi.org/10.4000/16%pz

On voit mal comment le projet moderne d'école pourrait étre remplacé sans que cela constitue
une régression sociale et culturelle. Il faut donc continuer a promouvoir une approche
scientifique et culturelle des savoirs, critique des dogmatismes et de leurs bras autoritaires, et
soumise O des processus publics de production et de diffusion. Il importe tout autant d'inculquer
des valeurs qui contribuent a construire I'autonomie morale du sujet. Axée sur la distanciation et
la réflexivité, cette approche de l'instruction et de la socialisation — davantage inspirée de
Dewey que de Durkheim - a inspiré nombre d'innovations, de réformes et de politiques
d’éducation au xxe siecle. Dans le contexte actuel sont exigées une solide culture générale, de
la curiosité et de I'ouverture & des démarches d'enseignement qui développent le désir
d'apprendre dans un salutaire inconfort.

Li, S., & Yu, T. (2026). The role of group cohesion and perceived political identity in predicting
engagement in ideological education. Infernational Journal of Inclusive Education, 30(7).
1680-1706. https://doi.org/10.1080/13603116.2025.2552921
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This study employs a quantitative methodology to examine the relationship between social
identity, group cohesion and university students’ engagement with ideological and political
education. A structured questionnaire was distributed to 721 university students, yielding valid
responses analysed using the Statistical Package for Social Sciences (SPSS) software. Descriptive
and inferential analyses revealed that students exhibited strong ideological group identification,
which significantly enhanced their participation and interest in political education. Peer support
emerged as a crucial adaptive factor positively influencing engagement, suggesting that
interpersonal relationships within educational contexts play a vital role in shaping active
participation. The findings further indicate that the combined effect of social identity and group
cohesion substantially predicts students’ engagement levels. Moreover, group cohesion within
ideological collectives demonstrated a positive association with participation in political
education, underscoring its potential in fostering collective motivation and involvement.
Mediation analysis suggests that political identity consideration influences the relationship
between group cohesion and participation behaviours, revealing the intricate interplay between
personal identity and collective belonging.

Lin, J. C. (2026). Negotiating Global Citizenship and Nationalism: Shifting Paradigms in Hong
Kong’'s Global Citizenship Education. European Journal of Education, 61(2), e70553.
https://doi.org/10.1111/ejed.70553

This conceptual paper critically examines the evolving interplay between global citizenship and
nationalism in Hong Kong's global citizenship education. Drawing on critical analysis of existing
literature and recent socio-political and educational changes in Hong Kong, it fraces the shift
from a Western-oriented global citizenship—characterised by neoliberalism, global
competitiveness and limited national affiliation—to a form of global citizenship aligned with
Chinese characteristics, foregrounding national identity, Chinese cultural heritage and the
interests of the Chinese government. This fransformation, accelerated since 2020 under the
National Security Law, raises critical questions about the marginalisation of local voices and the
potential instrumentalization of global citizenship to justify nationalism. The analysis indicates that
while Hong Kong's education system increasingly prioritises national over global perspectives,
genuine global citizenship with Hong Kong’s unique characteristics remains elusive. The paper
recommends greater balance in curriculum design, teacher development, assessment and
stakeholder engagement to support a more inclusive and context-sensitive vision of global
citizenship education in Hong Kong.

Manzi, J. (2026). The ideological orientation of academic social science research 1960-2024.
Theory and Society, 55(2), 25. https://doi.org/10.1007/s11186-026-09690-2

This study analyzes approximately 600,000 English-language social science abstracts published
between 1960 and 2024 to estimate the long-run ideological orientation of disciplinary research
output. Large language models (LLMs) were applied to each abstract using a fixed 2025 U.S.
ideological spectrum, enabling consistent coding across six decades. Five key findings emerged.
First, roughly 90 percent of politically relevant social science articles leaned left 1960-2024, and
the mean political stance of every social science discipline was left-of-center every year during
the period. Second, all disciplines showed leftward movement between 1990 and 2024. Third,
policy-proximal disciplines generally showed limited rightward moderation between roughly 1970
and 1990, though policy-distal disciplines did not. Fourth, disciplines with greater leftward
orientation generally displayed greater ideological homogeneity Fifth, sociocultural content was
more consistently left-leaning than economic content, and that gap widened over time.
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Robustness checks using a wide assortment of alternative datasets and analytical methodologies
indicated that these findings were unlikely to be arfifacts of idiosyncratic assumptions.
Methodologically, the study demonstrates the capacity of LLM-based text classification to deliver
reliable, large-scale ideological measurement over time, a task previously impractical with
human coding alone. Taken together, the analysis provides the first systematic, cross-disciplinary
evidence of the long-run political orientation of anglophone social science scholarship, revealing
both the persistence and the intensification of its leftward tendencies, particularly in sociocultural
domains.

Pomati, M. (2026). Co-Producing Sexual and Reproductive Health and Rights Indicators-
repurposing the Consensual (Poverty) Approach for Out-of-School Girls. Child Indicators
Research, 19(3), 1219-1250. https://doi.org/10.1007/s12187-026-10337-y

Despite advancements in the measurement of poverty, efforts to assess its drivers and effects
often fail to incorporate context-specific needs. Adolescents in poor communities face
significantly higher barriers in accessing sexual and reproductive health rights (SRHR), yet one of
the main challenges in assessing improvements in SRHR remains in creating questionnaires that
capture local norms and access to rights in ways relevant to out-of-school adolescents. Failing to
tackle this runs the risk of imposing external monitoring and evaluation standards, while over-
focusing on local norms and preferences can reiterate injustices, underestimating presence and
levels of unmet need. These issues have been at the heart of poverty measurement given the
relative nature of need and the difficulty of measuring its fulfilment, particularly among those
most oppressed, excluded and impoverished. This paper presents the first adaptation of the
Consensual Approach to co-produce measurement and evaluation of an SRHR project for out-
of-school adolescent girls. The results show that SRHR-related rights and needs were widely
endorsed, with little evidence of adaptive preference; yet deprivation was stark: education
deprivation dominated (mainly due to affordability), roughly 20% lacked autonomy in key
relationship aspects, and roughly 1/5 faced contraception barriers driven by norms. This paper
argues that the Consensual Approach can improve the range and wording of existing SRHR
questionnaires and provide a solid base for informing and assessing SRHR programmes reducing.

Roblez, A. (2025). *“ Chat compte pour moi/elle.lvi ”. Colloque annuel de I'Association francaise
de Sociologie. Consulté a I'adresse https://hal.science/hal-05623306

Il s’agirait de présenter les résultats d'une recherche en cours qui porte sur les «valeursy,
entendues comme une expérience d'un type particulier mélant les émotions, la sensibilité, la
cognition et I'action a des fins attributives d’'importance ou de préférence (Joas, 2023). Dans
notre recherche, nous nous concenfrons notfamment sur ce qui serait les valeurs animales.
Comment rendre compte de I'activité d’évaluation d'une autre espece que I'humain, a partir
d’'un concept historiguement strictement humain 2 Car les valeurs posent encore question sur les
animaux non-humains: peuvent-ils en faire I'expérience 2 En ont-ils 2 Notre communication
portera sur le chat domestique, le Felis catus (Serpell, 2013). Dans notre recherche, nous
effectuons une enquéte éthologique de plusieurs individus chats domestiques dans leur milieu
d’habitation. Nous croisons les données d’'observations comportementales avec les discours
évaluatifs des propriétaires de ces individus en nous intéressant aux coélaborations des choses
de valeurs identifiées entre ces deux types de données. Il apparait que les évaluations des
propriétaires peuvent différer des interprétations comportementales des chats constituées par
les recherches sur les valeurs d'une part (Joas, 2023; Roblez, 2022) et sur les comportements félins
d'autre part (Béata, 2024; Serra, 2024; Turner & Bateson, 2013), permettant d’'élaborer
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I'nypothese d'une «sémantique de I'intelligibilité des actions» (Saussez et al., 2020) commune
pour faire I'expérience de valeurs. Ainsi, c'est une sociologie du vivant (Lahire, 2023) qui se
dessine pour éclairer d nouveau frais le concept de valeur, en ne limitant pas — tout en le
considérant — le spectre a une sociologie «humaine» des valeurs (Heinich, 2017; Martuccelli,
2017; Pharo, 2004), mais a une sociologie générale intégrant les individus animaux dans les
connaissances sur les valeurs.

Roblez, A. (2026). Crises de valeurs en évaluation. In Presses de I'ADMEE (Ed.), Evaluation en
éducation et formation. Ancrages et perspectives (p. 449-477). Consulté a ['adresse
https://hal.science/hal-05624283

What if evaluation were an activity that enabled us to better understand the state of crisis in our
societies? The Association for the Development of Evaluation Methodologies in Education
(ADMEE) Europe and its sister organisation, ADMEE-Canada, serve as a formidable socio-historical
laboratory for these various ‘crisis’ frends. But what crises are we talking about? And what would
constitute a ‘crisis in evaluation’: a crisis of its theoriese Of its practices2 Of its social and
psychosocial effectse What does this tell us about these forty years of evaluation research across
the professional fields covered by ADMEE memberse Let’s set off on a journey into the clinic of
evaluation crises, on a journey into evaluative ‘crisology’ (Morin, 2012)!

Royet, T., Cece, V., Lentillon-Kaestner, V., Castéra, J., & Vors, O. (2025). Preservice physical
education teachers’ professional action competence in education for sustainability: a mixed
method research. Frontiers in Psychology, 16. https://doi.org/10.3389/fpsyg.2025.1601026

With the growing emphasis on sustainability, physical education (PE) teachers are expected to
incorporate education for sustainability (EfS) into their teaching. Based on a mixed method, this
study aimed to assess preservice PE teachers’ professional action competence in EfS (PACesd)
and identify PACesd profiles. Methods A tofal of 412 French preservice PE teachers completed a
questionnaire measuring PACesd, along with open-ended questions enabling an external
assessment of pedagogical content knowledge. Descriptive statistics, correlation analysis, and
latent profile analysis were conducted to identify PAC profiles. Thematic analysis based on both
qualitative and quantitative approaches was used on open-ended responses, allowing chi-
square tests to identify differences across PAC profiles. Results The results revealed moderate-high
perceived pedagogical content knowledge and self-efficacy but low wilingness to teach EfS.
Four competence profiles emerged, with external assessment revealing key similarities and
differences. Discussion These results highlight the need for targeted professional development to
support EfS integration in PE.

Royet, T., Cece, V., Lentillon-Kaestner, V., & Vors, O. (2023). Education & la durabilité et éducation
physique. L'éducation physique en mouvement, (10), 3-7.
https://doi.org/10.26034/vd.epm.2023.4646

Les réflexions sur la maniere d'intégrer I'éducation a la durabilité (ED) en éducation physique (EP)
n'en sont qu’'a leurs balbutiements. Pourtant, I'urgence de s'inscrire dans un modele de société
plus durable est grandissante. Quelle place peut tenir I'EP vis-a-vis de cet enjeu sociétal ¢ Cet
article présentera les enjeux et principaux modeles scientifiques et institutionnels autour des
questions de durabilité et la nécessité d’'intégrer I'ED dans le parcours de formation de I'éleve en
EP. Nous présenterons un premier état des lieux des recherches existantes entre ED et EP et
évoquerons par la suite des pistes d'intervention empiriques s'inscrivant dans un futur travail de
doctorat.
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Royet, T., Cece, V., Vors, O., & Lentillon-kaestner, V. (2024). Implementing an innovative
education for sustainability through physical education : a systematic scoping review. ARIS2024.
Consulté a I'adresse https://amu.hal.science/hal-05621357

L' éducation & la durabilité (ED) dans le contexte scolaire est reconnue scientifiquement et
politiqguement comme fondamentale en vue de former des citoyens capables de fransformer la
société de demain (UNESCO, n.d.). L'éducation physique pourrait cependant représenter un
mode d’entrée innovant et complémentaire aux approches cognitives traditionnelles en
s'appuyant sur la dimension corporelle et un apprentissage en acte, affectif et sensoriel qui
caractérisent la discipline. La recherche semble alors étre une voie idéale pour implémenter
qualitativement I'ED en EP. L'objectif de cette revue de portée est donc de réaliser un état de
I'art et synthétiser les résultats de la recherche concernant I'implémentation de I'ED en EP afin,
notamment, d'identifier des pistes pour de futures études visant la mise en place de séquences
d’ED en EP. Méthodologie Un cadre méthodologique en 5 étapes (Arskey & O’Malley, 2005)
incluant la méthodologie PRISMA (Tricco et al., 2018) a été utilisée pour réaliser cette revue de
portée pour laquelle 30 études ont été incluses. Résultats et discussion Les résultats montrent une
recherche trés récente s'inscrivant majoritairement en Europe et faisant référence frequemment
au cadre institutionnel des Objectifs de Développement Durable (Nations, 2015). lls montrent
également que les programmes d'EP font peu explicitement références au concept de
durabilité ou d’ED, et que les enseignants d’EP, s’ils sont enclins a implémenter 'ED en EP,
manguent de maitrise des concepts et de formation. Enfin, le peu de séquences se réclamant
de I'ED en EP s’inscrivent dans une unique dimension du concept de durabilité (sociale ou
écologique), évacuant sa dimension holistique. Conclusions et perspectives Des
recommandations de recherche concernant I'implémentation de I'ED en EP sont promulguées,
notamment concernant les curricula et la formation des enseignants. Un axe visant
I'implémentation pratiqgue d'une ED en EP intégrant une approche holistique est également
discutée.

Royet, 1., Vors, O., Cece, V., & Lentillon Kaestner, V. (2024). Education for sustainability and
physical education: a systematic scoping review. Sport, Education and Society, 1-22.
https://doi.org/10.1080/13573322.2024.2440886

Education for sustainability (EfS) in the school context is recognized scientifically and politically as
fundamental for training citizens who are capable of transforming future society. Physical
education (PE) represents a singular way to complement cognitive approaches by drawing on
the bodily dimension and learning in action as well as affective and sensory aspects. Furthermore,
relevant research could lead to the qualitative implementation of EfS in PE. Thus, the aim of this
systematic scoping review was to summarize the results of related research into the
implementation of EfS in PE and to identify avenues for future studies aimed at establishing EfS
sequences within PE. A 5step methodological framework, incorporating the Preferred Reporting
ltems for Systematic Reviews and Meta-Analyses (PRISMA) methodology, was used to carry out
this scoping review, in which 30 studies were considered. The results showed that the research
was current, was performed mainly in Europe, and frequently referred to the institutional
framework of the Sustainable Development Goals. Additionally, the results highlighted that PE
programs make few explicit references to the concept of sustainability or EfS; furthermore, PE
teachers, while they may be inclined to implement EfS in PE, lack control of the concepts and
training. Finally, the EfS learning sequences in PE have limitations regarding the definition and
characteristics of effective EfS, particularly a lack of pluralism and holism. Recommendations for
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future research and for practical implementation were made, particularly with respect to PE
teacher fraining, PE programs and EfS learning sequences in PE.

Salahange, L., Sdnchez-Martin, J., Davila-Acedo, M. A., & Canada-Canada, F. (2026). For the
Love of Water. Designing and Assessing a Sand Filter for Integral Sustainability Education.
European Journal of Education, 61(2), €e70551. https://doi.org/10.1111/ejed.7055]1

Science education, from an early age, plays a key role in promoting sustainability. Within this
framework, water emerges as a valuable resource for studying fundamental scientific principles
and fostering critical reflection on its sustainable use. This quasi-experimental study involved 168
primary students (ages 9-11) from public schools in Extremadura, Spain, who participated in a
hands-on activity building a sand filter. To assess the impact of the intervention, a customised
questionnaire on scientific knowledge, attitudes and emotions towards science and water
sustainability was completed before and after the activity. Findings indicate that the intervention
improved scientific knowledge, promoted sustainable attitudes and behaviours towards water,
increased interest in science and strengthened emotional connections with both scientific topics
and water-related issues. This study underscores the need for student-centred approaches that
promote meaningful learning and support the Sustainable Development Goals from early
educational stages, serving as an enriching complement to existing science programmes in
schools.

Siegel, S. T., Troxler, E., & Daumiller, M. H. (2026). “We don’t need no thought control”: dealing with
facully members spreading conspiracy theories. Higher Education, 91(5), 1865-1882.
https://doi.org/10.1007/s10734-025-01500-5

Recent studies reveal that a significant proportion of the population in various countries endorses
at least some form of conspiracy theory (CT). Notably, there have been instances of faculty
members spreading CTs, despite their pedagogical obligations to foster academic and scientific
thinking. While the existing literature has predominantly focused on student populations, an
examination of less-studied cohorts such as faculty members seems necessary. This theoretical
arficle delves into the prevalence, underlying factors, and ramifications of CTs within the context
of higher education. The present analytic arficle distinguishes CTs from scientific theories,
elucidates the detrimental consequences for individuals and the broader society engendered
by the uncritical propagation of CTs, and scrutinizes the responsibilities of students and faculty in
mitigating the dissemination of misinformation. Moreover, the article posits potential solutions
from both student and faculty standpoints to counteract the proliferation of CTs in higher
education.

Tabas, B., Beagon, U., & Kovesi, K. (2025). Nothing to report: moral and pedagogical reflections
from a voyage into engineering curricula for Sustainable Development Goals. Journal of
Philosophy of Education, 59(5-6), 1113-1129. https://doi.org/10.1093/jopedu/ghaf083

This essay chronicles the intellectual voyage of an ordinary language philosopher within a
European Union-funded project (A-STEP 2030) using quantitative social science methods to
define sustainability competencies for engineering education. Thinking through the standard ‘lit
review' and expert-validation procedures, it explores the philosophical and pedagogical
perplexities emergent from arrogating a right to claim to know how to educate coming
generations in order to achieve the Sustainable Development Goals. Drawing on thinkers like
Cavell, Wittgenstein, Emerson, and Thoreau, it raises sceptical questions regarding the ways in
which our intellectual tools may limit our capacity to shape a future different from our present,
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about the arrogance of expertise, and even about the possible limits of ordinary language as it
is ordinarily practised to address the deep problems raised by the current polycrisis. Drawing
inspiration from considerations on the ordinary language of astronauts, the text concludes that
perhaps one way forward for ordinary language thought is o re-imagine the ways in which our
uses of words rely not only on the self but also on our commonplace forms of life on planet Earth.

Travailler et se former pour répondre a la crise climatique. (2026). In F. Drouilleau, C. Gasquet, &
G. Rieucau (Ed.), Travailler et se former pour répondre d la crise climatique. Consulté & I'adresse
https://books.openedition.org/cereq/7017

Comment travailler et se former pour répondre a la crise climatique 2 Comment organiser et
accompagner les changements nécessaires dans ce domaine 2 Depuis plus de 10 ans, le Céreq
s'attache a rendre compte des évolutions du travail et de I'éducation dans un monde aux
équations géopolitiques complexes. Aux enjeux de décarbonation, s'ajoutent les
préoccupations liees a la raréfaction de I'eau, aux pollutions des divers milieux, a la gestion des
déchets ou encore a la préservation de la biodiversité. Les acteurs de I'emploi, du travail ou
encore de la formation se sont mobilisés pour accélérer cette prise en compte dans les
certifications, les parcours d'insertion, ou encore dans les organisations du travail. Cet ouvrage
entend rendre compte d'un champ de recherche désormais foisonnant, qui réunit spécialistes
du droit, de I'économie, de la sociologie de I'anthropologie ou encore des sciences de
I’éducation.

UNICEF : Fonds des Nations unies pour I'enfance & PME : Partenariat mondial pour I'éducation.
(2026). Educators at the heart of greening education: a climate resilience toolkit for policymakers.
Consulté & l'adresse  https://knowledge.unicef.org/resource/educators-heart-greening-
education-climate-resilience-toolkit-policymakers

Dans le cadre du Partenariat pour une éducation plus verte, cet outil d'aide d la décision veut
permettre aux ministeres de I'éducation de mobiliser les systemes éducatifs en faveur d'un avenir
plus vert, plus juste et plus durable et de renforcer leur résilience climatique en placant les acteurs
de I'éducation, enseignants, chefs d'établissement, au coeur des politiques, de la planification
et de la mise en ceuvre. Il s’agit, pendant les crises climatiques, de : permetire aux éducateurs
de dispenser un enseignement de qualité sur les changements climatiques; renforcer leur
capacité a maintenir un enseignement inclusif, équitable et de qualité ; assurer leur sécurité et
bien-&tre ainsi que celles des éleves ; garantir des conditions de travail de qualité avant, pendant
et apres les crises ; renforcer la participation des enseignants au dialogue social et politique sur
le climat.

United Nations Children’s Fund, Educatfion International, & Global Partnership for Education.
(2026). Educators at the heart of greening education: a climate resilience toolkit for policymakers
(p. 47). Consulté a I'adresse https://unesdoc.unesco.org/ark:/48223/pf0000398058

Vanuls, C. (2026). Transition écologique et négociation collective : quelle articulation pour
I'emploi et les compétences ? In F. Drouileau, C. Gasquet, & G. Rieucau (Ed.), Travailler et se
former pour répondre a la crise climatique (p. 23-38). https://doi.org/10.4000/168y!I

Les questions de pérennité des empilois et d’adaptation des compétences face aux exigences
de I'urgence climatique appellent une forte concertation des partenaires sociaux. De récentes
évolutions législatives renforcent un dynamisme conventionnel qui se déploie peu a peu, mais
I'intégration de ce sujet dans les dispositifs de négociation est encore modeste.
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Zeyringer, M. (2024). L'influence de questions éthiques dans I'usage ou le non-usage, par des
professeurs des écoles, d’'applications d’intelligence artificielle. Rencontres des doctorants et
des theses francophones sur le numérique en éducation et en formation. Consulté & I'adresse
https://hal.science/hal-05624404

Les discours institutionnels, tant nationaux qu'internationaux (UNESCO, 2019; EU, 2022),
promeuvent une IA «éthique, inclusive et centrée sur I'numainy». En France, le ministere de
I'éducation natfionale et de I'enseignement supérieur (MENESR, 2025) publie en juin 2025 un
«cadre d'usageyn de I'lA dans les écoles et établissements . Si ces initiatives peuvent étre
qualifiees de descendantes, elles donnent parfois lieu a I'organisation de consultations et
d’échanges avec les acteurs de terrains et les usagers (ex: CREIA , travail sur la littératie de I'lA
du conseil de I'Europe et de I'OCDE ). Nous nous intéressons aux réflexions des acteurs de terrain,
et en quoi ces réflexions peuvent avoir une incidence sur les usages ou non-usages, et
éventuellement participer a la construction d’'un cadre d'usage (Flichy, 2008). Nous cherchons
a montrer qu'il existe une influence d'ordre éthique sur les usages ou non-usages des |A par les
professeurs des écoles en France, puis d la caractériser.

Zeyringer, M. (2025a). Building a Socio-Technical Framework for the Ethical Use of Al in Schools:
Proposal for a Theoretical Model. Eucor Doctoral Colloquium in Educational Sciences. Consulté
a I'adresse https://hal.science/hal-05622662

In early 2025, the Minister of National Education and Higher Education (MENSR) announced the
development of a « usage framework » for Al in schools and institutions. Although these initiatives
can be characterized as top-down, they occasionally foster exchanges with field actors and
users. In our thesis, we focus on the reflections of these field actors and how their insights can
influence the usage or non-usage of Al, potentially contributing to the construction of a usage
framework (Flichy, 2008) . Our goal is to present findings from a qualitative study targeting a
specific audience: primary school teachers in France. In September and October 2024, we
conducted a survey involving 305 primary school teachers. We aim to describe how these
teachers conceptualize the ethical uses of Al for teaching and learning. We lay the groundwork
for a theoretical model under development and present a preliminary analysis of verbatims
(n=213) collected during our survey in December 2024. Practically, we are constructing an
analysis grid for the interviews conducted as part of our thesis. Through the analysis of these
interviews, we hope to stabilize general principles identified in situ and highlight important themes
to understand the tensions at play. Additionally, we aim to identify pragmatic solutions
constructed by teachers for using Al applications. Ultimately, we aspire to contribute to the
creation of benchmarks and tools for competency framework designers, trainer training, and the
drafting of specifications for new Al applications in education.

Zeyringer, M. (2025b). Cadre de référence socio-technique des usages éthiques de I'lA al'école :
proposition d'un modeéle théorique. Tec&Co 2025: Facilitation(s) 2 Consulté a [|'adresse
https://hal.science/hal-05623904
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